

Introduction: 
Within this assignment, I will be examining and critically evaluating various assessment for learning strategies (AFL) utilised across three planned learning episodes that will develop learners’ skills and knowledge within three identified areas of learning and experience (AoLE) linked to a specific thematic context of learning. The aim is to evaluate and determine the effectiveness of the identified assessment for learning strategies in various learning episodes to aid pupil progression within that learning opportunity and across the chosen AoLEs. Continual reading is significant to become aware of the impact and effectiveness of various AFL techniques across different learning opportunities to ensure and aid pupil progression across the chosen AoLEs. This assignment also relates and supports me, in my development of the qualified teaching standards (QTS) along with my professional development regarding my future planning and practice. Educationally, assessment for learning (AFL) refers to our new style assessment whereby the teaching, learning and assessment happens all at the same time. It can also be termed as formative assessment. Assessment for learning is all about finding out and interpreting evidence regarding where learners are at in their learning, where do they need to go next and how best to get them there. This AFL concept was originated by the work of two influential Professors, Paul Black and Dylan Wiliams (1989), in which they published their literature review on formative assessment in 1998 called ‘Inside the black box’. Their literature review focuses on the main characteristic of AFL and aiding effective AFL. The use of AFL is vital in schools as its effective implementation raises standards of achievement across, particularly for lower ability and reduces the spread of attainment across the whole class. When AFL is done effectively, according to Black and Williams (cited in Bates, 2019), all students levels of achievement rise, raising the bar for everyone. 

My planned learning episodes contextually are based around “Healthy lifestyle and Well-being”. The three discrete AoLEs I have chosen to focus on and develop are mathematics and numeracy, Language, literacy and communication (LLC) and health and well-being. These lessons are intended for 28 students, aged 9–10-year-old within a year 5 class. Learners are mixed abilities, divided into three main ability groups which are lower/additional learning need (ALN), middle and more able and talented (MAT). Within mathematics and numeracy AoLE, pupils will be looking at data and presenting data. In LLC AoLE, they will be focussing on instructional writing. Lastly in the health and well-being AoLE they will be measuring their heartrates after physical activities. The lesson will be aimed for progression step two/three, depending on the ability level of the learners. I aimed my episodes on these progression steps because in Wales, the new Curriculum for Wales is all built around the idea of progression. Therefore, each AoLe has statements of what matters, which form the basis of leaners progression which is then broken down and supported into descriptions of learning. Each AoLE is broken down into progression steps to ‘support every learner to make progress’ (Twinkle, 2022, p.1). Within each lesson, I have adopted clear differentiation to support all learners needs in understanding and completion. These lessons are situated towards the end of the scheme of work; the learners therefore have undertaken previous learning and be able to apply their previous experience, skills, and knowledge to these lessons. One teaching main aim is to continually offer high quality teaching and learning opportunities for our pupils to construct fundamental experiences, skills, and knowledge within and across a wide range of aspect at different complexity levels. This helps aid pupils to continually move forward and progress. When we think of pupil progression in education, we refer to it as “a student’s understanding of fundamental knowledge and academic skills (Main, n.d p.1) Pupil progression allows learners to fully grasp fundamental knowledge and skills that they require within and across core aspects which they can transfer and use in later life such as further education, employment, or everyday life. This idea of pupil progression links to Bruner’s idea of the spiral curriculum. Whereby Bruner believed that key aspects should not only be revisited throughout the learning continuum, but also with ‘deepening layers of complexity or in different applications’ for pupils to fully grasp the whole knowledge and skills (University of Detroit Mercy, 2022, p.1) 

Literature Review: 
There is an increased emphasis and importance of assessment for learning (AFL) within our education system, through the review of literature titled ‘Inside the back box’, published by Paul Black and Dylan Williams (1989). This literature review is based on classroom assessment practices and provides the main background and characteristics of AFL and embedding effective AFL in practices. There is a substantial amount of evidence that suggests AFL can enhance standards of student’s achievement. Effective AFL would result in a 0.4 to 0.7 standard improvement in accomplishment which is equivalent to 50-70% increase in the rate of students learning (Williams, 2018). This is major positive towards embedding effective AFL. Such assessment is more student-centric in line with current society, with improved methodology that provide educators with a way of personalising learning with more effective instructional strategies (Teachthought, 2020). This suggests that educators that facilitate AFL can enhance student achievement and enable learners to become more actively involved in their learning. Dylan Wiliams states that (cited in Donaldson, 2015) the link between teaching and learning is assessment. This suggests the necessity of sound planning and implementation of assessment in which those results might be utilised 



summatively to present an account of what learning has occurred or formatively to adapt teaching accordingly and determine appropriate next steps to accelerate progression (Donaldson, 2015). As previously stated, assessment for learning (AFL) is our new style assessment whereby the teaching, learning and assessment happens simultaneously. This differs for assessment of learning (AOL) whereby the teaching and learning would happen and then assessment would follow, to record evidence of learning. This can also be known as summative assessment. The main difference between both types of assessment is that AFL refers to continuous daily evaluation to enhance learning. AOL however, is used to evaluate students learning so that educators and schools can provide results to learners themselves, parents or other appropriate stakeholders at the conclusion of a term, year or stage of the curriculum (Burnham, 2018). Assessment Reform Group (2002, p.1) defines assessment for learning as the procedure of locating and analysing evidence by students and educator that focuses ‘where learners are, where they need to go and how best to get them there’. AFL involves gathering evidence on pupils learning to adapt pedagogies to progress pupil performance. AFL is advocated in our new curriculum for Wales through the key principles of assessment, lots of which link to AFL with an overarching purpose of progression and assessment being a vital role in ensuring each learner’s progress. The new curriculum for Wales embeds 12 pedagogical principles which are the principles of good teaching and learning. AFL is embedded within these 12 pedagogical principles as Donaldson (2015) states that ‘good teaching and learning means employing a blend of assessment for learning principles to accelerate progress’. This implies that teachers should be investing their time and effort into facilitating AFL in their teaching as it considered an aspect of good teaching and learning. One of the positives, is that AFL begins students to ‘think like a teacher’ (Cambridge Assessment International Education, 2011, p.1). D Royce Sadler (1989) an Australian educationalist, expresses that we must let students into the loop, so they become insider participates in the evaluation process. According to Black and Wiliams (1998) and Clarke (2005) there are four main elements associated with AFL. These are sharing learning goals, effective questioning, self and peer assessment and quality feedback. This implies that to implement effective AFL, teachers should be incorporating these core elements. 

