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Section 1

Inclusive leadership refers to a leadership style that promotes diversity, equity, and
inclusion in the workplace. According to Cox and Blake (1991), inclusive leadership
involves "using the talents and potential of all employees, encouraging their full
participation, valuing their differences, and promoting mutual respect." Inclusive leaders
create a work environment where employees feel valued, respected, and empowered to
contribute their unique perspectives and talents. They promote fairness and justice,
challenge biases and discrimination, and actively listen to and engage with diverse
perspectives. Research has shown that inclusive leadership can lead to a range of
positive outcomes for organizations, including enhanced creativity, innovation, and
productivity, as well as reduced turnover and absenteeism (Nishii, 2013; Shore et al.,
2011). Additionally, inclusive leadership can improve employee morale, job satisfaction,
and engagement, which can lead to improved customer satisfaction and business
performance (Deloitte, 2017). Overall, inclusive leadership is an important approach to
leadership that can help organizations to better harness the potential of their diverse
workforces and create a more positive and productive workplace culture.

In the scenario | have decided to focus on a single father who has just won his child
back after tackling and beating his drug addiction. However the other parents at the
setting his child attends do not like him and will not speak or stand near him when it is
home time. His child’s teacher’s have noticed how he is uncomfortable when at the
setting and does not like to stay too long. His child is doing okay academically but
emotionally they feel lonely as no children will bother with them in school time. The
child often finds themself playing alone and feeling excluded from their peers. Through
this section we will see what the children/peers, families/ parents, Professionals and
communities can do to help the father and child.

Children/Peer:

Children can play an important role in helping another child who is struggling to fit in.
Here are some ways in which they can help, with references to support each
suggestion:

1. Include the child in activities: Children can invite the struggling child to participate
in games, sports, or other activities. This can help the child feel included and
valued (DeVoe & Barden, 2014).

2. Listen and show empathy: Children can listen to the struggling child and offer
support and empathy. They can ask how the child is feeling and offer
encouragement and understanding (Kumar & Soares, 2018).

3. Stand up to bullying: Children can take a stand against bullying and support the
child who is being targeted. They can tell a teacher or other adult, or they can
speak out against the bullying themselves (Polanin et al., 2012).
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4. Learn about the child's culture: If the struggling child is from a different cultural
background, children can learn about their culture and show interest and respect.
This can help the child feel valued and included (Kumar & Soares, 2018).
Overall, children can make a positive difference in the lives of their peers by showing
kindness, empathy, and inclusion.

Children helping other children can have both positive and negative effects. Here are
some of the potential benefits and drawbacks, along with references to support each
point:

Positives:

1. Improved social skills: Helping others can improve a child's social skills, such as
communication, empathy, and cooperation (Eisenberg & Miller, 1987; Eisenberg
et al., 2015).

2. Increased self-esteem: When children help others, they may feel a sense of
accomplishment and pride, which can increase their self-esteem and confidence
(Padilla-Walker,M. Carlo, G. 2014).

3. Improved relationships: Helping others can strengthen relationships between
children and promote positive interactions (Krevans & Gibbs, 1996).

Negatives:

1. Risk of over-helping: Children may become too reliant on their helpers, which can
hinder their development of independent problem-solving skills (Reimers &
Maynard, 2017).

2. Potential for negative outcomes: If the child doing the helping has negative
intentions or behaviors, it can have harmful effects on the child being helped
(Goldman et al., 2013).

3. Emotional burden: Helping others can be emotionally taxing and may lead to
stress or burnout for the child doing the helping (Wu et al., 2017).

Overall, while there are potential drawbacks to children helping other children, the
positives of improved social skills, increased self-esteem, and improved relationships
may outweigh the negatives.

Parents/Families:
Families can play an important role in helping a child fit in at school by providing support
and guidance. Here are some ways families can help:
1. Encourage social skills: Families can help children develop social skills by
teaching them how to communicate effectively, listen actively, and make friends.
2. Attend school events: By attending school events such as parent-teacher
conferences, open houses, or school performances, families can show their
support for their child and become involved in their education.
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3. Promote a positive attitude towards school: Families can encourage their child to
view school as a positive and rewarding experience, by emphasizing the
importance of education and supporting their child's academic goals.

