A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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INTRODUCTION
For this essay, we will be evaluating a critical incident observed by the observer and identifying the next teaching and learning steps derived from the case study of an individual learner based on the critical incident. In addition to this, we will be discussing the role of critical reflection in developing teaching practice and theorists work of critical reflection; completing a literature review in which a number of areas that have potential research will be identified, reflecting and evaluating the focus of the critical incident, whilst further discussing the role of critical reflection and use of reflection models; and creating a conclusion in where we will link our approach to the role of the reflective practitioner to the Professional Standards for Teaching and Leadership.

The role of critical reflection
When looking at the importance of the role of critical reflections in our developing teaching practice, it can be said that this approach helps to highlight the importance of every day unplanned events in which take place during our classes (Joshi, 2018). When researching into what a critical incident entails, it can be found that critical incidents are said to be of any unforeseen events that happen throughout the teaching day; with these incidents being something of either a positive or negative experience. Furthermore, these incidents that are reflected on can be suggested to have a critical nature as it is an incident of value that holds much meaning and importance behind it (Joshi, 2018). Likewise, critical reflections can be seen to be a simply maintained, intentional and deliberate process in identifying the validity of our teaching presumptions (Brookfield, 2017). In addition to this, the role and purpose of critical reflections in our developing teaching practice is suggested to be paramount by Shandomo (2010), who further suggests critical reflections to be a common procedure in our self-evaluation and self-examination regarding the systematic engagement that further helps enhance our professional practices.
When looking at keyways in which teachers can effectively reflect and self-evaluate on their teaching practice, models such as Brookfield’s Four Lenses Model (1998), Gibbs Reflective Cycle (1988), and Kolb’s Learning Cycle (1984) give much theoretical insight into the importance of reflective practice and how it can be attained. 
For example, Brookfield’s Four Lenses Model (1998) explains “It is the process by which we research the assumptions informing our own practice by viewing these through four complementary lenses – the lenses of our students’ eyes, colleagues’ perceptions, literature and our own autobiography” (Brookfield, 2006, p.26). This short example of Brookfield’s Four Lenses Model is beneficial to teachers’ critical reflections as by viewing ourselves through the four lenses e.g. [1] Students Eyes, [2] Colleagues’ Perceptions, [3] Personal Experience and [4] Theory and Research, we are in turn able to distinguish features in our own practice that we would not normally detect. 
In addition to this, Gibbs’ Reflective Cycle (1988) also helps give insight into the importance of critical reflection in our developing teaching practice. Gibbs’ Reflective Cycle has six distinctive stages that were reinterpreted from Kolb’s (1984) Learning Cycle (Husebo et al., 2015). These six stages proceed as follows: [1] Describe what happened without yet making judgments or drawing any conclusions, [2] Describing your feelings and thoughts from during and after the matter, [3] An evaluation of the experience; with valued judgments, [4] Analysis of the experience and what sense can be made of the situation, [5] A conclusion in the general sense; what could have be done differently?, And [6] An action plan of the experience and what would be done differently if the same situation arises again (Markkanen et al., 2020). By having an understanding of these six stages, critical reflectors are able to improve their learning outcomes from structured debriefings as learners are able to consider the implications of their reflections and create action plans from this (Gibbs, 1988).  
Furthering from this, Kolb’s (1984) Learning Cycle describes reflective learning as “the process whereby knowledge is created through the transformation of experience”. This Learning Cycle focuses on four main stages such as [1] Concrete Experience, [2] Reflective Observation, [3] Abstract Conceptualisation, and [4] Active Experimentation. By putting focus onto these four stages of learning, Kolb’s Learning Cycle enables critically reflective practitioners to understand and interpret the process of learning through a constructivist approach (Mughal & Zafar, 2011). Furthermore, through the use of Kolb’s Learning Cycle, practitioners are able to learn through two differing features of knowledge – transformation and acquisition; and in order to learn through these differing features the practitioner must first gain knowledge from the critical incident that can be disassembled into significant segments, whilst using the second feature of ‘transformation’ to reflect and recall upon the critical incident that the practitioner had witnessed (Mughal & Zafar, 2011).