AFL enables teachers to plan within Vygotsky (1896) theory of zone of proximal development (ZPD) to aid students’ progression through continually being in the zone of moving their learning forward. Vygotsky described his theory as the difference between what a child can accomplish on their own and what they can accomplish with assistance of a more ‘experienced and skilful’ person ‘who can be an adult or another child’ (Pound, 2005, p.40). Effective AFL can support teachers’ ability to identify each learner ZPD which they can then facilitate within their planning to adapt their teaching to reduce that space between where they are currently and where they need to be (next steps) to aid progression. Hertiage (2010) states that first formative assessment helps teachers and students continuously operate in the ZPD, which is where learning occurs. Therefore, this implies operating in this zone is vital to continually move learners forward. 

It is important to balance the positives with some drawbacks such as time, teachers’ difficulty, and reluctance to change their practices. One of the main challenges involved with AFL is the time and workload to practice, which can mean less time for teaching. Clarke (2005) and Info (2019) states that the AFL can take some time. It requires more time than just giving a single test at the conclusion of a lesson and effective assessment involves a significant shift in how individuals think and must be experimented with, talked about, and developed by schools. Similarly, Andrade and Cizez (2010) states that considering a regular school day, a crucial obstacle to establishing and maintaining AFL will be allocating time and working to instructional planning, adapting instructional practises and individualised instruction. However (Gershon, 2013 p.210) states that although AFL will initially take time, once you get beyond the initial learning curve, you will “actually save time”. This is because teachers will be monitoring and instructing more efficiently. This will establish both educator and learner to know where pupils are and how to improve. This literature suggests that AFL might take up a little more time and workload but once it is established effectively it will save time in the long run. Some teachers are reluctant to change their practices especially if it works well, being natural creatures of habits. Gershon (2013) expresses habits can be easily formed in school because of the repetitious and ridge character of the schedule. Change brings something new and hence the unknown, which makes it difficult for some teachers to alter their practices. Also, what teachers do in practice becomes who they are, so changing their practice can sometimes feel to teachers that they are changing parts of themselves. This suggests staff may require encouragement from more superior staff to change aspects of their practice to promote AFL. 

Discussion of Lesson Plans: 
As previously stated, the three AoLEs I have chosen as the learning focus for learners is mathematics and numeracy, language literacy and communication (LLC) and health and wellbeing. I have decided upon these AoLEs as within our new Curriculum for Wales, all the AoLEs have equal importance and students need deep learning to form experiences, skills 




and knowledge within and across all AoLEs in order to ‘develop towards the four purposes of the curriculum’ which our adolescents require for work, ongoing education and ‘active citizenship’ (Hwb.gov, 2020, p.1) The aim of the mathematics AoLE is for learners to develop their skills and knowledge on presenting data in a form of bar chart. In this lesson, I would like to see progression through learners going from presenting data but also being able to extract and understand information based on the data. In the LLC AoLE the aim is for learners to focus on instructional writing. The skills and knowledge I would like to see developed is the learners constructing a piece of instructional writing and then completing a re-draft based on peer feedback against success criteria. I hope to see what they have not included in the success criteria first time around, would be then included in the re-draft to show improvement and progression in their work and learning. Lastly in the health and well-being AoLE, the aim is for learners to focus on looking at and measuring their heartrates. The skills and knowledge I would like to see them develop is learners completing each physical activity in a circuit and recording their heart rates after each one to find out which one is the most strenuous. Learners will then progress onto creating a “Key tips” video of a chosen activity in that circuit of how to complete the activity correctly, applying their skills, knowledge, and experience. In these chosen AoLEs I have incorporated various AFLs to aid this learner’s progression.  

In my mathematics AoLE I will activate the learner’s prior knowledge and skills through questioning and enabling learners to engage with the AFL strategy of think-pair-share. I have planned for this strategy at this point as it enables learners to think about and construct a basis of understanding before the main teaching. See appendix 1. This AFL strategy promotes the quality of questions/quality of talk which is one of the elements associated with AFL. Also, I have chosen this strategy “encourages collaboration” which is one of the pedagogical principles of good teaching and learning (Donaldson 2015, p.70). Think-pair-share is a collaborative pedagogical method which enables learners to become more active in their learning and encourages collaboration and interaction all round. This links to a constructivists principle through requiring all learners to construct active learning rather than passive teacher talk.  The strategy entails the instructor posing a question(s); learners are given time to think independently; then they get into pairs to discuss, finally the instructor opening the discussion to share ideas with the rest of the class. According to Smith (2007, p.57) think-pair-share is a useful strategy for promoting involvement and engagement in the classroom. It fosters a consistent relationship between ‘thinking and talking’ both independently and collaboratively which is a straightforward method in aiding the learning of all students. According to Welsh Assembly Government (2010) this strategy increases learners thinking time and enables them to provide more complex responses than they might under ‘ping -pong’ questions. The positive of this approach is it aids less confident students to be actively involved through giving them the opportunity to have their say. However, it is vital to be cautious that some more dominated and over-confident learners may overpower them, however it supports those learners to learn to listen. Therefore, this then will create an all-round respectful, collaborative classroom climate. Shy, insecure students can speak, where overconfident student must learn to listen. The advantages include a more ‘cooperative, respectful’ culture which is a crucial for AFL to be successful (Clarke, 2005 p.55). Furthermore, this strategy enables learners to learn from one another. It is important to be cautious that this approach may heighten learner’s anxiety. Zinveliu (2021) states that even when learners have had time to reflect or share ideas with a partner, some students find it unsettling to speak in front of their peers which can hinder their ability to learn. Therefore, I will overcome this by ensuring to create a supportive and encouraging classroom climate to reduce students’ anxieties. This aids pupil progression in the AoLE as it enables learners to engage in meaningful collaborative dialogue and apply their previous learning. If I was to use this AFL next time, I would not allow pupils to go into pairs as they wish, but I would pair the pupils myself, by pairing them one more able student and one less able student so they can work together to improve their understanding and to hopefully enhance independence in the future. This idea links to Vygotsky theory. The core idea of Vygtoskys theoretical system is that social contact plays a crucial aspect in the ‘development of cognition’ (UNESCO, 2009, p.1). He believed that there were two levels of development one being of what a learner can achieve by one-self and another what the potential level (ZPD) they can achieve with guidance of a teacher or in cooperation with a more capable peer (Heritage, 2010). 

