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Section 1: 
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An individual who strives for action and is able to encourage and inspire change within others are deemed as catalyst leaders (Zachery, 2011). They have the ability to recognise injustice and have a passion to make a difference within people’s lives. A catalyst leader is someone who is willing to speak up for what is right; they do not need to hold a position of authority (Cooperrider, 2023, Reed and Canning, 2012). 
 Despite the common misconception that a leader needs to be a person of authority, Chrislip and Larson, (2022) believe that leadership should be a team effort and by bringing the right people together to work towards a shared goal, practitioners can create a productive and positive environment where children can feel comfortable, listened to and reach their full potential (Ansell and Gash, 2012).
When others are encouraged to recognise they have the ability to make an impact on families lives they are able to realise the inequalities that occur and work together in a setting to be able to make a difference. Through communicating with different agencies and developing a new perspective of working they are able to achieve a childcare setting that empowers the children to have a voice and to be an individual with their own set of skills and talents (Working Differently, 2013).

Leaders who acted as catalysts within history have long existed, like Reggio Emilia. His philosophy was motivated by the catalytic leadership of the communities after WWII and the defeat of fascism in Italy. (Reggio Children, 2019, Edwards and Gandini, 2018).  Change was triggered by parents and community members working together to create a better world for these children. They believed that their children had a basic right to their reach their potential and to develop it. Creating a strategy that values children's skills and abilities and shows the children their voice and opinions are important and should be listened to (Anon, 2015, Rethinking Schools, 2022).  This movement gave the children the freedom to think independently and make their own judgements. The community created differing schools where they would teach the children to learn about the world around them and enable them to become individuals with their unique skills and abilities. (Dewey et al., n.d.). This links with the UNCRC which states within article 28 that everyone has the right to access education and article 29 which states that everyone should be given the opportunities to succeed within education by fully developing their abilities and skills. (UNICEF UK, 2022). 
The action taken developed Reggio’s approach to learning and enabled practitioners of today to have a wider perspective of the child and what the child should learn about in order to develop and succeed within society. 
Catalytic leaders are able to encourage others to take a stand and speak out to make a difference and realise that through group action they could combat violence and still make a positive impact (Ellabakercenter, 2023). Catalytic leaders can perceive inequity around them even if it does not impact them, and they can collaborate with others to improve other people's quality of life (Parker, 2020). 

It is important that children are taught what their rights are within schools so that when growing up they are able to recognise and comprehend when there any is discrimination or inequity placed upon them or anyone else (UNCRC, 1989, Equalityhumanrights, 2016,) This will allow for children to realise when they are being treated unfairly and when their rights are not being met. It is also stated under article 5 that as a basic right parents should also be able to teach their children about their rights (UNCRC, 1989).

Mental health, poverty, racism, and disability/ability are just a few of the sociological issues that can have an impact on a child's life and outcomes (Allison Academy, 2021). Sociological factors can have long lasting or short-term effects on children growing up. Through the correct support, children can be helped to deal with, and solve these issues in order to gain the best life possible and achieve their highest potential. Practitioners should be able to provide the correct support in order to benefit the young person. Children can achieve high levels of positive self-esteem and confidence with the right support, structure and environment. By providing an atmosphere in which a child feels safe, a bond can be formed with the adults in that environment, allowing the child to speak openly to the practitioners about any concerns they may have. (Children’s Commissioner for Wales, 2020). This also shows the child that the practitioners care about him or her both inside and outside of school. 