OBSERVATION School & Class context
Following BERA’s (2018) guidelines “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”, meaning that the pupils, staff, and school will remain anonymous throughout the observation in its entirety. This observation took place at an English medium school within the Bridgend County Borough. The school has 582 pupils in attendance as last reported by ESTYN (2018), with 18 classes, including seven mixed aged classes and a part-time nursery class. The school additionally has 18 full-time and four part-time teachers, with 16 full time and 5 part-time support staff. The school has few children who are learning English as a second language, with no pupils reportedly speaking Welsh at home and are additionally from a white British background. In addition to this, there was a reported 11% of pupils that identified with having ALN (addition learning needs), which at the time had been reported as lower than the British national average of 21%. This observation/critical reflection took place within a reception classroom setting, where the school, staff members and children names and genders have been kept confidential in line with the BERA (2018) guidelines. 

Critical incident linked to Donaldson’s Four Purposes
For this bridging experience the observer observed a critical incident from a reception class within primary school X (see appendices A). This critical incident aimed to look at a positive or negative critical incident that linked to at least one of the Four Purposes implemented within the new curriculum (2022), and the QTS standards that the observer is expected to reach within the duration of the PGCE course so that their focus on the professional teaching standards could be further refined. 
For this example of a critical incident, the observer had sat in on the morning sessions of a reception class within primary school X. When the observer first entered the classroom, the LSO (learning support officer) had briefed them on the morning’s lesson plan where the reception class would be learning and participating in the children’s story ‘the three little pigs’. The LSO further explained that the children would sit on the carpet and watch the ‘three little pigs’ story on the interactive whiteboard and would then have the book read to them by the reception class teacher before being sent off to do their jobs around the classroom that were based around the children’s story. However, the LSO then informed the observer that one of the children would not be participating in watching or reading the children’s story, and additionally would not be sat on the carpet with the other children. When asking further questions, the observer found that Child A was not participating with the children story as in weeks prior to this when the children had been learning about the ‘little red riding hood’ Child A found the story frightening, and as a result had continuous nightmares in the night about the children’s story. Because of the parents reporting Child A’s nightmares about the children’s story, the reception teacher and LSOs decided that it would be in the best interest of Child A’s emotional and physical well-being that they do not watch the video of the ‘three little pigs’ story or sit on the carpet for the read along of this story either. However, the observer had been told by the LSO that instead of excluding Child A from the lesson for that week, they had given them ‘special jobs’ such as helping the LSO’s prepare the resources for the classroom activities, so that Child A was still able to be involved within the lessons and could learn about the children’s story within a controlled environment so they would not get frightened or have any further nightmares. This in turn could be said to likewise help Child A feel better comfortable in their everyday learning environment. 
This critical reflection links to one of the Four Purposes as the school is seen to set out to support and create ‘healthy, confident individuals – who are ready to lead fulfilling lives as valued members of society’ as they take their pupils physical and mental well-being into consideration when problems arise during their lesson plans. 

LITERATURE REVIEW
[bookmark: _Hlk118575955]The main topics of this literature review aims to explore behaviour management and children’s wellbeing. These topics will be delved into at a deeper level and will discuss how pupils’ well-being and behaviour management integrate with each other and their importance within a classroom context. Likewise, the effective use of well-being and how it could support students will also be taken into consideration within this literature review. The different types of research material that will be used for this review come from journal articles, and studies that have used questionnaires, focus-group interviews, and mixed-methods approaches to determine their conclusions.
Children’s Wellbeing
When looking at the definition of children’s wellbeing, the traditional understanding of this is that their wellbeing is a mixture of their emotional, mental, social, and physical health. With these different elements contributing to children’s overall wellbeing, it is paramount for educators, parents, and guardians to promote the wellbeing of children from an early age (Mind, 2022). This element is important to consider as if children continuously suffer with high anxiety, their learning will not be successful or rememberable to them as suggested by Carpenter and Carpenter’s A Recovery Curriculum (2020) (Lancashire EYFS Consultants, 2020).  But what do other journal articles suggest about children’s wellbeing in school?. 


