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Section 1 
Promoting and ensuring quality above statutory requirements in early years has numerous benefits that can positively impact the development of children. Whilst statutory requirements provide baseline standards, going above and beyond these requirements can help to create a more enriched and engaging environment for children. This essay will critically reflect on the benefits of additional methods of promoting and ensuring quality within early years and provide relevant references to support these points.
Firstly, going above and beyond statutory requirements can help to foster a more positive and supportive environment for children, which can enhance their overall development. For example, research by Sylva et al. (2006) found that high-quality early year's education and care can have a significant impact on children's language development, social skills, and cognitive development. This is because high-quality settings provide opportunities for children to engage in meaningful and challenging activities, interact with their peers, and receive support from knowledgeable and caring adults.
Secondly, promoting quality above statutory requirements can help to attract and retain high-quality staff, which can lead to better outcomes for children. Staff who feel valued, respected, and supported are more likely to be motivated and committed to their work, which can positively impact the quality of care they provide (Petrakos and Guenaga, 2017). Additionally, research by the National Institute for Early Education Research (2018) found that settings that invest in their staff through ongoing training, professional development, and competitive salaries and benefits have higher-quality programs and better outcomes for children.
Finally, promoting quality above statutory requirements can help to build trust and confidence with parents and the wider community. Parents want to feel confident that their children are receiving the best possible care and education, and by going above and beyond statutory requirements, settings can demonstrate their commitment to providing high-quality services. This can lead to positive word-of-mouth recommendations, increased enrolment, and a positive reputation within the community (Pascal and Bertram, 2019).
In conclusion, whilst statutory requirements provide a baseline standard for early years education and care, going above and beyond these requirements can have numerous benefits for children, staff, and the wider community. By fostering a more positive and supportive environment, attracting, and retaining high-quality staff, and building trust and confidence with parents and the community, settings can create a more enriched and engaging environment for children to learn and grow.
Early Years Wales (formerly known as Wales Pre-School Providers Association) Quality for All Mark is a quality assurance system designed to support early years providers in Wales to improve the quality of their services (Early Years Wales, n.d.). The Quality for All Mark evaluates a wide range of criteria in early years settings, including the quality of the learning environment, the quality of the interactions between children and caregivers, the qualifications and training of the staff, and the effectiveness of the setting's management and leadership (Early Years Wales, n.d.).
 Early Years Wales (Formerly Wales Pre-school Providers Association) Quality for All Mark (2023), the system is designed to be flexible, allowing settings to work towards achieving the required standards at their own pace. By achieving the Quality for All Mark, early years settings in Wales can demonstrate to parents, caregivers, and regulators that they are committed to providing high-quality care and education to young children (Early Years Wales, n.d.). The system is also designed to support ongoing improvement, with settings being required to undergo regular evaluations to maintain their accreditation.
According to a study by Jones et al. (2019), the Quality for All Mark has been shown to be effective in improving the quality of early years services in Wales. The study found that settings that had achieved the Quality for All Mark had higher scores on measures of quality than those that had not achieved the mark. The Quality for All Mark has also been recognized by the Welsh Government as a useful tool for improving the quality of early years services in Wales (Welsh Government, 2019). The system has been incorporated into the Welsh Government's Childcare Offer for Wales, which provides funded childcare for eligible children in Wales.
Overall, the Quality for All Mark is a valuable tool for improving the quality of early years services in Wales and ensuring that young children have access to high-quality care and education.
The Sustained Shared Thinking and Emotional Well-being Scale (SSTEW) is a quality assurance method that has been developed to assess the quality of interactions between adults and children in early childhood education and care settings (Siraj-Blatchford et al., 2015). The SSTEW is designed to measure the quality of SST and emotional well-being in early childhood education and care settings, with the goal of improving the quality of care provided to young children.
The SSTEW is a comprehensive tool that assesses the quality of adult-child interactions, the quality of the learning environment, and the extent to which children are supported in developing their emotional well-being (Siraj-Blatchford et al., 2015). The scale has been found to be a reliable and valid tool for assessing the quality of early childhood education and care settings (Siraj-Blatchford et al., 2015). The SSTEW has been used in a number of studies to evaluate the quality of early childhood education and care settings (e.g., Siraj-Blatchford et al., 2015; Taggart et al., 2017).