4. Advocate for their child: If a child is experiencing difficulties at school, families
can advocate for their child by working with teachers and administrators to find
solutions.

Positives of family involvement in a child's school life include increased academic
achievement, improved behavior, and better social-emotional development. When
families are involved in their child's education, children are more likely to succeed both
academically and socially.

While families can play an important role in helping a child fit in at school, there are also
barriers that parents may encounter. Here are some of the barriers and challenges that
parents may face:

1. Language and cultural barriers: Parents who are non-native English speakers or
who come from different cultural backgrounds may struggle to understand school
policies and communicate with teachers.

2. Limited resources: Parents who have limited financial resources may not be able
to participate in school activities or provide their child with the resources needed
to succeed in school.

3. Time constraints: Busy work schedules or other family obligations may prevent
parents from being able to attend school events or meetings.

4. Parenting style conflicts: Parents may have different parenting styles or
expectations for their child's education than the school or teachers, which can
create conflicts.

5. Stigma and discrimination: Parents and families who belong to minority or
marginalized groups may face discrimination or stigma from school staff or other
parents, which can negatively impact their ability to support their child's
education.

Overcoming these barriers may require additional support and resources, such as
language assistance, community programs, or advocacy groups (Roschelle, J. Et.Al.
2010).

Communities:
Communities can play an important role in supporting children who are struggling to fit
in at school. Here are some ways that communities can help:
1. Provide mentorship programs: Mentors can provide emotional support, guidance,
and positive role models for children who may not have supportive adults in their
lives.
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2.

5.

Create community programs: Community programs, such as after-school
programs, can provide children with opportunities to develop their social skills,
engage in positive activities, and build relationships with peers and adults.

Offer language assistance: Providing language assistance to non-native English
speakers can help ensure that parents are able to communicate effectively with
teachers and school staff, and understand their child's academic progress.
Support diversity and inclusion: Promoting diversity and inclusion can create a
more welcoming and accepting environment for children from different
backgrounds, and help them feel more included and valued.

Address bullying and discrimination: Communities can work together to address
bullying and discrimination in schools, and create safe and supportive
environments for all children.

By working together to support children, communities can help promote positive social
and emotional development, academic success, and overall well-being (Price, H.B.,
2008.).

There are both positives and negatives to a community helping a child fit in. Here are
some of the potential pros and cons:
Positives:

1.

Increased social support: When a community comes together to support a child
who is struggling to fit in, it can provide the child with a sense of belonging and
social support that can be critical to their well-being and success.

Increased opportunities for inclusion: By working together to create inclusive
environments and opportunities, a community can help ensure that all children
have access to the same resources and opportunities, regardless of their
backgrounds or challenges.

Increased awareness and empathy: By learning about the challenges faced by
children who are struggling to fit in, community members can increase their
awareness and empathy, which can lead to greater understanding and
acceptance.

Negatives:

1.

Risk of overreliance on the community: If a child becomes too reliant on the
community for support and inclusion, they may struggle to develop a sense of
self-efficacy and independence, which can impact their long-term success.

Risk of stigma and exclusion: If the community is not fully inclusive or supportive,
there is a risk that the child may still face stigma and exclusion, which can be
harmful to their well-being and sense of self-worth.

Risk of boundary violations: In some cases, well-intentioned community
members may overstep boundaries or become overly involved in the child's life,
which can lead to discomfort or conflict.
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Overall, the positives of a community helping a child fit in tend to outweigh the
negatives, as long as the community is inclusive, supportive, and respects the child's
autonomy and independence (Laurence, J., 2019.)

Professionals:

Early years professionals play a crucial role in helping children to fit in and feel a sense
of belonging in their early childhood settings. Here are some strategies that can be
used:

1. Building positive relationships: Developing positive relationships with children is
the foundation for creating a sense of belonging. Early years professionals can
do this by showing warmth, empathy, and kindness, and by being responsive to
children's needs and interests.

