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[bookmark: _GoBack]This paper will focus upon reflection and the importance of reflection within early years settings. It will detail the role reflection plays in enabling effective practice and maintaining good practice in early years settings for young children and families. Also, this paper will detail two specific reflective models which are Gibbs and Rolfe and will compare and contrast the both models. Another key issue explored in this paper is the importance of partnerships within practice paying attention to multi-agency working. Throughout the paper evidence will clearly be backed up with references and theories.
Firstly, Canning and Reed (2010) discusses how reflection is the study of behaviours which involve feeling and thoughts on a certain experience or situation. Reflection is also described as a tool which is used to identify strengths and weaknesses to make improvements for the future (Canning and Reed, 2010). Atkins et al. (1994) cited in The Open University Press (2013) synthesises with Canning and Reed (2010) as Atkins et al. (1994) explains how reflection is based on thinking and considering experiences and analysing them in depth to improve for the future. Mezirow (no date) also adds that critical reflection involves the critique of the values a practitioner has. Royal College of Nursing (2015) further adds that there are two types of reflection which are on action reflection and in action reflection. Reflection in action is where a practitioner reflects whilst completing an activity whereas, reflection on action is reflection after the completion of an activity (Royal College of Nursing, 2015).
According to O’Connor and Diggins (2002) cited in McFarland et al. (2009) reflective practice is a cycle which involves the practitioner stopping and thinking about the practices and the effectiveness of them by thinking critically to change practices for the better due to new understanding (O’Connor and Diggins, 2002). The Open University Press (2017) adds that the term reflective practice derived from the work of Schon and Dewey and how Dewey (1910) wrote that reflective practice is the active and ongoing careful consideration of any belief or knowledge with evidence to back it (The Open University Press,2017). This indicates that the practitioner will have to ask questions whilst reflecting and have sufficient evidence to back up the reflective process. Paige-Smith and Craft (2008) discusses how there can be implications of reflective practice which may influence the outcome of the reflection. One implication being reflection is time consuming and making space for it in practice can be challenging at times (Paige-Smith and Craft, 2008) (Warwick Learning Centre, 2016). Warwick Learning Centre (2016) further adds how reflection can be difficult and uncomfortable due to the time that is needed for the reflection.
In addition, Zeichner and Liston (1996) argue how reflection is a bad thing. Reflective practitioners should move past questions which are based on the effectiveness of practice (Zeichner and Liston,1996). This can suggest that the authors believe practitioners need to move on from reflective questioning or even stop reflective practice altogether. Moon (1999) adds that reflection at this level is a learning tool and a practitioner must learn how to reflect before any reflection happens (Moon,1999). This implies that reflection is not a part of a practitioner’s daily running and due to this the practitioner must learn beforehand which suggests that reflection is not a natural tool that everybody has (Moon, 1999).  Also, Rolfe (2014) cited in Smith (2016) argues how reflection is only done once a year and is not part of practice every day. Also, how reflective practitioners are of less equal compared to reflection done by individuals with academia backgrounds (Rolfe, 2014).
According to Oxford Brookes University (2017) Gibbs reflective cycle encourages practitioners to think thoroughly about stages of an experience and should use the headings of each stage to put together a reflection. Lia (2016) synthesises with Oxford Brookes University (2017) as Lia (2016) discusses how Gibbs reflective model is aimed to think about new ways to do something and think towards self-improvement. Fox (2004) details how there are six steps included in Gibbs reflective cycle. The six steps include description, feelings, evaluation, analysis, conclusion and then an action plan. Jayatilleke and Mackie (2013) suggests that Gibbs cycle of reflection allows the practitioner to gain a clear description of what happened and through the conclusion and action plan allows the practitioner to examine what could be done next if the situation arose again (Jayatilleke and Mackie, 2013). However, in comparison to Rolfe’s model of reflection (The National College for Teaching and Learning, no date) describes how Rolfe’s model of reflection is based on three questions. The questions being what, so what and now what (The National College for Teaching and Learning, no date). According to Lee and Barnett (1994) reflective questioning is tool which allows an individual to be heard and can reflect aloud. Also, to allow the individual a chance to expand and extend thinking and knowledge through questioning (Lee and Barnett, 1994). The National College for Teaching and Learning (no date) synthesises with this point as the organisation discusses that using a questioning structure to reflection allows an individual to deepen understanding of certain behaviours and actions which will result in the moving forward. This suggests that both models of reflection have the end desire to change practice in the future. However, the two models are different in many ways as Gibbs model of reflection is a more in-depth model compared to Rolfe’s model which is very simple and straightforward.
