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Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his learning during one particular transition period (horizontal or vertical).

This assignment looks to identify and critically reflect, on how the implementation of appropriate strategies can support a learner, through the transitional period from foundation learning to key stage 2. A transition for a child can be a daunting experience as many of their familiarities such as their classroom environment, class teacher and peers in their class adjust as they transition to the next year in the primary school. “School transition is a life-changing event”. (Symonds, 2015, p. 1). Therefore, students need the assistance and support to navigate this event, for them to have a positive experience and aid in their well-being. The learner that this assignment will be focusing on is a seven-year-old boy named Charlie, whose name is a pseudonym. Charlie is currently in foundation learning in a year 2 class. His transition will be focused on transitioning from foundation learning to key stage 2. Charlie has been diagnosed with being on the autistic spectrum and transition and change can be a challenge due to his diagnosis. 
Pupils with an autistic spectrum disorder typically finds transitions difficult as they may not be able to predict what such situations will be like or cope with a sudden change, thus preparation is extremely important. (Autism Wales, 2009, p. 5). 
Furthermore, Charlie will need a variety of provisions and strategies to ensure that his transition process is focused on his well-being, and that he is supported by the stakeholders. 

Peer and Reid (2016, p. 273) highlight how those on the autistic spectrum have a rigid and very structured routine and depend highly on the continuity of a routine. If sudden changes are made in their daily routine, it can cause them to feel overwhelmed and distressed. For these reasons Charlie’s transition will be over an extended period of the spring and summer term of year 2. This extended period of transition will allow Charlie to be introduced to the new areas in the key stage 2 at a slower pace, to ensure that he is not overwhelmed and can be supported through the transitional experience. Other factors that must be considered in relation to Charlie’s transition, are the socio-emotional and organisational factors. One of the key behavioural traits of an individual on the autistic spectrum is a feeling of high anxiety. Peer and Reid (2016, p. 272) reinforce how the individuals can experience an intense level of anxiety which can lead to fear and confusion, that gives them an uneasy feeling and an inability to make sense of the world. By ensuring that these factors are a key element to the planning of Charlie’s transition process, it will enable for Charlie’s well-being to be at the forefront of his transition. Additionally, by considering the importance of routine and structure for Charlie, whilst planning the transitional activity timetable, it will allow him to feel in control of the process and ensure that he is not overwhelmed. A gradual and clear approach will best benefit Charlie to become accustomed to his new routine and environment. Charlie’s one page profile (see part 2) highlights many areas which he will require support during this transitional process. Some of these areas include speech and communication and emotional literacy support. Due to Charlie’s extensive needs, specific interventions have been implemented to aid in his cognitive, social, speech and communication and emotional literacy development. The transition that Charlie will undertake is known as a vertical transition. The Open University (2017) describes a vertical transition as events that do not occur daily and are more significant to the individual transitioning. Furthermore, Charlie will require support from all stakeholders to ensure he has a positive transition from foundation learning to key stage 2. 

A smooth and successful transitional process for Charlie is paramount in the success of his experience and development as a learner. By ensuring that all areas of Charlie’s development are supported through a variety of strategies and interventions, it will enable him to develop holistically. Welsh Government (2016) examines the importance of inclusion in education by ensuring that all pupils to access opportunities for their specific needs, and that all children belong to the school community. Regarding Charlie, it is paramount to ensure that his needs are met through the transitional process to adhere to inclusion for all in education. The importance of Charlie’s support during this transitional period is reinforced by article 23 of the rights of the child. “Children who have any kind of disability should have special care and support so that they can lead full and independent lives”. (Welsh Government, 2021a, p. 1). One of the central support systems to Charlie’s transitional process is the involvement of the stakeholders. Trusted and familiar adults being involved and supporting Charlie’s transitional process, is crucial for him to have a positive experience and to feel comfortable in his new environment. Mcleod (2018) emphasises the importance of Vygotsky’s theory of the more knowledgeable other, where the adults that are in the life of a child have a significant impact on their cognitive development by engaging with them in meaningful activities. The more knowledgeable others in Charlie’s life are his parents and all staff supporting his transition process. Furthermore, their role and support during his transition is vital as it will have a significant impact on his cognitive and social development. Their support will enable him to be able to have positive and meaningful experiences in his transitional learning sessions. Both Charlie’s parents, his learning support assistant (LSA) Mrs. Rogers and his year 2 teacher Miss. Rhys can offer insight and strategies, to ensure that Charlie has a smooth and positive transition, in line with the requirements of his statement. To elaborate Welsh Government (2021a, p. 1) demonstrates the positive outcome of working closely with the stakeholders. “Engaging with learners supports improvement when all learners and staff involved have a clear understanding of the scope and purpose of the activity”. (Welsh Government, 2021b, p. 1). Therefore, by enabling the stakeholders to have an active role in the support of Charlie’s transition, it will allow him to be supported both at home and in the classroom, to ensure coherence throughout his transition.

