

Present a portfolio of evidence, including evidence regarding your key issue, methodological issues and ethical issues

How equity is supported in the classroom for children with additional learning needs (ALN)

Ethical Issues

Ethics Form

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Rosie Edwards

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	Childhood and Education 


	Campus:
	Carmarthen


	E-mail address:
	
1803808@student.uwtsd.ac.uk

	Contact Telephone Number:
	
01267 676776

	For students:

	Student Number:
	1803808

	Programme of Study:
	BA Education Studies: Primary

	Director of Studies/Supervisor:
	Helen Griffiths/ Lynwen Roberts






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Lecturer Lynwen Roberts

	☒	13/12/19



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☐

	
BERA guidelines
	☒



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	How children are supported with equity when they all have different additional learning needs.

	Proposed start date:
	13/12/19
	Proposed end date:
	29/04/19

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity
The research activity will find out how children are supported with equity when they all have different learning needs.


(this box should expand as you type)

	Research Question
How children are supported with equity when they all have different additional learning needs.


(this box should expand as you type)

	Aims of Research Activity
Observing the support each child gets with an additional learning need.


(this box should expand as you type)

	Objectives of Research Activity



(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	Structured observation a pre-prepared checklist and table.
Unstructured observation during the day.

(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	A local SEN school

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	N/A
Amh


(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	e.g 
2 teachers.
30 participants.

(this box should expand as you type)

	Who will the participants be?

	Teachers and primary school children.


(this box should expand as you type)

	How will you identify the participants?
	
School identified and approached.

(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☒
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
The risk to the participants is minimal.
However, their time is precious, and some anxiety could develop if they have insufficient time to take part in the investigation.


	How will you mitigate the Risk to Participant
I will explain to the participant that their participation is voluntary and that they may withdraw at any time.



	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A



	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
As my research being carried out is observing children with additional learning needs, it may be sensitive at times.

	How will you mitigate the Risk to Investigator:
Will follow rules of school to prevent any risk of harm.
I can seek advice from my lecturer.



	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
This research is being carried out in the name of the university. If ethical guidelines are not followed, the university’s reputation could be at risk.


	How will you mitigate the Risk to  University:
I will ensure that I follow ethical guidelines and the advice of my lecturers.






	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	Verbal feedback will be provided at the end of the placement. The participant will be offered a copy of the research findings.



	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	Consent form and information sheet provided for participants.




	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	No names of participants will be used, or the name of the setting.







SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐x

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☐x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☒
	☐

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	The data will be shared only with the module lecturers.




	List all who will have access to the data generated by the research activity:

	The investigator.
The module lecturer.



	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	The investigator.




	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	All data will be stored on the investigator’s password protected computer.




	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
No



	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Rosie Edwards
	Date: 13/12/19




For STUDENT Submissions:
	Director of Studies/Supervisor:
	Lynwen Roberts
	Date:
13.12.19

	Signature:
	
L.Roberts
	



For STAFF Submissions:
	Head of School/Assistant Dean:
	Bev Pierce
	Date:
14.01.20

	Signature:
	
B.Pierce
	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   



Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)
· Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.


Ethics Form

It is important when a placement is taking place for research that an ethics form is complicated for interest of the pupil, the university and the setting research is being observed from. The main reason being is to keep all participants safe throughout the data collecting process (University College London, 2020). In this case, the pupil filled in the ethics form provided by the university, and the lecturer and educational setting both reviewed and signed off the form. 


BERA Guidelines 

Aspirations of educational researchers 
Educational researchers aim to extend knowledge and understanding in all areas of educational activity and from all perspectives, including those of learners, educators, policymakers and the public. The Association recognises that the community of educational researchers is multidisciplinary and diverse in its application of research approaches and philosophical positions. Concepts such as ‘data’, ‘reliability’, ‘validity’, ‘credibility’, ‘trustworthiness’, ‘subjectivity’ and ‘objectivity’ may therefore be understood and legitimately applied in different ways. Ethical review processes thus need to be conducted in an open-minded and inclusive manner. 
These guidelines do not pre-empt, judge or constrain, directly or indirectly, anyone’s choice of research approach (BERA, 2018).

