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· Introduction

Respectful educators will include all children; not just children who are easy to work with, obliging, endearing, clean, pretty, articulate, capable, but every child- respecting them for who they are, respecting their language, their culture, their history, their family, their abilities their needs, their name, their ways and their very essence.
(Cathy Nutbrown, 1996. Inclusion in Early Years)



The child that is “School Ready” would be emotionally ready to leave his parents and he would have strong social skills. It does not matter at what age this occurs but it is an important part of a successful transition. 
The child should have a curiosity about the world in which we live and a desire to be included in it, this however depends on the individual child being “school ready”, a phrase which is actually, quite difficult to fulfil for many children.
From birth, children will try to make sense of the world in which we live and will generally do so at their own pace, they can be helped greatly by parents, extended family and key workers in a nursery or school and their progress will greatly depend on the way in which they are stimulated.
Children view the world as a place of wonder and will absorb their surroundings, asking questions such as the 5W’s, When? Where? Why? What? Who?
Those caring for the child should be nurturing this natural tendency, and trying to create a safe, exciting environment in which the child can grow. Children from birth, upwards need time and space to adjust to different settings and experiences, and the care givers should recognize how important this is.
A range of writings (Fabian & Dunlop, 2002; Dunlop & Fabian, 2003)  suggests that the way a child is introduced to a school or nursery format, in the first few months, can have a long lasting effect on their perception of school in their later years. A good transition effecting the child’s happiness and progress for many years to come. 
The child that is successfully included into school life will be happy and willing to develop and sustain good relationships with adults and their peers. They will be able to articulate well and to exercise a choice, their choice, of will. They will be able to exercise autonomy and they should be happy to be led by others, or lead. (Transitions in the Early Years- Sue Allingham)
There should be some independence in their learning and in the development of their learning, as all children learn at different levels at different times. 
The child should also be prepared to take risks, however big or small, they should be happy to experiment without worrying about their peers’ development, enabling them to become a more confident child.
This positive environment is created to allow all children to be supported in their physical, emotional and social needs, to enable them to become happy, healthy, well rounded individuals.


· Why is a good transition important?

It is vitally important that the child settles into a nursery or school placement quickly and seamlessly as it will colour their view of learning for the rest of their lives. If children are allowed to play and discover things for themselves, it will have far more meaning in the future and it will affect their view of learning as being a fun thing, a challenge, rather than a chore. It is particularly important that children are succeeding in their work, rather than constantly failing, by having challenges which suit their development, which can be led by them, rather than being compared to a generic table. 
“Every early year setting represents a culture which is created by children, practitioners, parents and others” (Nutbrown, C, 2008) 
This thinking shows that where a setting can be individual to a child or many children’s needs, each child can still be an individual, being catered for by all the people in the child’s life. The purpose of this culture of inclusion must mean that the unique child is taken into account and his achievement in learning is paramount, if he is to reach his true potential. 
There are many reasons a child could feel excluded from society, it could be because of achievement, being a high or low achiever, emotional and/or behavioural difficulties, language, sexual orientation or poverty, to name a few. 
It is then the task of the practitioner to make sure the child and family are included into the class. Many children take their cues from the adults they see in every day life and the way in which they respond to the child and his family.

 Key Questions:
· A good transition is important for the child to have a good school experience.
· The transition will shape the child’s view of school for many years to come.


· The Unique Child 

The unique child simply means that each child is different and may have different needs. This will not make that child more, or less, important, just different. 
The Early Years Foundation Phase (DCSF, 2008)
Was developed as a direct recommendation of the  Childcare Act 2006. In this way, it reflects the emphasis put on wellbeing and emotional security.
The brain of an infant develops through experiences, play stimulates all areas of the brain, physical, linguistic, spiritual, cognitive, social and emotional development, which is just as relevant. Even though it may be at a different pace than some children. 
The cerebral cortex needs to be engaged from a very early age to ensure higher functioning brain activity develops early on. This will give the child a better start in life as he will benefit from stimulation which stimulates their cognitive development. 
The unique child should be responded to in both verbal and non-verbal communication. If a child is struggling to find the words to communicate with you, take a minute, wait until they gather their thoughts and they can then communicate without getting emotional or frustrated. As key workers we should give time to every child, taking care to give time as equally as possible, praising effort and achievement so the child learns trying is very important, even if they do not always succeed.
Each child’s needs should be considered when being introduced to each activity and the activity should be tailored to their individual needs. It is up to the key worker to make sure they are aware of any special religious or cultural needs each child may have and act accordingly, making sure the child is comfortable.
All children have a need to develop and children who may be considered disadvantaged, for example:
· From a traveller community
· Special educational needs children
· Homeless
· Looked after children
 are entitled to play and enjoy their time at nursery and school. They will need care and help to develop at their own pace, and enter into society as happy, fully developed individuals. It is vital that any extra support that might be needed is identified and given as early as possible, making a smooth transition through the school, easy.
Knowing how to plan for the child with learning or educational difficulties is important as they should be supported and catered for at all times, by talking to parents, looking at health and safety issues and the general well-being of the child coming first. Knowing when and where to take advantage of specialist care can be vital. 
Maintaining up to date records of the child’s particular needs is also important for other care givers and for those outside agencies that may become involved.
Key Questions:
· How does this unique child enjoy learning?
· What does this unique child enjoy learning about?
· Do they have specific, unique needs?
· What can we do to reinforce his learning?