Guy- Evans (2020) highlights how Bronfenbrenner’s ecological system theory is paramount to a child’s development as those who are microsystem the first layer of Bronfenbrenner’s theory, has a direct effect on the child’s social and emotional development. Some of these individuals within the microsystem include parents, peers, and school. Guy-Evans (2020) continues with the emphasis of those individuals in the mesosystem of the ecological system theory, also have an influence on the child. These individuals belong to external services that work with those in the microsystem, that can give insight and support to the child at the centre of the ecological system. These individuals include, social services and health care, school board and government agencies. In conclusion, the influence of Charlie’s parents, school staff and external agencies, has a direct impact on Charlie’s experience at school and during his transitional process. Therefore, it is paramount that all these individuals work coherently, to ensure that Charlie is being supported affectively and that his well-being is the focal point of the process.

In contrast some parents of individuals who are neurodivergent, find it difficult to be involved in their child’s support in school. Welsh Government (2016, p. 8) highlight that the main challenges with the involvement of parents is that they have a reliance on the school to carry out its duty to educate their child. Some of the parents have an attitude they do not need to be involved with their child’s education as it is not their job to teach their child. Another factor to why parents choose to not be involved in their child’s education is the negative experience they have had themselves whilst at school. “parents/carers who have had bad experiences at school themselves and are disaffected with education”. (Welsh Government, 2016, p. 8). Due to these barriers and attitudes from parents it leaves the child without the support of home as they navigate through school. “Parents, carers and wider family members have a big influence on how well children behave and attain at school”. (Welsh Government, 2016, p. 7). Therefore, the lack of support and interest in their child’s education will result in poor academic performance, low confidence and self-esteem which can lead to poor behaviour in the classroom. The poor behaviour from the child can stem from not receiving the love and attention from home to communicate their frustration. 

During Charlie’s transition he will need a rigid and structured routine to ensure that he has an understanding, of how each session will be carried out throughout the process. “The world is often a confusing and anxiety-inducing place for autistic children. This is why they find great comfort in a predictable and stable routine”. (Burton-Hughes, 2019, p. 1). Charlie gets easily overwhelmed when sudden changes occur in his daily routine therefore, a gradual introduction to his new environment and transitional activities will be carried out across the spring and summer term of year 2, to ensure that his well-being is the centre focus of his transition. 
We want to make sure that all learners are supported to achieve their potential, regardless of their background or personal circumstances, and that all learners are supported to be resilient, imaginative, compassionate, and ambitious- to aim high and achieve their goals. (Welsh Government, 2021c, p. 1).
One of the main provisions that has been put into place in his individual development plan (see part 2) to aid with Charlie’s transition process is a visual timetable. The visual timetable will enable for Charlie to have a clear and structed routine of his transitional sessions, in the key stage 2 sensory area and the speech and communication intervention area where he will be carrying out his weekly sessions, throughout the transitional process. Additionally, Charlie will be involved in the process of creating the visual timetable for him to have a sense of control and involvement in his transition process. “A person centred approach should be adopted as a matter of course in the planning and development of services for people with autistic spectrum disorders”. (Autism Wales, 2009, p. 6). Thus, ensuring that Charlie is involved in the process of creating the visual timetable it highlights a person-centred approach, where Charlie’s needs are the focal point of his transition. Additionally, Charlie is given his own voice during the creation process of the timetable as an active voice in his own learning to develop holistically. This will result in a new confidence and motivation for his progression in his learning and transition. “Every child has a significant voice in shaping the curriculum and they are active citizens who know that their contributions are valued”. (Estyn, 2018, p. 1). Therefore, by incorporating Charlie’s voice into the design of his visual timetable, will help with his understanding of the process and keep his well-being at the centre of his transition. Another strategy that has been implemented into his timetable is utilising familiar symbols that coincide with Charlie’s interests. By utilising this strategy, it will allow him to become familiar of when he will be in class for his learning sessions and when he will be spending his time in the key stage 2 areas. “One way of engaging a child’s attention is to use the things they are already interested in during learning activities”. (Reed, 2017, p. 1). Furthermore, the transitional activities will incorporate Charlie’s interests to keep him engaged and for him to have a positive experience during his transition. 