When taking an ethical approach to data collecting in an educational setting the BERA guidelines are important to read. The principles of the BERA guidelines stress that when a social science experiment or data collection the participant must remember values and have a diverse attitude to individuals around them, in order to keep participants safe. As a social scientist and researcher, the individual has a responsibility to protect the wellbeing and confidentiality of the pupils and practitioners around them (Warwick, 2013). When examining the BERA guidelines, in hypothesis other policies and guidelines must further be researched.

Following this step, when taking part in a research placement in an educational setting it is crucial to look into the safeguarding and child protection policies, and to further look at who the child protection officer is. School A has guidelines on the website that include the schools safeguarding and child protection policies. In school A’s child protection policy, the introduction states; 


Ysgol Pen Y Bryn fully recognises the contribution it makes to child protection. There are three main elements to our policy: 
• prevention through the teaching and pastoral support offered to pupils 
• procedures for identifying and reporting cases, or suspected cases, of abuse. Because of our day to day contact with children school staff are well placed to observe the outward signs of abuse, 
• support to pupils who may have been abused. Our policy applies to all staff, governors and volunteers working in the school (School A, 2018).



The guidelines then follow with confidentiality, prevention and procedures, these paragraphs are summed up in the introduction section that is seen above. Each section that is covered is relevant to keeping pupils in school A safe and everyone has a responsibility to protect and safeguard children from abuse (Children in Wales, 2008). To help safeguard pupils’, schools can concentrate on individuals expressing their emotions and encourage pupils to talk to staff when they have an issue. Personal and social education (PSE) can play a crucial role in prevention by supporting pupil’s self-esteem, encourage self-respect, learn how to treat others equally and celebrate that everybody is different, educate on how to live a safe and healthy lifestyle, develop life skills and to empower participation (PSHE Association, 2019). Combining this with the other factors mentioned in the child protection guide, all staff will be trained on the guidelines of what to do if a safeguarding incident happens. As practitioners spend almost every day with the pupils in their class, it is essential they are trained on safeguarding and child protection guidelines and procedures because they will more than likely be the adult that the child will feel comfortable in confiding in. Not only this, but practitioner’s will be familiar with the individual and will easily notice changes in behaviour, attitudes or appearances. It is important that procedures are followed with caution so that confidentiality is held, and the issue can be resolved quickly with minimum distress for the pupil (National Assembly for Wales, 2018). Policies reflect on how schools encourage good relationships between staff and pupils to promote respect, and support in order for children to be safe.