Parents must be able to feel as though they are supported, as when a parent trusts you they will be able to open up about issues within the home or, if they are struggling. Through this practitioners are able to provide effective support and guidance as, the parent is able to confide and express the areas in which they are struggling and need help with. Effective practitioners are the ones who are able to provide more than just an education to the children within their setting (Professional Development in Education, 2018). The childcare practitioners who are able to realise and understand that the children have a life outside of the classroom and are able to work in collaboration to provide support and guidance to the families and children are the ones who are able to make an impact (Dallimore, 2019, p. 10- 11).
A support available to children and parents is Flying Start. This approach allows families from disadvantaged areas to receive help to improve their outcomes with the help of many professionals such as health visitors, speech and language therapists and educational psychologists. They provide funded childcare for children aged 2 to 3 years (Welsh Government, 2017, Social Care Wales, 2022). These services will allow parents to receive help and be able to ask any questions that they may have about parenting or, concerning support aids that are available to their child. The Bevan Foundation, (2022) sets out a goal to be able to reach all families living within poverty and be able to allow them all to access the Flying Start approach.

According to Rodd, (2013) early childhood educators should use collaborative tactics to encourage successful outcomes for the children within their care. Noramon, (2022) agrees that a catalytic leader enables the environment to improve and inspires the practitioners within the setting to take action.
Within the early years a catalytic leader can be anyone willing to make a difference by correcting areas of inequality and standing up for those who need assistance to live well and thrive. Effective communication is needed to highlight and address what needs to be changed within a childcare setting and can motivate others to want to make a difference (Kivunja, 2015, p. 1711). This is how changes occur. With a group of people coming together to make the world a better place. Catalytic leaders embrace change and want to see a positive difference made in each individual’s life. This links with the new curriculum as the updated curriculum is setting out goals on how to improve children’s lives. Curriculums are constantly changing and adapting in order to benefit the children and families (Department for Education, 2014). By creating a team that is able to collaborate effectively enables them to help and make positive changes within the family’s life in order to improve the family’s lives. Through teamwork, practitioners are able to come together and decide what works within the setting and what needs to be improved. Within childcare settings catalytic leaders are continiously assessing the situation and updating the setting in order to improve the child’s outcomes and allowing them to have their needs met. Maslow hierarchy of needs states that children need to be provided the basics such as food, water, shelter and sleep in order to progress and be able to attain other levels in order to teach their fullest potential. (Mathes, 2016, Kremer and Hammond, 2013).
Catalytic leaders want to make a difference within the child’s whole life. They see the children holistically by listening and supporting the child through issues within the childcare setting as well as home life. Bronfenbrenner (1979) created a model that highlighted the importance of relationships within a child’s life. A catalytic, positive role model for a child will help enable the child to understand change and speak up if there are any inequalities.
 Catalytic leaders can create a secure and effective environment in which connections are created and intimate talks can take place. This is significant because children have the right to feel safe enough to express their emotions and opinions, as stated in UNCRC article 13 (Unicef, 2019). Practitioners who exceed the minimum expectations imposed on them become change agents The Bevan Foundation (2022) discusses the ability to combat poverty and how change agents inside childcare settings will set out to acquire information regarding poverty and aid and support the family. Change agents are people who wish to see improvements in all parts of a child's life, not just in education. 

Ella Baker who advocated for civil rights and human rights is regarded as a catalytic leader. She stated ‘give light and people will find a way’ (Black history, 2020). The meaning of this is that if a small light of possibility of change is shown then the people in its beam and, the people who want to make a change will come together to solve the issue. Catalytic leaders within childcare settings are the people who are able to listen to children and have the desire to improve the child’s life within the classroom and in their home. They go above the minimum requirements by finding solutions and forming a close bond with both the child and their family (McDowall Clark and Murray, 2012).

One issue with being a catalytic leader is time. As much as an individual may want to help each child thoroughly there may be not enough time to be able to give each child the same amount of attention and support (McKinsey & Company, 2021).
A practitioner who is willing to put the time and effort into helping children is beneficial, however they must ensure that they do not over work themselves and put their health at risk. By overworking this could cause them to have to miss work to recover therefore leaving the child they have formed a trusted relationship with to have to gain enough courage to confide in somebody else.  This could cause the child to regress and reverse the intervention previously done (Lanka, Topakas and Patterson, 2019).

