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“Because the use of reflection is eminently sensible and reasonable in developing one’s understanding of the practice setting, it is inevitably bandied about, misunderstood and reinterpreted as it is used by different people in different ways to highlight particular aspects of practice. In part, it is as a result of this diversity of views and understandings that has led me to preface reflective practice with a qualifier – effective – in order to begin to focus attention on the action as well as the outcome of reflection”
 (Loughran, 2000)



Hatton and Smith, (1995) stated that reflection is a deliberate thinking action with the idea and view to improve one’s practice. Critical reflection is the ability to understand the wide, social and political functions of experience and meaning-making and apply this understanding to practice. Within any early years setting it is highly important practitioners reflect all the time to ensure the quality of care given is at a high standard for all children, young people and their families. According to Dahlberg et al. (2007) As practitioners work they see ahead the new landscapes opening while the landscapes of policy and professional practice that they have just passed through will look a lot different when they look back on them. To develop new ways of thinking it is important that practitioners look back through a reflective lens as this develops professional practice and will allow practitioners to put policy into practice. When looking back on the day it is easier for the practitioners to realise all the things that went wrong and what went right. Having the time to sit and reflect on the day and what has happened is one way practitioners can be the affective reflective practitioner. 

Brookfield, (2015) stated one of the best ways practitioners can improve their provision and practice is by doing reflection on a daily basis. By doing reflection they can see how their own work went and make the decision to see if their work is effective enough when working with children, young people and their families.

According to Paige-Smith, Alice and Craft, Anna eds. (2008) Reflective practice is very important and is a key aspect when working with young children and their families. This enables practitioners to have a deeper understanding of their learning and development but also to improve their own practice to ensure the care is to a high a quality. There is a way of thinking that practitioners should always observe children’s learning in order to see their development but practitioners must understand how important it is to not only do this but also reflect on their own practice in many different ways, in order to enhance their professional development and improve their practice. By doing this they will then have a positive effect on the children’s care and needs. 

According to Paige-Smith, Craft. (2011) within the Early Years  the environment changes on a daily basis all the time 24/7.Practitioners work alongside many multi agencies this can be within the setting or by just having daily contact with them. Therefore it is important that practitioners are being reflective within their work to integrated working and developing new ways of multi-professional working, including working very closely alongside the multi agencies. Practitioners are aware that how important it is to work closely alongside not only the parents and families of the children in their care but also the multi agencies involved within the setting and the families. One of the main points about working with multi agencies is to help the development of a child who might need that extra support. In order to work to a high standard practitioner’s must use reflection on a daily basis working with the multi professionals to give the children the best quality of care within the setting.

It is always important to include the parents or carers with the child’s development, progress or any concerns the practitioners might have with the child within the setting. According to DCSF, (2008) a child’s first and enduring educator is their own parents. The parents are seen as the most important key factor in helping and supporting a child’s learning and development. Practitioners are aware that at some point they might need to share information with colleagues, other multi agencies but most importantly the parents and families of a child. It is important that practitioners develop a good bond with the parents as sometimes information that has to be shared might be sensitive or a tough topic to discuss. Therefore having a good bond means information can be discussed in an effective and positive way but most importantly a professional way.

 Elfer et al (2012) agreed and stated that it is highly important for the key worker within the setting to develop a good relationship with the parents and work closely alongside them at all times. One of the key aspects of being a good key worker and working with parents if ensure the communication is effective and having good communication skills is essential when working with children, young people and their families.



“Part of the power of critical reflection in opening up new perspectives and choices about practice may only be realized if the connections between individual thinking and identity, and dominant social beliefs are articulated and realized.”
(Fook and Askeland, 2006, p.53). 


According to Penelope A. Moyers (2006) the main key of reflection is for the practitioners to improve the practice. It is important that practitioners understand reflection in depth and see it as a self-assessment process and a way of transforming their thinking, learning and development as this will then have an effect on the children in the care. 

Mezirow is one model of Reflection and he has the idea that practitioners can reflect in 3 different ways. Every individual is different and will therefore reflect in different ways. Penelope A. Moyers. (2006) explained Mezirows idea of reflection and stated the 3 different ways people can reflect:

(a) content
(b) process
 (c) premise.

According to Penelope, A. Moyers. (2006) Mezirow explained the first way to reflect is content. Reflecting on content means the practitioner will think about the problems they have had within the practice at that time. Mezirow explained that a reflective content question could be something simple as the practitioner asking themselves what do they already know. 

Penelope, A. Moyers (2006) stated the next part of Mezirow’s model of reflection is the process. Problem solving is linked to Mezirow’s idea of process. He stated a reflective process question might be: If I am to be an effective practitioner, how do I know my method of problem solving works? 

The final stage of Mezirow’s method is the premise. According to Penelope, A. Moyers (2006) Reflecting on premise leads to deeper thinking about the factors or theories upon which the problem is predicated. Reflective premise questions might be: Why does it matter that I attend to this problem? Does it matter that I chose this problem to guide my continuing competence? Is there an alternative?

Mezirows way of thinking on reflection gives each individual an idea of the 3 different ways to reflect and how to process these ideas one by one. By doing the 3 stages of reflections means practitioners are looking at reflection on the task at the time, problem solving, deeper thinking and using theories.

