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	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	· 
	
	
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	· 
	
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	· 
	
	
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	· 
	
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	Initially, I had engaged well with this assignment. However, I was unable to continue this momentum due to personal reasons. However, if I had been ahead of time in the first place I may have produced work that meets my potential. 
	Time management




	Student’s Name
	Megan Hughes
	Date
	14.03.18

	Student’s Signature
	M B Hughes



Creativity 

Throughout the presentation, I will be focusing on different ways to develop children’s creativity through cultivating an enriching environment that stimulates creative thought. 

Creativity is broadly defined by many established professionals, with multiple differentiating aspects for each one. Fisher and Williams (2004) suggest this is because creativity can be categorised into who we are, what we do, and what we produce. This presentation will look at what we, as educators, do to promote creative learning in our pupils. Ken Robinson (2001) and the NACCCE (1999) believe creativity to be an ‘imaginative process with outcomes that are original and of value’. One thing that is clear, is that creativity is a much-desired disposition in all children, in order to feed into the future evolution of our world (Desailly, 2015; Seelig, 2012; Fisher and Williams, 2004; White, 2014). As teachers, it is important for us to foster and encourage creativity in children, with a multitude of benefits including improved well-being and attainment (Fisher and Williams, 2004; Bruce, 2011). 

In his review of the curriculum ‘Successful Futures’ in 2015, Donaldson proposed a new set of ‘purposes’ that would be the foundations of a new and improved curriculum. One of these purposes being that children should aim to become ‘Enterprising, creative contributors, ready to play a full part in life and work.’ Implying that creativity is an invaluable disposition in future workforce fields. He believed that good teaching and learning was a product of utilising a variety of approaches that include creative thinking. 

On the outset of this module, I was of the impression that creativity was something you either had, or you didn’t. however, research has shown me that this perception couldn’t be more false. Barnes (2015), Grigg (2015), Jones and Wise (2013) Craft (2000) and Wilson (2009) are among those that believe with the right knowledge and understanding of creativity, educators can harness and develop the skills and characteristics of children that contribute to creative learning. Tina Seelig (2012) depicts the factors that allow this to happen within an ‘innovation engine’, collated as a set of ‘methods and environmental factors that can be used to intensify the imagination.’ 

Innovation engine 
The engine is made up of six parts: imagination, knowledge, attitude, culture, resources and habitat. Seelig (2012) believes these work in unison to enhance creativity and enable a broader perspective of a person’s everyday world. Due to time constraints, this presentation will focus on the habitat aspects of the engine. The inner parts: knowledge, imagination and attitude overlap because they focus around the internal factors of the individual, whereas the outer: resources, culture and habitat are all external factors. 

Habitat 
In order to visualise her point, Seelig (2012) describes the environments we live in as a stage in which we immerse ourselves, adapting and acting in accordance to the story being played out. This highlights the importance of the environment we create in the learning we wish to take place, these things can include lighting, organisation, open space, accessibility of resources and such alike. The NACCCE (1999) and Duffy (2006) state that teachers should aim to make spaces for thinking, where children are safe to make mistakes and encouraged to persevere when teaching for creativity. Duffy (2006) stresses the importance of organisation and set up of resources, stating how we do this will determine whether children can creatively make connections and experiment with ideas and materials. In my future practice, I will create environments conductive to creative learning by making sure children have access to all tools and materials, know where they are and can make a conscious decision when and how they want to use it. This will encourage child initiated activity that develops independence and self-esteem, encourages curiosity, and facilitates freedom to make mistakes and choices in a secure setting (Lytton, 1971).  McKellar (1957) states that you can increase motivation, aid concentration and create an atmosphere that fosters creativity by purposefully arranging the physical space. I will also make a conscious effort to apply what I have observed of the children to personalise the learning space, adding small details that will comfort or excite pupils, resulting in an enriched environment that inspires all learners. Another option when considering the learning space, is the outdoors. Becoming increasingly more looked for in inspections and encouraged by educational theorists (Bruce, 2011; Grigg, 2015; Seelig, 2012; Bilton, 2005). When given the opportunity, I will ensure that there is always at least one activity taking place outdoors, through Foundation Phase and to Key Stage 2, as children perceive themselves to have more freedom outdoors, finding it relaxing and providing them with spontaneous creative activity and thought (White, 2014). 

The habitat aspect of the innovation engine is not exclusive to spatial factors, there is also a social context that contributes to children’s creativity and imagination. Due to creative thinking mostly being internal, it can be an introverting activity, however it is highly effective when working constructively in a group. Learning to work well in a group situation and effective communication are all integral skills for working creatively (Desailly, 2015). It is suggested by Desailly that giving roles within a group is beneficial for ensuring all learners are given respect and contribute to the work, this also provides opportunity for discussion and reflection time as the children can discuss what worked well and review the contribution of each role. 

In contrast to this, Bruce (2011) believes that group work can lead to the development of shared feelings and loss of individual identity, which would be seen to discourage creativity. The answer to this would be: moderation. If group work is seen to develop creative skills but over use dulls down the unique contribution individuals make, then an observed and assessed use of group work would be beneficial in intervals. For example, I would dedicate one activity a day to group work, but allow more time for it so that children can really get invested in the activity. I would also consider changing the groups often so that children don’t become too placid or too controlling with peers they get used to. 

In relation to this, the role of the adult in the learning context can impact creativity. Amabile (1988) suggests that over-supervision is detrimental to an individual’s creativity, direct teaching can compromise the originality of children’s ideas. Desailly (2012) believes that teachers in the role of a facilitator allows children to be co or independent whilst still being available to support learners who are struggling or to praise those who are working especially well. 
Bruce (2011) suggests that the impact of the teacher’s role when aiming for creativity depends on the individual needs of the child, where a more child-centred holistic approach may be required. 
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