2. Creating a welcoming environment: Early years professionals can create a
welcoming and inclusive environment by displaying children's artwork, creating a
comfortable and inviting space, and using materials that reflect the diverse
cultures and backgrounds of the children in the setting.

3. Encouraging peer interactions: Encouraging children to interact with their peers
can help them to develop social skills and a sense of belonging. Early years
professionals can facilitate this by providing opportunities for children to play and
work together, and by modeling positive social interactions.

4. Celebrating diversity: Celebrating and valuing diversity can help children to feel
accepted and included. Early years professionals can do this by incorporating
diverse books, music, and cultural traditions into the curriculum, and by
promoting an inclusive and accepting attitude towards all children and families.

5. Involving families: Involving families in the early childhood setting can help
children to feel more connected and supported. Early years professionals can do
this by inviting families to participate in activities and events, and by
communicating regularly with families about their children's progress and
development (Department for Education. 2021).

As an early years professional, there may be various barriers encountered when helping
a child fit in. Here are some common barriers and references:
1. Language and communication: Language and communication barriers can hinder

a child's ability to understand and communicate with others. Early years
professionals may encounter children who speak a different language or have
communication difficulties that can make it challenging to build relationships and
participate in activities. Early years professionals can overcome language and
communication barriers by using visual aids, gestures, and other forms of
nonverbal communication to help children understand and communicate. They
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can also work with interpreters or bilingual staff to facilitate communication
(Jalongo & Isenberg, 2013).

Cultural differences: Children from different cultural backgrounds may have
different expectations and beliefs about social interactions and behavior. Early
years professionals may encounter challenges in understanding and
accommodating these differences, which can lead to misunderstandings and
conflict. Early years professionals can overcome cultural differences by learning
about the customs and traditions of the children in their care, and by adapting
their practices and activities to accommodate different cultural perspectives. They
can also involve families in the process of creating an inclusive environment that
respects and celebrates diversity (Cross, 2017).

Special needs and disabilities: Children with special needs and disabilities may
require additional support to participate in activities and form relationships with
their peers. Early years professionals may encounter challenges in providing
inclusive and accessible environments and activities that meet the needs of all
children. Early years professionals can overcome barriers related to special
needs and disabilities by providing individualized support and accommodations
that enable all children to participate fully in activities and interact with their
peers. They can also work with families and outside professionals to ensure that
children receive the appropriate services and interventions (Department for
Education, 2021).

Social and emotional development: Some children may experience social and
emotional difficulties that can impact their ability to fit in and form relationships.
Early years professionals may encounter challenges in identifying and
addressing these difficulties, which can require specialized training and support.
Early years professionals can overcome barriers related to social and emotional
development by creating a supportive and nurturing environment that promotes
positive relationships and social-emotional learning. They can also use
observation and assessment tools to identify children's strengths and needs, and
provide targeted interventions and support (National Association for the
Education of Young Children, 2019).

When helping a child fit in, a teacher can act as an inclusive leader by creating an
environment that values and respects diversity, and by fostering a sense of belonging
among all children. Here are some ways in which a teacher can be an inclusive leader,
along with references:

1.

Creating an inclusive environment: A teacher can create an inclusive
environment by incorporating diversity into the curriculum, using inclusive
language, and promoting positive attitudes toward diversity. This can help all
children feel valued and included (Lee & Kim, 2020).
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2. Building relationships: A teacher can build positive relationships with all children

by getting to know them as individuals and understanding their unique strengths
and needs. This can help children feel valued and supported, and can foster a
sense of belonging (National Association for the Education of Young Children,
2019).

Providing individualized support: A teacher can provide individualized support to
children who need it, including those with special needs or disabilities. This can
help all children participate fully in activities and interact with their peers
(Department for Education, 2021).

Promoting collaboration and teamwork: A teacher can promote collaboration and
teamwork among all children, encouraging them to work together to solve
problems and complete tasks. This can help children develop social and
emotional skills and build positive relationships with their peers (Wentzel &
Ramani, 2017).