School A safeguarding policy 

The Statutory Basis of Child Protection 
• Children Act 1989 
• The Children Act 2004 
• Safeguarding Children in Education – the role of Local Authorities and Governing Bodies under the Education Act 2002 Circular 005/2008.
• The governing body has a duty under section 175 of the Education Act 2002 to ensure “that their functions relating to the conduct of the school are exercised with a view to safeguarding and promoting the welfare of children….”
Ysgol Pen-y-Bryn fully recognises the contribution it makes to Child Protection and Safeguarding. We recognise that statistically children with ALN, behavioural difficulties and disabilities are most vulnerable to abuse. As a result staff are very aware of the need to be extra vigilant to the signs of abuse, especially with pupils who experience difficulties with communication. 
All Teaching Staff have been issued with the City & County’s “Information & Guidance for Schools‟ (A5 Green booklet), and a spare copy is stored in the staffroom. A copy of the “All Wales Child Protection Procedures 2008 is also kept in the staffroom. 
ALL referrals for Child Protection should be notified to the authority’s named Child Protection Officer Mrs Lisa Collins (tel.637148) 
Believe it! Achieve it! 
All Teaching Staff, Teaching Support Staff and Governors have undergone training on child protection issues. Updated 15th March 2018 with mop ups for residential in April and new staff in September 2018 
This document should be read in conjunction with: 
• The All Wales Child Protection Procedures 2008. 
• Code of Practice for Staff.
• Staff Facing an Allegation of Abuse
• The Framework for the Assessment of Children in Need and their Families 2002. 
The staff and governors of this school fully recognise the contribution they make to safeguarding children. The welfare of all pupils in this school is a priority. We believe that our school should provide a caring, supportive and safe environment which promotes the social, physical and moral development of each child by the provision of a curriculum and ethos which promotes self-worth, confidence and independence. No child can learn effectively and reach their potential unless they feel secure. 
The aims of this policy are: 
1. to ensure that all pupils know that they will be listened to and be able to communicate easily any concerns which they may have; to raise the awareness of all teaching staff, associate staff, Governors and volunteers to the need to safeguard pupils by identifying those “children in need”* and possible cases of child abuse; 
2. to emphasise the need for staff in this school to work in partnership with other relevant agencies (particularly Social Services Department and the Police) and to support them in carrying out their statutory duties; 
3. to ensure that staff are clear about their individual responsibilities for reporting concerns and that they understand the reporting procedures; to ensure that the school and Governing Body practice safe recruitment in checking the suitability of staff and volunteers working with pupils; to provide a systematic means of monitoring children known or thought to be at risk of harm. 
*Child in Need – a Child in Need is a child who may be in need of support from Social Services or another agency but not necessarily at risk of significant harm and in need of immediate protection. Referrals should be made, as for Child Protection, on The Common Assessment and Referral Form.


School A Safeguarding policy

In school A the child protection officer is the deputy head teacher, and if the deputy head teacher is not available the head teacher is the second child protection officer assigned. It is crucial that every school has a child protection officer as this individual will have the authority to follow procedures if there is a safeguarding issue that has been reported. If any practitioners are worried about a pupil, or a pupil has confided a safe guarding issue with them, they must see the child protection officer straight away so that the safe guarding issue can be dealt with appropriately to keep the child safe (Welsh Government, 2018).  School A is a specialised school for children with ALN and can be recognised as one of the most vulnerable groups of children and young people, so staff must be extra cautious in recognising signs. The Department of Education illustrate that in 2019 there were three hundred, ninety-nine thousand and five hundred children in need on the child protection register, which has decreased by one percent from 2018 (Department of Education, 2019). More specifically, the NSPCC states that in 2018 two thousand, nine hundred and sixty children were on the child protection register from a form of abuse in Wales (NSPCC, 2018). 

When reviewing these statistics, it is important that schools also take into consideration children’s rights when regarding guidelines and policies. School A is a rights respecting school and make sure the pupils are aware of their rights. The United Nations Convention on the Rights of a Child (UNCRC) has 54 different articles aimed at protecting children all over the world (UNICEF, 2020). Rights respecting schools are defined by UNICEF as having four main components being “wellbeing, participation, relationships and self-esteem. The difference that a rights respecting school makes goes beyond the school gates, making a positive impact on the community” (UNICEF, 2020). School A focuses on;
 
· Article one – every child or young adult under the age of eighteen obtains all rights.
· Article twenty-eight – every child has the right to an education.
· Article twenty-nine – education must encourage children to develop their own individual personality, talents and abilities.
· Article forty-two – all children should have the knowledge and be able to access the rights they are entitled to (UNICEF, 2010). 
















Underlying evidence supporting How children with ALN are supported with equity in the classroom

School A Estyn Report 


Ysgol Pen-y-Bryn is situated in Morriston near Swansea and is maintained by the City and County of Swansea local authority. It is a special school for pupils with moderate learning difficulties, severe learning difficulties and autistic spectrum disorders. 

The school has 115 pupils, 89 boys and 26 girls, on roll aged from four to 19 years. Pupils come from all areas of the City and County of Swansea with the exception of one pupil from another authority. 

