

	Professional Experience Template 1
	 

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	After an informal chat with my mentor, she suggested some AFL strategies I could incorporate into my lessons. As a result of that discussion I read over an AFL assignment I had done previously in order to recall some strategies and research links to look into.
During a lesson in my third placement, I used thumbs up, thumbs down on the carpet before the pupils went off into their groups. Doing this quick and simple activity allowed me to check for understanding and then address any misconceptions immediately. If it isn’t appropriate to address a misconception in the moment then I will make a mental note of what pupil needs the support and I will help them once they are in their groups. 
During the introduction I also used questioning as an AFL strategy to encourage deeper thinking and to activate their prior knowledge, as well as an opportunity for me to assess the groups understanding, such as who is engaging, answering the questions, who understands the questions or can recall prior knowledge. I asked questions about weighing, for example “what measurements do we weigh in?”. 
In order for the pupils to understand what was expected of them from the lesson, I share the success criteria and learning objectives at the beginning of the lessons. This then provides clear expectations and goals and allows students to take a responsibility in their work.
I also live marked the pupils work where appropriate as this ensures they are on task and understand the work.
At the end of the lesson I used a self-assessment strategy in which the pupils would reflect on their own understanding of the work and write their name in a red, orange or green coloured circle.

	What have you learned?
	From using the thumbs up, thumbs down strategy I have learned that it is quick and easy to do and gives a general overview of the understanding of the class. It is simple for the pupils to understand, and most do engage. This is the same with the self-assess traffic light system. However, I have learned that not all pupils engage in the thumbs up or down which means I might not know if they have understood. Due to this I now look at each pupil individually and ask those who have not engaged to show me their thumbs. But, it can also mean that pupils do not give their honest answer about whether or not they understood, there is also the aspect of remembering what pupil/s need the extra support and adapting the lesson to suit the needs based upon their answers.
In regards to the traffic light system used at the end of the lesson, the pupils are required to write their name on a sticky note and place their name in the circle which they most feel suits their learning. This means that the pupils need to think critically about their learning before placing it in a circle. In order to check the understanding of the green circle I will ask them further questions about the subject or questions of a higher level, etc, this works particularly well for maths lessons.
Using questioning as an AFL strategy has been mostly effective for me as I am able to use this strategy on the carpet and see which pupils answer/ answer correctly/ don’t engage at all, and it can give an insight into the understanding, ability level, level of appropriate challenge etc. It is also good at activating prior knowledge and getting the pupils to think more critically/ on a deeper level. I have noticed that questioning as a whole class can sometimes be tricky due to different ability levels.

	What next?
	I will still continue to use thumbs up/down as a quick way to check in with pupils, as well as encourage honest answers by explaining the importance of answering honestly to receive the correct support, etc. However, I understand that there are drawbacks in regard to thumbs up/down and a traffic light system and I am aware of these. As a result of this though, I will be engaging in literature and researching different alternatives.
 
In regard to the questioning techniques, I now understand the importance of preparing and planning for key questions in differing ability groups. I will continue to use questioning but I will plan for the questions in regards to the different abilities.


 
 
	Professional Experience Template 2
	 

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	Due to my maths lessons being taught in rotations, it meant that there was always a group working independently. There were certain groups in the class that struggled to work independently and needed support, however I found it difficult to manage all the groups at once. After personal reflections and targets from my mentor, I realised that the main problem was often the group ‘couldn’t remember’ the instructions or the success criteria, etc. There was also the struggle of how to tell the group their instructions, the higher ability were able to read so any written instructions were not a problem for them, however the rest of the groups could not read confidently enough to understand written instructions, and would often forget the verbal instructions I would give. 
To combat this issue I introduced audio buttons in which I would record my voice explaining the task, I also introduced QR coded instructions alongside the written instruction so it was suitable and accessible for every ability group. 
As well as this, in order to keep the learning engaging and relatable, fun and exciting, I plan as many lessons as I can to take place outside or in the corridor. I also use WAGOLL’s (what a good one looks like) when appropriate.
We were learning about our local area and the local fishmongers, therefore we created a fish and chip shop roleplay in the classroom and a fishmongers roleplay outside. I planned for the independent groups to use roleplay area to ensure learning was fun and authentic.

