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ECSS6001 Assessment 1
This assignment aims to critically examine how communication barriers can lead to social exclusion.  It uses the example of a 7-year-old Syrian boy refugee to the UK to investigate a range of factors that could lead to the child’s social exclusion. It defines culture and the concepts of ethnocentrism and cultural relativism relating to how the child, with a diverse language and communication background, is accepted and supported within education. It draws on several theories, models, and concepts to suggest how the boy could be socially excluded. Specifically, the essay uses cultural theories such as Hofstede (1984) and Schwartz (1999) to understand how the culture of different countries can impact social exclusion in a new country and links such differences in culture to communication barriers that may exist. The essay further looks at the models of communication accommodation theory (CAT) and how barriers to communication in education can be overcome to combat social exclusion for a child relocating from one culture to another. 
Tylor (1871, p.1) defines culture as an encompassment of ‘knowledge, belief, art, morals, law, custom, and any other capabilities and habits acquired by man as a member of society’. ‘It is both cognitive, consisting of shared beliefs and values, and behavioural in that it establishes norms about appropriate conduct’ (Srivastava and Goldberg, 2017, p.58). In relation to isolation, issues arise when the refugee is judged negatively with respect to their culture. Berry et al. (2002) define ethnocentrism as elevating one’s own culture, where one can judge other cultures and sees one’s own as superior. Hammond and Axelrod (2006) define ethnocentrism as individuals’ attitudes, behaviours, and judgments that persist towards an in-group and an out-group clarifying that in-groups will be mostly favoured over out-groups.
Kurzban et al. (2001) argue, within ethnic ethnocentrism, that group or individual judgements are made from observable traits such as religion, language, accent, or physical features. Therefore, ethnocentrism can be seen as in-group favouritism or out-group hostility. Simply put, one may view one's own culture in the form of beliefs, habits, or behaviours as the norm and therefore, correct or right. However, the views of other cultures are opposed and therefore seen as incorrect or wrong.
Etinson (2018, p.212) opposes ideas that ‘my culture is superior to others in all respects’ arguing that ethnocentrism is a ‘biased way’ of arriving at one's beliefs and uses some simple examples to illustrate ethnocentric bias.  He asserts that one may have ‘cultural expertise’ on some subjects such as understanding a neighbour dressing differently on the 31st of October. However, trying to understand other cultures such as removing shoes before entering a mosque may take some form of investigation. Therefore, a failure to understand the culture can be termed as a person being ethnocentric or not appreciating another culture other than one’s own. If one considers this elevation (Berry et al., 2002) or this superiority (Etinson, 2018) of one's culture over other cultures, then one is making a judgment based on one's values or beliefs. A culturally relative approach would be to consider that other cultures develop historically, politically, and socially but in a different context to one's own. In that case, one can understand that other cultures are, neither right nor wrong, purely different. 
Hofstede's theory is a framework to help one understand cultural differences worldwide. An analysis and understanding of national cultures led him to create a six-dimensional framework that includes ‘power distance, uncertainty avoidance, individualism, masculinity, long-term orientation and indulgence’ (Hofstede, 2011, p.8). Social scientists use this framework to gauge an understanding of many countries’ different values and beliefs, and is relevant within this assignment in terms of the cultural differences of a child refugee integrating into British culture.
The Syrian conflict began in 2011, displacing almost 12 million individuals (Sirin and Rogers-Sirin, 2015) and according to McGuinness (2017), the Government planned to resettle 20,000 Syrians in the UK by 2020. After pressure from the Save the Children charity and the passing of the Immigration Act 2016, the Government committed to ‘resettling 3000 vulnerable children and family members from the conflict in the Middle East’ (McGuinness, 2017, p. 12).  In the UK, under Article 28 of the United Nations Convention on the Rights of the Child (UNICEF, 2021), statutory policy and legislation ensures that all children, including Syrian refugees, have access to quality education. 
The issues presented to a young refugee looking to integrate into British society, its culture, and its education systems are challenging. Not least of these challenges are concerning loss; loss of the familiar, including their first language, and its relationship to culture. The loss of the dynamic of understood interactions, the values that they have come to understand and be comfortable with, and the support networks all impact refugee children coming to a new cultural environment (Eisenbruch, 1990).