The school has six discrete classes for pupils aged from four to 19 years with severe and challenging autistic spectrum disorders and nine classes for pupils aged from 11 to 19 years with moderate and severe learning difficulties. The school provides residential accommodation for a few pupils aged from 14 to 19 years with autistic spectrum disorders. 

All the pupils have a statement of special educational needs. Most of the pupils have additional learning needs, which include physical, sensory, medical and emotional and behavioural difficulties. 

English is the predominant language of nearly all pupils. No pupils speak Welsh as their first language at home. There are very few pupils from minority ethnic backgrounds and four pupils receive support for English as an additional language. 

Seven per cent of the pupils have ‘looked-after child’ (LAC) status and approximately 40% of pupils are entitled to free school meals. 

Ysgol Pen-y-Bryn is a school which encourages all pupils to believe in their ability to achieve. Their aim is to develop all pupils to their full potential, both educationally and socially in a safe and purposeful environment. Specialist areas include the sensory rooms and the sensory garden. 

The school was last inspected in October 2007. The headteacher has been in post for five years and the deputy headteacher for 18 months. A second deputy headteacher has been in post since September 2013. 



Before visiting the placement at school A research was made on how relevant the findings would be compared to the essay title. The Estyn report for school A gave information about the school and how they focus on supporting equity for every pupil. This document states how many pupils have ALN and that the focus is to achieve. School A’s motto is ‘Believe it, achieve it’ (Estyn, 2013). This motto has a strong sense of every child believing in themselves, in order for this to happen the child must be supported with equity throughout the learning process which is discussed with in the journal. In order for children with ALN to be supported with equity in schools the barriers must be removed. Schools must be accessible and must not allow the ALN to disable the child, with the correct support system learning and achieving is easily reached (Citizens Advice, 2020). The school have high emphasis on children being treated equally and their rights being fulfilled. Previously mentioned is the UNCRC as school A is a rights respecting school, the equality act also coincides with this legislation and is relevant for children who are at risk of being discriminated against for having an ALN. Combining these acts, legislation has been drawn up to support equity for children with ALN in mainstream schools.


SEN support: research evidence on effective approaches and examples of current practice in good and outstanding schools and colleges. 
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Special Educational Needs and Disabilities (SEND) All children and young people are different. We all have different preferences, strengths and ways of learning. Some children and young people have Special Educational Needs and/or Disabilities (SEND). 

The SEND Code of Practice states: A child or young person has SEN if they have a learning difficulty or disability which calls for special educational provision to be made, namely provision different from or additional to that normally available to pupils of the same age. A child or a young person has a learning difficulty or disability if he or she: 
• Has a significantly greater difficulty in learning than the majority of others of the same age, or 
• Has a disability which prevents or hinders him or her from making use of facilities of a kind generally provided for others of the same age in mainstream schools or mainstream post-16 institutions 

Post-16 institutions often use the term students with learning difficulties and disabilities (LDD) for this cohort. The term SEN is used in this document to include pupils and students with LDD. There are two chapters in the Code of Practice that cover support for the SEN cohort, written for the different contexts of schools (Chapter 6) and colleges (Chapter 7) respectively: however, the general principles in those and this document are the same across both. 

This document relates to pupils and students who fall into the ‘SEN support’ category. This means they are identified as having SEND that require different or additional support to meet their needs, but do not have needs complex enough to require an Education, Health and Care (EHC) Plan.



The Education, Health and Care (EHC) plan is made up of A-K.
Section A – is a small bit of information about the child.
Section B – describes what specific needs the child has and what areas they need support in (cognition and learning, communication and interaction, social emotional and mental health, sensory and physical).
Section C - conditions that relate to the child’s need e.g physical/ mental condition, epilepsy.
Section D – what support the child needs relating to the SEN e.g support with PE.
Section E – how the extra support will help the child in the future, what qualifications the child can achieve with the relevant support and how they could improve with life skills. 
Section F – a detailed and clear plan of the extra help your child will receive e.g different therapy your child is entitled to.
Section G – health care provision needed e.g medication, wheelchair.
Section H – social care provision e.g if the family need extra support at home.
Section I – the school the child attends. 
Section K – all previous reports documented.
The EHC is assessed annually (Contact, 2020).


