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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector. 
The following assignment will be discussing and analysing an article by Bernardo and Gaerlan (2011) which reviews non-English speakers learning in schools through the medium of English. Both authors of the article are distinguished University professors whose work on bilingualism is well respected across the world. Throughout the article the authors use a range of references, most of which are from recent studies within the last fifteen years. This shows the authors have gone into great detail studying the topic of bilingual learners, studying in the language of English in different parts of the World.
According to Laurie (1890) and Saer (1923) bilingualism was regarded as having a negative effect on the cognitive development of children in comparison to monolingual children. It was felt that children were actually halving their intellectual growth as children were not completely acquiring an individual language prior to trying to gain another. On the contrary, more recent studies believe that bilingualism is actually having the opposite effect on pupils within schools (Peal and Lambert, 1962 and Vygotsky, 1962). Peal and Lambert (1962) found in a study that in a test of both verbal and non-verbal intelligence monolinguals scored lower than bilingual pupils. In recent years research from Garcia (2009) suggests that it is imperative to learn in a bilingual environment to enhance the experience of the learner.
[bookmark: _GoBack]According to Baker and Wright (2017) bilingualism has many dimensions which determine whether you are bilingual or not, including: ability, use, balance, development, culture, choice, contexts and age. Some theorists such as Figeuroa and Valdes (1994) give a simpler definition stating bilingualism is simply the ability to use more than one language. Many theorists have different opinions to what level of competence you must be to be classed as bilingual. Lightbrown and Spada (2018) feel that being bilingual does not identify the degree of proficiency you hold in either language. Baker and Wright (2017) would support this theory as they feel that being bilingual is not about the fluency but more about the frequency of language use. Both Grosjean (2012) and Valdes (2015) are under the impression that to be classed as a bilingual an individual must be able to regularly use a language to function in their everyday lives. It is of the writer’s opinion that the true number of bilingual speakers in the world is likely to be higher than reported due to people lacking the confidence to declare themselves as bilingual. 
Bilingual education is the process of learning in the medium of more than one language (Baker, 2001). According to Garcia (2009) people tend to misunderstand what bilingual education actually is; in comparison to the teaching of a second or foreign language as a subject, bilingual education actually teaches the content of all lessons in an additional language to the child’s mother-tongue. In contrast to this type of education, it is felt that “the best medium for teaching a child is in his/her mother tongue” (UNESCO 1953: 11). 
One of the themes that Bernardo and Gaerlan (2011) discuss within the article is the importance of Filipino pupils being motivated due to the need to develop their standard of English to a suitable level. Furthermore, it begins to discuss why in parts of the world English is becoming the language of instruction instead of the local language. It is felt within the Philippines that having the ability to communicate in English allows Filipinos to reach personal and social goals and experience different cultures (Bernardo and Gaerlan, 2011). This implies that Filipino students are intrinsically motivated to learn the English language. British Council (date unknown) state for a person learning a second language effectively, they must be intrinsically motivated as students gain a desire for further personal development. In Wales, Welsh tends to be taught in English-medium schools within similar age groups and differentiated into further ability groups. WG (2013) believes that similar ability set groups can actually be detrimental to a pupils second language acquisition. This is due to it having an effect on a pupil’s motivation to learn and that in fact a range of abilities are required within a comfortable learning environment, to result in a high level of second language acquisition. WG (2014) states that for a child to become motivated they must be immersed within the language wherever possible from a young age. This is a view that supports previous research undertaken by Genesse (1985), which found that the use of immersion as a pedagogical approach by members of staff who teach through the medium of the second language in Canada, shows that it has been highly successful. It is felt that motivating children to want to learn Welsh to reach personal/social goals can be done by introducing them to competitive Welsh games at a young age, or by learning through the use of the outdoor environment, DVDs and the use of technology, which can encourage pupils to take pride in their own learning and become enthusiastic students as they engage with their learning more (Estyn, 2013). Grigg (2015) and Black and Wiliam (1998) spoke about children increasing their personal level of intrinsic motivation by knowing where their learning needed to go next. Estyn (2013) further supports this opinion by discussing the need for teachers teaching Welsh in an English-medium school to use Assessment for Learning (AfL) as a tool to praise and encourage children, which should in turn increase motivation within the children. Interestingly, Estyn (2016) found that two years after the recommendations were made to improve Welsh through uses of things such as Information Technology, there were still clear short comings in primary schools in Wales when it came to the teaching and learning of ICT and Welsh. The writer strongly believes that not enough work is being done by teachers in Wales to motivate their own learners to want to pursue Welsh currently, this must be improved to ensure a more efficient learning process. From observing the standard of digital resources and the alarming lack of numbers which are available – as low as two laptops and one iPad per classroom - it is easy to comprehend why there has been a struggle to implement these recommendations within Wales. Furthermore, Donaldson (2015) discusses how there is not enough AfL being implemented into classes across the current curriculum in Wales. This is something that needs to be planned more into lessons by educators across Wales to allow for an improvement in the teaching and learning of Welsh.