In addition, Jayatilleke and Mackie (2013) argue how Gibbs reflective cycle is useful to structure a reflection but is to superficial and that more critical reflection is needed. Although, Fox (2004) discusses how Gibbs cycle of reflection is beneficial in allowing the practitioner to learn from other’s reactions based on the situation which will affect the way the practitioner understands and thinks about that situation. This can tie in with Bandura’s social learning theory as (Instructional Design, 2015) states that Bandura’s social learning theory  highlights the importance of social interaction, observations of behaviours and attitudes and emotional responses from others. Behaviours are often learned from others and children often copy the actions of peers and parents/carers. Also, allowing the practitioner to learn from others it can lead to new evidence about the situation which means that actions are constantly getting evaluated and the practitioner is reflecting on the actions which surround the situation (Fox, 2004). This can closely link into Vygotsky’s theory of Zone of proximal development As Coffey (no date) suggests that Vygotsky believed that children continually learn new skills from social interactions with peers and parents/carers. Also, how Vygotsky suggests that the new skills are built upon to continually learn new ways of doing an activity therefore, children are continually developing skills which will help future development. In comparison to Rolfe’s model of reflection Lucas (2012) adds that Rolfe’s model of reflection is based upon Burtons framework of reflection. Also, Lucas (2012) adds that Rolfe’s model of reflection is simple compared to other models. Zneb (date to add) further adds that although Rolfe’s model of reflection is simple it allows a practitioner to use this model whilst in an activity and allows them time to carry out a quick reflection of the activity or experience. This can be a positive aspect of Rolfe’s model as compared to Gibbs model of reflection. 
Furthermore, Gaynor (2013) explains how Gibbs model of reflection is best used after an activity or experience. This model is best used after an event that has a positive or negative impact on a practitioner or practice (Gaynor, 2013). Cambridge (no date) agrees with Gaynor (2013) as the author also details how Gibbs model of reflection is best suited for after the event or experience to reflect on all six stages of the reflective model. Schon (1983) cited in Cambridge (no date) understands that there is an importance in looking back and reflecting as it allows the practitioner to learn how the knowledge gained from in action reflection can influence and contribute to the on-action reflection (Schon, 1983). Schon (1983) further discusses how reflecting on action is luxury that the practitioner has. This is beneficial as the practitioner has time to think about past experiences and actions which may have impacted the outcome. This will help the reflection at the end (Schon, 1983). However, this disagrees with Rolfe’s model of reflection as (Zneb,1981) proposes that Rolfe’s model of reflection can be used in action as it is very simple and quick to use. As Rolfe’s model is simple and quick to use this allows the reflective cycle to become flexible and allows the practitioner to achieve a quick efficient reflection whilst completing an activity (Zneb,1981). Solent Online Learning (2012) synthesises with Zneb (1981) as the organisations implies that in action reflection is about the practitioner thinking fast to reflect quickly (Zneb,1981) (Solent Online Learning, 2012). This can link into Rolfe’s model of reflection because the three quick and easy questions allow a practitioner time to think fast to gain an efficient reflection to benefit the practice.
[bookmark: _Hlk497426695]In addition, NHS Education for Scotland (2017) discusses reflective practice underpins the flying start programme in aim to strengthen and meet the needs of the practice. Reflective practice will help a practitioner to improve practice in everyday work life to provide a quality and holistic practice for children and families (NHS Education for Scotland, 2017). Also, Welsh Government (2013) suggests through the building brighter futures document that higher quality early years education provides children with long term benefits which will impact on children’s future development. The building a brighter future document also sets out to improve early education in Wales by focusing on four keys areas leadership, the workforce, the environment and the experience of the children and the document states that this will be achieved through regular inspection (Welsh Government, 2013). The Care and Social Services Inspectorate (2017) aims to regulate and inspect nurseries, care homes and child minders to improve the adult and childcare in Wales. The CSSIW inspects these types of settings annually which means that the inspectors inspect either once every two years or once every three years this solely depends on the type of service provided (Care and Social Services Inspectorate, 2013) Also, through the inspections the CSSIW considers the staffing of the early years setting by inspecting if there is an appraisal/supervision system in place. If there is a system in place whether the system is meaningful and how efficient it works (Care and Social Services Inspectorate, 2013).
