1. Supporting Role Play and Messy Play in Practice
According to Early Years Matters (2022), language, emotional, creative, social and intellectual skills are being developed when children play. Children within early years should have their play needs met during practice, where adults are providing high quality and planned learning experiences, ensuring that play is both enjoyable but also challenging for young children. Within practice in early years, each area of learning should encourage a child’s development.

Creative/Role play
Role play is a type of play that essentially means that, children learnt through that play. It is a type of play that can take place during any learning environment and situation, where children use their imagination and creativity. With the use of special equipment, children can be encouraged to play creatively and make use of their imagination. When a child uses its imagination during role play, they have the capability to imagine a different world and surrounding, which encourages expanding thoughts and language development. 
This creative type of play can also further encourage a child to develop a greater understanding of emotion, where they are able to show empathy towards peers. Young children are able to build better relationships when they have developed a sense of emotional understanding, developing their communication skills (Play Scheme, 2022). 
In practice, practitioners are able to encourage this type of play through setting certain activities and scenarios for children to use their full imagination. Special playing equipment can enhance the way children learn through play and encourage role play. When setting out areas of creative role play, practitioners can provide props and set a scene, where children are able to fully use their imagination. Not only does role play enhance a child’s creative, emotional, social and language development, children can absorb important information on different topics and cultures. When a role play corner is provided with hospital props, children are able to learn about the role of a nurse/doctor. Creative play is a great way to develop intellectual and social development skills (Play Scheme, 2022). 

Messy play
According to Duffy (2007), messy play involves children exploring and using all their senses, especially touch, when offered a range of materials and objects where they are able to mould and manipulate in any shape of form they wish to without the concern or focus of creating something specifically. Within early years, sand, water, dough, slime paper, glitter and shaving foam are some materials that children can use to carry out ‘messy play’. 
When children are offered an exciting form of play with sensory activities that encourages curiosity, it further enables them to explore their world and enhance language, creativity and language development. Messy play does not only focus on the encouragement of a child’s cognitive development, it also enhances the physical development. Children are required to manipulate and explore a variety of textiles through touch which provides the opportunity to improve fine motor skills and gross motor skills. Where the child is using their hand muscles to focus and make small movements or use larger muscles when jumping or throwing materials such as water. Their hand eye coordination can be improved when they are required to concentrate when working with new materials (Early Years Resources, 2018).
According to Duffy (2007), messy play is a great form of play for young children that are new to a setting. It is a type of play where children feel comfortable to join in and communicate with others. Children are not required to discuss or communicate verbally as there is no right or wrong way to play with the materials or sources given during messy play.
This being greatly beneficial to children with language barriers or special needs where they are able to use open-ended materials comfortably in their own way within a group. Gascoyne (2011) states that practitioners are able to offer great opportunities of messy play within a setting when children are offered time, space and permission to have sensory-rich materials and full experience.
Duffy (2007), suggests that in practice, plenty of time should be offered for children to fully experience messy play. Preparation should be done efficiently where factors such as the children’s clothing and surrounding areas should be considered for example, children must wear suitable clothing when messy play activities are outdoors.
It is important that practitioners use their imagination, take risks and lose their use of structured lessons during messy play. Children should be actively involved in the process of learning in order for creativity to flourish. Practitioners must bear in mind that, when preparing materials for messy play. Children are able to gain more from the experience when engaged with (Duffy, 2007).

