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Workplace practice involves professional engagement and respect for each other’s roles, experience and skills and is the responsibility of all childhood practitioners.  In order to respond to children and to ensure the comprehensive, integrative and continuing approach to their education and care, childhood professionals must understand the need to communicate and plan together in an organisation.  The Well-being of Future Generations (Wales) Act 2015 is designed to create a more sustainable Wales, with the recognition that all public bodies must work towards the seven Well-being Goals.  Schools and Teaching Assistants will have a great impact on a child’s life encouraging children to reach their fullest potential, whilst embracing the rich culture of Wales.  Teaching Assistants will have to possess communication and collaborative skills, as well as an empathetic approach to connect with children to inspire them.  Children are encouraged to embrace the Welsh culture thus creating a sense of self identity, furthermore, how their individual role plays a part of the Wales of the future.
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The world population is estimated at eight billion (United Nations, 2017).  Office for National Statistics (2018) recognises the population of the United Kingdom (UK) to be quite considerable at almost 66 million, with almost one fifth consisting of children sixteen and younger.  The UK according to Thompson (2012) is a multicultural society, with a diverse population encompassing many various religions including Buddhism, Christianity, Hinduism and Islam. 
Wales is a part of Great Britain and has a population of 3.1 million (Welsh Government, 2019b).  The Welsh Government aims to promote the well-being of children so that every child and young person in adulthood can fully realise their potential and be active learners, trustworthy individuals, effective contributors, and responsible citizens through the Well-being of Future Generations (Wales) Act 2015.  In order to achieve Wales’ future prosperity, the well-being of children at all stages of childhood is important.  
It is first imperative to define well-being as it is fundamental and arguably the core purpose of the Act.  Well-being according to Collins Dictionary (2019) is ‘the condition of being contented, healthy, or successful; welfare’, whist Oxford Dictionary (2019) state it ‘is the state of being comfortable, healthy, or happy’.  Shin and Johnson (1978) define well-being by stating it is ‘a global assessment of a person’s quality of life according to their own chosen criteria’, so it could therefore be suggested that well-being encompasses and affects all aspects of a child or young person’s life.  
Sophie Howe, Future Generations Commissioner for Wales (2019), believes there are five ways public bodies, in this case a School, can work to ensure maximum impact these are; long-term, integration, involvement, collaboration and prevention.  This report will look at how aspects of the Well-being future Generations (Wales) Act 2015 are implemented in a Primary School, with particular reference to the role of a Teaching Assistant (TA).  Health, equality, cultural diversity, the United Conventions on the Rights on the Child as well as multi-agency working will be discussed. 
[bookmark: _Toc8925393]A Healthier Wales 

A society in which people’s physical and mental well-being is maximised and in which choices and behaviours that benefit future health are understood. 

In the field of child health, the Well-being of Future Generations (Wales) Act 2015 identifies the initial risk identification in the universal service.  It sets prosperous Wales’ wellness goals and promotes health for all young children (National Assembly for Wales, 2015).  If children are identified as in need or at risk, additional support can be, provided which may be broad.  This could include work involving multiple agencies that recognise the interface between health and social problems.  Schools are recognised for example, by promoting active and healthy lifestyles, including healthy eating and sports that can contribute significantly to minimising risks for children's health. 
The Welsh Government (2019) works in partnership with National Health Service Wales to bring ‘Designed to Smile’.  This is an early intervention programme that encourages daily toothbrushing in school.  TA’s work closely with the designed to smile team who visit school regularly.  Consent forms will be collected by the TA and from this, records will be set up and maintained.  The TA will also set up the tooth brushing daily and clear up following procedures. 
Health eating is promoted throughout the School as well as exercise.  Swansea Council (2019) have recently set up a ‘cycle to school’ initiative where children are given cycling lessons on how to travel to school safely.  Bike racks will be supplied to the School, children are encouraged by staff to walk or cycle as much as possible in order to reduce their carbon footprint.  The children are allowed to buy fruit at break-times.  Lunch boxes are checked regularly and TA’s award the healthiest lunch box of every class weekly.  School lunches have improved significantly since Chef Jamie Oliver brought to light the unhealthy food children were eating.  A good balanced diet is highly recommended by Viner et al (2018) also noting children must be able to make healthy choices as children for it to continue into adulthood.
A healthy child who eats nutritious food is believed to achieve better notes Williams (2010).  Breakfast clubs are also staffed by TA’s who offer children a healthy breakfast and some game time which encourages social interaction.  Breakfast is considered to be the most important meal of the day and is essential if children are to work to the best of their ability notes Hopkins (2012).  Unfortunately, not all children have breakfast so the TA will take the child into the staffroom and provide them with breakfast without the child feel uncomfortable or singled out from peers. 
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A society that enables people to fulfil their potential no matter what their background or circumstances (including their socio-economic background and circumstances).