	What have you learned?
	Using the audio recording buttons was an inclusive and fun way to ensure all learners were engaged and ready to learn. It worked well and I will use it again in future practice. 
Doing this also saved time on the carpet introduction as I did not need to explain in detail what each group would be doing. After I initially introduced the concept of the buttons, the class understood and the more we used them the more confident the pupils felt with understanding them. It really improved the groups’ behaviour and engagement with tasks and then made it easier for me to focus on my group.
 
As every pupil is unique and will learn in different ways, I have learned how important it is to teach using a wide range of different strategies and approaches. Joseph Lathan from the University of San Diego has published an article stating all the ways pupils may learn and how important it is to encourage and support this learning for each pupil. Using our roleplay areas and connecting as many lessons as I can to our overall theme helped with keeping the lessons fun and engaging and giving the lessons a purpose. The pupils were able to dress up and engage in the roleplay whilst still learning the skill of ‘weighing’ the fish, which really encouraged them to work hard.

	What next?
	I will continue to broaden my knowledge and experiences of using a range of teaching approaches through engaging in different articles, research, studies, etc and through practicing what I have learned. From PTE 3 I was able to practice some of these approaches, however every class will be different and where my class thrived in pupil led, blended learning experiences, some may not.


 
 
 
 
	Professional Experience Template 3
	 

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	After watching my mentor deliver a lesson with an engaging hook, I realized how well the pupils were listening and eager to learn. Because of this I began to think of creative ways to hook the pupils at the beginning of our lessons.
In one particular lesson the pupils were learning about waterproof materials. As our theme was pirates I thought of a way to bring pirates into the lesson by co-creating a video with another student in year 2, who dressed up as a pirate named Poppy eating a sandwich, but a big wave splashed them and her sandwich got soggy. The pupils were then tasked with discussing what materials Poppy could have used to keep her sandwich dry. They later went on to make their own sandwiches and use different materials to cover and test. 
The lesson was a hands on, practical lesson that was fun and engaging. The hook had every pupil engaged, excited and looking forward to learning and the link to pirates gave it a purposeful meaning that the pupils could link.

	What have you learned?
	Through observations of others teaching and discussions with my mentor I was able to view the impact a good hook can have on learners.
After trialing it out in my lessons I seen how impactful it was on my learners and how important it was for setting a good foundation for learning. The pupils were able to make meaningful links between the purpose of the lesson and our theme. Lisa Tessier and Jack Tessier reviewed studies based on theme-based learning, which was a helpful read when learning about the importance of it in the classroom.
The pupils work and overall behaviour transformed when I introduced them to engaging hooks. It was interesting to see how much of an impact and purpose it gave them. 
Another example of a hook was a message from Captain Carwyn, he needed help to measure and weigh his fish so that he could sell them and make money. As we had a trip arranged to visit the local fishmonger, the children were so excited and looking forward to being able to help Captain Carwyn, and they remained engaged for the whole week.

	What next?
	In order to continue developing this aspect of my teaching I will keep planning for rich authentic contexts for learning across all areas of the curriculum, as during my last placement I had mainly focused it on maths lesson and only one topic lesson.


 
 
 
 
	Professional Experience Template 4
	 

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	In order to ensure my lessons are cross curricular, I extract the skills from the schools termly planning document, and also the Curriculum for Wales and the Literacy and Numeracy framework document. I also research ideas from social media platforms, google searches, etc., and adapt them to suit my class.
When planning my math lesson, the focus was on tallying and practicing the previously learned skill of weighing. There were 4 groups, a focus group with me, a focus group with the LSA, an independent group and a group on ‘amser dewis’ which is independent choosing time that I had planned for the week.
In order to make my lesson cross-curricular, the LSA focus group were practicing their weighing skills by following a recipe and creating playdoh. The recipes were differentiated for the ability groups with some containing pictures and written instructions, and others step by step picture guidance. Thus, this included literacy, language and communication area of learning. The playdoh that the pupils made was then incorporated into the following week’s amser dewis, where they would make fish of different sizes to weigh. 
After my group had successfully filled in their tally sheet, which included counting, grouping and using their 2 and 5 times tables, they were then tasked to create a graph on their iPads in order to include the digital competency framework in their learning.
The ‘purpose’ of the lesson was to help Captain Carwyn weigh his fish and tally his shells, to which he requested the class help him with in a pictogram message. 