Almost 15% of the school population have SEND. While around 3% will have their needs set out in an Education, Health and Care EHC plan, the remaining 12% will be on ‘SEN support’ (previously School Action or School Action Plus).

Around 19% of 16-19 year olds in mainstream Further Education have a self-declared learning difficulty or disability. 

This means that there will typically be 3 or 4 children or young people on SEN support in an average group of 30 pupils and students. However, rates will vary between classes and courses so some schools and colleges may have fewer or many more. 

All children and young people are entitled to an appropriate education; one that is appropriate to their needs, promotes high standards and the fulfilment of potential. This should enable them to: 
• Achieve their best 
• Become confident individuals living fulfilling lives, and 
• Make a successful transition into adulthood, whether into employment, further or higher education or training. 

Every school and college is required to identify and address the SEN of the pupils that they support. 



The SEN code of practise allows children with ALN to be supported with the equity they need with in mainstream classrooms. With the support of practitioners and care givers it is an opportunity for children to participate, achieve and develop social skills. This legislation can stop schools from discriminating and with the correct provision help an inclusive ethos. The extra support needed will be provided in the statement of SEN and equity can be fulfilled with good practise (Welsh Assembly Government, 2004).



Pupils with special educational needs in mainstream schools: A good practise guide
Effective leadership for SEN 

11 In nearly all schools visited, senior leaders establish a highly inclusive vision and ethos that sets high aspirations for all pupils, whatever their abilities and needs. This vision is based on providing equality of opportunity for all pupils and permeates throughout the school. Leaders and governors communicate this vision strongly and ensure that all staff understand their responsibilities for pupils with SEN. As a result, these leaders promote the development of caring and supportive environments, where all pupils are encouraged to grow as individuals and achieve well in relation to their starting points. 

12 In most schools, leaders provide well-planned specialist training for staff to support pupils with SEN. In these schools, the SENCo works closely with other senior leaders to develop the skills of staff, based on a thorough understanding of the needs of individual pupils. Professional learning opportunities link well to performance management processes and enable all staff to develop their understanding of SEN overall, as well as the specific expertise to support individual pupils. 

13 In nearly all schools, leaders monitor and evaluate carefully the progress of pupils with SEN and adapt their provision accordingly. In these schools, effective self-evaluation starts with an understanding of each pupil’s needs and a willingness to adjust the provision where necessary to ensure they make progress in line with their abilities. This approach informs staff training. In the most effective schools, leaders review the needs of pupils and the skill set of support and teaching staff regularly (Estyn, 2020).



It is important for practitioners to support an inclusive ethos in the school and that all pupils are treated equally. When the right intervention is put in place all pupils can achieve the best of their ability. Furthermore, with all staff trained on how to maintain this support and multi agencies working together children with ALN in mainstream school can receive equity. Early intervention is crucial to start developing skills and achieving in areas where more help is needed (Etsyn, 2020). 