Linking to the AFL element of quality of questions/quality of talk it is vital learners have increased wait time. In each AoLE I have incorporated wait time to ensure learners listen, process the information, come up with an idea and form their understanding. Wait time was popularised by Professor Mary Budd Rowe, in which she documented the impact on wait time on students and the average wait time before teachers expect a response or speak again. On average teachers wait 0.9 seconds after asking a question until they expect a response or speak again. Rowe, (1986) states that less than one second is often all that teachers wait for a student to response when they ask a question. There are two different types of wait time, one being the time between asking the question and the answer and then the time after the student answers the question, which can enable them to elaborate on their response. Clarke (2005, p.54) and Welsh Government Assembly 




(2010, p.56) states that the ideal amount of wait time is at least “five seconds”. However, InnerDrive (n.d, p.1) states that providing learners with wait time of at least “3 seconds”. Increasing wait time enables learners to form more complex 
responses. However, increasing wait time can be challenging to ensure that all teaching content is covered. According to Smith (2007, p.49) it can be difficult to slow down class discussion particularly if you feel ‘under pressure’ to finish the material. Although not leaving this wait time may mean that learners are not developing clear understanding and knowledge of the content. Therefore, it is fundamental to get the balance right between providing learners wait time and ensuring content is covered to the best ability. I will use this approach in conjunction with the No Hands Up rule to extend whole class involvement during questioning. 

Within the LLC lesson I have adopted for the learners to reflect and self-assess upon their learning of the task at the end, by placing their books in appropriate coloured boxes of how they felt they understood what had been taught. This approach links to the idea of the AFL strategy of the traffic light system. Although, I have adapted this AFL strategy by planning for the learners to have four boxes (red, yellow, green, blue). See appendix 2 of what each coloured box represents. I have chosen to use this strategy as it promotes the AFL element of self/peer assessment through enabling learners to evaluate their own learning and to grow in independence by learning how to self-assess their work. According to Black and Wiliams (1998) although it may seem like a luxury, student self-assessment is crucial part of AFL. This stagey also links to the AFL element of quality of feedback as it provides the teacher feedback of how the learners themselves think where they are with their learning and understanding. This information from this AFL can be used by the teacher to inform future planning and intervention that may be needed. Also, it highlights for the teacher, learners that may need more adult assistance or be paired with a stronger peer to ensure and reinforce that learning and knowledge for that learner(s) to progress to where they need to be. This approach enables learners to be more active and take responsibility of their learning process through starting to think more actively where they are at, and where they want to go and how they can get there. This links nicely to a humanistic way of think through enabling students to take responsibility for their own learning. Clarke (2005) states that having student evaluate their own work promotes them to become active learners who take charge of their own education, with the teacher aiding this process rather than controlling it. However, the drawback to this approach can be all influenced upon a learner’s confidence. For instance, learners who are less confident are more likely to under-estimate their work, whereas over-confident learners are more likely to over-estimate their work. Clarke (2005) expresses that overconfident children often overestimate their accomplishments. Whereby, children who lack confidence often underestimate their accomplishments. I have chosen this AFL approach as it aids pupils’ progression as it begins to develop learner’s reflection, critical and reasoning skills. It also enhances learners’ confidence and independence through developing the skills of being able to assess and monitor their own learning and progression. Next time, I would also plan for learners to have traffic light flashcards (red, yellow, green) on their tables where they could display their understanding during the lesson, as this would possibly further enhance pupil progression as feedback and assistance could be given early to those that require. This would then support a behaviourist way of thinking through providing feedback to pupils while they are working.  It is vital that feedback is early and during the act of production with time to make changes as the end is too late. Clarke (2008) states that the issue with end-point evaluation is that it is too late to make any significant improvements. Continuous evaluation is necessary to allow for adjustments or the application of new ideas while the task is still being done (Clarke, 2008). 

Within health and wellbeing AoLE, the learners will engage with peer assessment using the strategy of three stars and a wish. See appendix 3. Three stars refers to three things that has been done well and the wish refers to one thing that could be improved. According to Gershon (2013) three stars and a wish is a useful method to employ when performing or presenting something in front of the students. This approach promotes the AFL element of self/peer assessment through enabling the learners to begin to develop the skills for effective peer assessment and benefit from evaluating each other’s work. Briggs (2008, p.161) defines peer assessment as ‘judgements made by peers about learners learning”. This approach allows learners to be more active in their learning and feel empowered through having a part within the assessment process. From this approach learners can celebrate their positives whilst also receiving an area to improve in the future. Therefore, this improves the learner’s knowledge of their accomplishments, opportunities for development and next steps (Jones, 2005). At times, learners can feel more comfortable and have greater acceptance to receive feedback off a peer about their work rather than a teacher due to their peers being seen as ‘equal’ to them whereas a teacher is viewed as ‘superior’ to them. However, it is important to be cautious that some students can be extremely critical which could hinder students’ self-confidence. Therefore, to overcome this caution it is vital that this approach is monitored, and learners are made aware that feedback needs to be constructive but sensitive to protect feelings. According to Florez and Sammons (2013) students are said to accept criticism of their work more readily when it comes from a peer than a teacher. Feedback is made more accessible and clearer by their peers’ usage of comparable terminology (Florez and Sammons, 2013). Therefore, this enables learners to have a clearer understanding of what they did good and what to 