	What have you learned?
	From this I have learned that teaching across subject areas can improve student engagement. It can spark their enthusiasm for a different subject, which can then provide an opportunity to motivate students who are uninterested in one subject and use it to help in another, as many themes and skills are linked. It also gives learning a more real and relevant purpose.
The Welsh curriculum have made teaching cross curricular themes mandatory throughout schools in Wales, which highlights its importance and impact on pupils, and by making my lessons cross-curricular I have seen first hand the impact it has had on learners, engagement and understanding. As discussed previously, it gives the pupils’ learning relevance and purpose, they can understand why they are learning rather than just each subject having different skills, different topics and different purposes. The pupils having this understanding of why they are learning gives the lessons a sense of excitement and want.

	What next?
	I will continue to include cross curricular themes and learning within my lessons as I have seen first hand the positive impact it has had.
Moving forward I would like to plan all of the areas of learning linked to some type of theme/cross curricular area, as I only had the chance to plan mainly topic and maths, with some literacy lessons, where the themes all linked. I will also be researching and reading more about cross curricular planning and learning, searching for different ideas to include in my lessons as I move into my NQT year.












The curriculum for Wales states that the twelve pedagogical principles are designed to function as the foundation for teachers in Wales for developing a curriculum for students of all ages and skill levels. The pedagogical principles are statements that serve as guidelines for effective teaching and learning and they are a mandatory aspect of the Curriculum for Wales, (Welsh Government, 2019).
One of the pedagogical principles is ‘creating authentic contexts for learning’. When students actively participate in activities that engage their interest, spark their imagination, pique their curiosity, and foster good attitudes, learning occurs most effectively, (Donaldson, 2015). Which is one of the reasons it has been highlighted as an important aspect of pedagogy by the Welsh Government.
One aspect that I have chosen as an area for development for myself is real life, authentic contexts.
The Welsh Government, 2019, believes that students who are able to experience these authentic contexts for learning, that are based on real life scenarios or are relatable to real-life, will be able to form connections, apply knowledge, and reinforce skill sets through these pertinent, meaningful, and based in real-life situations and experiences. 
[bookmark: _Int_n687HAnv]During my last teaching practice, I made a concerted effort to centre as many lessons as possible around being authentic and relevant to everyday situations. Wales was the school's main theme, with more focused themes that concentrated on the surrounding area. I was able to bring in the real-life context when teaching about fishmongers and the local fishing industry, as well as local pirates, as we arranged a trip to the local fishmongers, had messages from a ‘captain and fisherman’ with mathematical problems to solve, videos from a ‘pirate’ who needed the help of the class, and roleplay areas designed to suit the themes, such as fish shop and fishmongers. 
With these contexts in place, it was clear to see the impact of making learning relevant and real-life had on the learners. On average, there was better engagement from the class, more excitement and enthusiasm to complete the work, and many more benefits.
Due to the experiences and positive impact I have had and seen regarding creating authentic contexts for learning, as well as targets from my class mentor that state to “continue to develop this by planning rich, authentic contexts and learning experiences across all areas of the curriculum”, I have decided to highlight it as an area to further develop for my future practice as I would like to engage in more research regarding the concept and what effect it can have on learners, as well as gather the different viewpoints and conclusions research has on the topic.
The Education Advanced describes active learning as pupils learning outside of the classroom under the guidance of the teacher, is a common kind of project-based learning. This procedure could include going on a trip, stopping by a community centre, going to a government building, or just going to common areas where students explore, observe, and then discuss what they've learned. Assisting children in learning about their surroundings encourages them to keep learning beyond school. This is known as active learning.
It's been discovered that when learning new concepts or ideas, learners usually search for connections (Lombardi, 2007). These connections can come in many different ways, such as having an overarching theme, keeping a similar theme throughout the learning process, finding the relevance between 2 things, such as in my experience, we visited the local fishmongers and then created a fishmonger roleplay that we were able to do lessons in, as well as connecting the theme and purpose of the lesson to be fish related. I noticed this had a positive effect on the engagement and willingness to learn.