Charlie has had continued speech and communication intervention throughout his school career because he is non-verbal. Charlie’s speech and communication interventions will take place in the key stage 2 area through a gradual transitional period, throughout the spring and summer terms. The gradual process of introducing Charlie to his new intervention environment is important, to ensure that Charlie has a positive experience and is not overwhelmed by the changes, happening in his routine. “Transition planning is all about early and effective planning for a young person’s future, to consider appropriate options to secure placements”. (Autism Wales, 2009, p. 6). Thus, careful, and effective planning is required by all staff involved in Charlie’s transition to ensure that all provisions and transitional sessions, are planned to accommodate Charlie’s needs. During Charlie’s interventions and his sessions in the classroom picture exchange communication system cards (PECS). National Autism Resources (2022) defines the picture communication system as a communication resource that allows pupils with little or no communication, to be able to communicate their needs and vocabulary through the picture cards. Additionally, they can communicate their feelings, what they would like to do such as activities in the classroom, and their personal needs such as going to the toilet or having some time away if they are overwhelmed. Furthermore, this resource will be able to support him to be able to communicate his needs and be an active member in the classroom. “Children have the right to say what they think should happen, when adults are making decisions that affect them, and to have their opinions taken into account”. (Welsh Government, 2021a, p. 1). In conclusion, Charlie will be able to communicate his needs and have his own opinion of the activities and decisions made by the staff involved in his transition, through utilising the PECS cards. This will allow him to communicate his thoughts and feelings during the process to ensure that he is not overwhelmed by the process and that his well-being is being adhered to. “Opportunities are strongest in the early years, where the curriculum gives a high priority to communication and language, and assessment and accountability systems encourage settings to give it priority”. (Gross, 2018, p. 3). It is paramount that the communication and speech intervention are continued regularly to encourage Charlie in his vocabulary and his confidence to communicate with his parents and teaching staff. 

In Charlie’s individual development plan, Charlie and his LSA will write reviews throughout his transition process to assess Charlie’s progress and the strategies and intervention put in place are benefitting him in his transition process. These reviews will be fed back to his class teacher Miss. Rhys, the ALNCO Mrs. Whitmore and an educational psychologist. These reviews will enable the staff involved to adjust the activities and provisions in the sessions, to adhere to the requirements in Charlie’s statement. Mentally Healthy Schools (2018) emphasise how the school’s responsibility is to adjust for a child with ALN to the school environment to improve their experience and access to education. Additionally, Mentally Healthy Schools (2018) highlight, how it is the school’s responsibility to involve the ALNCO in all decisions revolving around the child, to ensure that appropriate approaches and strategies are in place to meet the needs of the learner. In conclusion, the support and input from the teaching staff involved in Charlie’s transition is vital as they will be able to make adaptations, to the activities and provisions put in place to improve and monitor Charlie’s progress throughout the transition process. 

Contrasting with the use of the PECS cards, individuals with autism have a difficulty with holding eye contact, contributing to conversations with others and difficulty with using non-verbal gestures to try and communicate, which can prove difficult when trying to utilise communication provisions. “Non-verbal communication: there may be difficulty in using gestures, such as waving goodbye, or using facial expressions to convey meaning”. (Peer and Reid (2016, p. 272). Additionally, Peer and Reid (2016, p. 272) highlight how those individuals who are on the autistic spectrum struggle with making eye contact with others and prefer peripheral vision rather than looking at others. Thus, these barriers may prove difficult in utilising the PECS cards as a communication resource, as the child may have difficulty in being in engaged in the intervention, with the lack of eye contact and find it challenging to recognise non-verbal gestures. Another barrier that could affect the use of the PECS cards is the frustration that children can feel when they do not understand the non-verbal gestures. The National Institute on Deafness and Other Communication Disorders (2020) demonstrate how individuals on the autistic spectrum find it challenging to understand non-verbal gestures, which can result in a lack of oral language skills. From this they become frustrated as they can’t communicate their thoughts and feelings and their behaviour becomes erratic with inappropriate outbursts. In conclusion these barriers may have an impact on the success of utilising the PECS cards as a communication resource and may have a negative affect on their cognitive development and well-being. Additionally, due to the frustration they feel it may discourage them to want to communicate causing a decline in their cognitive, social, and emotional development. 