· Transitional activities
Transitional activities within a childrens setting are vitally important, the introduction to new experiences, with parents and keyworkers there, can make the child feel secure and familiar with their surroundings. The parents are happier to send their children into a happy, known environment and so the children have less anxiety to deal with too. 
There should be lots of information and communication between parents and staff at this time to make all transitions, for the children and parents, seamless. 
A child should be encouraged during these visits to find out where landmarks are such as the toilets, the yard they will be using and the lunchtime routine as these can be very confusing and distressing for a child that doesn’t know what to do next.
Where good relationships have been established it is important to have “together time” activities so the children can meet staff, children and experience the setting in a relaxed way, with their parents/care givers. 

Transition Activity 1
Myself in a shoebox
This activity can be done at home with help from the parents. The child will fill a shoe box with things that are important to them and then, with their parents help, on one of the transition days, they can explain to the other children what their likes and loves are. 
This can be an activity which will promote speech and language.
 can help children to understand other cultures and religions. 
It will cultivate links with parents as they become involved and take part.



Transition Activity 2
Book sharing
This can be done in a class/ hall/ outdoors setting. The children can be encouraged to bring in their favourite book and read it, with their parents, to their classmates and to the children in the higher or lower class too. This will develop self-awareness and self-confidence. It will encourage speech and language as the children can discuss the book with the adults rather than feeling pressurised to talk about themselves.


Key Questions
· Are the activities promoting inclusion?
· Are the activities child led?
· Do the children have specific needs?
· Are those needs being met?








· Working together
There are many people involved in the nurturing of a child, the key worker, is someone who can develop a close relationship with both the child and family. This keyworker can become a first point of contact with the parents of the child, keeping the family updated regularly, informing them of the sort of day the child has had, whether verbally or by using social media or a daily diary. 
This can be a very successful way of creating an excellent relationship with the family that can last as the child progresses through the school. 
Pacey research shows that 71% of parents were anxious about their child starting school for the first time. 48% of parents were more anxious than their children. 
(Pacey 2005)
Having a key worker is suggested to alleviate much of the parental stress, which will then make the child more positive as he starts the transition period.

Key Questions:
· Do parents have the opportunity to visit the school?
· Are parents allowed the opportunity to ask questions?
· Does each child have a key worker?
· Is information being relayed to parents by different methods, eg, social media, letters home?













· Information Sharing

It is vitally important that the children are supported by everyone involved in their care. 
The practitioner, may suggest a visit to the childs home. This gives all the carers time to see the child in his own, secure environment, and it should be where he will feel relaxed. This way the adults can discuss his development and the ways he likes to learn, and if he has specific needs, which may not have been obvious to  the parent/carer. His way of learning can be seen and also his interests and choices. It can also be of benefit as a childs social groups and sibling groups can be very important at this age, making the transition easier for them.
It could be discussed if the child would benefit from additional transitional activities, such as extra visits to the school, extra time to meet staff members and orienteering successfully around the school building.


Key Questions:
· Have all adults, involved with this child, been given all relevant information? 
· Does this child have a key worker, someone who is a continuous carer?























· Rights of the Child

All children have rights, there is a basic human need to be looked after, fed and clothed but UNESCO go further, they have devised a charter. There are 54 articles, written in child friendly language, that are listed in the UN convention. Almost every country has agreed to these rights and these are thought to be important for the development of children in our world today. 
These 54 articles make children believe they are important and valued in society and they have a voice. How can these be used in the classroom?

Often, ‘issues of rights are central to a discussion of the education and care of young children with learning difficulties. However, decisions as to which rights best apply and in whose interest, can often be complex’
(Cathy Nutbrown, 2006)

Children can choose the relevant rights, they feel are important to them, they can make decisions on the most important right for that week, and make sure it is implemented by the class, including the adults. 
Article 14:
You have the right to choose your own religion and beliefs. Your parents should help you decide what is right and wrong, and what is best for you.

This could be a used as an Inclusive way of discussing Religions that might be relevant within the class, within the school and the local community. It could be used as a way of the children understanding each others beliefs without making judgments.
A child needs guidance from the Practitioner at these times, as the responsibility for understanding their rights lies with the adults. 
These rights are relevant to the children of the World and it is vital that all adults ask questions of ourselves:

Is every child treated as an equal?
Is every child and their family respected?
Is every child receiving healthy, nutritious food?
Is every child safe and secure at home?

Upholding and protecting the human rights of every child in the care of the adults, in every setting, is each of our obligation.












· Conclusion
It is vitally important that we understand the needs of children within our school. We need to understand it is the responsibility of the practitioner that the child and his family is included into the school, is considered important in making choices about their future and is listened to equally. 
We need to implement the rights of the child into all aspects of school life, giving each child the respect and confidence they need to become a more rounded learner. 
As well as physiological needs, such as hunger and thirst, we need to address their self-esteem, making sure they are truly included in their own education. The child needs to make the transition into school at his own pace and do so comfortably as he has a strong need for development and creativity. Maslow  suggests, we need to be aware of his sense of belonging and how we nurture that, embracing his similarities and differences, and working with them, not trying to eradicate them. 
‘As well as its commitment to develop deep, deep insight of children by listening to them, there are two other striking characteristics of the Reggio approach which make its adults somewhat specially situated to work as they do: time and cooperative working’
(Lesley Abbott and Cathy Nutbrown, 2001)
We need to recognise that an inclusive transition is achieved with the implication of time and cooperative working, with staff, children and their families.
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