Another issue to catalytic leadership is funding. Funding can be an issue as it affects the tools and aids that are beneficial for practitioners to use during interventions. It affects the physical tools used such as tablets to help children communicate and also can affect being able to give specific children a one-to-one if needed due to not being able to fund the staff. Funding can also affect a catalytic leader as they may have big plans that could help to solve an issue or bring a positive add to the school to help benefit the children but due to funding they are unable to afford it (Roberts, 2020).
In conclusion a catalytic leader is someone who is able to work in collaboration with other individuals who are working towards the same goal. Allowing a group of individual people with differing skills and abilities to work together in order to benefit the children and families within their setting. Having a setting where everyone feels safe to express their views and opinions creates an environment that promotes change and promotes a positive culture in which having a voice and sharing your perspective is fostered and encouraged. 

Section 2: 

A Children’s Commissioner was established in Wales in 2001 with the aim to advocate for children and to promote their rights and welfare (NSPCC Learning, 2021).
It was developed to give recognition to the importance of the protection and flourishing of children by, ensuring that a nominated individual was able to stand up for children and allow them to be valued, seen and heard. (Childrensrightswales, 2015, Children’s Commissioner for Wales, 2016).  Peter Clarke was Wales' first Children's Commissioner. He believed that the people who were to be employed should be chosen by the children since their opinions counted. He believed that allowing the children to make this decision demonstrated to them that they were capable of making decisions (Children’s Commissioner for Wales, 2016). He ensured that he gathered information from a variety of children from different races, religions, gender and ages. This was to ensure that every child felt they were given a voice and no child was discriminated against. Peter Clarke’s role as Commissioner was cut short due to his death to cancer in 2007. The role of Children Commissioner was then taken up by Keith Towler. He remained in this role until 2015. His main focus was on supporting children and families living in impoverished circumstances.  Keith Towler believed that children living in poverty were at a high risk of approaching adulthood with restricted possibilities to realise their potential since their parents were on a low-income (BBC News, 2012).

The commissioner’s responsibilities under the care standards act, (2000) aim to inform people of the rights they have. It also aims to ensure that children are being given a voice and having their thoughts and wishes listened to, and making sure that all decisions benefit the children. (Gillard, 2020). It is designed to ensure that Welsh government policies are still relevant and support and benefit the child. 
 The tenure for the Children’s Commissioner for Wales is 7 years. This is to ensure that it is updated and that the focus is on raising the standards and outcomes for children and young people. The Children’s Commissioner for Wales was brought about initially under the Children Act 2004 during the Victoria Climbie inquiry (Children in Wales, 2021).

Rocio Cifuentes has now been appointed the new Children’s Commissioner for Wales. She was appointed to this role in April 2022. Her aims are to achieve the goal as commissioner, to give children a voice by speaking to the them and, listening to their thoughts and idea (GOV .WALES, 2022).
 She believes that children should be heard and that they should be at the centre of all decisions made (Children’s Commissioner for Wales, 2022).
She believes that children’s rights need to be protected and, children should be made aware of their rights. Children should be given opportunities to succeed and reach their full potential whilst also having the right be safe and healthy (Children’s Commissioner for Wales, 2022). 
 During her role she wants to be kept in continuous communication with and, work in collaboration with students and teachers to ensure that the school environment is kept safe and creates a place where children can feel happy and safe to learn (itv News, 2022).