Charlie has a challenge with socialising and interacting with others when completing classroom tasks and whilst exploring the play provision in the classroom. In his one-page profile (see part 2) Charlie has difficulty when others want to join in with his play as he has a very structured way of play. He often finds it upsetting when others try to move or change to toys that he is playing with. Charlie also dislikes being in large groups during classroom tasks and prefers to work alone with his LSA Mrs. Rogers. Another area where Charlie finds difficulty is to express and regulate his emotions as he becomes overwhelmed very easily due to overstimulation and loud noises in the classroom. Furthermore, to support Charlie’s social development the Emotional Literacy Support Assistant (ELSA) intervention will be put into place during Charlie’s transition, to help support Charlie to socialise with others in the classroom and support him to be able to regulate his emotions. ELSA network (2017) defines ELSA as an Emotional Literacy Support Assistant that has been designed to support pupils with their emotional needs with specially designed resources. Durand Primary School (2018) underline the different areas that the ELSA intervention helps to support pupils that need the additional support with emotional literacy. “In ELSA we aim to provide support for a wide range of emotional needs: Recognising emotion, Self-esteem, Social skills, Friendship skills, Anger management and Loss and Bereavement”. (Durand Primary School, 2018, p. 1). Furthermore, the areas which the ELSA intervention supports children would be an ideal intervention for Charlie, as it will enable him to develop social skills, friendship skills and boost his self-esteem which will help him to develop emotionally and socially. Vygotsky’s theory of the zone of proximal development has a central focus on the importance of play for a child for them to develop intellectually and socially. Aubrey and Riley (2022) underline how children learn through play as it enables them to experience new cultures and socialise with others during the zone of proximal development. McLeod (2019) explains that the zone of proximal development refers to what the learner can do without any support and what they can achieve with guidance from others. Therefore, through the ELSA intervention Charlie will be able to have support and guidance to help him to navigate friendships and self-regulate his emotions through play and activities in small groups with others. By interacting in small groups with others it will allow Charlie the opportunity to be exposed to a new environment with his peers, at a gradual pace during his transition to ensure that he is comfortable in the new intervention. These new skills that will be introduced to him during the ELSA intervention will give him the confidence and aid in his self-esteem, ready for his learning throughout his transition and into key stage 2.

In conclusion, the interventions and support put in place to aid in Charlie’s development will enable him to have a successful and gradual transition ready to transition into key stage 2. The involvement of the stakeholders is paramount to Charlie’s transition as the support from home, is as equally important to the support from school staff. Additionally, support from external agencies such as an educational psychologist is also of high importance in Charlie’s transition to ensure that the transition is pupil centred and that Charlie’s needs and well-being are the focal point to his transition. To continue my professional development as a practitioner I have learnt a variety of strategies and the importance of working with stakeholder to support and individual through the transition process. Additionally, I have learnt the importance of the development plan and one page profile of a child to ensure that the correct provisions and adaptations are put in place to support a child during a transition period. I will continue to research and develop my understanding of this area of education, in line with the QTS standard continuing professional learning to ensure that I am able to support pupils in future with their transition. 








Part 2
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Pupil introduction
Charlie is seven years old and has been in his year 2 class for 2 terms. Charlie struggles with social interaction with other pupils and has difficulty regulating his emotions. Charlie is on the autistic spectrum and has been statement at age 5. Additionally, Charlie is non-verbal and communicates with his class teacher and learning support assistant (LSA) using picture exchange communication system cards (PECS). Meetings with Charlie’s parents and LSA were conducted to create this one-page profile to ensure that his likes, dislikes, and his social and emotional needs are met for his development in the classroom.
Personal Information
Age: 7 years old.
Birthday: 16th of April 2015.
Class: Miss Rhys Year 2.
Year 3 Teacher: Mrs. Hill
LSA: Mrs. Rogers.Charlie’s Dislikes:
· Often is playing alone and only enjoys the company of Mrs. Rogers (LSA).
· Finds it difficult to share toys and gets easily agitated when other try to join in his play.
· Dislikes loud noises and other children disrupting the order in his play or when he is creating.
· Dislikes being in large groups when completing classroom tasks. Often prefers to work separately from the children with his 1-1 support teacher.
· New foods- Charlie has very specific dietary preferences referred to as safe foods.

