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Part 2- Reflective account 

This essay will reflect on my own teaching practices during a micro-teach assessment, as well as consider the observations of others, to aid me in developing targets for my own professional development. Bassot (2016) argues that reflective practice allows the writer an opportunity to systematically review an event to establish areas for future development and professional practice. I will utilise Driscoll’s (1994, cited in University of Edinburgh, 2023) model of reflection – what? So what? Now what?

What? stage of the model will discuss the experience (ibid). My micro teach topic was on Harvard referencing. I used two different teaching techniques, direct instruction then moving on to an interactive method. Following my lesson plan carefully, I clearly informed the class of the lesson aims and learning outcomes while utilising a power point presentation alongside. I was very nervous as this was my first-time teaching in person. The class were receptive to my topic and took part in the activities throughout, and the tasks which I had set to assess their learning on completion of the lesson. On completion I asked the students to complete an online survey accessible via a QR code. All of the students took part in the survey. The lesson went very smoothly and I was very satisfied with the outcome. 

The second stage of Driscoll’s (ibid) reflective model is So what? I was more nervous than I anticipated I would be, however, Mobbs (2022) argues, that this is a natural reaction to a new experience. I think the lesson was a success due to several contributing factors. I created a detailed lesson plan, incorporated different teaching styles, and created a power point that complimented the teaching styles adopted, which allowed the lesson to have a nice and clear flow to it. Iqbal et al. (2021) argues that a well thought out lesson plans can aid a teacher to utilise time, resources, and appropriate teaching methods to an optimal level. The lesson plan made feel in control of the lesson, the class and the direction of teaching. I relied upon my lesson plan throughout to keep me on track and I realise on reflection, that had I not prepared a lesson plan, chaos could have easily ensued as there would be no ‘’map through the class’’ (Duckworth, 2013). Having learnt the importance of a well-structured lesson plan, which I had underestimated prior to this lesson, going forward, I will ensure I create a detailed lesson plan for each lesson I teach. 
I adopted different teaching styles, firstly utilising a direct instruction method (teacher-centred) which places the teacher in the lecturer position and the students in the recipient position (Jonson and Dos-Reis, 2016). I felt that this approach would allow me to provide the students with the basic knowledge needed to achieve the lesson objectives. I moved to an interactive method (student-centred) which allowed the student to participate in their learning (ibid). I chose a mixed method as I felt that this approach would yield the best results from higher education students and enhance their learning experience, which is an approach supported by Murphy, Eduljee and Croteau (2021) and Bidabadi et al. (2016). Lathan (2023) and Weimer (2013) both argue that a student-centred approach can have several advantages to learning such as encouraging collaboration, improvement in communication skills and an increased enthusiasm for learning, while Afrasiabifar and Asadola (2019) suggest that interactive learning is more likely to increase a students’ satisfaction with learning. The QR survey showed that all of the students thought that the delivery of the lesson was ‘excellent’, they all agreed that the information provided was ‘very informative’ and that the lesson overall was ‘engaging and fun’. It is evident from the student’s enthusiastic participation, that I chose relevant teaching methods, however, I am aware that this is not applicable to all learners and I will need to explore other methods of teaching to ensure inclusivity for all learning styles.
The task on completion was intended to be completed by each student; however, the students chose to complete this task as a group. The fact that the students chose to complete the task as a group supports Lathan’s (2023) and Weimer’s (2013) argument that the interactive method encourages enthusiasm for learning and student collaboration, On reflection, this is a style of teaching that I will continue to utilise due to its success here. I made every effort to provide this lesson in line with the Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales (Welsh Government, 2023) and demonstrate good practice which was identified within my assessor feedback. Elements of the Professional Standards met were, to plan and deliver effective teaching, aid the building of positive and collaborative relationships, provide a safe space to learn, whilst demonstrating dignity, courtesy, and respect (ibid).

Now what? I have learnt that I am capable. Adopting a mixed methods approach as well as producing a well thought out lesson plan can aid in building and maintaining student engagement, thus, nurturing and guiding their learning, I will maintain this approach and adapt where necessary. Although this microteach was a success, I am acutely aware that the teaching styles used are not always suitable to all student’s learning preferences, for this reason and in line with the aforementioned Professional Standards (ibid), I will continue to explore other teaching styles through, observation of others and keeping abreast of current research and ideas during my studies and beyond. 

To conclude, I feel that effective preparation and well-defined learning outcomes aided me in delivering a lesson that was engaging and fun for the students. Going forward, I will explore additional learning styles to ensure that I am able to connect with all students within lessons, where possible. The success of the lesson has given me an element of confidence in my abilities; however, I will not become complacent. I will endeavour to keep up to date with alternative teaching styles that will not only benefit students, but also ensure I maintain good practice standards by working in collaboration with relevant Professional Standards. 
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