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	Module code:
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	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  



	Module Learning Outcomes 
(from module syllabus)

	
· critically reflect upon the purposes and functions of assessment in Physical Education 
· synthesise information from a range of sources to make judgements on learning and performance and identify aspects of progression
· analyse the underlying principles relating to assessment, recording and reporting approaches within Physical Education

















	
     STUDENT FEEDBACK FORM


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	25
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	






A detailed rationale underpinning the creation of the rubric. 

A rubric is a tool in which can be used as a method of evaluation, if used correctly it can explain learning expectations, objectives and standards. A rubric is highly beneficial for teachers because it is a simple way to set up marking criteria for both assignments and activities. Not only is this tool useful for teachers, it is helpful for students as well. WHY?. A rubric defines in writing what is expected of the student to get a particular mark on an assignment or an activity. The importance of using rubrics are that it allows for feedback to be given in a way, that is clear as it can highlight both positive attributes and negative aspects. The ways in which a rubric is beneficial for pupils are that it clearly shows specific areas of learning of said activity or assignment.  When designing a rubric it is essential to design them in a way in which they directly answer specific questions. Such as what do teachers want pupils to know and be able to do?  How well pupils are and what the pupils already know? How will it be clear for teachers to see the level in which pupils can perform said criteria of the rubric? (Luft, 1999). 
There are several benefits of creating and using rubrics they are a tool for marking a pupil’s performance. For example, the consistency of marking the pupil, a fair marking system which can decrease the likelihood of bias and the promoting of using feedback as a tool for learning and improving rather than being viewed as a negative aspect (Jonsson and Svingby, 2007).  However, with most studies leading towards rubrics improving the level of reliability, the sole use of a rubric does not automatically lead to a high rate of reliability and validity. It is suggested by Kohn (2006) that the use of rubrics can potentially have a negative effect as it stereotypes their judgements of the pupils learning, which can lead to compromised learning. (Kohn, 2006). Furthermore, emphasising the importance of the correct training of using rubrics in an educational manner (Wilson,2007). 
The rubric which has been created is designed to be able to assess the child’s level of physical literacy. Physical literacy is described as 
 
“the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for maintaining purposeful physical pursuits/activities throughout the life course”  

(Whitehead, 2013). 

The term physical literacy should be viewed as an umbrella term which incorporates knowledge and values, different skills and encouraging positive behaviours which could lead to participating in meaningful physical activity. Rubrics can be useful when observing physical literacy says Biggs (2012). It is suggested that children who are viewed as physically literate can move effectively, competently, ethically, enthusiastically and creatively meaning that children who are physically literate are more likely to participate in lifelong participation in physical activity due to having the knowledge and understanding of the importance of leading a healthy and active lifestyle (Penny and Chandler, 2000).  The core elements of physical literacy are made up of levels of progression in the physical, cognitive and affective domains of learning. It is important to note that not all children will progress in a linear style, which is when the structure of observed learning outcomes is apparent as it expresses that children are able to be at different levels of progression within each domain of learning (Dudley,2015). The teaching styles which are used are essential for maintaining levels of physical activity, not only in the school setting but out of school. Whitehead (2013) talks about the importance of the core elements being achieved if done at the beginning with the use of motivation and the ability to connect with pupils through their learning. The teaching practice at the core of physical literacy enables teachers to make connections with their pupils which have an impact on the personal, social and physical journey to becoming physically literate. 
Physical literacy plays a significant role in the advancement in a Child’s physical development. When a child is becoming physically literate through learning how to run, hop, skip and jump for example they are gaining fundamental movement skills. Fundamental movement skills (FMS) are patterns which are taught such as, object control, locomotor skills and stability skills. (Gallahue, Ozmun and Goodway, 2012).  Fundamental movement skills are considered the building blocks for participation in physical activity, throughout childhood, adolescents and adults. FMS skills are learnt through practice. The importance of promoting the devolvement in FMS in childhood is due to existing evidence suggesting the benefits on a child’s physical, cognitive and social development (Lubans et al,2010).  A study conducted in Australia with 425 children at pre-school age in 2008 which assessed the levels of fundamental movement skills, the data was analysed using linear regression and chi-squared analyses. The study conducted that the environment is a factor to consider when developing a Childs FMS, the finding suggests that teachers need to provide opportunities for children to develop their fundamental movement skills. Ways in which this can be completed is gender separate games, use of different equipment and using different environments. Further on in the article, the importance of a high level of FMS due to the links it has with later life participation in being physical active is highlighted (Hardy et al , 2010). Linking to the rubric itself, which was carried out on a KS2 aged child, the first section was the physical aspect, which was divided up into three sections; excellent, good and needs improvement.  The reasoning behind the sections were guided using the National Curriculum for Wales (2022) specifically to the descriptions of learning. Each aspect of physical, social and cognitive had the criteria to mark against.  The National curriculum for Wales is designed to provide pupils with a holistic way of learning about health and well-being. One of the main aims is to support pupils in understanding the different aspects of health and well-being and how being healthy links to being a successful learner (WG, 2022). The social aspect of the rubric supports encouraging pupils to be able to express their ideas, take on different roles and responsibilities and how to behave ethically. Finally, the cognitive section was designed to assess the pupils abilities to understand their own different behaviours and that of others, recognising different behaviours will enable the pupils to make their own decisions with guidance which can have an impact on their lives and of others. By being in different environments it allows the pupils to develop their critical thinking skills which will enable them to make informed decisions.
	