improve. The drawback to this approach is friendship biases, or the opposite can influence the reliability of peer assessment. According to Chan (2010) friendship and peer pressure can have an impact on pupils’ capacity to provide accurate feedback. Therefore, it is vital to bear this mind when pupils are engaging with peer assessment and that teacher scaffold pupils into providing effective peer feedback. It is vital that pupils are receiving reliable feedback on their learning to know where they are at and where they need to improve to progress. AFL approach aids pupils’ progression within this AoLE through deepening learners understanding of what they have been taught and learnt within the lesson. It also enables them to think more actively of aspects they have done well and their next steps to improve further. Also, it begins to progress learners’ lifelong skills such as listening, reflection, and providing constructive feedback to others. This approach also enables learners to progress their interpersonal skills through their use of communication and interaction with others. To improve this AFL approach, I would beforehand construct success criteria with the learners for the different physical activities that they could have chosen so then the learners can peer assesses one another’s, against these success criteria which will guide them of what they are looking for and make their feedback more specific. 

Conclusion: 
Through planning these three learning opportunities using AFL as an explicit feature and my literature findings I can see the benefits that’s associated to aid pupil progression as well as any possible cautions and drawbacks that teachers need to be mindful of when implementing in practice. From my literature I have established an increased amount of knowledge of assessment, particularly the importance of formative assessment within our education system which I can take forward into my future studies and practice. I agree with my literature review that there are four elements associated with AFL, but I think quality of feedback is most important because, if teachers do not gain quality feedback, then they won’t be able to inform their planning, intervention and adapt their teaching to their best potential to further meet individual needs and move their learning forward. Effective AFL is vital in the planning process to adapt our teaching to reduce the spread of attainment across the whole class and aid that pupil progression, so all pupils get the most out of their education. AFL is certainly something I will critically think about and use when planning and in future practice to ensure I am effectively meeting pupils needs and continually moving their learning forward to a more advanced level. I would like to inquire the use and impact of AFL in practice in supporting and progressing additional learning needs (ALN) students. In addition, I would like to further evaluate upon the use of AFL in practice on the influence of various student outcomes such as their behaviour, attitude towards learning, and engagement and motivation.  
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Appendices: Three Lesson Plans

Appendix 1:  Mathematics and Numeracy 

	Student-teacher:
	Alice Samuel 
	Class / Group:
	Year 5 (9/10 year olds)

	AoLE or Subject:
	Mathematics & Numeracy 
	Date:
	22/11/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What Matters Statements 
· Statistics represent data, probability models chance, and both support informed inferences and decisions. 

Descriptions of Learning 
· I can collect different types of data to answer a variety of questions that have been posed, demonstrating an understanding of the importance of collecting relevant data (Progression Step 3) 
· I can collect and organise data to ask and answer in relevant situations (Progression Step 2) 
· I can represent information by creating a variety of appropriate charts of increasing complexity including tally charts, , bar graphs and bar-line graphs (Progression Step 3) 
· I am beginning to interpret and analyse simple graphs charts and data and explain my findings and beginning to evaluate how well my method worked. 


	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Ambitious, Capable Learners who: 
· Set themselves high standards and seek and enjoy challenge
· Can explain the ideas and concepts they are learning about 
· Can use number effectively in different contexts 
· Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts. 
· Understand how to interpret data and apply mathematical concepts 

Ethical, informed citizens who: 
Understand and consider the impact of their actions when making choices and acting. 
Resect the needs and rights of others, as a member of a diverse society

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Numeracy Framework 
· Represent data using: lists, tally charts, tables and diagrams
· Bar charts and bar line graphs labelled in 2s, 5s, and 10s
Literacy Framework 
· They explore and communicate ideas, showing an awareness of sequence and progression in a range of contexts. 


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 





	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
· By the end of the lesson, the learners will be able to label and complete a bar chart using the data they have collected. 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· Collect data from the environment and present it, in the form of a tally table.  
· Represent the collected data into a form of a bar chart
· Label and include key features of a bar chart 


	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	· Pupil (s) could find the activity to challenging and get frustrated – offer more adult facilitation and support to who may require it. 
· Pupil(s) could become distracted by other people or the surrounding environment – Use appropriate behaviour management techniques and encouragement to try keep them engaged and on tass. 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
Warm Up
(Daily Do’s)
	Display the daily do’s presentation on board for pupils to complete - This includes various maths related questions as a warmup. For example.
· Number of the day (147) round it to the nearest ten, 100.
· Practice their focused times tables. E.g x6
· Writing numbers into digits
· Counting Patterns – counting in 10 from different numbers e.g 42, 234
· Adding/Subtracting 

Go through the daily do’s questions with the class. Choose pupils to share some their answers. Explain how to get to the correct answers (if needed on certain questions) for pupils to check their answers and gain understanding of how to do it next time if required (rounding up, writing numbers). Give time for the pupil’s time to amend their answers if needed.

	Pupils will engage with the daily do’s – writing their answers in their maths books.

Pupils will check and amend their answers if needed while student teacher goes through each one providing the answer and showing the process of how to get to the correct answer if required - on certain questions for example rounding up or writing numbers. 
	There will be a multiplication and number grid available for the lower ability/ALN to support them in answering some of the daily do’s questions.