ALNCO: Mrs. Whitmore 
Statement: Diagnosed with Autism.
Statement: Diagnosed with Autism.Charlie’s Likes and Hobbies:
· Being creative- drawing, painting, and creating crafts.
· Messy play for aid in sensory issues- Mud kitchen, coloured shaving foam and jelly under the sea adventure.
· Playing and creating with play dough.
· Charlie has an interest in animals- enjoys playing in the wildlife roll play area.
· Building in the Lego and Kinects area.
· Interest in cars and trucks- enjoys playing in the rapid racers area.











What others notice about Charlie:
· He is a quiet and reserved little boy who is often in his own world especially during play.
· He is affectionate towards trusted adults and people he is familiar with- his little sister and parents. 
· Charlie often stims when excited when he has completed a drawing or enjoying his play in the messy area.
· Charlie can also be cheeky towards trusted adults and enjoys having a joke with them. A rare glimpse of his cheeky personality.
What Charlie needs help with:
· Help sharing toys and interacting with others during play and classroom tasks.
· Expressing and regulating his emotions.
· Speech and communication interventions to ensure positive development in his communication.
· Concentration and staying on task as he is often distracted by the activity areas during classroom tasks. 









Individual Support Plan Spring and Summer Term of Year 2
	Month
	Curriculum for Wales skills and links 2022
	Activities to support

	Month 1- January
	Area of Learning and Experience
Health and Well-Being.

Four Purpose
Healthy and Confident Individuals.

What Matters Statement
Healthy relationships are fundamental to our well-being.

Progression Step 1
I can communicate my needs and feelings in my relationships.


	· Letter home to the parents requesting a meeting to discuss the transition process for Charlie from foundation phase learning (year 2) to key stage 2 (year 3).
· Transition process to start from the Spring term and continue throughout the summer term. 
· Information packet also to be sent home about his teacher for year 3 (Mrs. Hill) with visual photos of the teacher, classroom, sensory room and speech and communication intervention rooms.
· Charlie’s dietary requirements will also be discussed- Mum will provide safe food alternatives to keep in the classroom.
· Mrs Rogers Charlie’s LSA and Mrs. Whitmore (ALNCO) informed of the meeting. 
· Mrs. Rogers will transition with Charlie to year 3.
· Parents will receive weekly updates from all staff involved in Charlie’s transition. 

	Month 2- February
	Area of Learning and Experience
Health and Well-Being.

Four Purpose
Healthy Confident Individuals
Enterprising Creative Contributors

What Matters Statement
Our decision-making impacts on the quality of our lives and the lives of others.

Progression Step 1
I can make decisions based on what I like and dislike.


	· Open evening for Charlie, his parents and all staff supporting Charlie.
· Activities included in the open evening-Walk around of the key stage 2 area, ensuring that all the unfamiliar areas to Charlie are introduced with the support of his parents and trusted adults present.
· Discussion of introducing Charlie to the ELSA intervention to support his emotional literacy and to aid in his socialising with other children in his class.
· Charlie will receive a map of key stage 2 area- theme of a racetrack.
· Discussions using the one pupil profile- using his hobbies and likes in activities.
· Discussions of protocols to support Charlie to self-regulate throughout transition.
· Charlie to explore freely around all key stage 2 areas- gain familiarity. 
· Regular check ins with both Charlie and his parents- ensure all questions answered and Charlie is having a positive experience.
· Creating a Charlie area in year 3 class to complete his transition activities.
· Creating some drawing and painting for Charlie’s area- allowing him to bring items from home to self-regulate.

	Month 3- March
	Area of Learning Experience
Health and Well-Being

Four Purpose
Ambitious Capable Learners
Enterprising Creative Contributors

What Matters Statement
How we process and respond to our experiences affects our mental health and emotional well-being.

Progression Step 1
I can focus my attention and am aware of being able to do this.