	Excellent 
	Good 
	Need improvement 

	Physical 
	Can apply a wide range of skills to the specific environment, to a high level of physical competence. 
	Can use and apply most fundamental movement skills to a good standard, examples of FMS are running, skipping, jogging etc. While making correct decisions.
	To use some fundamental movement skills and attempt to apply correct ones for the environment.

	Social 
	Would demonstrate many different aspects of leadership, working with others, sportsmanship, respect and communication. This could be being vocally encouraging towards others. 
	Would demonstrate some aspects of leadership, working with others, sportsmanship, respect and communication.
	Attempts and displays few aspects of the social domain of learning. 

	Cognitive
	Be able to fully describe and interpret different behaviours, such as reading the game to a high level and being able to follow the game well. 
	Be able to describe and interpret different behaviours, such as sometimes reading the game. 
	Partly understand that different behaviours, for example reading the play and being able to intercept a pass. 



An assessment rubric to assess outcomes within a physical education lesson.

























A report detailing the pupil’s current levels and their next stages of learning.
The assessment was carried out of a KS2 female pupil, during the one session. The activity chosen was netball, the pupil warmed-up, started with some basic drills and then looked at specific skills and then the pupils went into short games and then participated in a cool down. The class followed a whole group warm up which was instructed by the teacher, the teacher instructed the warmup to ensure all the pupils had warmed up correctly and were ready to go. Once the warmup was complete the children spilt into groups of 7 across the netball courts, the specific skills were two types of passes one being a shoulder pass and the other a chest pass. During the warmup the pupil showed fundamental movement skills such as jogging, skipping, hopping and leaping. She showed a good level of fundamental movement skills as she appeared to complete the tasks confidently, once the whole group was split into smaller groups, they begin a passing drill in which the children had a choice of passes which they could use, the pupils formed a diamond with the bottom point of the diamond running into the centre and receiving a pass and then passing to a different player, once the ball was passed to a new player the receiver moved to their position. The groups of 7 were given the instruction of the drill and told how to set it up and the rule was they could use any type of pass but must all complete at least 3 shoulder passes and bounce passes. While watching the pupil, it’s clear that she demonstrated the different types of passes to a high standard, scoring highly in the social and physical aspects as the range of passes which were executed was vast and she demonstrated levels of communication skills with other players and a few times aspects of leadership in terms of encouraging other players and given positive encouragement. Once all the groups completed the drills then begin to play quick games against one and another.  During the games she was still displaying good levels of fundamental movement skills and communication skills as well as working with others as part of a team however physical once the games being to become competitive, she seemed of let the pressure of a game situation get the better of her slightly, her passing was still strong, but more errors occurred, and she began to seem frustrated. Due to the frustration, potentially the cognitive ability dropped slightly as then before she was able to intercept where players were going on the court by reading the game by the second game her morale had seemed to decrease. Overall, the level of physical competence was generally high, she displayed confidence, correct knowledge and appeared as if she was enjoying the lesson as a whole but there were few points in which her frustration showed, and her confidence decreased. However, as a KS2 pupil her physical ability was excellent in the lesson, improvements to be made are to try and be less frustrated if a mistake is made and to try and keep level of confidence and encouragement high throughout. 