More adult facilitation for lower ability/ ALN

MAT - to complete the daily do’s independently
	The children will self-assess and mark their warmup (daily do’s) questions. They will amend them if needed when going through. 

Pupils should be able to answers the daily do’s questions correctly by activating prior maths knowledge and skills. 

	
Introduction
	Activating prior knowledge and skills (Quality of talk/questioning) –  Ask pupils questions. Pupils are to think independently, then share their thoughts/answers with a partner they wish and then share with the class. (Think-pair-share) 
 
· How could we represent data? 
· How could we collect data? 
· How many different ways can we do this? 
· What do you think is the best method to represent data. 

Introduce to pupils what they will be looking in the session for example data and how we can represent data in a form of bar charts  

Share the lesson objectives and success criteria with pupils.  

Ask pupils to discuss with their talk partner. 
· What do you know about bar charts. 
· Can you remember the key features a bar chart needs?  (groups of objects, numbers, title, axes, labels) 

Display a WAGOL of a bar chart (What a good one looks like) on the board. Pupils are discuss the questions in talking partners. 
· Can you notice and pick out the main key features? 
· What do you like about the bar chart? 
· Why do they think it is good? 
· What could make it even better? 

Then display a WABOL of a bar chart (What a bad one looks like) for the children to compare. Pupils are to discuss the questions in talking partners. 
· How is this bar chart different to the other one shown? 
· What is this bar chart missing? (main features)
· Why do you think it is bad? 
· Do you like anything on this bar chart? 


	Pupils are to listen, think and then talk in their partners before sharing to the class to activate their prior knowledge. 

Pupils are to listen to the learning objective and success criteria to understand what is expected of them in the maths session and what they need to do, to be successful. 

Pupils chosen are to answer question based on what they know about bar charts and the main features of bar charts. 

Pupils are to look at both a WAGOL and WABOL on the board and discuss the questions as a class based on them so they can analyse and compare them. 

	MAT – will be required to provide reasoning for some of their answers. 

Lower ability/ ALN – will have adult facilitation if needed to aid their thinking to discuss/answer the questions and support their understanding.  
	Quality of talk/quality of questions –think pair share, questioning.

Talk partners 

Sharing learning objective and success criteria 

Displaying a WAGOL and WABOL (What a good one looks like) (What a bad one looks like) for the children to analyse and compare to gain a clearer understanding of bar charts and how to complete a good one. 

By the end of the introduction, children will understand what is expected of them and what they need to do in this maths session. They should have a clear knowledge and understanding of data and how it can be represented particularly bar charts. Along with what a good bar chart should include (main features) and look like. 

	
Learning and Teaching Activity.

	Explain to the pupils they firstly need to collect their data and present it in the form of a tally table and then re-present their collected data in a bar chart. Remind the pupils of the key features of a bar chart that they need to include. 

Provide the pupils with tally sheets and graph paper. 

Set the pupils to go round to ask their peers their favourite fruit collect their data in the form of a tally table. 

Once pupils have collected their data. Allow pupils to then begin to plot and display their data collected in the form of a bar chart independently using their knowledge and skill they have built. 

Mini pit-stop in the middle of the session - show them the success criteria on the board. Get the pupils to self check and assess their work against the success criteria. Pupils can see what things have included, what they haven’t and how they are going to improve. 

Give the pupils the opportunity and time to make amendments/ improvement to their work at this point so they can resolve anything they need too at this given time. 
Set the pupils back on task to finish completing their bar charts. 

	Pupils are to move around their environment, asking their peers their favourite fruit out of the options provided to collect their data – Pupils are to collect this data and display it in the form of a tally table. 

Once they have collected their data, pupils then need to show this data in the form of a bar chart. Pupils begin to plot and display their data collected in the form of a bar chart independently using their knowledge and skill they have built. – Including the key features and labels. 

Pupils are to self-check and assess their work against the success criteria at this given time (mini-pitstop).  They are to look what they have included, what they haven’t and how they are going to improve. They are to make any amendments/improvements to their work in this time to remain their learning on track. 

Pupils are then to carry on completing their bar charts.  
	Different ability pupils will have different graph paper -  Lower ability/ ALN will have bigger lined graph paper. 

Middle ability – average graph paper.  

MAT – will have smaller lined graph paper. 

Lower ability/ALN – will count up in and form their bar chart in 1s/2s

Middle ability – will count up in and form their bar chart using 5s/10s 

MAT – will count up in and form their bar chart using 0.5. 

Lower ability/ ALN – will have more adult facilitation during the activity to keep their learning on track.  

Have the WAGOL and success criteria accessible for ALN/ lower ability to look at and check their work – visual aid what they need to include, what they have/haven’t and what they need to add/improve. 
	Self- assessment against the success criteria – pupils are to check and assess their work against the success criteria. 

Mini-pitstop- for the children to make amendments/ improvements to their work at this given time and to keep their learning on track and to improve their work.  

Pupils will have collected their data from within the environment and presented this in a tally chart. Then used that data and represent it into a bar chart – ensuring to include all the key features of a bar chart. 


	
Plenary


	Ask pupils to come up with and write some questions in their book to ask their talk partner (person sitting next to them) about the data their bar chart displays – extract information and answer questions based on the data. 

Give some example questions to the pupils that they could ask their talk partner. 
· Which fruit is the most/least popular in the class 
· How many people liked apples 
· How do you know this? Why? 

Blank bar chart on board ready to be labelled and filled in correctly by pupils. Lollipop sticks to pick pupils to come and label and represent the data and to explain why they are labelling it there? 
· Why have you placed/labelled it there? 
· Would it make sense if it was placed somewhere else? 

At the end of the lesson, provide each pupil with an exit ticket to complete. The exit ticket will display the questions of; 
· What do you now know about data and bar charts? 
· What are you still confused about/need more help with? 

	Pupils are to come up with and write some questions to ask their talk partner – they both then ask one another their questions based on their data in their bar chart and extract that information and answer each other’s questions based on their data displayed.  