2. The Importance of Play and Adults’ Interactions 
Playing is a natural and instinctive behaviour which should be encouraged and supported during childhood in order for one to gain from (Play Scotland, 2022).
Children learn and develop when playing. During early years, play is vital in supporting children and planned activities should provide them with the capability of improving their skills. Children must view learning as being playful during their early years. Activities must be planned to be exciting, unusual and of interest to the child. Planning activities that do not only encourage learning but also are attentive to a child’s senses (Family Lives, 2022).
Play Scotland (2022), suggests that play contributes to a child’s quality of life, well-being and their social, emotional, physical and cognitive development. 
According to Play Wales (2022), self-directed play, also known as personally directed play, is where the child makes the decision of the rules and roles they themselves take within their play. United Nations Children’s Fund (2022b), suggests that this type of play is giving children the full freedom to play in whatever way they wish, and the opportunity to play is a great importance. Children are able to choose how they wish to play when given the opportunity and are able to express themselves however they may like. Each child is unique and may wish to express themselves differently to another child. 
United Nations Children’s Fund (2022b), claims that self-directed play can be very beneficial when building independence in children. Children when playing alone are able to be more creative than when playing with peers, are able to engage fully by themselves and use their imagination whilst further learning to become independent learners. Problem solving is another skill that children may take from self-directed play. They learn how to solve a problem and come up with solutions on their own and are able to express their own way of thinking. 
United Nations Children’s Fund (2022b), discusses that although this form of play is the child making choices and playing freely and independently, there is an important role the adult must play when encouraging a child in self-directed play. Adults are able to encourage learning and development during self-directed play through offering a safe space to explore and carry out activities independently, ensuring there are no danger to other hazards. Within practice, adults are able to offer fun and playful learning experiences to the children through listening. Asking the child what they would like to do throughout their learning day, and help creating the environment for the child to explore as they wish independently. Practitioners can offer support in gathering materials and sources to encourage creativity during learning. All children are unique, and some may require additional support through offering prompts, clues and guidance, although practitioners must remember to only offer support to encourage children to think and explore for themselves (United Nations Children’s Fund, 2022b). 
When considering the role of an adult during play, it is emphasised that adults do not interfere and only offer support when necessary. The Convention on the Rights of the child clearly states,that children should not only have the opportunity and space to play where they feel safe, but are also offered the chance to enjoy and play without adult direction (United Nations Children’s Fund, 2022a).
 McInnes et al (2013) identifies, that children view their playing time differently when an adult is present. The study shows that children behave during tasks differently when the adult behaves differently. Children who had direct adult presence during the task viewed the task as more formal and lacked in opportunities for choice and control. During the study, it is identified that during the task where the adult understood the child-like play, the children did not differentiate the task from play and not play. There for, where adults take part in tasks alongside children, under playful practice are encouraging the children to behave in a way that is more effective in encouraging learning and development. Greater outcomes for children are achieved where practitioners understand the definition of play form a child’s perspective. 
McInnes et al (2011), suggests that practitioners with a clear understanding of children’s play are able to plan activities more efficiently. Activities within practice must be adult-led and child-led offering children choices and control and although there are child-led activities within the setting, practitioners should take part in those alongside the children but remembering to maintain a child-like perspective on play. 

3. Observation Method – The Foundation Phase Profile

The Welsh Government (2017), has created The Foundation phase profile as an observation and assessment method that is used within the foundation phase in order to note and track children’s learning and development. Each child will have his/her own profile. The profile’s purpose is in place, to provide a nationally consistent baseline assessment which then aligns with the end of phase outcomes. Practitioners and teachers are able to gain a greater of the child from carrying out the assessment and their profile will provide them with an understanding of where they are at within the assessment baseline and create a developmentally appropriate holistic curriculum. The assessment is lined up with other assessments that are carried out by other professionals and is able to support early acknowledgement of any further issues such as developmental delays or special educational needs, and where recognised, settings can offer these children the support they require (Welsh Government, 2017). 
Although the profile identifies the profile being a great use of acknowledging children with additional needs, these children may not benefit greatly from the profile. Children with behavioural needs may be have the ability to remain calm and carry out a skill on one occasion, but on another, are not compliant and are distressed causing a defect in their outcome within the ladder. 
A child with language difficulties may be capable of completing a skill that is within the gold section and more but is unable to complete the steps before the gold on the language ladder due to a personal language difficulty. A child that has a certain disability may fail to pass a step within the physical development ladder but is more than capable of carrying out the further steps. There for the profile does not give a full, clear picture of a child and their full image and potential (Welsh Government, 2017). 

The profile is made of two set of skills ladders in the four areas of learning which are –
· Personal and social development, Well-being and cultural diversity
· Language, literacy and communication skills
· Mathematical development 
· Physical development
The number of skill ladders within the assessment for use at baseline and full profile supporting the end of phase teaching assessments. The points within the child’s profile will provide the setting with a reflection of the child’s skills in each area of learning. The profile will cover a child’s development from age six months to eighty-four months and the profile introduces three new early steps within the outcomes- 
· Bronze
· Silver
· Gold 
The Foundation phase consists of a –
· Handbook- providing guidance on how to use the profile.
· Record form – is optional and to be used by those who do not use software-based systems.
· Compact profile – produces a snapshot of the child’s development at the baseline assessment.
· Full profile- produces a snapshot of the child’s development using the skills ladders within the foundation phase profile (Welsh Government, 2017).