Early years professionals can be considered inclusive leaders when they use strategies
that align with theoretical frameworks that emphasize the importance of creating an
inclusive environment for children. One such framework is the Social Learning Theory,
which suggests that children learn through observation and modeling, and that their
social environment plays a key role in shaping their attitudes and behaviors (Bandura,
1977). Here are some ways in which early years professionals can be inclusive leaders
based on this theory, along with a reference:

1.

Modeling positive behaviors: Early years professionals can model positive
behaviors, such as respect for diversity and inclusion, in their interactions with
children and their colleagues. This can help children learn and internalize these
values and behaviors (Cohen & Lotan, 2014).

. Providing opportunities for social learning: Early years professionals can provide

opportunities for children to learn from one another through collaborative
activities and projects. This can help children develop social skills and build
positive relationships with their peers (Rogoff, 1990).

Creating a supportive environment: Early years professionals can create a
supportive environment that promotes positive relationships and social-emotional
learning. This can help children feel safe and supported, and can foster a sense
of belonging (National Association for the Education of Young Children, 2019).
Using positive reinforcement: Early years professionals can use positive
reinforcement, such as praise and encouragement, to reinforce positive
behaviors and attitudes in children. This can help children feel valued and
appreciated, and can motivate them to continue to exhibit positive behaviors
(Bandura, 1977).
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Next steps
After evaluating the above information and relooking at the scenario given there are

possibilities that everyone could help the child. A good first step would be the
practitioner inviting the child and father into the setting to discuss the issues that are
happening. Focusing first on the child the practitioner could set up a buddy program
allowing the child to interact with their peers. Continuing on to referring the father and
child to other professionals for possible counseling and support group attendance. The
support group could be a community run one where the father would be interacting with
the community he is in residence of and attending playgroups with his child.

Section 2

The Well-being of Future Generations (Wales) Act 2015 promotes inclusive practice by
emphasizing the importance of social, economic, environmental, and cultural well-being
for current and future generations in Wales. The Act requires public bodies to work
together to promote the well-being of people and communities, and to consider the
long-term impact of their decisions on future generations. Here are four ways in which
the Act promotes inclusive practice:

1. Emphasizing the importance of well-being: The Act places a strong emphasis on
promoting well-being, including the social, economic, environmental, and cultural
well-being of people and communities. This includes a focus on promoting
equality, reducing poverty, and promoting social inclusion.

2. Encouraging collaboration: The Act requires public bodies to work together to
promote the well-being of people and communities. This includes collaborating
with communities, businesses, and other stakeholders to ensure that the needs
and views of all members of society are taken into account.

3. Considering the long-term impact of decisions: The Act requires public bodies to
consider the long-term impact of their decisions on future generations, as well as
on the current generation. This includes considering the impact on social,
economic, environmental, and cultural well-being, as well as the impact on
equality, social inclusion, and community cohesion.

4. Promoting sustainable development: The Act promotes sustainable development,
which includes promoting social, economic, and environmental sustainability.
This can help to promote social inclusion and reduce inequalities, as well as
protect the environment for future generations.

Although the Well-being of Future Generations (Wales) Act 2015 provides a strong
framework for promoting inclusive practice and sustainable development, there are
some potential barriers to its implementation. Here are four examples of barriers, along
with references:
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1.

Lack of resources: Implementing the Act requires significant resources, including
financial resources, human resources, and technological resources. Some public
bodies may struggle to allocate sufficient resources to meet the requirements of
the Act (Owen, 2016).

Resistance to change: Some public bodies may be resistant to change,
particularly if they have a history of operating in a certain way. Implementing the
Act may require changes to organizational structures, processes, and cultures,
which can be challenging to achieve (Owen, 2016).

Limited awareness and understanding: Some stakeholders may have limited
awareness and understanding of the Act and its requirements. This can make it
difficult to engage stakeholders and encourage their participation in the
implementation process (Public Policy Institute for Wales, 2018).

Lack of political support: The implementation of the Act may require political
support and leadership at all levels of government. If political leaders do not
prioritize the Act, it may not receive the necessary support to be fully
implemented (Public Policy Institute for Wales, 2018).