In 2017, UNICEF commissioned research to understand child refugees’ difficulties in education in the UK. Gladwell and Chetwynd’s report (2018) outlines the barriers for children, particularly for English for Speakers of Other Languages (ESOL), entering the education system. The report states that refugee children’s ability to remain and thrive in education is affected by, ‘insufficient support, bullying, social, and mental health issues, and no staff awareness of refugee children’s difficulties’ (Gladwell and Chetwynd, 2018, p.4). 
To improve educational outcomes for a child refugee, certain things must be in place.  Gladwell and Chetwynd (2018) state that these include a caring adult to support the child long-term. An adapted curriculum to meet the child’s needs, mental health support, partnerships between schools and other organisations to advise and guide the families of refugee learners, ‘school-wide awareness about forced migration’ (Gladwell and Chetwynd, 2018, p.4), and staff training to meet the child's educational needs.
According to Risager (2006, p. 1), '…research into intercultural communication, translation, language acquisition, and language teaching have highlighted the relationship between language and culture' implying that the two things are inseparable. Therefore, the values people gain from socialisation will affect communication, as one is socialised into a certain way of thinking and behaving. An example of this is how one perceives non-native speakers of one’s language. Kang and Rubin (2009) researched how professionals judged the English language competency of non-native speakers. They concluded that, due to reverse linguistic stereotyping and sensitivity to foreign-accented speech (Lev-Ari and Keyser, 2010), negative impacts emerge. Therefore, one can understand that negative stereotyping or discrimination can be a barrier in education, specifically for a child refugee.
Fiske et al. (2002) studied different types of stereotyping and discrimination amongst different groups of people, creating the Stereotype Content Model which illustrates that immigrants are perceived as having low competence and regarded with low warmth. Other studies in this area termed positive stereotypical judgments as 'haloing' and negative as 'implicit' (Greenwald and Banaji, 1995) or biased against a group of people, despite a belief they are not. This is termed unconscious bias.  In terms of a child refugee in an educational setting, practitioners should be adopting reflective practices to avoid unconscious bias, regardless of any barriers to communication with a child (Akhter et al., 2013).
Simsek (2015, cited in, Almoshmosh et al., 2019) states that language barriers and social tensions can contribute to stress and isolation for refugees. Additionally, children in particular, are at a higher risk of having mental health issues due to the traumatic events that caused their displacement from their home country. All of this can contribute to increased levels of isolation for a child, and a lack of social integration, social cohesion, a support network and social capital can further amplify isolation.
For a child refugee to integrate into UK society, they must integrate into their new educational setting. In this environment, they will spend most of their time away from previous cultural experiences. Understanding the new language is essential for the refugee to learn in school. Language is, therefore, essential for communicating knowledge in an education setting, but it is important to recognise that language is more than a means of communication.  Language is more than words, embedded within it is culture. The way languages are used can reveal connections to a certain group, cultural or otherwise, and unites or divides groups in a judgmental ethnocentric manner or a respectful culturally relative manner (Coleman, 2015). 
The principles of ethical communication in an ideal world are mutuality, non-judgmentalism, honesty, and respect, and Schwarz’s cultural value theory (1999) considers seven types of values on which cultures can be compared. One could argue that it is essential for refugees to maintain their culture and language for continuity of identity and resilience purposes, especially when, according to Hinnebusch (2011), under Schwartz’s theory, the cultural values of the Middle East are very different to the UK and problematic for a child integrating into UK culture. Dealing with distress differs for Syrian men and women. According to Almoshmosh et al. (2019), women may seek help by participating in community activities. However, for men, their culture demands that they show no weakness, and it is important to assist them in finding employment as quickly as possible. A Syrian boy refugee is likely to be affected by his parents’ situations and cultural attitudes and requires adequate support and understanding, some of which can be accessed through education. 