Chosen pupils are to come up and label and represent the data on the board. Pupils to answer questions by the student-teacher.  

Pupils are to complete the exit ticket and hand them to the student teacher at the end of the lesson. 
	Lower ability/ ALN – have adult facilitation to form some questions for their talk partner and extracting the information and answering the question from their talk partners data displayed. 

Middle ability – adult support if required. 

MAT – will be encouraged to provide reasoning for their answers for example how do you know this? Why do you think this? 


	Talk partners – Encouraging collaboration (pedagogical principle) 

Pupils should go from inputting the data to being able to extract information and answer questions based on their peer’s data displayed. 

Exit Ticket – provides teachers with quality feedback. Can see any gaps in pupils learning which can inform invention needed to be done or it highlights next lesson pupils that need more time spent with them to reinforce that learning and knowledge in order to use it, in another context or different AoLE. 



Appendix 2: Language, Literacy and Communication 


	Student-teacher:
	Alice Samuel 
	Class / Group:
	Year 5 (9/10 year olds) 

	AoLE or Subject:
	Language, Literacy & Communication 

	Date:
	22/11/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What Matters Statements: - LLC
· Understand languages is key to understanding the world around us. 
· Expressing ourselves through languages is key to communication. 
· Literature fires imagination and inspires creativity. 
Descriptions of Learning: 
· I can listen and read to gain an understanding of how grammar and punctuation and punctuation affect meaning. 
· I can adapt and manipulate language and make appropriate choices about vocabulary, idiomatic language in order to express myself with fluency and clarity. 
· I can use and adapt familiar language, varying vocabulary, and tone to suit the audience. 
· I can organise my writing into a logical sequence 

	Four Purpose driver: 
(Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	Ambitious, Capable Learners who: 
· Set themselves high standards and seek and enjoy challenge
· Can explain the ideas and concepts they are learning about 
· Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts. 

Ethical, informed citizens who: 
Understand and consider the impact of their actions when making choices and acting. 
Resect the needs and rights of others, as a member of a diverse society 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Literacy Framework 
I can develop and adapt my vocabulary through listening, and use these new words in a variety of situations. 
I can listen to and understand information about a variety of topics, identifying the main points. 
I can identify the purposes and intended audiences of different texts for example to instruct. 
I can use my knowledge of letter, sounds and patterns accurately in my spelling. 
I can attempt to spell more difficult words. 
I can spell high-frequency words correctly. 
They explore and communicate ideas, showing awareness of sequence and progression in a range of contexts. 
I can adapt my writing style and structure to suit the audience, purpose and context. 
I can read over my work and am beginning to use a range of familiar strategies and tools to improve my writing. 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives  (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
· By the end of the lesson, the learners will be able to create and write an instructional piece of writing (a healthy recipe) 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· To write a procedure and include an introduction, list of equipment and step by step instructions. (Clear structure) 
· To use headings and sub-heading to organise writing. 
· To use time connectives for example firstly, secondly, lastly. 
· To extend instruction sentences to include detail by adding logical connectives.
· To add diagrams to engage the reader. 
· To plan a procedure, on a planning frame. 
· Use capital letters when needed for example at the start of a sentence. 
· Use full stops. 
· Use finger spaces between your words. 
· To use a dictionary to support with spelling. 
· Use bossy verbs, adverbs. 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	· Pupil (s) could find the activity to challenging and get frustrated – offer more adult facilitation and support to who may require it. 
· Pupil(s) could become distracted by other people or the surrounding environment – Use appropriate behaviour management techniques and encouragement to try keep them engaged and on task during the teaching and learning time. 
· Pupils may misunderstand the task for example certain criteria – Offer more adult facilitation and show them a WAGOL for them to gain an understanding of how to structure their work/meet the specific criteria. 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learvning (What previous learning needs to be revisiv ted in today’s lesson?), modelling and explanatv ions, checking understanding, planned vvv v vv use of additional adults. Choice of pedavv v gogical model or of the 12 pedagogical pvv rinciples
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
Warm up
(Daily Do’s)
	Display the daily do’s on board for pupils to complete – This includes various Language & Literacy questions as a warm up. For example   
· Using the random letter to try and make as many words as you can. 
· Write tricky words 
· Sentence work– write a sentence containing v g a particular wok e.g ‘friends’
· Spelling patterns v 
· Handwriting practice.   
· Listing adjectives, connectives
Go through the daily do’s questions with the class. Ask pupils to share their answers. Give time for pupils to amend their work/answers if needed. 
	Pupils will engage with the daily do’s presentation – writing the answers in their literacy books. 

Pupils are to check and amend their answers/work if needed while student - teacher goes through each question. 
	More adult facilitation for lower ability and ALN. 

MAT – to complete the daily do’s independently 
	The children will self-assess and mark their warm up (daily do’s) questions. They will amend their work/answers if needed when going through. 

Pupils should be able to answer and complete the daily do’s questions correctly by activating prior literacy knowledge and skills. 

	
Introduction
	Activating prior knowledge and skills (Quality of talk/questioning) –Student Lottery (names on balls) to answer questions. 
· Can you remember what is instructional writing? 
· What do you think you need to include in instructional writing? 

Provide pupils wait time/thinking time before asking them to share. 

Introduce to the pupils what they will be looking at in the session for example instructional writing and what they will be doing e.g writing a healthy recipe for the canteen. 

Share the lesson objectives and success criteria with the pupils. Go through the success criteria – each part of the success criteria will be a skill itself. 

Display a WAGOL of a instructional piece of writing on the board. Set pupils to discuss the questions in their talk partners before sharing back to the class. 
· What do you like about this piece of writing. 
· What is good about it? 
· What important features is included in this piece of instructional writing for example clear structure, diagrams, bossy verbs, connectives, punctuation, headings/sub- headings 
· How could it be improved to make it even better? 