In addition, reflections can be useful regarding allowing practitioner time to observe and learn from the experience to provide a better service for children and families. The Effective Provision of Pre-School Education Project also known as the EPPE project set out to determine the effectiveness of pre-school education for children. Whilst researching the EPPE project found that providing a quality service for children is important. From the study, the observations from the settings which were based on the quality of the service showed that there was a clear link between quality services and higher intelligence in children (Sylva et al. 2004). Sylva et al. (2004) states that quality has an impact and make a difference to children’s development. From the study, the project found out that there was a clear correlation between the quality of the setting and the outcomes the child reached. Also, children made more progress in settings where staff members had higher qualifications and in if the manager had a high qualification (Sylva et al. 2004). This can link with what the (The Children’s Workforce Development Council, 2010) discusses that there are six core skills that everyone who works with young children and families need to be efficient at the job. Nichols cited in The Children’s Workforce Development Council (2010) states that having these six core aims ensures that there is consistent quality within the services that are provided for the families. Also, if a young child or a family approach any member of staff will be able to help by knowing the stuff that is expected from them (The Children’s Workforce Development Council, 2010). One aim which is highlighted in the document is the importance of multiagency working within practices to provide an efficient quality service for young children and families (The Children’s Workforce Development, 2010).
In addition, The Welsh Government (2017) within the education in Wales: national mission document details that a high- quality education workforce that is committed to continuously learning and improving practice will benefit children’s development. This will benefit children’s development by allowing learners to become resilient, imaginative, ambitious and compassionate about learning for learners to reach higher and reach more goals (The Welsh Government, 2017). This document was created after the qualified for life document was issued by the Welsh Assembly Government. The qualified for life document of 2014 states that it aims for learners in Wales to enjoy the teaching and learning received and hopes it inspires them to succeed in the future. Also, that this is done in an education community that works cooperatively and aims to be great. (Welsh Assembly Government, 2014). The term community of practice was coined by Jean Leave and Etienne Wenger (1991) as a means of exploring the learning which was based on learning through social practice. (Somekh and Lewin, 2005) Hildreth and Kimble (2004) further add that communities of practice are attracting much interest to academics and consultants as communities of practice allow people to become supported by a generation of new knowledge and skills.  Furthermore, Mitchell et al. (2001) discusses how communities of practice can be split into two sections impacts on individuals and impacts on organisations and practices. McDermott, 2000 cited in Mitchell et al. further explains how communities of practice link people with a common connection or interest who do not have day to day contact with each other.
According to Hagen (2009) multi-agency working is the collaboration of work between different professional groups, sectors or agencies. Alternatively, multi-agency working may involve professionals from the same workplace but from different departments to gain more perspectives on one matter (Hagen, 2009). Moron et al. (2006) further suggests that the Government have implemented multi-agency working to provide young children and families with more coordinated and active services. This multi-agency working enables five outcomes to be met set out by Every Child Matters document (Moron et al. 2006). According to Every Child Matters (2005) multi-agency working is an effective way in supporting children and families with additional needs helping them to secure improvements in the future. Also, multi-agency working can reduce the risk of any issues by identifying issues early on (Every Child Matters, 2005).
Moreover, Atkins (2007) suggests that multiagency working is beneficial in impacting practice to make it effective for the future. Atkins (2007) further implies that it is beneficial in allowing problem to be worked out together and take a holistic approach and improve understanding between the different agencies. Atkins (2007) further indicates that multi-agency benefits working partnerships with the different agencies. This will help increase practice and allow practice to become more effective (Atkins, 2007). However, Lindon (1997) implies that partnerships with parents have signalled a more equal relationship between with parents and carers rather than involving parents and carers on the centres terms. Lindon (2010) further suggests that both parents and carers have an equal opinion as does the centre.  The Welsh Assembly Government (2015) synthesises with Lindon (1997) as the Foundation Phase Curriculum sets out to foster positive relationships with parents/carers as the curriculum recognises that the parents/carers are the child’s first educators. (Welsh Assembly Government). The Early Childhood Curriculum (no date) agrees with this by further adding that parents are the most important people in children’s lives in the early stages. Also, how parents can support the child’s learning though the setting by working together in partnership. The partnership will then allow the parents and practitioners to work together to enhance the child’s learning and development (The Early Childhood Curriculum, no date). The practitioner will need to keep any information shared by the parents confidential unless there is genuine concern for the safety of the child (The Early Childhood Curriculum, no date). This can closely link to the common core skills that every practitioner needs to be aware which is set out by the Children’s Workforce Development Council (2010). One core skill is information sharing and a practitioner must know how and when to share information to provide a better service for young children and families. Another key skill practitioners need is communication and being able to communicate with young children and families is vital. Having this skill is central to building up positive relationships with families to provide a better service (The Children’s Workforce Development Council, 2010).
To conclude this paper there have been two models of reflection discussed within the paper detailing the similarities and difference between the two of them. Also discussed was reflection and critical reflection and the importance both play on the effectiveness of practice. One last key issue explored though this paper was the importance of multiagency working within practice to provide families and young children with efficient and quality services. There have also been clear references and links to theory included within the paper.
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