Case study of early intervention 
Identification in Flying Start – Once they have identified a need (this can happen as early as the home visit, just prior to the child’s second birthday) the Flying Start team access appropriate intervention strategies (language groups and play activities) for the children.  They have access to their own educational psychologist and speech and language therapist.  The intervention ranges from providing support in the setting to external support and parental support (parenting classes).  As that child transfers into the nursery class, staff hold an admission meeting, to which they invite all stakeholders to provide their views in respect of the support each child needs.  Once leaders have established that the needs can be met in the school, an individual education plan (IEP) is put in place, based on the Flying Starts individual programme plan (IPP).  Staff then monitor the child for three months.
Identification in mainstream school – If staff suspect a new or initial need, they submit a Record of Concern (ROC) to the additional learning needs co-ordinator (ALNCo).  The ROC identifies areas of concern and notes the strategies already in place.
The ALNCo reviews the ROCs monthly, who decides to monitor or action support (usually in the first instance an IEP).  The support takes a number of forms:
· Nurture support from the Family Engagement Team.  They regularly discuss children and their families, and look at targets and action support.  Members of the family engagement team meet with parents and offer them guidance to support their children. 
· In-class support, where class teachers use specific strategies to support the pupils.  Teachers are trained in general special educational needs (SEN) strategies but, where needs are more specific, specialists give them specific strategies to use.
· ALN support – Fine Motor Skills groups, Dyslexia groups, Speech and Language groups or Social communication groups (Estyn, 2016). 


ALN can be identified in flying start settings and the earlier they are can benefit the pupil in order to be more successful in future educational settings and employment. The article above is an example of the process which practitioners and care givers go through when finding the right intervention for the child. However, it is essential that the intervention is taken to help the child reach their full potential. The child’s abilities can then be monitored to see where support is needed, and parents can feel reassured the right provision is provided by the school (Victoria Primary School, 2020). Transition can be an easier process for children when the extra support is there to help in all educational settings. 



School in Wales Case study 

Most teachers foster beneficial working relationships with pupils. Many make their classes stimulating and interesting places where pupils of all abilities feel supported and learn productively.  

Leaders and staff share a vision that all pupils, regardless of ability or level of additional need, will access all opportunities at Ysgol Bae Baglan. Interventions are tailored to address the needs of individual pupils very successfully and with great sensitivity. This is an outstanding feature of the school that ensures pupils with additional learning needs make strong progress against their targets (Estyn, 2018). 



Good practise and an inclusive ethos start with practitioners promoting values in all schools to be inclusive, every child should receive equal opportunities to succeed. Previously discussed in the journal are school A examples of good inclusive practise and interventions to encourage high achievement. Attention autism was one of school A’s interventions, which was linked with numerous guidelines from the government on supporting children with ALN. However, the community surrounding children with ALN is just as important as the interventions, linking with Booth and Ainscow’s theory index for inclusion where there is high emphasis around community’s that children live within (2011). For example, one school put a high emphasis on; 
· Relationships between teachers and peers are important, these must be built on trust and respect towards each other. On some occasion’s behaviour can be improved through talking and portraying to the practitioners how the individual feels.
· Experiences are crucial for pupils with ALN, it can be hard for them to focus with in a classroom or too distracting, so learning through doing is an essential factor in accommodating the curriculum to benefit learning.
· Small changes in behaviour are important to acknowledge, because a small change may be a major stepping stone for the pupil.
· Wellbeing is imperative for these individuals, they will have faced more challenges than most children and they must feel listened to and that what they are feeling is normal (SecEd, 2020). 












Methodology 

Action Plan

	Objective 
	Activity 
	Date
	Status

	Find out who the child protection officer is
	Before taking part in the placement, I visited school A. The child protection officer was the deputy head teacher.
	9 December 2019
	Completed

	Show child protection officer my DBS
	My DBS and identification were shown to the deputy head teacher.
	9 December 2019
	Completed 

	Ask if I am able to have half hour a day to have structured observation
	As I visited school A prior to my ten days of placement, the teacher showed me around the school and I was able to ask questions about my placement.
	9 December 2019
	Completed

	Check the school timetable
	I was able to check this prior to placement dates.
	9 December 2019
	Completed

	Discuss with the teacher if I am able to bring a notepad to take notes on into the classroom
	I was able to check this prior to placement dates.
	9 December 2019
	Completed

	Ask the teacher informal questions about related ideas to equality and diversity

	During break times and lunch times I was able to talk more in depth with the teachers about equity in the classroom for the pupils.
	13- 27 January 2020
	Completed 

	Observe the class
	Structured observation took part for half an hour every day, and unstructured throughout the whole day then notes were recorded at the end of the day.
	13- 27 January 2020
	Completed



Description 

The research for this assignment was gathered at school A, a specialised school for children with ALN. It took place on January the 14 and the placement lasted ten days. The research included one teacher, three teaching assistant and six children with ASD in the classroom where the structured observation took place. The research that was being collected was to support evidence on how children with ALN are supported with equity in a classroom environment. 