A first similarity to the Critical Incident’s link to wellbeing discussed within this essay can be found from Kanyals (2014) scholarly book on Children’s Rights 0-8 where Kanyal discusses barriers to children’s participation in education in relation to children’s wellbeing and behaviour management. Kanyal (2014) discusses how adults and teachers alike have a duty to ensure the safety of children and pupils, and are responsible in keeping children safe from harm. Furthering this, they suggest that children have traditionally been viewed as passive bystanders, with their participation being obstructed by this view of children needing be safeguarded from the adult word until they have reached a maturity level at where they are able to cope. However, beyond this, Kanyal contrastingly delves into the issues and challenges of balancing the views of children being autonomous and competent individuals; such as by viewing children as passive in their participation within a class room context, they can be isolated from their statutory rights such as the UNCRC’s Article 2 [the right to non-discrimination] and Article 6 [the right to survival and development]. An additional point to be made comes from Kanyal’s (2014) discussion on children’s behavioural management in relation to participation and how this can affect children’s wellbeing; where Kanyal concluded that without teachers and parents being able to work effectively to create a shared understanding, a consistent approach being created with the best interest of the child’s wellbeing cannot be established and could leave the child creating further unwanted behaviours. This academic journal therefore begins to provide insight into how children’s wellbeing and behaviour management can be hindered or supported by teachers and practitioners through their ideas of children being passive or enabling of children’s participation rights. 
In addition to this example of wellbeing, a study on ‘Improving student wellbeing’ conducted by Anderson and Graham (2016) studied the links between student voice and wellbeing, with findings that disclosed on students understanding of wellbeing in refined ways such as their rights, voices, and opinions. Furthering this, Anderson and Graham’s (2016) study based on schools in Australia similarly found that both students and staff alike were able to find effective associations between wellbeing and being respected, valued, and pupil voice. This study used a mixed-method approach, which consisted of 67 focus-group interviews, and involved a total of 606 students that took around 30 minutes to conduct with children in Years 1-2, and 60 minutes for children in Years 6, 6, 8, and 11. From the information given within this study, it could be suggested that the study is strong source to involve within this literature review as Anderson and Graham (2016) take into account the ideas of wellbeing from both students and teachers, asks many differentiating open-ended questions to students and teachers alike to give an unbiased result from their study, and provide an ample amount of references from other academic literature in relation to their study background and findings. However, though this is a strong piece of literature, an argument can be made for how valid the information given within the study is in relation to this essay, with one issue being that the study had been conducted in Australia, meaning that their views on student wellbeing could be differing to those in the UK due to cultural differences. Additionally, another issue found from the study is how vague the results are in relevance to how many students and teachers completed the study, with the study suggesting that 18 schools took part in the teacher interviews, 606 students took part in the focus-group interviews, and 3,906 primary students, 5,362 secondary students, and 707 staff completed the survey; with no understanding of whether these numbers were separate entities or an inclusive number. 
Similar to this study, Tobia et al. (2019) study on ‘Children’s Wellbeing at School’ looks at some key features of children’s wellbeing such as how gender, marks, learning skills, and behavioural problems can all have an effect on this. The study comprised of 1038 year 3 to year 8 children attending 12 schools in Italy who completed a questionnaire on School Wellbeing (Erikson & Trento, 2015). Tobia et al (2019) found from this study that primary school children suggested that their school wellbeing was mainly positively influenced by their learning skills such as mathematical abilities and reading comprehension; alongside boys showing a significantly higher number of behavioural problems, and girls showing better relationships being formed with teachers, but a lower score in emotional attitudes in relation to school. This study is a strong piece of literature to use within this literature review as Tobia et al. provide their readers with detailed background origins of the student’s communities, culture, and schools, and contrastingly analyses all variables of children’s wellbeing in school such as the cognitive, psychological, and social factors concurrently. Likewise to this, the study also takes the viewpoint of students, teachers, and parents on children’s wellbeing, making this study better unbiased as they allow for a whole view on the child. However, similarly to the above study, there can be arguments for this studies validity. A first point to make is how cultural context can have an effect on the views of what wellbeing means to the researcher as this study had been conducted in small Italian communities and urban areas, rather than countries and communities within the UK. Furthermore, from reviewing the study, it can be found that the researchers suggest that no other studies under children’s wellbeing have taken a whole view from students, teachers, and parents alike; whereas the above study conducted by Anderson and Graham (2016) suggests otherwise. 