The Well-being of Future Generations (Wales) Act 2015 has been praised for its
innovative approach to promoting sustainable development and social inclusion.
However, there are also some critiques of the Act. Here are some examples of critiques,
along with references:

1.

Lack of clarity: Some critics argue that the Act lacks clarity in terms of its goals
and objectives. They argue that the Act is too broad and vague, which can make
it difficult to implement in practice (Davies, H., 2016).

Insufficient attention to economic growth: Some critics argue that the Act places
too much emphasis on social and environmental objectives, at the expense of
economic growth. They argue that economic growth is necessary to support
other objectives, such as reducing poverty and promoting social inclusion
(Hodge, 2018).

Limited focus on specific issues: Some critics argue that the Act does not focus
enough on specific issues, such as climate change or inequality. They argue that
the Act should prioritize specific issues in order to achieve tangible outcomes
(Wigley, 2016).

Inadequate monitoring and evaluation: Some critics argue that the Act lacks
adequate monitoring and evaluation mechanisms, which can make it difficult to
assess the effectiveness of the Act in achieving its objectives. They argue that
better monitoring and evaluation is necessary to ensure that the Act is making a
positive impact (Public Policy Institute for Wales, 2018).
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Section 3
How can the curriculum for Wales be more inclusive of single parents?

Wales has made efforts to be an inclusive place for single parents. Here are some
examples of initiatives and policies that have been implemented to support single
parents in Wales:

Free childcare: The Welsh government has introduced free childcare for all
working parents of 3- and 4-year-olds, as well as some 2-year-olds, to help
parents balance work and childcare responsibilities. (Welsh Government. N.d)
Parenting support services: The Welsh government has also invested in
parenting support services, such as the Flying Start program, which provides
support to families with children under 4 years old in disadvantaged areas.
(Welsh Government. 2021)

Flexible working arrangements: The Welsh government has encouraged
employers to offer flexible working arrangements, such as job sharing and
telecommuting, to help parents balance work and childcare responsibilities.
(Welsh Government. 2018)

Poverty reduction: The Welsh government has committed to reducing poverty in
Wales, which disproportionately affects single-parent households. This includes
measures such as increasing the minimum wage and providing additional
support for families with low incomes. (Welsh Government. 2019)

Housing support: The Welsh government has also implemented policies to
support housing security for single parents, including providing social housing
and increasing funding for homelessness prevention. (Welsh Government. 2019)

Overall, these initiatives demonstrate a commitment to creating a supportive
environment for single parents in Wales. However, there is still room for improvement in
areas such as access to education and employment opportunities. (Gingerbread. N.D)

To make the curriculum for Wales more inclusive for single parents, it is necessary to
consider their unique needs and challenges. Here are some suggestions based on
research and expert recommendations:

1.

Flexible scheduling: Single parents often have multiple responsibilities, such as
childcare and work. To accommodate their schedules, schools can offer flexible
scheduling options, such as evening or weekend classes or online learning. This
would allow single parents to pursue education without sacrificing their other
responsibilities. (Education Policy Institute. 2017)

. Supportive school policies: Schools can develop policies that support single

parents, such as allowing them to bring children to class or providing on-site
childcare services. These policies can help single parents feel welcome and
supported in the school community. (The Children's Society. 2018)
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3. Parental involvement: Schools can involve single parents in decision-making and
planning processes. This can be done through parent-teacher conferences,
school councils, or other forms of engagement. This involvement can help single
parents feel invested in their children's education and more connected to the
school community. (National Education Association. 2019)

4. Culturally responsive teaching: Teachers can make the curriculum more inclusive
by incorporating materials and examples that reflect the experiences of
single-parent families. This can help single-parent children feel seen and
validated in the classroom. (University of Wisconsin-Madison. N.d)

5. Social and emotional support: Single parents and their children may face social
and emotional challenges, such as isolation and stress. Schools can provide
resources and support to address these challenges, such as counseling services
or parent support groups. This can help single parents and their children thrive in
the school environment. (American Psychological Association. 2019)

By implementing these strategies, the curriculum for Wales can become more inclusive
for single parents. These recommendations are based on research and expert
recommendations and can help ensure that all children and families have access to
quality education.
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