Filipino students are also extrinsically motivated as the fact that speaking English makes them more employable and liable for more professional advancement within work and is perceived as a means to gain access to higher education (Bernardo and Gaerlan, 2011). Similarly, this is something that was recognized by WG (2013) who noted that a key recommendation in their report, was that it was crucial that Welsh second language being taught in English-medium schools remained statutory. The language opens doors and increases the amount of job opportunities for people who look for jobs within Wales. WG (2014) believes that it is important to produce extrinsic motivation for learners as having the ability to speak Welsh should give somebody an advantage in the jobs market. However according to WG (2017) a key recommendation within Wales should be to make more high-quality jobs be seen to require the ability to speak Welsh. This suggests that currently within Wales there is not enough value in the ability to speak Welsh and this is something that needs to be addressed. From experience gained within schools in Wales, there is now a clear emphasis from a young age on the importance of learning Welsh and how Welsh can benefit you as you grow older through schemes such as Criw Cymraeg. To support this, it was noted that since Welsh language within schools has received sufficient learning time within the curriculum there has been an increase of 10% of Welsh speakers in Wales (BBC, 2018). Another target the Government in Wales is aiming for is to ensure the importance of maintaining the Welsh language between the gap of key stage 4 and higher education (WG, 2017). This is similar to the Philippines in that it is likely to be seen in the future in Wales as a means to help you maintain higher educational studies. 
Another theme that is referred to within the article is the many different sociolinguistic factors that play a part in how successful bilingual learners can be in acquiring suitable second language skills. These include: individual learners personality traits and external influences to a childs learning such as the media, TV and websites (Bernardo and Gaerlan, 2011). Further research undertaken by Gaerlan (2009) discusses how bilingual learners in the Philippines who were successful drew upon knowledge of English from accessing websites, the news and television at home to benefit their own learning. Previous research from Borras and Laffayette (1994) and Beuno (2009) suggests that access to television and other media technologies have immense value in the learning of a foreign language and for that reason more practitioners are utilizing these in the classroom. This supports Bernardo (1998) who found that becoming immersed in a language can benefit learners’ ability to recall and successfully acquire a language. From previous experience, whilst on PTE it is noticeable that the use of incidental Welsh within schools in Wales is becoming a requirement. There needs to be a demand for teachers to focus more on their own use of Welsh in the classroom (Donaldson, 2015).  It is of the writer’s opinion that the use of Welsh television or digital apps will benefit learners across the country trying to acquire thelanguage.
An additional theme discussed by Bernardo and Gaerlan(2011) is the relationship of a learners’ family with the second language at home. Gaerlan (2009) found that a key influence on successful learning of English which was frequently mentioned was the exposure of the English language and the ability of family members to switch languages (code switching) at home. Qi (1998) found that bilingual learners who used their ability of switching between languages often found it would benefit their ability to apply skills. This viewpoint is further supported by Kharkurin (2017) who found in a study that two groups of learners, one who switched between languages and one that stayed in the stronger mother tongue that the group that switched were able to be more creative when it came to using divergent thinking. Research from both Bernardo (2005) and Blot, Zarate and Paulus (2003) suggests that having the ability to switch language codes gives learners a resource to access a wider avenue of knowledge than those with one code. 
Chaudron (1998) and Lightbrown (2001) argue this point as they believe that the target language an individual is trying to learn should be taught exclusively to allow for maximum learning time and that code switching results in a negative transfer of content in foreign language learning. This view is supported by Modupeola (2013) who felt that having a practitioner repeat instruction in a different language will slow down the learning process of the student. 
Williams (1994, 1996) found that code switching was especially beneficial within classrooms in Wales. The initial success of this model led to it being further rolled out into communities around the world (Garcia and Wei, 2014). This implies that if practitioners are trained to a suitable standard this is something that could be undertaken in classrooms across Wales. Baker and Wright (2017) discuss the need for teachers to utilise strategic classroom planning to ensure that switching language codes is carried out successfully. The writer feels, a problem that could occur is pupils can become over reliant on translation being done for them. Baker and Wright (2017) found that a teacher who translates content, is in danger of the child becoming accustomed to the translation being done for them.
To conclude, teaching English second language is very similar to that of teaching any other bilingual language in the world (Bernardo and Gaerlan, 2011). The simple answer of how to teach a second language successfully has not been answered and it is argued that there are many different types of methods that can be used to ensure the language is taught appropriately. It is of the writer’s opinion that teaching a second language should be done using a combination of different methods to allow for complete bilingualism within a classroom. Following a review of the curriculum in Wales, it was felt that Wales was in a “capable” position of becoming a bilingual nation (Donaldson, 2015). This is further supported by WG (2017), who state that in time, a higher number of bilingual schools will begin to introduce a higher percentage of the curriculum, through the medium of Welsh in order to help the Government reach a target of having one million Welsh Speakers in Wales by 2050. Clearly, the Government have an idea of how they want to reach the target by using a model like that of the Philippines. Bernardo and Gaerlan (2011) discuss English being used as the language of instruction for hundreds of years, even though almost all Filipinos don’t speak English as their first language. It is of the writer’s opinion that with extensive research, the Filipino model would be a good place to start. 
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