According to Finlay, L (2008) Dewey was one of the first to identify reflection as an important form of thinking. He saw the idea of thinking in two processes. Refection ‘in’ practice and Reflection ’on’ practice. Dewey argued that reflective thinking would transport people away from the routine of thinking/action towards reflective action. Dewey states the importance of how our experiences are all about what we have and how we can learn from them and how we then take this into practice. According to Finlay, L (2008) Dewey argued that we as practitioners tend to think what the problem is and have the trial and error theory. We then use these to reflect and have an action plan while testing out or own ideas. 

In (1983) Schon had the same thinking with reflection and had a concept of ‘reflective practitioner which had an influence on Dewey’s idea on reflection. Schon’s idea was based on how professionals think in action within the setting. As stated by Dewey Schon also saw that reflection was a good way for practitioners to learn from their own experiences. Schon, (2007) just like Dewey used the same 2 processes of reflection. The first was reflection in practice and the second one was reflection on practice. An early year’s practitioner may reflect in their practice by thinking about their activity as they carry them out with the children. A practitioner who reflects on practice takes the process to a higher level by linking practice to theories and develops new ways of working. Schon, (2007) views reflection as a process of problem solving. The reflection begins when the practitioners identifies issues as problems within their provision and practice.

In both types of reflection, professionals aim to connect with their feelings and attend to relevant theory. They seek to build new understandings to shape their action in the unfolding situation. 

In Schon’s words: The practitioner allows himself to experience surprise, puzzlement, or confusion in a situation which he finds uncertain or unique. He reflects on the phenomenon before him, and on the prior understandings which have been implicit in his behaviour. He carries out an experiment which serves to generate both a new understanding of the phenomenon and a change in the situation. 
(Schon, 1983, p. 68) 
Schon (1983) argued professional practice can be seen as very unpredictable and a messy complex. For practitioners to deal with the concept of reflective practice they need to be able to understand when set procedures are given.  Practitioners need to have the ability and knowledge to link both their own practical experiences into theory and make sure they can think on their feet and improvise if needs be, because we as practitioners know that when working with children this might need to be done on many occasions. Schon, (1983) stated that if the practitioner becomes more expert within their own practice then they will be able to develop the skills to monitor their practice and then adapt their practice in the areas that need it the most. Schon (1983) did argue that novices must ensure that they have the opportunity to take a step back and have the time to look at the situations from a distance. But one thing Schon did say was whether the practitioners are expert or novice it is highly important that all practitioners must engage in reflective practice
both in general and with regard to specific situations.

According to Hobbs (2007) As long as practitioners do reflective practice properly and well not only will it be done effectively but it can be a very powerful tool to see and transform practitioners own practice. Hobbs (2007) states that reflection is based on a self-development process. Within an early years setting it is important that practitioners are encouraged to do reflection as they work and come into contact with other people. Every theory and method has positive points but with the positive points comes the not so positive aspects. According to Brookfiled (1994-1995) with reflective practice there are a lot of personal risks involved linked to culture and this leaves some people not feeling as empowered. Brookfiled( 1994-1995) also stated that professionals that might seem over-stretched and they then might see reflective practice as a difficult task and time consuming. 

According to Rose, L (2016) Reflective practice is seen as one of the most important tool for work based practice. It is seen as an important professional learning key in setting that practitioners will have the opportunity to learn from their own experiences and have the opportunity to also improve their own personal professional development. Rose, L (2016) stated that within many settings reflective practice is crucial and a lot of the inspections need to see evidence on how practitioners are promoting and showing improvement based on their own self-evaluation. One of the main targets for the practitioners when doing the self-evaluation is to see within the setting how the children are developing and achieving, if they seem to be enjoying their time in the early years setting, if the practitioners are ensuring that the children and safe and healthy at all times but most importantly to see if the opportunities provided for the children give them the positive contribution they need to help develop skills for the future. Rose, L (2016) states the benefits of doing self-evaluation. These include:

· helps clarify the aims and objectives, 
· provides evidence of improvement, 
· sets higher standards and provides quality control, 
· helps to ensure the good use of resources, 
· helps staff to see their work in a wider context, 
· provides access to the views of other team members,
·  children and their families, 
· suggest areas to develop further,
·  highlights good practice that is worth disseminating 
·  Provides feedback on performance. 
[bookmark: _GoBack](Rose, L, 2016, p1)

According to Rose,L. (2016) being able to reflect on our practice means we as practitioners are aware of our self-evaluation and being in contact with our supervisors in help with our evaluation. Practitioners see their own limits, self awareness and how our relationships not only have an effect on the practitioner but the children and families too. But the most important factor of reflective practice is the impact it has on the setting, ensuring the quality of care is always set to a high standard and practitioners are doing reflective practice in order to meet the target set and the children’s needs. 

Over all from looking at all the research reflective practice is highly important within any work sector but especially when working with children and their families. If practitioners want to improve their practice then reflecting on a daily basis is essential. Using reflective models will always hep as these are good guide lines to follow and help to do reflection in an effective way. Being reflective will have a positive outcome for not only the practitioner but the children and families that practitioner works closely with. As stated above their might be some negative views on reflective practice but that is for each individual to judge.
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