The Children's Commissioner for Wales also developed the Building blocks: inclusion in the Foundation period approach. The paper focused on the experiences of children who had social, emotional, and behavioural problems (SEBD). According to the report, a number of students were missing school as a result of being excluded and segregated. It was claimed that a child in the Foundation Phase received 18 fixed term exclusions in one year (Building blocks, 2021). The purpose of the report was to find ways to ensure that all children were included and that they received the skills and assistance they required to be appropriately supported. (Children’s Commissioner for Wales, 2020).  Children have the right to an education under article 28 within the UNCRC act (Unicef, 2019). 
The macrosystem, or societal attitudes and beliefs, is discussed in the Bronfenbrenner ecological system. This is related to the Building Blocks framework because adults may perceive them as "naughty children" or "acting up" rather than recognising the reason for the child's behaviour and finding ways to support the child so, that they may continue in school and, not miss out on their education (Practical Psychology, 2020). Bronfenbrenner's approach emphasises the need of focusing on the whole child, which includes the obstacles the child will experience at school and at home.
 Within the Building blocks document, it states that children and young people were missing a large area of their education, due to the practitioners within the settings not knowing how to deal with the child. Resulting in the child being excluded from school. The building blocks document realises that this needs to be changed and, that children should have the opportunity to be listened to and, the reasons why a child may act out understood, rather than just removing them from the class. Studies found that in 2016 that 74% of children with autism where not having their needs met and therefore would be taken out of class, this figure doubled in 2017 (National Autistic Society, 2021).  Within the Department for Education, (2022) it was found that children with specific needs were twice as likely than other students to be removed from class or excluded from school.  According to the Equalities Act (2010) and UNICEF UK (2022), children with special needs should not face discrimination in childcare settings because of their disability. It is stated that every child should be able to receive an equal level of support and receive a well-rounded education. Article 24 of the UNCRC 2022 states that all children should be able to obtain an inclusive education in which they are not evaluated. Articles 2 and 6 state that all children should be treated equally and given equal opportunities to succeed in order to attain their full potential.

The Building blocks paper illustrates the difficulties that it may encounter when seeking to integrate within settings. The first consideration is physical space and design. This can have problems since the school may not have enough space to provide locations where children with special needs can go to regulate their emotions and return to the classroom with the correct mindset to learn. A distressing circumstance for the child can be avoided by providing a quiet location where the child can settle down (Teach Starter, 2016, Thompson, 2021).
The quiet area should be made relaxed with pillows, balance cushions and weighted blankets for children with specific needs. Breathing posters can be hung on walls to show the children how to calm themselves down and, the provision of books can provide a distraction for the child to calm themselves down (Cooke et al., n.d.)
All of these factors should be considered when designing a classroom; and the classroom must meet the needs of each individual child.

This second area is class size and funding. The size of a class can has an influence on a child. A large classroom can be overly noisy and overwhelming. Alternatively, if the layout of the classroom feels too cramped, the child will be unable to learn (Weinstein, 2016).
  If the class size is full and the child-to-adult ratio is at capacity, it may be difficult for a child with specific needs to attend. If the class size is at ratio of child to adult it can make it hard for a child with specific needs to have that adult who is able to take them on a walk or to an area where they can spend time outside of the class. (Brühwiler and Blatchford, 2011).
[bookmark: bBIB11][bookmark: bBIB18]According to Highton (2022), children with special needs were being let down due to a lack of resources and assistance, and as a result, those children were being excluded from the classroom. Due to the limited funds, a child with specific needs may not receive one-on-one assistance that helps with transitions and schooling. It was shown that 58% of children with specific needs were not receiving the appropriate level of care to help them attain their full potential (Busby, 2022). Practitioners need to be able to understand different abilities/disabilities and have strategies in place to cater for their needs (Center & Ward, 1987; Clough & Lindsay, 1991), Dickens-smith (1995). Childcare professionals need training in order to understand children with social, emotional behavioural difficulties (SEBD) with this training they are able to learn how to include these children within their classroom. 

The final point to consider was academic expectations. Children with special disabilities were discovered to have preconceived ideas about their educational abilities. According to studies, children with special needs are frequently not admitted into mainstream schools because the school is concerned that the child would lower their average academic score (Weale and McIntyre, 2018). Schools were also denying students with special needs due to financial considerations, since they had to spend additional care and equipment for them. Academic expectations imposed on children with special needs made the children feel overwhelmed and frequently raised the child's level of behaviour (Adams, 2019).

In conclusion Children Commissioners have enabled children to understand their rights and therefore know when their rights are not being met. All Children’s Commissioners have the same goal, to put the child in the centre of every decision and, ensure that their thoughts and feelings are being listened to, and any issues the children find challenging, are adapted to benefit them. 