The profile uses observations and formative assessments to assess children and their skills and produces outcomes expressed in the four areas of learning. 
When carrying out the assessment to create a child’s baseline, the observations should be made over the first six weeks of them settling into the Reception classroom. Practitioners must use the compact profile to carry out this assessment and the outcomes of the assessment is then produced to the Welsh Government. 
Although the profile requires the baseline to be completed within the first six weeks of the children attending reception class, during those six weeks children are required to settle and transition into their new learning environment, therefor could potentially still not be fully confident and perform as well as they would later on in the term. This leading to a possible false image of the child’s capabilities and development as the baseline is completed so soon within the term (Welsh Government, 2017).
With the baseline for each child being created that soon, it can also lead to further issues later on within the ladder of the assessment. A child who may have performed poorly in their baseline due to lack of confidence in their new setting, may at their next assessment improve immensely which can then cause other professionals to doubt their sudden capability of the skill. 

Although the assessment ladder involves a child to be observed fully during all areas of learning and environments, which gives a wholesome picture of the child, this can be difficult for some children. A child may perform better during outdoor learning as that is where they feel most comfortable and at ease where their learning is self-directed, but if that exact same task was to be completed within the classroom setting, they may not perform so well due to peers and adults being nearby in the small space causing anxiety or nerves (Welsh Government, 2017).
 
 
4. Observing Play and Children’s Engagement 

Practitioners working with early years are required to observe children during all aspects of their learning in the setting. Not only does that require observing during each area of learning but also watching and listening to them generally. In practice, early years workers are able to gain a greater understanding when observing children and they can learn about a child’s understanding, learning when watching children interact and play. 
Observing the children in different situations and scenarios can improve an understanding of their capabilities and skills. Within the setting, these situations are – 
· Independent play
· Playing alongside peers and practitioners
· Interacting with peers in pairs and small groups
· Interacting with practitioners
· Interacting with their parents 
· Interactions in environments and resources (indoors and outdoors)
· During structured and free play within areas of play (creative, role, physical)
· Different days of the week
· Different times of the day

During observing a child’s play, practitioners may find skills that the child is capable of, that they did not see during classroom tasks. Practitioners are able to gain a greater understanding of the child if they are observed during activities but also during their play. Not only would the child’s skills be acknowledged but so would their personal preferences, cultures and personalities be noticed (Welsh Assembly Government, 2008).

Early Years Careers (2016) suggests, that the general purpose of practitioners observing children during play are to be able to –
· Gain more information on the child or group
· Discover how the child reacts in certain activities or scenarios
· How their skills are developing 
· Observe their language development when playing with others
· Observe children’s patterns of behaviour
· Observe their patterns of friendships.

When observing a child during play, practitioners can gain a clear full image of the child rather than only observing during tasks. Practitioners are then able to document the child’s full learning development from a child’s time in the setting and document the full picture (Early Years Careers, 2016).

According to Bruce et al (2015), children should be observed through various situations, in order to gain the full image of the child and through observing spontaneous play. 
Cassano and Dougherty (2018), provides an example of the skills a child may use when playing, and how these skills are used differently during play rather than focused activities. Cassano and Dougherty (2018) also recognises how the children utilise certain skills differently during play. An example of this is, how children make use of decontextualised language during play, such as playing house and how they each tell one another their role, who they are playing as and what they will use during play through language, rather than just point at props or referring to the environment they can see. The quality of a child’s performance is improved when an adult offers the correct guidance. Within a study, a group of children that were offered the correct guidance performed greater than the group of children that had not (Cassano and Dougherty, 2018). 
The observation of play can be done when practitioners are participating in the play. McInness (2019) suggests that within a study, when adults fully understood play and their role in play, they were more likely and capable of implementing a play-based curriculum. The study further suggests that, when adults participate in play correctly, greater learning and developmental outcomes are achieved. During correct participation in play, the practitioner is able to achieve a greater quality of observing and a clearer understanding of the children’s abilities (McInness, 2019). 
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