One of the strengths of the SSTEW is that it provides a clear and comprehensive framework for assessing the quality of early childhood education and care settings. The scale is based on research evidence and is designed to be practical and accessible for practitioners (Siraj-Blatchford et al., 2015). The SSTEW has been found to be a useful tool for improving the quality of early childhood education and care settings (Taggart et al., 2017).
However, there are some limitations to the SSTEW. One limitation is that the scale is based on observations of adult-child interactions, and therefore may not capture all aspects of the quality of care provided to children. Another limitation is that the scale may be subject to observer bias, as the ratings are based on the observations of trained observers.
In conclusion, the SSTEW is a useful quality assurance method for assessing the quality of interactions between adults and children in early childhood education and care settings. The scale provides a comprehensive assessment of the quality of SST and emotional well-being in early childhood education and care settings. However, it is important to recognize that the scale has some limitations, and it should be used in conjunction with other tools and assessments to provide a comprehensive assessment of the quality of care provided to young children.

Section 2 
[bookmark: _Int_hVDv623o]Quality assurance and inspection play an essential role in promoting best practice and implementing change in early years education. Quality assurance is the process of ensuring that high standards are maintained in early years settings, while inspection is the assessment of the quality of provision. Quality assurance (QA) is a quality management process that entails developing standards, guidelines, and processes to prevent quality issues and maintain the integrity of a product or service throughout its life cycle (Westland, 2023).
One significant role of quality assurance and inspection is to ensure that early years settings provide high-quality education and care. The Early Years Foundation Stage (EYFS) framework is the statutory framework that sets standards for learning, development, and care for children from birth to five years old in England (Department for Education, 2017). The framework requires early years settings to undergo regular inspections to ensure that they meet the standards set out in the EYFS.
Inspection reports can provide valuable feedback to early years settings and highlight areas that need improvement. This feedback can help early years providers to identify areas for development and implement changes to improve the quality of provision. For example, if an inspection report highlights that children are not making sufficient progress in literacy, early years providers can implement changes to improve the teaching of literacy skills.
[bookmark: _Int_IQ1ptkD5]Quality assurance and inspection can also play a role in promoting best practice in the early years sector. By setting high standards and holding early years providers accountable for meeting those standards, quality assurance and inspection can help to promote best practice. Early years providers who are committed to providing high-quality education and care are more likely to implement best practice when they know that they will be held accountable through inspections.

Moreover, quality assurance and inspection can help to drive change in the early years sector. Inspectors can identify emerging trends and issues and provide recommendations for change. For example, if an inspection report highlights that early year's providers are not providing enough outdoor learning opportunities, this can lead to a change in practice across the sector.
[bookmark: _Int_TKCtmaLl]In conclusion, quality assurance and inspection play a crucial role in promoting best practice and implementing change in the early years sector. By setting high standards and holding early years providers accountable for meeting those standards, quality assurance and inspection can help to ensure that children receive high-quality education and care. Inspection reports can provide valuable feedback to early years providers and help them to identify areas for improvement. Quality assurance and inspection can also drive change in the early years sector by identifying emerging trends and issues and providing recommendations for change.
Section 3 
Quality assurance systems have become an essential tool for developing and maintaining high-quality services for young children. These systems are designed to ensure that early childhood education and care services provide safe, healthy, and stimulating environments for young children to learn and grow (Grieshaber & Cannella, 2018). The use of quality assurance systems has been shown to have a positive impact on the quality of services provided for young children (Kagan & Tisdall, 2017).
One aspect of quality assurance systems that is critical to their effectiveness is the setting in which they are implemented. Quality assurance systems must be tailored to the specific needs of the setting in which they are being used. For example, a quality assurance system designed for a home-based childcare program may be different from a system designed for a centre-based program (Grieshaber & Cannella, 2018).
Another important aspect of quality assurance systems is the service they are used to evaluate. Quality assurance systems should be designed to evaluate all aspects of the service, from the physical environment to the quality of the interactions between children and caregivers. This will ensure that the service is providing high-quality care in all areas (Kagan & Tisdall, 2017).
Finally, quality assurance systems can be an effective tool for professional development. By identifying areas in which the service could be improved, quality assurance systems can help caregivers and educators to identify areas in which they need to develop their skills and knowledge. This can lead to better outcomes for children (Grieshaber & Cannella, 2018).
In conclusion, quality assurance systems are a useful tool for providing high-quality services for young children. To be effective, these systems must be tailored to the specific needs of the setting in which they are being used, evaluate all aspects of the service, and be used as a tool for professional development.
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