	· Charlie and all staff supporting his transition will design a timetable for his transition.
· Charlie will aid in creating the timetable- choosing symbols and colours matching his likes and hobbies.
· The timetable will include 1 morning session a week to complete numeracy and literacy tasks- Mrs. Hill’s class.
· Drilling sessions using the picture exchange communication system cards (PECS). 
· One sensory circuit session and speech and communication intervention to take place in key stage 2 rooms.
· Charlie will have designated seating comfortable seating area chosen by him in the intervention room.
· ELSA Intervention starts for Charlie- 1 session a week in key stage 2 area.
· Charlie will be accompanied by LSA to all activities and interventions to ensure he is supported in the transition.
· ALNCO Mrs. Whitmore will observe and track Charlie’s progress throughout, the transition process.
· Traffic light self-assessment traffic light coloured truck system to be completed to assess Charlie’s feeling and understanding of each task.
· PECS cards will be used to help Charlie communicate his feelings and understanding of each activity.
· Pictures and updates of Charlie’s progress will be uploaded to Dojo.
· All staff supporting Charlie’s transition will meet weekly to write report on Charlie’s progress.
· These reports will assess his cognitive, emotional, and social development during the transitional process.

	Month 4- April
	Area of Learning and Experience
Health and Well-Being

Four Purposes
Ambitious Capable Learner
Enterprising Creative Contributors

What Matters Statement
How we engage with social influences shapes who we are and affects our health and well-being.

Progression Step 1
I can recognise and follow rules and norms in the groups and situations in which I take part.


	· Transitional progress meeting is held with Charlie, his parents and all staff supporting Charlie’s transition process.
· This meeting will address Charlie’s progress from the Spring term, and how support can continue for the positive progress during the summer term.
· Charlie’s transitional periods will increase with more sessions in key stage 2 areas.
· Charlie will complete his morning numeracy and literacy work three days a week in Mrs. Hill’s class.
· Charlie will also be involved with the circle time in the class on Friday afternoons in Mrs. Hill’s class. 
· Charlie’s speech and communication intervention and sensory sessions will take place 3 days a week in the key stage 2 rooms.
· Charlie and all staff supporting Charlie’s transition will design a new timetable for the Spring Term.
· Charlie will also assist again to design symbols to indicate the transitional activities in the week.
· ELSA Intervention- continue one session a week with activities revolving around Charlie’s hobbies.
· The self-assessment coloured truck traffic light will continue with all activities, to ensure that Charlie has a full understanding of the tasks and he how he feels after completing each task.


	Month 5- May
	Area of Learning and Experience
Health and Well-Being
Four Purpose
Ambitious Capable Learner
Enterprising Creative Contributors

What Matters Statement
How we process and respond to our experiences affects our mental health and emotional well-being.

Progression Step 1
I am beginning to have an awareness that thoughts and feelings change, and I am starting to notice when change happens.
	· Review with the Educational psychologist to review Charlie’s social, emotional, and cognitive development.
· Charlie will complete all 5 morning sessions in Mrs. Hill’s class.
· All sensory sessions and speech and communication sessions will be completed in keys stage 2 rooms.
· ALNCO will continue to check in on Charlie’s progress during his transition.
· Charlie will attend Circle time in Mrs. Hill’s class three times a week.
· ELSA intervention to continue with one individual session and one group session a week.
· Charlie will write a review of his experience with Mrs. Rogers of his time during transition. 
· Coloured truck traffic system will be used to help Charlie answer the review questions.

	Month 6- June
	Area of Learning and Experience
Health and Well-Being

Four Purposes
Ambitious Capable Learners
Healthy Confident Individuals

What Matters Statement
How we process and respond to our experiences affects our mental health and emotional well-being.

Progression Step 1
I can notice and communicate how I am feeling.

	· Review meeting to discuss Charlie’s progress with ELSA intervention- Charlie, parents and all staff supporting Charlie.
· ALNCO- Report written of Charlie’s progress with the ELSA intervention and to be shared with his parents.
· All morning sessions will remain in Mrs. Hill’s class to complete morning work.
· All sensory and speech and communication interventions are to continue in the key stage 2 areas.
· Charlie and Mrs. Rogers will write a review of his experiences in the ELSA intervention.
· Coloured self-assessment truck and PECS cards will be used to assist Charlie in answering the review questions.


	Month 7- July
	Area of Learning and Experience
Health and Well-Being

Four Purposes
Ambitious Capable Learners
Healthy Confident Individuals

What Matters Statement
How we process and respond to our experiences affects our mental health and emotional well-being.

Progression Step 1
I am beginning to have an awareness of how feelings are communicated through actions.
	· Final review meeting with Charlie, his parents, educational psychologist, and all staff supporting Charlie.
· All interventions will continue in the key stage 2 areas to ensure continuity in his environment.
· Charlie and Mrs. Rogers will complete a final review of his experience through the transition process.
· Traffic light and PECS cards will be available to assist Charlie.
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