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This paper will aim to critically respond to an article written by Allan B.I Bernardo and Marianne Jennifer M. Gardner that reviews and reflects on research based on “Non-Native English Students Learning in English” (Bernardo and Gaerlan 2011). The article in discussion reflects upon current research and aims to build upon arguments on the way that non-native students learn in English, magnifying psycholinguistic and sociolinguistic perspectives. The authors both have a strong reputation within the field, they have carried out an extensive mass of research and received awards including being the first psychologist to be elected into the National Academy of Science and Technology (Asian Association of Social Psychology, 2019). This suggests that the work in discussion is credible and carried out ethically and efficiently.  The article refers to bilingual learners and their multilingual resources, Baker and Wayne (2018), view bilingualism as ambiguous with a fundamental distinction within bilingualism being the language ability and the language use of two languages. This is sometimes discussed as the difference between degree and function. However, Oestricher (1974), cited in Cummins and Swain (1986) defines bilingualism as the ability to be have mastered two different languages, whereas Diebold (1964), cited in Sanchez (2015) views bilingualism as the capability to say any word in a second language. 

[bookmark: _GoBack]One of the subjects identified within the article is the importance of English as an international language. Referring to the desire to learn English Bernardo and Gaerlan (2011), explain how in certain areas of the world schools have made adjustments to their education policy where the language of delivery has shifted from the mother tongue or local language to English. This way of education is supported by Garcia (2009), who argues that the only way to educate children in the twenty first century is bilingually. Conversely, UNESCO (1953), would argue that the best way of teaching children is through the mother tongue as educationally they will learn fleetingly rather than a language they are unfamiliar with.  In the Philippines students view improving their language skills in English as a way towards other personal and social goals, including achieving certain jobs and professional development (Bernardo and Gaerlan 2011).  This might not reflect the same circumstance for those learning Welsh as a second language as Welsh is perceived as a minority language. Within our schools’ research shows that there is a lack of motivation to learn and practice Welsh with limited pupils who study short course Welsh choosing not to continue their studies post 16 (Estyn, 2007). This could suggest that pupils do not see Welsh as a skill that they will need in their future. To tackle this mind set of children in Wales the Welsh Government aims to increase the opportunity for people to use Welsh throughout their careers having a desired outcome of having more services available through the medium of Welsh to allow individuals to view the Welsh language as an effective means of communication, and a skill that could widen their career prospects. To support this Donaldson (2015), Successful Futures aims to create a curriculum where the significance supporting the Welsh language by all is enriched by establishing a focus on its commercial value and as a means of communication.  However even for children who receive education through the medium of Welsh, research has shown that for the children who do not come from a Welsh speaking background, do become proficient in both languages, however their home language was their strongest language and the one in which they preferred to use outside of the classroom (Rhys, 2014). Bernardo and Gaerlan (2011) state in their article that parents stress that education for their children is delivered through the medium of English. Despite some areas of support from the Welsh Government, non-Welsh speaking parents have growing concerns of giving their children an education in a language that they do not speak. These are valid concerns that non-Welsh speaking parents face as they are concerned with their own ability to support and be involved with their child’s learning (Rhys, 2014).


The article discusses a range of factors that enable non-native speakers to learn English.  Gaerlan (2009), cited in Bernardo and Gaerlan (2011) found that successful learning of English for non-native speakers included several essential themes including teachers modelling good use of English. This may not be mirrored in the learning of Welsh as a second language. Estyn (2013) found that gaps in teacher knowledge within the Foundation Phase resulted in the children learning to speak and pronounce incorrectly. This could also relate to the lack of time devoted to teaching Welsh as a second language within the primary school. Teachers within the foundation phase are said to not be practicing and repeating new Welsh words regularly or creating opportunity for children to practice their Welsh (Estyn 2013). This has been personally observed during Professional Teaching Experience (PTE) within the foundation phase. It was evident that the class teacher was not confident with her own Welsh ability, therefore minimal Welsh was used within the classroom from both practitioner and pupils. During a five-week placement, there was not a single lesson dedicated to the teaching and learning of Welsh as a second language. Consequently, this resulted in the children making minimal progress in their Welsh ability and having little to no exposure to the language. It has been hypothesised that early exposure to a second language allows children to learn easier than adults (Cameron, 2003). The Critical Period Hypothesis links to the idea that children learn a second language effectively before they hit puberty as their brains are able to assist the learning using the mechanisms used for first language learning (Cameron, 2003).  The teaching of Welsh second language also then weakens throughout the education system in English medium schools within Wales.  In many secondary schools the teaching of Welsh is taught by teachers who do not specialise in teaching a second language, meaning they have limited understanding of the methodology related to teaching a second language and provided limited experiences for children to hear and practice Welsh (Estyn, 2007). Addressing these issues, the Welsh Government identifies that the future of the Welsh culture and language is dependent on transmitting the language to young people (Welsh Government 2013).  The aim of the Welsh Government (2013), is to ensure that the teaching of Welsh as a second language is given equal status to any other aspect of the curriculum. In order to close any gaps in teacher knowledge the Welsh Government has introduced a Welsh Language Sabbatical Scheme (WLSS) which allows teachers to improve their Welsh language skills and gain awareness of methodologies of teaching a second language (WJEC, 2019). The WLSS has had positive results from participants who have stated that they now feel more confident in their understanding of the Welsh language and feel they can now strengthen the profile of Welsh within their school (Welsh Government 2014). However, it could be argued that the WLSS is not a sustainable way to develop the teaching of Welsh as it could widen the gap between the delivery of Welsh between teachers as not every teacher from every school can attend the WLSS. This may result in lots of exposure to Welsh in one year and then minimal Welsh the next resulting in a lack of consistency and there not being a continuum of development of the Welsh language. 