In integrating a Syrian boy into an educational setting, it is important to recognise the significance of his first language in terms of his identity and that it is a key source of pride and cultural value to him (Coelho, 2012). According to Block et al. (2014), problems arise where schools do not acknowledge and react accordingly to refugee children’s multiple education barriers. In addition to learning a new language, a child refugee must adapt to a completely different educational and social setting. Arnot and Pinson (2005, cited in Madziva and Thondhlana, 2017) examined different approaches of Local Education Authorities and how refugee children’s needs are addressed, revealing that good practice schools are those which are inclusive and celebrate diversity. Tereshchenko and Archer (2014, cited in Madziva and Thondhlana, 2017, p.8) point out that ‘a welcoming school environment’ where both teachers and peers offer help and support means that the interaction between children and teachers is much easier, leading to social inclusion for the child refugee. 
Strekalova-Hughes and Wang (2019) revealed that schools often pressure refugee children to abandon their own culture and language so that they may be more successful at the school they now attend. One could argue that refugee children may feel more isolated if they are forced immediately to lose their first language and adopt the national language of the dominant culture of the school. One way to avoid this isolation is to involve the child more fully within the class environment through an activity such as storytelling (Strekalova-Hughes and Wang, 2019).
Storytelling is an activity that teachers should carry out with refugee children so that, as individuals, they feel their language and culture is important. The child’s involvement in this activity places them firmly within the group dynamic of the class. This is important in terms of understanding that a child who feels excluded from the classroom experience is likely to have low self-esteem and low self-worth and therefore, risks further exclusion of the child from the education process as indicated by social identity theory (SIT) (Tajfel and Turner, 2004). This theory refers to how an individual perceives themselves based on the social environment to which they belong. Illumination of the child’s life through storytelling empowers the child and combats any stereotyping or discrimination that may occur as other children are given an opportunity to learn about the new child.
The attainment gaps of refugee children are lower than their native counterparts, according to Ismail (2019), owing to the lack of education provision. Also, between 2014-15, at the height of the refugee crisis, ‘…half of all Syrian children did not attend school’ (Sirin and Rogers-Sirin, 2015, p.1). As a predominantly Muslim country, Muslims experience discrimination and prejudice because of their religion (The Runnymede Trust, 1997). British schools need to be aware of this to protect children’s rights and religious beliefs. Muslim Welfare House Trust (MWHT, no date) produced a booklet to provide practitioners in education in the UK with information about Muslim communities. According to the MWHT (no date, p.6), this information is necessary as there is a perception that Muslims are considered ‘outsiders in the wider community’. This is probably due to media misrepresentation after terrorist attacks such as 9/11. One of the main sections within the booklet is developing a positive school culture and highlighting specific characteristics that need to be addressed to ensure children feel valued and included. Key characteristics are that diversity is not only ‘valued and reflected’ within the school curriculum (MWHT, no date, p.11) but expressed in wall displays and school assemblies. Also, teachers need to devote time to build relationships with refugee children’s families so that children feel safe, secure, and able to focus on learning. Teachers’ conscious efforts to address any negative thoughts they have surrounding cultural diversity can lessen the impact of social exclusion for a Syrian child (Knapp and VandeCreek, 2007). 
‘Teachers must be culturally responsive practitioners, understanding the lens through which students see the world’ (Gay, 2000, cited in Hope and Naff, 2016, p. 3). Teachers should practice continuous professional development and develop effective strategies to improve the attainment gap of refugee children (Manzoni and Rolfe, 2019). One could argue that refugee children are considerably more disadvantaged than other ethnic minority groups due to their displacement from their home country. Research carried out by Hope and Naff (2016) highlights that as the demographics change within schools, possible culture gaps are likely to exist. Therefore, teachers need to reflect on potential biases, use appropriate language given the cultural differences, and apply pedagogical strategies to help children from diverse cultures. 