Another pedagogical area for development I have chosen to focus on is assessment. In education, assessment refers to a broad range of techniques and resources used to assess, measure, and record students' academic progress, needs, and skill, (Sabbott, 2015). Assessment for learning, a method of teaching and learning that generates feedback that may be utilised to enhance a lesson, instruction, or student performance, is included within the concept of assessment. Instead of using a formal test to generate results, assessment for learning takes place in the classroom, where modifications can be made right away, (Cambridge Assessment). Similarly, assessment is believed to have a wide range of functions, including guiding and improving learning, confirming that learning objectives are being met, inspiring students, and giving lecturers and students feedback on their understanding,
During my teaching placement, I used a thumbs-up and thumbs-down strategy. This was mostly employed to assess the class's understanding during the carpet introduction before the groups left to complete the task at hand. Since there were frequently multiple groups of students during the lessons, it was crucial to live mark the students' work. They were able to assess their level of focus, I was able to assess their knowledge and understanding, and they were then given opportunities for improvement. I used many other assessment strategies during my lessons, such as using green, orange, and red self-assessment circles in which the pupils would write their name based on their own self-assessment of their understanding of the work. I used questioning techniques on the carpet to activate prior knowledge and gather an understanding of pupil knowledge, I also used verbal and planned feedback, as well as live feedback and many other strategies like formal RWI and Welsh assessments.
I have decided to highlight this as an aspect for further development after witnessing how important it is to use assessment for learning techniques such as live marking, as it had such a positive impact on the students in my class. During weekly reflections, informal discussions with my class mentor, and notes in my learning journal, it was often a target to try out a new assessment for learning technique, or to ensure I am live marking appropriately, etc, and thus have decided that I would like to further research into the subject of assessment to ensure that I am constantly developing and improving my teaching.
In 1994, The Assessment Reform Group, who researched education, introduced the concept of assessment for learning to those working within education and beyond, (McDowell et al., 2010). They also researched and examined the impact assessments had on students as well as the idea behind assessment for learning. In order to educate and expand awareness of assessment for learning throughout the educational system, the Assessment Reform Group were able to address policy makers in the government, authorities, and schools, in addition to teachers and other educators. The Welsh Government now has Assessment for Learning as one of their 12 pedagogical principles.
A significant advance in the study of education was Black and Wiliam’s research review in 1998. To create their review, "inside the black box," Dylan Wiliam and Paul Black analysed a large number of studies and research projects. Together, they came to the conclusion that there is solid data demonstrating the importance of formative assessment in the classroom and that its advancement can improve expectations for student performance, (Black & Wiliam, 2010). Formative assessment is the term for regular, interactive evaluations of pupil progress and knowledge in order to identify their needs and adapt lessons accordingly, (Sabbott, 2014). There are a huge range of studies and research regarding assessment in teaching and learning, and many different opinions. However, there does appear to be more arguments for the effective use of assessment rather than against. 
Ozan and Kıncal (2018) agree with Black and Wiliam as they feel that formative assessment is a crucial and legitimate component of the integration of teaching and assessment. Students who participate in formative assessment receive comments on how to improve their work and help them grasp the assessment process. However, according to Clark (2007) whose interest of formative assessment began when teaching in England and grew when working in a variety of other countries such as Saudi Arabia, China, and Japan (Clark (no date)), assessment for learning is still in its early stages in practice, and many teachers still find it difficult to provide insightful feedback in a timely manner. This appears to be a common worry amongst a lot of teachers and researchers, that AFL needs to be used in a specific way in order to be effective, or its goal may have the opposite effect. According to Wiliam, in a statement regarding feedback he says “If we are to harness the power of feedback to increase student learning, then we need to ensure that feedback causes a cognitive rather than an emotional reaction – in other words, feedback should cause thinking”. This states the importance of offering effective and meaningful feedback to pupils that is going to help them improve their future work, however this could raise the question how do we achieve this state of effective and meaningful feedback? 