The article correspondingly looks at the sociolinguistic impacts of learning a second language. Gaerlan (2009), cited in Bernardo and Gaerlan (2011) suggests that successful learners in English experience effective language exposure at home and exposure to language outside of the classroom environment. Research confirms that family and the availability of resources outside the classroom that create exposure to the language can have a positive influence on the learning experience (Bernardo and Gaerlan 2011).  In general reports have shown the need for improvement in the use of Welsh outside of Welsh lessons, this includes social influences for example the media and community activities (Welsh Government,2012). Highlighting these barriers, the Welsh Government advocates the need to work collectively with community partners to provide exciting opportunities to use the Welsh language beyond the school gates (Welsh Government, 2019). Vygotsky (cited in Cameron 2003) supports the need for learning to take place in a social context, he views children as active learners surrounded by people who play an important role in helping children to learn. This is also shown in the article where social influences such as the media is indicated in Gaerlan’s (2009) study as a successful means of language development. However, in order for more Welsh to be used in social contexts there needs to be more confident Welsh speakers. Strubell (2011), also demonstrates the inter-relationship and inter dependency between language learning and the demand for, and supply of goods in the language. As a result, more consumption of goods and services will be available in the language and a greater attitude towards the usefulness of the language. This will then create a cycle of opportunity for greater motivation to learn and use the language and increase the language learning.  The Welsh Government identifies this as an issue that needs to be addressed. They have set a goal of having one million Welsh speakers in Wales by 2050 (Welsh Government 2019) which aims to improve the levels of Welsh language communication skills among its residents. However, the 2011 census highlighted that only around “19%” of the population in Wales class themselves as a Welsh speaker (Welsh Government, 2013). In order to reach one million Welsh speakers by 2050 the Welsh Government (2019), has three strategies which include increasing the number of Welsh speakers, increasing the use of Welsh and creating favourable conditions for Welsh to be used. This suggests that to achieve one million Welsh speakers by 2050 there will need to be a range of interventions in place to allow for the Welsh language to not only be taught but to be used confidently. 

However, the probability of achieving this goal is very unlikely. The Welsh Government previously set out to achieve a similar goal of reshaping the teaching of Welsh within schools, creating opportunity for children to practice their language skills in wider society and increase the number of Welsh speakers (Welsh Government, 2016).  Yet since the previous goal was set the same targets are yet to be achieved and are now on the agenda as a way of achieving one million Welsh speakers. If the Welsh Government have any opportunity of achieving one million speakers then serious investment would need to be made into the resources available to support the implementation and use of Welsh, as a lack of suitable resources has been quoted as a key barrier by learners in regard to bilingual study (Welsh Government,2018).  If resources are not available to help limit the challenges faced by individuals trying to implement the Welsh language, then there is little prospect of achieving one million speakers (Welsh Government,2018). Additionally, many reports from the Welsh Government including Our National Mission (2017) state that they aim to teach Welsh as a living language and aim to have a greater number of teachers who can teach effectively in Welsh-medium and bilingual settings. Conversely, none of the reports include how they are going to achieve these aims, making it uncertain as to what next steps are going to be and will need to be available for teachers in order to help the Welsh Government achieve the ambitious goals they have set. 
 	
In conclusion, it is evident that improving the use of the Welsh language in Wales is a complex objective with improvements and investments needed in education, community and social contexts. The article has shown that we cannot take and transplant what the article states and use it in Wales as the Welsh language does not have the same status as English. However, we can use the article as a foundation and adapt the research to allow for improvements in Wales. The article rigorously argues about the importance of language learning in a social context and the use of language at home. This could be a point for the Welsh Government to really focus on and create further research as to how this could be improved in Wales. Interventions at school could be put in place for parents to develop their own Welsh alongside their children to create opportunity for the Welsh language to be used then outside of the classroom.  The article also highlights the importance of teachers modelling good language, the Welsh Government has recognised this as an area for development in Wales and have implemented schemes such as the WLSS. However, these schemes can be seen as flawed with further development and investment needed. The survival of the Welsh language is the responsibility of every person living in Wales and their attitude towards the language. However, with better links to research and support that is available to people living in Wales the improvements are achievable. 
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