Section 3: 

There are a variety of societal issues that can cause difficulties within a child's early childhood. These issues can have a long-term or short-term effect on the child. Some sociological factors could include discrimination due to race or religion, health issues, deprivation, poverty or parents who misuse drugs and alcohol (Blatt, 2021). Through understanding the sociological issues within each individual child’s life, practitioners are able to help and support the children and family through these experiences. A catalytic practitioner is able to see the child holistically and try to understand the reason for the behaviour instead of deeming them as ‘naughty children’. 

Adverse Childhood experiences (ACEs) is the sociological topic in which this evaluation will be focused on. ACEs are potentially traumatic experiences such as physical, emotional, sexual abuse or mental illness (Ellis, W., Dietz, W, 2017) According to studies, over half of all adults will have had at least one ACE (Welsh Government, 2021). It was found that 14% of individuals suffered four or more ACEs. The Welsh government wants to set out to ensure that all children within Wales have the best start to life (ACE Hub Wales, 2022).
ACES can have long lasting effects on a child’s development and could result in the effects being passed onto their own children (Riley, G. et al.2019).  The more ACEs a child experiences, the higher possibility of that child growing up to have medical issues such as heart disease and diabetes as well as academic difficulties (Royal Manchester Children’s Hospital, 2021). Combatting ACEs requires multiple interventions across different multi-agencies and throughout an individual’s life. Through working in collaboration, the impact of ACEs can be prevented (K Hughes et al., 2018). A collaborative community approach can have a big influence on disadvantaged children. In Wales there are a number of services within the community that are present to tackle issues related to ACEs. 

A number of ACEs can produce toxic stress in children, affecting their body and brain. Toxic stress can cause the child to find it difficult forming healthy bonds with people (Anon, 2023). This will affect their health and wellbeing and cause the child to become isolated and disconnected. 
 This support is beneficial for the children however there are issues that could arise when implementing the approach. One issue could be the lack of funding available to achieve this i.e. being able to provide the support aids in order for the children to find coping mechanism so they are able to reach their fullest potential. Early intervention programmes such as Families First and Flying Start are critical in combating harmful early experiences and enabling the development of stronger resilient families (Welsh Government, 2017).

The ACEs support hub Cymru was created in 2017 to assist childcare practitioners and multi-agencies in raising awareness of ACEs and understanding how they can be avoided. Its goal is to identify successful interventions and disseminate the findings throughout Wales so that all children have the best possible start in life. Research found that through effective and trusting relationships with an adult and being able to be a part of athletic groups were a beneficial resilience resource (Public Health Wales, 2023).

Early intervention allows for children to receive support and aids in order to reach their fullest potential throughout their lives. By taking early action, issues can be resolved at an early stage and therefore will be easier to combat (Early Intervention Foundation, 2022, Action for Children, 2023).
A risk to implementing ACEs into public policy is that practitioners could start labelling children with how many traumas that they have rather than seeing each ACE as an individual area and supporting the child in whichever way they may need. Children will act differently to trauma for example, they could become angry, scared or upset. It could also cause the children to experience physiological reactions such as vomiting and developing bladder control problems (Peterson, 2018). Another issue that could become a problem is if services for ACEs become only available to children with a specific number of ACEs. This can cause children who are finding their one sociological issue really difficult to meet the threshold required to receive the correct amount of support due to not being having enough ACEs. 

There is also an issue that practitioners will see the child and their family’s sociological issues are seen as their individual behaviour which could result in the practitioner to focus on the behaviour and not address the social condition and then developing better techniques to overcome it (Turner, 2019). It was found that some childcare practitioners lacked the knowledge surrounding ACEs and what the impacts of these had on the child and their life. More training needs to be available to ensure that all childcare practitioners are aware of how to support these individuals and ensure that they reach their fullest potential (Addis, S. et al, Nd).
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