Students' satisfaction with assessment and feedback routinely earns lower marks than other measures, according to the UK National Student Survey (Nicol & Macfarlane-Dick, 2009), and although this is based on students in higher education above primary level, as it is a general consensus, could it be stretched to cover primary aged assessments also?
Despite assessment's recognised significance, (Person et al., 1999), a large body of research indicates that there is still much space for improvement (George and Cowan, 1999). It is difficult and hard to set up proper assessments; a variety of criteria must be considered, such as the amount of pupils, time, assets, and objectives for the class, (Zou, P.X., 2008). Along with this comes the argument from teachers that the workload of teaching, especially those in the primary sector, is far too much and is borderline unmanageable. An article released by the BBC in 2016 explains that a large percentage of teachers take work home to complete, outside of work hours and unpaid. Nick Gibbs, the Schools Standards Minister states that over-marking pupils' work is not a requirement and adding to the workload pressure of pupils, (BBC, 2016). This again raises the question of ‘how’ to offer effective and time-efficient assessment for learning strategies.
A former English teacher of 15 years, David Didau has a popular blog documenting his teaching experiences. He claims to speak on behalf of many teachers as well as his own opinions. On a recent blog Didau explained his thoughts on assessment for learning. He argues that there is no reliable method to assess the information that students are expected to have learnt in the lesson. A substantial amount of studies and research indicates that learning is not the same as performance and that you can only observe performance; learning is not visible, (Didau, no date). He also states that “performance in the classroom is highly dependent on the cues and stimuli provided by the teacher... performance is a very poor indicator of how well pupils might retain or be able to transfer knowledge or skills.”
From my own experiences I have seen mainly positive impacts from giving live and verbal feedback, however that is only in instances where I have been giving the feedback live. Any feedback given after the lesson has not had the intended outcome and it often ends with me having to find time to see the pupils 1:1 and discuss the feedback given. 
During my teaching experiences I have also used peer assessment. I think peer assessment can be a helpful AfL method since students take pride in what they do and are often highly competitive. Since most students want their work to be "the greatest," knowing that it will be graded by another student encourages them to generate work that is more carefully thought out. A 2022 online publication by authors, Yin et al., state that it is challenging to measure and determine peer assessment's usefulness as a tool for learning since there is a lack of theoretical and practical research on how learning is involved.
With these differing opinions and research studies, it is difficult to make a concise decision on whether or not assessment is an effective tool to use in teaching. However, from my own experiences teaching, and observing other teachers, I have seen positive outcomes from an array of different techniques, as discussed in Part 1. I believe the discussion should arise from how to teach effective assessment strategies or how to include effective assessment in your teaching, rather than questioning whether or not assessment is effective altogether. 
Each strategy has benefits and drawbacks, some of which have been touched upon in this discussion. Moving forward I will continue to practice different forms of assessments as from this reading I have come to understand that certain assessment for learning techniques, such as giving feedback, require a lot more thought and time, as well as learning how to effectively use them. From discussions about feedback often being given too late or in a negative tone, (Yorke, 2005). I am now beginning to understand the importance of live marking work, commenting on positive aspects of work rather than just the things that need improving, and giving feedback in a timely manner. When feedback is given wrongly, it can undermine students' self-esteem and, contrary to intended outcomes, research demonstrates that it may have an adverse effect, Wisniewski et al. (2019), therefore in order to ensure I am giving feedback effectively I will continue to research different approaches, such as Hattie and Timperely’s 2007 feedback model, to aid me.
I will also continue to research more effective strategies that are equal to the ‘thumbs up, thumbs down’ or ‘traffic light’ systems I have used in the past, as there is controversy around the effectiveness of these practices. I would argue that they are good practice for allowing pupils to be reflective and honest upon their own work, however in order to encourage the ‘honesty’ aspect I feel it would be beneficial to teach learning how to be reflective and teaching them about why honesty is important when rating our own work and successes. 
From my reading I believe that when applied properly, the advantages of AfL exceed the drawbacks, therefore I will keep using AfL in my teaching strategies in order to help the pupils understand more efficiently and improve over the course of the year.
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