Placement Notes

· Visual timetables used in all classrooms 

· In the morning Alex was showing distressed behavior and would not settle. Alex was given multiple chances to sit properly with appropriate behavior and he didn’t listen, so the teacher gave him a card to go and sit quietly in the soft room (room with soft mats, bean bags etc) he then had time to calm down before joining the class to do work 

· Children’s behavior supported by having visual reward cards—aim to collect tokens to add up to the reward card 

· New pupil - the new pupil sammy has had extra support during lesson and playtime to help him settle in and find his feet 

· One child with ASD who has pica is supported by having chewies in the shape of a man to stop them from eating books and other objects. His brother felt left out so also has one which he plays with 

· Children are all encouraged to be as independent as possible e.g putting coats on, eating on their own, making decisions like whether they want breakfast and encouraged to initiate needs 

· Whilst children are sat down for greetings, assembly’s, after lunch and home time songs all videos will have subtitles and a person signing the words. Every child should sing/sign or both to the best of their ability this way children who can only sign are not left out at song time 

· Swimming - each child that is independent in the water is watched by a ta, the children that can’t be on their own are supported by a float and a ta. Every child is to swim to the deep end and back with the teacher whilst being as independent at swimming as they can 

· Each child took part in independent learning and work with the teacher today, rather than as a class to make sure there learning is fully supported 

· Children who have sensory difficulties are able to go into the multi-sensory room 

· All the children take part in P.E and yoga today, one child does not like P.E or yoga. The teacher will support him during P.E however he is able to compromise and rather than take part in yoga he is able to take part in orchestra which he thoroughly enjoys

· Makaton is used throughout every school day, the children are encouraged to sign as they speak and whilst they sing or say the schools prayer. Makaton signing is also displayed on the walls to remind pupils to sign.

· Attention Autism teaching method used in class

· Cooking lessons are taught once a week to encourage independence and teach life skills, additionally how to eat healthy 

· Multi-sensory stories are used e.g the three little pigs, each house has a different material, water to show the cauldron, and a balloon pump to show the big bad wolf huffing and puffing

Reflective Diary 

Before taking part in this research placement I felt excited to visit school A’s educational environment to observe practise and equity for children with ALN as a first-hand experience. Once I arrived at school A and I was introduced to the class I was feeling nervous as I did not know what to expect, however during the experience I had no time to feel apprehensive as I was constantly engaged with the pupils and learning from the experience whilst participating in classroom activities.  When recording the structured observation, I sat away from the class and documented notes relevant to how the children were being supported with equity and different behaviour and reactions from the practitioners and pupils. When I was not taking notes, I was helping the teacher with extra jobs to be done around the classroom and learning from the pupils and supporting them with work they had to complete. After the placement experience at school A I was looking forward to applying the knowledge I had learnt to my assignments, and further placements that I could take part in in the future. 

Analysis

Observation Method 

The research that was collected for this project was how to support equity for children with ALN in the classroom. The methodology chosen to gather data was structured observation, this was chosen as it is an appropriate form of quantitative data collecting designed for different behaviour patterns and is also applicable in educational settings (Treanor, 2010). Waliman (2011, quoted in Hopkins, 2017, p. 78) clarifies that observation is “a method of recording conditions, events and activities through the non-inquisitorial involvement of the researcher”. This describes the observation technique of collecting data from educational environments as being more natural, the researcher is not setting up a situation or recording data from prompting questions, it is purely record experiences that happen in real life classrooms. Although this is a highly effective method of quantitative research, one criticism is that the observer cannot be objective. The research recorded must be precise, detailed and accurate (Zaare, 2012). It can be hard to take a step back and observe pupils in a classroom as pupils needed help with educational work or wanted to play.