Another way of looking at the relationship between language, communication and culture is through Hall’s (1976) concept of high and low cultures. Hall (1976), proposed the concept of high versus low context cultures as a way of understanding the differences within cultures and corresponding behaviours. Hall proposes a continuum, with high and low context on either extreme, on which countries are placed that considers the cultural differences in a range of areas such as, dealing with new situations and communication (Kim et al., 1998). The Middle East is considered to be a middle to high context culture whereas countries within Western Europe generally have low context cultures (Onkvisit and Shaw, 1997, p. 158). Within Hall’s model, low context cultures such as the UK, individuals are more individualistic and have low levels of involvement with others within their culture which can reflect in their use of language (Hall, 1976). According to Hall (1976), low context cultures mainly rely on the words, the sentences, and the grammar to communicate, whereas high context cultures include higher levels of context, background, and values within the communication (Keegan, 1989). In simple terms communication within the UK generally relies on what is said rather than how it is said (Onkvisit and Shaw, 1997). High context cultural communication is considered 'faster, efficient and more satisfying' than low context cultural communication (Hall, 1976, p.101), relying more on what the person is feeling with less emphasis on the words, grammar, and sentences. Therefore, given the differences in cultural communication between the UK and Syria, a Syrian child refugee is likely to find the teacher’s communication approach a barrier to their learning. Consequently, if a teacher is to ensure that effective communication takes place with the child, they need to adjust their communication style to accommodate the child’s cultural communication preferences. 
Changes in the style of communication to accommodate other individuals within a given environment can be seen within Giles’s CAT (1973). This theory includes two elements, convergence, and divergence. According to Giles, convergence is when an individual changes their communication approach to accommodate and come closer to a style that is better understood by the person to whom they are communicating. Divergence is when the differences in an individual's communication are emphasised to distance themselves from whom they are communicating. Within an educational setting, convergence is required to enable a child refugee to fully understand the messages given by the teacher. Some schools may have Ethnic Minority Achievement staff who ‘share assessments of the child’s level of fluency in English and provide useful resources’ to teachers that will support the child’s integration into the school (National Association for Language Development in the Curriculum, 2015).
In expecting a child to learn a new language, a new culture and integrate into a new environment, the educational setting needs to be mindful of the developmental capabilities of the child.
Piaget’s theory of child development (Piaget and Inhelder, 1969, cited in, Hansen and Zambo, 2005) has four stages that explain the patterns, and internal networks of understanding called schemas. Vygotsky’s view (1978) of child development proposes a child’s development is less influenced by the internal processes and more by the external social interactions that a child is exposed to. Vygotsky argues that the child’s development is not limited by narrow developmental stages but by the level of teaching facilitation of those around them. A 7-year-old Syrian boy refugee is at the pre-operational stage under Piaget’s theory, and he can only see the world from his perspective (Hansen and Zambo, 2005). Whilst it is difficult for a Syrian child to grasp the norms, the language, and the culture of the school, other children experience the same difficulties due to their cognitive development stage but have already been exposed to this environment and understand some of the rules of their language and culture.  One could argue that under Vygotsky’s theory (1978), the school needs to facilitate an environment where the Syrian child can socially interact with peers that have higher levels of language acquisition ignoring any developmental restrictions suggested by Piaget’s theory.  This could involve pairing the child with a buddy when they start school, who can support them in getting involved with activities to promote communication.  A Welsh school, Ysgol Gymraeg Brynsierfel (Estyn, 2018), has a Playground Buddy scheme that has proved effective in encouraging inclusion in break time activities, therefore, promoting language development and positive relationships.  
This assignment critically reflects on the concepts and models of ethnocentrism and cultural relativism by looking at the cultural differences of a Syrian child refugee and their acceptance into an educational setting, highlighting issues that could lead to the social exclusion of the child. It uses Hofstede and Schwartz to highlight the cultural differences including those in language and communication that can create barriers to both integration and learning in the classroom. It seeks to offer suggestions to reduce these barriers and the risk of exclusion. The intrinsic relationship between language and culture is explained through Hall's high and low cultural contexts, demonstrating different needs and expectations of individuals from diverse cultures. It seeks to highlight these differences in a way that allows for actions to take place in the classroom to minimise the exclusion of the child. The essay considers Piaget's and Vygotsky's child development views, concluding that both have merit and together should be considered in the development of language acquisition thus allowing for quicker and more effective cultural accommodation and subsequent integration. Convergence within CAT is included to further aid the integration of the child from the child’s perspective, their peers’ and the teacher’s, demonstrating the importance of SIT and its relevance to convergence. The importance of reflective practice, in both the communication and cultural dynamics within the classroom, highlights the issues around the child’s integration and adjusting behaviours accordingly to reduce their exclusion.
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