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[bookmark: _GoBack]Quality childcare and education is a contrasting concept when exploring the different factors and influences around the subject. Early years practitioners hold a complex role in ensuring their quality of care is supporting and benefitting the needs of the children in their care, which proposes the meaning behind quality care. Primarily, the needs of children must be met under the agreement of the UNCRC which underpins 54 articles of children’s rights, which the United Kingdom has agreed to. Article 27, for example, states that every child has the right to a standard of living that supports the child’s physical, spiritual, emotional and mental development (UNICEF, no date). Kay (2012) suggests good quality care for children is a combination in well-educated practitioners, a creative environment and child-led planning and learning. Children's well-being should be at the heart of planning and pedagogy and childcare settings should stive to adapt their setting to the individual needs of the child. The role of practitioners is equally important to maintain a well and purposeful environment and use their own skills and knowledge to prepare and contribute to children’s learning. Overall, children give the best insight to the tools they need from practitioners to support their development, therefore practitioners should monitor and consider children’s individual needs.  
[bookmark: _Int_5tMt0zwM][bookmark: _Int_Bg7RsysN] For childcare settings there are many legislations and regulations to follow to ensure the setting is safe and fit for purpose but there are many other factors that contribute to the quality of that setting, such as environment, pedagogy and curriculum, leadership, staffing and much more. The guidance from Care and Social Services Inspectorate Wales (CSSIW) requires reregistered childcare settings to complete a Self Assessment of Service Statement (SASS) which is a self evaluation to support childcare settings to highlight the strength and weaknesses for the setting regarding the quality of care, as well as determine any improvements that need to be made (Care and Social Services Inspectorate Wales, 2017). Under the Child Minding and Day care (Wales) Regulations 2010, the SASS report is mandatory for all childcare settings (Legislation.Gov.Uk, 2010). The CSSIW self-assessment focuses on the safety, quality and value of play within that setting, as well as how well it supports children’s health and well-being.  Childcare settings should evaluate the strengths of the setting and what benefits they have for the children but also how do they know the strengths. Feedback from both children and parents or carers should be included. Additionally, highlight any improvements that will be made and how this will be measured and implemented. Lastly, state any quality assurance schemes the setting is involved with (Care and Social Services Inspectorate Wales, 2017). 
As stated, there are lots of guidance for childcare settings to offer the best quality care for children. Nurseries and other childcare settings can use the influence from quality assurance schemes such as First Five Years Count, introduced by the National Day Nursery Association (NDNA).  The NDNA shares the value and importance nurseries have to children’s development and how important the first 5-year timeframe of their life is, with 1.5 million children aged 0-5 being involved with a early years setting in the UK (National Day Nursery Association, 2021). As part of this scheme, the NDNA stresses the important of environment and practitioner participation in a quality setting. The environment should be ready and purposeful to facilitate children’s learning and should cater to the likes and interests to the children of that setting. Practitioners hold the role of participating in children's learning by engaging in play which children should also be free to do. Although child-led play is vital for quality care, practitioners should facilitate learning by introducing thoughts, questions and lessons through the act of play. A good quality practitioner will recognise the opportunities to bring in lessons and teaching while the child is engaged through play (NDNAUK, 2023). Along with the NDNA, Sharma, Cockerill and Sanctuary (2021) writes about the significance of the first five years of a child’s life and what contribution it has to their development. Both postulate that this is the most crucial time for children as they absorb the most information during this time and it is when children have the most critical time of development. During this time children learn and express their first form of language, physical development of fine motor and gross motor skills, social development and cognitive development. The work and education done in the first 5 years of a child's life will have life-long lasting effects and will build the foundation of that child’s ability to learn and develop, even into adulthood.  
The CSSIW looks at 4 main focuses when conducting inspection on early years settings which are well-being, environment, care and development and leadership. In addition to this, the SASS report must be completed annually in line with the CCIW with the same focuses (Care and Social Services Inspectorate Wales, 2010). Well-being has already been discussed as it is evident in lots of research behind early years. Both Kay (2014) and the NDNA (2021) suggest well-being of children is crucial to successfully supporting their development. By early years settings completing a SASS report it is ensuring they are following the guidelines of the CSSIW and maintaining good quality practice. Additionally, showing the settings willingness to make change and improvements to better their care. Again, in compliance with The Child Minding and Day Care (Wales) Regulations 2010, management should undergo suitable monitoring and reviews of the settings routinely and make necessary improvements if needed. 