Reflective Theories

Gibbs reflective cycle (1988) is important to look at when reviewing different experiences and trying to learn and improve on them. It enables the individual to examine the experience and think about whether it was successful or was not, and how it can be improved (The University of Edinburgh, 2019). Gibbs model of reflection consists of six different stages;
1. The first being description which is what the individual has experienced. 
2. The feelings stage allows the individual to think of their experience after it has taken place.
3. The evaluation stage and this consists of assessing the experience, was it positive or negative? 
4. The analysis identifies how to reflect and think about the experience.
5. The conclusion is where the individual can ask themselves what they have learnt and how they can could have done things differently to be more successful.
6. The action plan and this includes details on how to deal with comparable encounters in the future or changes you could make so that it would be more positive (University of Cumbria, 2016).
Gibbs reflective cycle can be a useful tool when over viewing an experience, and how to make the experience more positive the second time it happens. Although Gibbs cycle is aimed at improving the same experience happening twice it can additionally be applied to similar situations. It can used in educational circumstances, for example when submitting an essay, you can apply it in order to gain a more academic mark the next time around (Oxford Brookes University, 2020).

When applying this theory to research placements that have taken place in an educational setting it can be cross linked with feelings that the individual has experienced. Questions that the individual could ask themselves once completed the research and notes have been taken.
· How the situation made you feel?
· What did you feel before? What did you feel after?
· How did the people around feel during the situation?
· What did you think during the experience?
· How can you reflect on the experience now? (Futures Skills Awards, 2018).
Once evaluating the experiencing before the pupil takes part in educational research again questions the pupil can ask themselves are;
· What positive factors can from the placement?
· What were negative factors that came from the placement? 
· What research went well and what did not? 
· [bookmark: _GoBack]How other people contributed towards the educational placement? (The university of Edinburgh, 2019). 

In hypothesis to theory on reflection, Schon’s action in theory method (1991) can also be taken into consideration. This theory consists of two main parts, the first being reflection in action and the second being reflection on action (Solent University, 2019). The theory questions two parts of the experience, how the individual thought during the experience and felt after the experience. During the reflection in action stage which takes place as the individual is experiencing the situation, they are taking part of in the experience and improvising as it is happening. At the same time, they are thinking about their upcoming actions and using initiative (University of Bradford, 2020). Finally, when self-analysing in the reflection on action stage the individual is thinking about the experience and how it could be initiated more positively next time. With hindsight they are evaluating the situation and how it would be more successful next time (Cambridge Assessment International Education, 2020). 

Finally, the last model of reflection that can be acknowledged is Kolb’s experiential learning cycle (1984). This cycle has four stages;
· Concrete experience
· Reflective observation 
· Abstract conceptualisation 
· Active experimentation (University of Leicester, 2019).
The first stage concrete experience is the actual experience itself. The second stage is the reflective observation, and this entails taking a step back from the actual experience and observing what is happening. Abstract conceptualisation is the process of putting together the situation in front of you and linking to other experiences that have previously happened then further making comparisons. When at this stage it can be appropriate to put theories or information from textbooks combined with the experience to develop knowledge of the situation (Mcleod, 2013). Conclusively, the last stage active experimentation is when all the information gathered and experienced is put into practise. When critically analysing and planning on how to improve on previous experiences, the outcome in the future can be far more positive in order to achieve the best (University of Pudget Sounds, 2020). For example, this process could also be adapted to academic work or research, starting with the observation (concrete experience), following with the data collected during the observation (reflective observation). Leading to collecting research and observation, finding relevant data and drawing on what theories link to the information gathered (abstract conceptualisation). Finally, writing an essay that presents the experiences and data analysed (active experimentation) (Smith, 2013). 
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