The School includes children from all walks of life.  All children are given the same standard of education irrespective of family backgrounds.  The Well-being of Future Generations (Wales) Act 2015 advocates children should fulfil their potential and be challenged with their work.  The School is in a deprived area and has a high proportion of free school meal children, irrespective of this all children are given equal opportunities.
The School complies with the Equality Act 2010 which protects disability, race, religion or belief.  The School protects staff, students and children alike from discrimination.  The School has access to all three site, disabled toilets are also available across all sites.  Reasonable have been made with the aid of the Local Authority to support a pupil attending Nursery who is in a wheelchair.  The School has an Additional Learning Needs Coordinator (ALNco) who oversees children with Educational Health Care Plans, Behaviour Support Plans or Individual Educational Plans.  
Glazzard (2015) believes if a School is to adopt an inclusive environment with regards to disabilities and impairments the ALNco plays a crucial role.  ALNco’s should promote constructive attitudes with children and all members of staff.  A social model of disability should be implemented which sees society as the problem with regards to attitudes and access, rather than the medical model of disability which see the disability as something that needs to be fixed with medicines or treatment (Rees, 2017).  If the social model is utilised, then adaptions to buildings can be made as well as a change in attitudes.
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A society that promotes and protects culture, heritage and the Welsh language, and which encourages people to participate in the arts, and sports and recreation.

Welsh culture is important to the people of Wales.  Wales is a bilingual nation that speaks mostly Welsh and English.  St. David’s Day is celebrated on March 1st, the children from School will attend the local church and sing Welsh songs and read Welsh poems wearing traditional Welsh costumes.  Children also celebrate St. Dwynwen’s Day.  The Welsh language is encouraged throughout the School, staff encourage children to use as much Welsh as possible. The vast majority of displays in the school are bilingual, signs are also bilingual.  Although in Wales staff and children alike are respectful and considerate of other religions, faiths and beliefs. 
 Festivals are the best way of celebrating diversity notes Baldock (2011) it is believed to be a beneficial way of introducing children to other children’s lives, cultures, beliefs and religions in a respectful manner.  The school celebrates Christmas, Easter, Chinese New Year, Diwali and Hanukkah.  As well as teaching traditional Welsh folk dancing, Indian dancing is also taught.  Traditional Welsh foods as well as Chinese and Indian cooking gives the children further knowledge of cultures.  Welsh Government (2008) acknowledges schools who teach multiple cultures and celebrate diversity will have a positive lasting effect on children, which is believed to equip learners to live safe, healthy lives and be courageous to challenge stereotyping and prejudice, and cope with peer and other influences.  
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The United Nations Conventions on the Right of the Child are human rights afforded to children, a person seventeen years and younger, (Unicef, 2019).  There are fifty-four articles of which fourty-two are specifically for children.  The UNCRC runs through all school policies.  Every class from nursery through to year six has its own class charter, which is designed with the input of all children.  Rights assembley’s are held monthly which promote children’s rights.  Sally Holland is the current Children’s Commissioner for Wales, part of her role is to promote rights and listen to children. 
All children have a right to an education, one that allows children to reach their fullest potential.  The right to a name and nationality is also afforded, disability should not affect a child’s chances – nor should it be used to be discriminated against.  The child has a right to practice any religion of their choosing, this must be valued and respected.  The best interests of the child are central in all decision making, furthermore the child has the right to an opinion which must be considered and respected (Unicef, 2019).  The children are taught whilst they have rights, they also have responsibilities too, for example the right to an education comes with the responsibility of coming to school every day, on time and ready to learn.  The children also have a right to food and water; however, they have the responsibility to make healthy choices.
The School recognises the importance of the voice of the child.  Article 12 advocates the child has a right to express their opinions and more so have them respected (Unicef, 2019).  The children are included in decision making within their elected roles.  These include Eco Rangers who promote eco days, recycling and saving the planet.  Criw Cymraeg promote the use of Welsh and set competitions.  The Rights Council promote the rights of the child, setting homework and arranging competitions.  The Restorative Rangers are trained to resolve issues using Restorative Practice.  Playtime Buddies encourage play with shy children, set up the playtime and lunchtime equipment.  The Well-being Committee is new to the school and teams are currently being voted for, the aim of this is to promote the well-being of pupils. Each group holds a monthly assembly, new groups are formed annually to encourage all pupils to participate.
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Working within a School requires a great deal of multi-agency working.  Multi-agency partnership is a place for professionals from various agencies, who cooperate with each other, sharing aims, tasks, information and responsibilities.  Time to meet and anticipate emerging issues that may affect the learning and performance of children.  Multi-agency work also includes the joint organisation and transfer of coordinated administrations that are susceptible to children and developing needs of young people (Schleider and Schroder, 2018).
[bookmark: _Hlk8290688]There are many agencies that the School works with these include; Educational Welfare Officer, Educational Psychologists, Nurses, Police Community Support Officer, Dentists, Social Services, Speech and Language Therapists, Ethnic Minority Achievement Unit, Designed to Smile who are all outside agencies.  Within the School there is an Additional Learning Needs coordinator and Pastoral Care Coordinator.  It is important for a TA to have good interpersonal skills to communicate with other professionals (Friend and Cook, 1992).  TA’s will have a good knowledge of the children in their class and can share vital information, and report concerns whilst respecting sensitive and personal material (HM Government, 2015).  The Data Protection Act 1998 sets eight clear principles on how to use and store personal detail, the school adheres to these with regards to staff and children’s information.  
[bookmark: _Toc8925398]The Role of the Teaching Assistant