A predominant theme amongst early years settings, statutory guidance and quality assurance schemes is the value of play. Much of the guidance given highlights play as a focus that should be prioritised in early years settings as the National Minimum Standards for Regulated Childcare (2016) states that children should be provided the opportunity to engage in self-directed play to support their social, emotional and physical development.  Children should also be provided with the correct tools and recourses to encourage play and further develop their learning, in an environment that is rich with learning opportunities both indoors and outdoors (Welsh Government, 2016). Wales, a Play Friendly Country (2014) is another statutory guidance that emphasises the importance for play opportunities for children in Wales. The guidance sets out instruction for local authorities to ensure there is purposeful and safe play opportunities and amenities for the children within that area (Welsh Government, 2014). There is a great depth of research surrounding the importance for play and children’s development which is evident when looking at current curriculums and frameworks for children. Ginsburg (2007) describes play as an essential tool to support children’s brain development, as well as the cognitive, social and emotional well-being. Play for children is the first stage of self-learning as children build resilience, confidence and strength when they can freely explore and evaluate the world around them. Ginsburg also suggests that play allows children to build on their social skills and build strong bonds with others. Caregivers should be encouraged to participate with children’s play to develop meaningful and strong relationships.  
Another theme in quality care is the environment, which again is one of the main focuses for the CSSIW inspection. The Welsh Government (2016) states in the National Minimum Standards that the environment should be welcoming for both parents and children, rich with learning opportunities and safe and secure. Environment is a vital contributor to children’s development as it lays the foundation for children’s opportunity to learn. The outdoor environment is equally as important as the indoors and should both be prepared and maintained with purposeful resources to facilitate children’s learning (Macleod-Brundell, 2008). A quality assurance scheme to support the importance of environment is ECERS-3, which is an assessment scale tool to support environment provisions, focusing on the cognitive, physical, social and emotional and safety of children’s needs. The scale is composed of a scoring system of 6 subscale sections of space and furnishings, programme structure, interaction with adults and others, learning activities, language and literacy and personal care. Early years settings can use this scale to examine the setting and distinguish the effectiveness of each sector of the scale and determine any improvements needed (Harms, Clifford and Cryer, 2014). This quality assurance scheme vitalises early years settings to conduct self-evaluations and implement change to their setting in an in-depth evaluation of the setting. The scale itself looks closely at small details of a setting that contributes to the overall effectiveness of the environment to children’s learning. When using any ECERS scale in accordance with the appropriate age, practitioners are ensuring quality practice for the staff and children in their setting (Nursey World, 2012). However, Calder (1995) proclaimed that the ECERS scale set out minimal standards for childcare settings, therefore suggesting that settings with the lowest quality of performance could still score highly using this scale. Calder also suggested there are some discrepancies using the scale as much of the scale is up to interpretation of the setting and location. Some details of the subscales such as furniture may be interpreted differently in different locations due to the standards of that culture. This meant some countries score significantly lower than other countries due difference in early years research and understanding than the location in which the ECERS scale was established.  
[bookmark: _Int_M7LYw8SH][bookmark: _Int_azphNqJO][bookmark: _Int_4aAnHpxi][bookmark: _Int_XVtPOilm][bookmark: _Int_ZyIr88PN][bookmark: _Int_vOUChdXf]The task of providing quality childcare has a wide variety of regulations, research and laws to consider. In line with the CSSIW, early years settings are required to meet the guidelines in order to maintain safe, well-effective setting that complies with all current laws and legislations. In addition to this, these settings are required to complete self reflection in the form of the SASS report as a way to ensure that particular setting is resposible for evaluating and bettering their facility for the needs of the children. It also ensures that the settings are staying in accordance with the expectations of the CSSIW, by referring to the advice when completing the self-evaluation. Moreover, self-evaluation means that early year's settings are encouraged to implement change and develop their practice which supports their staff and the needs of the children. In addition to the regulations and research, there are many quality assurance schemes which support these settings in providing the best quality care. As discussed, the NDNA provides lots of research into the value of good quality practice and the importance that practitioners have for the development of children. It highlights the critical time period of birth to 5 and the affects and contribution this period has on the child’s ability to develop for the rest of their life. Much of the research behind these quality assurance schemes prioritises the evident themes of practitioner skills, environment and well-being, which is also similar focuses of the CSSIW inspections. Early years settings should use all the available guidance to provide the best quality around these focuses. For example, using the ECERS scale to monitor and improve the environment and quality of teaching within that setting. There are many quality assurance scheme that early year's settings can use and should establish which scheme works best for the children’s needs of that setting.  
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