Behaviour Management
Though we are able to see connections from the wellbeing section in relation to behaviour management, we will briefly discuss what behaviour management is and why this is important in relation to children’s wellbeing.
Internationally, schools are trying to move towards a better inclusive education, with an ever-growing concern being made in relation to the equal opportunities within the education system for children in school (Wearmouth et al., 2013). Effective behaviour management within schools are established on teacher’s capabilities in effectively creating a well-structured and well-lead classroom environment so that learning can transpire for all children with differentiating behaviours, needs, and attention spans (Practical Approaches to Behaviour Management in the Classroom, 2012). 
An example of behaviour management in schools comes from Wearmouth et al (2013) academic journal, where they set to argue the importance of the re-examination of viewing children as active agents in their learning in regard to an all-inclusive approach being implemented in statutory schooling. Furthering this argument, Wearmouth et al (2013) state that to reach this re-examination of children being active agents, a revision in the classroom learning environment in regard to the needs of students must be made, alongside teachers’ abilities to critically reflect on the conceptions of children’s ‘behavioural difficulties’ (Lave and Wenger, 1991; Schon, 1983). Following on from the critical incident exampled in this essay, this academic journal is compelling source to have within the literature review as they argue the importance of teachers needing to understand and re-evaluate their ideas on children with ‘behavioural difficulties’, and further investigate how children’s behavioural issues can be supported and the importance this has on their wellbeing. However, it could also be argued that the source holds some downfalls, such as a lack of wide-ranged references being used within the contents of the academic article. 
A last piece of literature that investigates behaviour management comes from Rogers’ (2015) literature on effective teaching and behaviour management, where Rogers (2015) covers a range of behavioural managements matters such as the dynamics of children’s behaviour and how both teachers and students can affect this, the exploration of key leadership and behaviour skills within the behaviour management framework, explores the fundamentals of effective teaching in relation to children’s wellbeing, disputes behaviour management in relation to the consequences and ‘punishment’, and addresses the topic of children with challenging emotional and behavioural difficulties. This piece of literature is relevant to the topic of the critical incident as they Rogers (2015) investigates into how children with behavioural and emotional difficulties can be supported sufficiently within a school settings and likewise discusses how teachers can work alongside parents in supporting the children further to ensure children’s wellbeing is put at the forefront. Likewise, the literature is a strong piece of literature to involve within this essay as Rogers gives much incite into children’s behaviour management and the framework to support this, whilst additionally giving understanding of behaviour management from theorists such as Piaget and Freud. However, it can be noted that though this literature is a strong source to use, it does have some limitations. One limitation found from the literature is that though it makes strong arguments, it does not take on the ideas of behavioural and emotional difficulties from a child’s point of view, but uses the ideas of frameworks, theorists, schools and teaching staff. This in turn could create some bias throughout the literature.
To conclude this review on relevant literature to the essay topic, it can be found from the sources given that children’s wellbeing and behavioural management is important to consider in relation to children’s participation rights, their academic ability, their formation of relationships made within a school context, their emotional attitudes towards school, being viewed as active agents, and in successfully creating effective teaching strategies to support these emotional and behavioural issues. However, though the sources in this literature review are relevant to use, that is not to say they have not had their limitations such as aspects of cultural differences, lack of theoretical evidence, and questions over biases that could have been generated within the literature. Overall, these sources have been able to provide ample evidence of the importance surrounding children’s wellbeing and behaviour management.