As a TA’s role includes with working with so many children of all ages, abilities and religions it is essential to treat all pupils equally (Thompson, 2018).  Equality entails valuing fairness whilst diversity requires recognition of differences.  Therefore, by valuing the diversity of children allows a contribution to equality.  For example, a child with English as an addition Language could require simple step by step instructions, possible picture cues to access the same activity or curriculum as other pupils.  Genesee, Tucker and Lambert (1975) advocate that children with EAL should work together with children who speak English as they will learn quickly from their peers.  
Another aspect of a TA’s role is to collaborate with others, this could be with other TA’s, Teachers, Supply Teachers, ALNco or other professionals.  Raywid (1993) believes collaboration is essential when working within in a School.  All staff are included in inset days brainstorming and having input on decisions regarding the School which shows great respect as all views are valued.  Treating all staff with equivalent levels of respect when collaborating can lead to a more cohesive lines of communication which in turn would encourage ideas from all staff, not just the senior management team.
Communication is a key aspect of a TA’s role, clear communication is fundamental, or the possibilities of misunderstandings, frustration, and conflicts ensue.  Communication can be verbal or include body language and facial expressions Lyndsay et al (2007).  TA’s are included in annual reviews and are expected to speak about the child that they are working with who has additional needs.  Key information is transmitted through the reviews and some can include multi-agencies, as well as parents, so it is of the utmost importance the information is accurate, respectful and delivered in a considerate manner (Burnham and Baker, 2010).  Liasing with parents and carers before or after school is a good way of building up relationships with families.
Careful consideration must be given to the way TA’s communicate with children, there is a need to be age-appropriate for example, a Nursery child would understand and communicate differently to a Year six child.  Child-friendly language should also be used so the children understand what is expected of them, this is particularly important when supporting a child with additional needs notes Tassoni (2010).  Communication could also depend on the environment, within the classroom a more formal approach is required, whereas playtimes and lunchtimes could be more relaxed and fun Kamen (2010). Every child has personal and different needs, a child with additional needs may not communicate verbally, TA’s can support these children with picture cards or non-verbal communication such as hand gestures or facial expressions.  Every child and TA relationship will be different and through working together a decision can be made as to what works best for the child and that system will them be in place to support them. 
TA’s will work with children who have been recognised as needing extra support, this could be academically or emotionally.  They could work with nurture groups following designed programmes specifically targeted for their needs.  Also, catch-up groups which target children who could need extra support with reading, writing or maths.  It is important to keep records of attainment and achievements and provide feedback not only to the child but also the teacher as recommended by Bosanquet, Radford and Webster (2016).  From feedback, using professional judgement, and assessments further activities can be planned with careful consideration to the needs of the child, encompassing a child-centred approach.              
Discipline is fundamental within a School, clear rules and boundaries are established and instilled by all members of staff, following School policies.  Different approaches are utilised depending on the individual however, it is suggested an authoritative approach will inspire, nurture and support children to realise their fullest potential notes Bentham (2006).  Reassurance and support are always given; this should give the child greater self-confidence, self-belief and self-esteem to achieve.  Sanctions are also used to ensure fairness for all the school has a universal consequence chart that was designed with the input of the children. A reward system is also in place.
Empathy is about being aware of the needs and feelings of staff and children.  A TA would benefit hugely from having an empathetic approach as it shows the ability to understand (Zahavi, 2012).  An example could be a child who has suffered a family bereavement, the TA could talk to the child and show an understanding of their emotions and frustrations and liaise with the teacher to possibly refer the child for counselling if it is deemed necessary.  Likewise, when a child has a bad day at school, or when family life has spilt over into School time a TA can empathise and let the child know most children and adults will face difficulties but reinforce the necessity for a positive attitude to face and tackle problems. 