Display a WABOL for the pupils to compare. Pupils are to discuss the questions in talking partners. 
· How is this piece of writing different? 
· What is this missing? 
· Do you like anything about this piece of writing? 

	Pupils chosen are to answer the question asked to activate their prior knowledge and skills. 

Pupils are to listen to the learning objectives and success criteria to understand what is expected of them in this literacy session and what they need to do, to be successful. 

Pupils are to look at the WAGOL presented on the board and discuss with their talking partner about the questions to come up with answers/ideas to reflect and analyse the WAGOL (What a good one looks like) 
	MAT – will be required to provide reasoning for their answers

Middle – Some of which will begin to reason their answers/ideas.

Lower ability/ALN – will have adult facilitation if needed to aid their thinking to discuss/answer the questions and support their understanding. 
	Quality of talk/questions – questioning: Talk partners. 

Student lottery, pupils names on pig-pong balls and put in a jar. Pupils’ names are then pulled out to answer questions- AFL strategy. 

Sharing Learning objectives and success criteria.  

Displaying a WAGOL for the children to see, analyse to gain a clearer understanding of instructional writing, and what a good one includes, and look likes. 

Providing pupils with wait/thinking time. – AFL 

	
Teaching and Learning Activity

	Set the pupils on task to write and create an instructional healthy recipe (Instructional writing) for the canteen. 

Allow the pupils to tackle the task independently using their knowledge and skills they have. 

Mini pitstop in middle of the lesson – ask children to stop doing the task. Display success criteria on the board. Get pupils to check and assess their own work against the success criteria. Ask pupils to highlight elements (two different colours) in their work that they feel they have included from the success criteria and aspects that they are missing. 

Provide enough time for pupils to self-assess their work and have the chance to make amendments to their work at this given point.  

Set the pupils back on task to finish completing their instructional healthy recipe. 

	Pupils are to begin to tackle their task of writing and creating an instructional healthy recipe for the canteen independently.

Pupils are to self-check and assess their work against the success criteria. They are to use two different coloured highlighted and high elements they have got/added and areas of the success criteria that they are missing. They are then to resolve and improve their work within this time. 

Once self-assessed, pupils are then to carry on completing the rest of their instructional healthy recipe. 


	Lower ability/ ALN – will have more support and adult facilitation during the task to keep their learning on track. 

MAT- will complete this task independently using the knowledge and skills they have and been informed of during the introduction of this session. 

Middle – If needed, adult facilitation will be available and provided. 

Dictionaries will be available for all abilities to support with spelling words if required. 
	Self-assessment against the success criteria – pupils are to check and assess their work against the success criteria (highlighting elements they have included and others they are missing – giving them a clear guide what they need to add/do to improve their work.

Mini pitstops – give the pupils time to make amendments and improvements to their work at this given time to keep their learning on track and to make improvements. 

	
Plenary


	Get pupils to swap books with a peer on their table. They are to mark and assess one another’s work (instructional writing) by using the success criteria displayed on the board. Using two different highlights they are to highlight elements of the success criteria their peer has included and things they are missing. – so they are showing their peer elements they have includes as well as elements they need to add to improve their wok. 

Ask pupils are to leave two stars and wish comment on their peer work then swap back. 

Once swap back, give pupils time to look at their peer marking and read the comments on their work. 

Ask pupils then to complete a re-draft based off the marking/feedback of their peer– thinking and trying to improve their work/writing – hope to see what they hadn’t done in the success criteria first time around is now being included in the re-draft and work being improved. 

Once finished their re-draft, explain to pupils you want them to put their books in the appropriate coloured box depending on how much they feel they understood this literacy task (Self-assessment) 
Red – I don’t understand yet. I found it challenging and need help. 

Yellow – I am beginning to understand but needed support. 

Green – I understand, and I can complete this by myself. 

Blue – I understand this fully, and I can teach it to someone else and apply this to new concepts/areas of learning and experience. 

	Pupils are to swap book with a peer on their table. They are to mark and asses one another work by using the success criteria. Using two different highlighters they are to highlights elements of the success criteria they have included and aspects they are missing. 

Pupils leave their peer a what went well and even better if comment on their work before swapping back. 

Pupils are to look at their peers marking and read their comments. 

Pupils are to re-draft their writing- trying to make it better by adding in the elements of the success criteria that they missed out and taking on board the wish comment from their peer. 

Once finished their re-draft, pupils are to put their books in the appropriate coloured box depending on how much they felt they understood the literacy task (self –assessment) 
	Lower ability/ALN – have more adult facilitation if required 

Middle – Adult support if required

MAT – do this independently  
	Peer assessment – marking and assessing each other work against the success criteria. Providing their peer at the end with two stars and a wish. 

Self-assessment – student self-check. Pupils are to put their finished work in the appropriate coloured box depending on how much they felt they understood this literacy task. (Quality of feedback). Traffic light system. 



Appendix 3: Health and Well-being 


	Student-teacher:
	Alice Samuel 
	Class / Group:
	Year 5 (9/10-year-olds) 

	AoLE or Subject:
	Health and Well-being 

	Date:
	22/11/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What Matter Statements: 
· How we process and respond to our experiences affects our mental health and emotional well-being 
· Our decision-making impacts on the quality of our lives and the lives of others 
· How we engage with social influences shapes who we are and affects out health and well-being 

Descriptions of Learning 
· I can identify and assess risk, and I can take steps to reduce them. 
· I have an understanding of the rules, norms and behaviour of different group and situations, and I recognise that these have an influence on me. 
· I can interact pro-socially in different groups and situations 

	Four Purpose driver: 
(Remember to go ‘beyond the headlines. Only main links should be identified here) 

	Ambitious, capable learners who: 
· Set themselves high standards and seek and enjoy challenge 
· Are building up a body of knowledge and have skills to connect and apple knowledge in different contexts 
· Can explain the ideas and concepts that they are learning about 
· Can use number effectively in different contexts 
Healthy, confident individuals who: 
· Are building their mental health and emotional well-being by developing confidence, resilience, and empathy 
· Take part in physical activity 
· Form positive relationships based upon trust and mutual respect 
Ethical, informed citizens who: 
· Understand and consider the impacts of their actions when making choices and acting.
· Respect the needs and rights of others, as a member of a diverse society. 