REFLECTION / EVALUATION & NEXT STEPS
When reflecting on the critical incident used within this essay, it can be seen that the observer looked into the topic of behaviour management and wellbeing. This is seen from the mention of Child A being taken out from participating with the other children in learning about the story of ‘The three little pigs’ due to their negative experience when learning about ‘little red riding hood’ in the classroom setting. 
Though this critical incident was handled in a positive manner by the teacher and LSO’s in the classroom context, through the exploration of theoretical literature, there could be other suggested ways in dealing with the wellbeing and behaviour management of Child A. Though it is hard to know exactly how the critical incident was handled by the teachers and LSO’s due to the observer only spending a morning observing over the classroom setting, the first suggested way in which the critical incident could have be handled differently is by involving not only the parents ideas in how to support the child’s wellbeing, but by likewise involving the child within the decisions in what would be the best way in supporting the child’s wellbeing (Kanyal, 2014). This is as under the new Curriculum for Wales (2022) children should be viewed as competent and capable, which supports viewing children as active agents in their lives. In addition to this, another way the critical incident could have been handled differently is through creating a plan for Child A’s emotional and behaviour management. This could be implemented by sitting with Child A and talking through their anxieties around the learning activities so that a progression plan can be created to ensure that Child A is comfortable within their future learning environment, whilst addition being given access to their statutory rights that prevent them from being isolated from their rights to education (Kanyal, 2014). A last way in which the critical incident could be handled differently is by reflecting on our own personal teaching and management practice. By reflecting on these management practices, we as teachers can further established our skills, practices, and approaches in creating better effective learning environments for those with emotional and behavioural issues (Rogers, 2015).
Furthermore, the role of critical reflection can be suggested to be of importance in the effective progression of practitioners teaching practice. However, in order to understand how to be reflective in our practice, we must review the work of theorists such as Brookfield’s Four Lenses Model (1998), Gibbs Reflective Cycle (1988), and Kolb’s Learning Cycle (1984); as these help give understanding of what we should be reflecting on and why it is of importance. An example of this comes from Brookfield’s Four Lenses Model (1998) in which he suggests that through reflecting on our own practice through the eyes of others, we are in turn able to find gaps in our practice that we may have missed otherwise. Similar to this, through the six stages iterated in Gibbs’ Reflective Cycle (1988) we are able to discuss through and describe our understanding of the reflection and our thoughts and feelings on it; whilst being able to later evaluate and analyse the experience and draw a conclusion in which an action plan can be created from. Lastly, Kolb’s Learning Cycle (1984) similarly enables critically reflective practitioners to understand and interpret the process of learning through a constructivist approach. This can be reached through two differing features of knowledge – transformation and acquisition; and in order to learn through these differing features the practitioner must first gain knowledge from the critical incident that can be disassembled into significant segments, whilst using the second feature of ‘transformation’ to reflect and recall upon the critical incident that the practitioner had witnessed (Mughal & Zafar, 2011). 
In conclusion, when reviewing these different approaches on being critically reflective in our developing teaching practice, these could be implemented in my own professional and personal development through using the above theorists’ models and cycles to improve, evaluate and analyse my own teaching practices. Furthering this, from researching academic literature to find contrasting ways in dealing with the wellbeing and behaviour management of Child A, I will be able to take this into my own professional development as I have been able to gain a better understanding on what needs to be implemented in the classroom where a child may be struggling with emotional or behaviour management, and outline where an action plan or progression steps may need to be put into place. 


CONCLUSION
To conclude this essay, it can be found that the researcher has achieved certain Professional Standards for Teaching and Leadership by reviewing their Pedagogy in where the practicing teacher is consistent in securing the best outcomes for their learning through the means of being critically reflective in their teaching and reflecting on their own personal teaching and management practice. This reflective and management practice likewise helps reach the Professional Standards as the four purposes for learners can be reached through reviewing their well-being and progress. In addition to this, the researcher was able to achieve certain Professional Standards for Teaching and Leadership through Professional Learning as the observer is seen to consistently expand their knowledge, understanding and skills through the means of critical reflection, whilst additionally making sure these reflections hold value, and can create an impact on their future teaching practice. 
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