Schleider and Schroder (2018) view children’s resilience and their ability to recover from negative experiences more optimistically in childhood development.  For instance, Lennon et al., (2016) suggest that most children are able to show resilience in the presence of chronic adversity.  It is therefore important to work with children in an integrated manner that recognises the balance between positive and negative influences.  Resilience can offset inner vulnerabilities, and protective factors can offset adversity (Brody, Yu, and Beach, 2016).  TA’s must accept children for who they are and where they are from accepting not all children have a safe secure family home which could affect their learning and behaviour in school.  It is imperative that children are taught at a young age how to deal with difficult situations and never to give up and always try their best.
The role of a TA continually evolves and changes, as do policies, procedures and legislation.  Wales is set to see the curriculum change over the next year, and great knowledge is required of the TA if they are to implement it as its designed to be.  TA’s must therefore continuously progress their skills and knowledge of subjects, some of this can be obtained through inset days or Continual Professional Development through School (Megginson and Whitaker, 2007).  A TA is an integral member of staff within a classroom and within a School.  TA’s should also be flexible and adaptable, patient and creative and above all enjoy working with children.
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It is concluded that to succeed in the future in Wales, the prosperity of children at all stages of childhood is significant.  Every child must be healthy, nutritious, stable, energetic, respectful and ethically capable.  To respond to children and to ensure a thorough, integrated, and consistent approach to their education and care, early childhood experts need to understand the need for collaboration.
Multi-agency working is essential within school life, it is a place for experts from different offices who coordinate their actions, exchange points, appointments, data and responsibilities. Time to meet and anticipate growing problems that may affect the learning and performance of children.   Continuing professional development is also key to how an individual can play a role. A TA must have good collaborative, communication skills to work as part of the bigger team within and for the School.
Children are taught about Wales embracing the culture and language.  A healthy lifestyle is promoted throughout the School.  Eco days allow the children to learn about achieving a sustainable future.  Equality for all and respect for other religions, cultures and beliefs are formed early in school life. Children are taught about their rights and the responsibilities that comes with them. All children are encouraged to ‘Dream, Believe, Achieve, Together’ which is the Schools motto.  Children are encouraged to ‘Dream’ set themselves goals, ‘Believe’ have confidence in themselves, ‘Achieve’ work hard to reach their goals and ‘Together’ work collaboratively with peers and staff embracing all aspects of School-life.  
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· Professionals are ready to learn from each other

There is constant growing and evolving knowledge and understanding of learning and development of young children. Professionals in early childhood could benefit from the diverse knowledge, expertise, and shared experience. Professionals must commit to continue professional training and seek theoretical and practical opportunities to understand best practices in workplace.

· Professionals are committed to working more closely for the best results for health and care of children

Professionals have a common goal - to promote the learning and development of children through best practices.  To achieve this goal requires commitment to a professional partnership and a holistic approach to meeting the aspirations and needs of children.  They must use methods that promote positive working relationships and commit to working in partnership to best support the health and well-being of children.
· Professionals are committed to acquiring new skills
Professionals must be willing to develop their skills and knowledge to enhance their role, thus improving the lives of the children they work with and care for.  
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