A critical reflection on the effectiveness of the assessment process undertaken. 
A ‘rubric’ is defined as a “document that articulates the expectations for an assignment by listing the criteria, or what counts, and describing levels of quality from excellent to poor” (Andrade and Du, 2005). 
They are ‘descriptive scoring schemes’, ‘a set of scoring guidelines’ and get their importance as a direct result of the emphasis on usage of constructed responses and performance-based tasks in business programs (Hafner and Hafner, 2003). 
Using rubrics as an assessment tool can be highly beneficial, rubrics can used as a way of communicating with pupils what is required of them, they provide both pupils and teachers with feedback, rubrics can be evaluated by teachers or self/peer reviewed.  Rubrics provide teachers with the ability to evaluate pupils fairly as well as track pupil consistency. A criterion of a well-structured and effective rubric are the fundamental characteristics of the rubrics that are created beforehand which provides an improvement of learning to occur. In terms of pupils using the rubrics for self-evaluation and for feedback it encourages pupils to become more self-critical. The use of rubrics within the PE sector can be highly favourable as long as they are used correctly (Shaw, 2014). It is discussed by Wolf and Stevens (2007) that rubrics may be helpful in many types of assessments but not across every aspect of the classroom, due to analytic rubrics being more beneficial when working towards a global skill such as speaking or writing, rather than helping the teacher gage the quality of the work/assessment as there are no concrete answers (Vercellotti and McCormick, 2021). Another benefit of using the rubric system is giving pupils a level of responsibility of meeting the requirements of what can be expected of them, by allowing learners to be more responsible and play an active role in their assessments can assistance both teacher and pupil (Cheng and  Fox, 2017).  While being critical of using the rubric as an assessment tool it is clear there are specific criteria which can determine the usefulness of the rubric itself. Aspects of this are how clear the rubric is? Will pupils be able to also use this tool as a form of self-assessment, it detailed enough to enable pupils to see what needs to be improved, does the rubric clearly define the outcomes at each level to enable for fair scoring to occur and are all the criteria in each sector equally important? 
Throughout the netball session, it consisted of a warmup, a drill focusing on passing and then into quick games against other teams and then a cool down. Both the warmup and cool down were done as whole group and it was instructed by the teacher, the effects of warming up before physical activity have been investigated from the 1930’s and are still on going, completing a warmup for any physical activity has shown significant impacts on physical performance (Bishop, 2003). Moving on to the passing drill, the class was split into smaller teams of 7 which allowed the group to practice all types of netball passes however it was a rule that each member of the team had to complete three shoulder passes and three bounce passes, through the passing drill it clear that the pupil had an excellent range of fundamental movement skills and was able to apply the range of different skills while being physically competent. Using the rubric to indicate the level of fundamental movement skills which were being used and the level of physical competence. Looking at the social aspect of the rubric, the excellent standards was for the pupil to be able to demonstrate many different aspects of leadership, working with others, sportsmanship, respect and communication, through the drill she displayed a high level of confidence and some aspects of leadership. For example, she was using positive language towards other players and performed in a confident way. However once the passing drill was over and the teams begin to play games against one another it appeared that her confidence levels dropped, this could be due to the pressure of a game situation, errors which were made or frustration as a result of these. The areas for improvement are regarding the frustration she displayed, due to some errors which were made for example, throwing a bad pass or not catching the ball. These types of errors can become a mental barrier for those participating which can lead to a decrease in performance. A way in which to improve on this barrier is to work towards better self-confidence by teachers creating lessons which will enhance the pupil’s abilities to explore different emotions through different experiences, which can lead to the development of a level of awareness of their own feelings. By supporting pupils with different strategies to help them regulate their emotions furthermore improving mental health and emotional well-being (WG, 2022). Whitehead (2010). Discusses the role of motivation plays in being physically active, one of main contributing factors of participation is enjoyment and children need to feel confident in different situations while being physically activity and working in social situations. It is also highlighted by Biddle (2001) that children who are motivated are more likely to experience positive aspects of being physically active and consequently lead more active lifestyles.  The rubric itself could be improved, although it is clear what the expectations are for a teacher, if the pupils were using it for self-assessment or peer assessment more detail would need to be added.  Rubrics need to be carefully designed and potentiality in some cases with students (Andrade, 2008). A rubric should be designed with three aspects in mind, setting clear expectations, conducting the assessment and feedback. The importance of clear expectations is highlighted again by Andrade (2008) as both pupils and teachers can have a more developed understanding and an in-depth knowledge of the current task. 
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