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Numeracy Framework: 
·  Represent data using lists, tally charts, tables, and diagrams
·  Bar charts and bar line graphs labelled in 2s, 5s, and 10s
Literacy Framework 
· They explore and communicate ideas, showing an awareness of sequence and progression in a range of contexts. 
· I can develop and adapt my vocabulary through listening and use these new words in a variety of situations. 
· I can listen to and understand information about a variety of topics, identifying the main points. 

Digital Competence Framework 
· I can use a range of software to select, produce and edit a range of multimedia components for a purpose 
· I can use software tool to enhance the outcomes for specific audiences
· I can ensure my output is appropriate for specific purposes 

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	
By the end of the lesson, learners are to complete a physical circuit and record their heart rates after 30 seconds of each activity to find out the most strenuous activity. 


	Success Criteria (6:42 on video) 
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	· Complete the physical activities in the circuit (in groups) 
· Count and record their heart rates after 30 seconds of each activity and form their data into a table with clear headings, a title. 
· Make a ‘Key Tips’ video on one of the specific activities in the circuit – WAGOL example of one of the circuit activities. 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	· Pupil (s) could find the activity to challenging and get frustrated – offer more adult facilitation and support to who may require it. 
· Pupil(s) could become distracted by other people or the surrounding environment – Use appropriate behaviour management techniques and encouragement to try keep them engaged and on task. 
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SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	Introduction

	Activating prior knowledge and skills (Quality of talk/questioning) – Pupils are to think independently, then share with their partner nearest to them and then share with the whole class. 
· Do you know what our pulse is? 
· How do you think we can measure of pulse? Why? 
· How many ways can we do this? 
· Where is our pulse in our body? 
· Do you think there are different places in our body where we could measure our pulse? 
· What happen to our pulse when we are active and when we are not? 
· What happens to our bodies when we are active? 

Explain to pupils where they can measure their pulse for example on their wrist or neck (right under their jar line) and they are going to count how many beats they can feel after 30 seconds of each physical activity in the circuit. – Give pupils a practice of finding their pulse and counting their heart rate (beats) 

Introduce to the pupils what we will be looking in the session and what they will be doing. – completing a physical circuit and recording their heart rate after 30seconds on each one. 

Share with pupils the lesson objectives and success criteria.

Make it clear to pupils that they must count and record their heart rate before starting the circuit and then count and record after 30 seconds on each activity. Then rest for the same time (30 seconds) before starting the activity in the circuit. Pupils are to discuss in their talk partners before sharing with the whole class. 
· Why do you think you need to do this? 
· Why do we need to rest for the same time before beginning another activity in the circuit?  
 
	Pupils chosen are to answer questions ask to activate their prior knowledge and skills. 

Pupils are to listen to the learning objectives and success criteria to understand what is expected of them and what they need to do, to be successful. 

Pupils are to practice finding and counting their heart rate. 












	
	Quality of talk/questioning – think -pair-share. AFL strategy. 

Sharing lesson objectives and success criteria 

Talk partners to discuss questions before sharing with the whole class. 

	
Main Teaching & Learning

	Introduce the circuits to the pupils – what is entails. Remind the pupils that they need to record their heart rate after 30 seconds of the activity and then to rest for 30 seconds before rotating onto another activity. 
Get pupils to draw out a table ready for their data (results) and record their heart rate before they begin - remind them to include headings, a title on their table. 

Place pupils into groups of 4 and set them to complete the little circuits and collect their results (heart rate) – the circuit will be made up of 4 physical activity such as running on the spot, skipping, jumping on the spot, sit-ups for the pupils to rote around. 

Ensure pupils understand how to complete the activities before setting them to the task to have a go independently. 

Allow pupils to have a go at each circuit activity and collect their data (heartrates).  
	Pupils to draw table ready to collect their data (record their heart rates) and then measure and record their heart rate before they begin. 

Pupils are to have a go at completing the circuits activities and measuring and recording their heart rate after each one. 


	Lower ability/ ALN – will have adult facilitation if needed to complete and record their results. 

MAT- to try and complete this activity independently. 

Provide pupils with stop watches to measure their heart rate after each activity and their rest time. 


	Pupils will have a go at activity and measure their heart rates after each physical activity and record this data in their table 



	

Plenary

	Discuss with pupils about their results. 
· What was the most/least strenuous based on your result.  How do you know that looking at your bar chart? 
· Why do you think it was the most/least strenuous activity? 
· What do you think would be your heart rate after 1 minute? 

Explain to pupils that they now need to select an activity to create a video of their chosen specific activity and create a ‘Key Tips’ of how to complete this activity correctly – using the iPad for example how to do a sit up correctly so making and showing a WAGOL example.

Present the pupil’s videos on the interactive tv for others to watch then ask some pupils to peer assess their peer video – giving them three stars and a wish. 


	Pupils are to answer questions looking at and based off their bar chart displaying all the data.  

Pupils are to then chose an activity to create a ‘Key Tips’ video on out of the chosen specific activity they have just completed using the iPad – so they are to make their own WAGOL example on one of the specific activities for example how to do a sit up correctly. 

Pupils chosen will present their work on the apple Tb and chosen peers will assess their video – giving them feedback on what they did well and what they could add/do next time to make it even better. 
	Ipads will be available for pupils to create their ‘Key Tips’ video on their specific activity. 

Lower ability/ ALN – more adult facilitation if needed to create their video 
	Making a WAGOL themselves for one of the specific activities 

Peer assessment – pupils to watch peers’ ‘Key Tips’ videos and give them two stars and a wish. 
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