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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

	
	
Target
	
What I have done in this assignment…

	


Target 1
	Ensure that all references are presented correctly, e.g. when referencing from websites the access date needs to be inserted after the information (see page 10 of the Harvard Referencing Handbook).
	I have used the Harvard Referencing Handbook for support when referencing work from websites and have ensured that my access date appears after the reference.





Assignment: Part 1

	Professional Experience Template 1
	AfL Success Criteria – Science and Technology/ Humanities (Creating a Webpage)


	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	During my PTE1 placement in year 6, I planned and taught a lesson based within the science and technology AoLE. The aim of the lesson was for the pupils to understand the use of Adobe Spark and create a webpage using the features within Adobe Spark. The pupils had been learning about Chuck Yeager and his accomplishments with flight during WW2 and breaking the sound barrier. I developed a model for the pupils by completing the webpage and showing them different examples of the different features within the application Adobe Spark. 

The aim of this introduction was to get the pupils thinking about the different features they should use for their webpage. This was then followed by an explanation of the success criteria that the pupils would be using to assess their progress and ensure they had met the aims of the session. They were then able to glue the success criteria into their books and had the opportunity to self and peer assess to ensure that all pupils had incorporated all features into their webpage.

The purpose of the success criteria was to give clear aims of what I wished to see on their webpage, which they could refer back to throughout the lesson and also after, to tick each criterion when they had used a particular feature.


	What have you learned?

	The objective of the success criteria was to allow the students to take responsibility for their own learning by referring back to the criteria throughout the session and, most importantly, to allow them to be able to assess their work independently and with a peer. This AfL strategy worked very well for the pupils within the class, as it enabled them to understand exactly what they should be including in their webpage. Previous lessons without the use of success criteria resulted in the pupils not fully understanding the lesson objective and what their work should include. 

The use of a tick box for both self and peer assessment allowed a visual aid within their book to refer back to when completed. Peer assessment also enabled students to assess one another’s webpage and give feedback to the individual. This was important to the lesson as it allowed the pupils to work collaboratively as pairs and be critical of others’ work.  


	What next?

	Overall, the use of success criteria is important within practice, especially when there are several criteria expected of a pupil’s work. However, during the lesson, it was quickly realised that some areas of the task could have been differentiated for the ALN pupils, and a possible consideration during this lesson was the use of differentiated success criteria for these individuals, to ensure that they did not become overwhelmed by the task and my expectations of them. Therefore, if I were to do this lesson again, or any lesson with success criteria, I would ensure that I develop differentiated success criteria, as this would then allow the ALN pupils to be fully engaged with different expectations while still meeting the objective of creating a webpage. 






	Professional Experience Template 2
	
The Gift of Nothing – Anti-Bullying Week


	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	This was a lesson during Anti-Bullying Week to give the pupils the understanding of what the ‘gift of nothing’ means. It involved me reading the story as an introduction and a hook to the lesson, and then the rest of the lesson was followed by several blended learning experiences such as discussions between groups and also the opportunity to write in books. The first task was for pupils to read the scenario that stated one person felt that a gift of nothing is pointless and that if it is nothing then it is not a gift, but the other felt that a gift of nothing can mean many different things. The pupils then had to discuss in groups their own beliefs and opinions, come to a consensus as a group and share it with the others. This worked well, as it allowed the pupils to communicate and to consider different points. The second task was to complete four sentences from the sentence starts provided, discussing their own opinions on what the gift of nothing means to them. This was a very interesting task, as the pupils came up with some lovely ideas suggesting that the gift of nothing can mean more than just a present, such as someone’s time or friendship. The third task was a group debate with probing questions to structure debate. Finally task 4 was an opportunity to write a paragraph about the perfect gift of nothing for them, using the three key words (time, love, ability to read). 


	What have you learned?

	This lesson was a good opportunity for the children to experience blended learning, as it allowed for good open discussions, where some children really did develop a good discussion around the true meaning of the gift of nothing. However, it was difficult to ensure that the ALN students had a good amount of input to ensure learning could occur within the discussion, but they were actively engaged in the writing task because of the differentiated task designed for them. I do feel it was important to organise the groups into mixed ability groups for the discussion activity, as it allowed pupils to learn from others and showed a good amount of progression from students of all abilities. I can now see from the session the importance of a blended learning experience, not only because they were using different skills throughout the lesson but also because the pupils were much more engaged in the different activities, as opposed to just a writing activity or a discussion.


	What next?

	To develop from this experience, I have now seen the importance that a blended learning experience provides to the students, as it gives them the opportunity to have different activities and different ways of learning. It is also important because the discussions give the pupils a good foundation to learn from their peers to then take this knowledge to their books when writing independently. I will now aim to develop a blended learning approach for my lessons in my future practice to ensure the pupils get a range of experiences. I will also consider experiences together with the use of technology, as this can easily be implemented into practice and discussions, such as this lesson, as it is important to give the children the opportunity to develop their digital skills during tasks and a blended learning approach can provide many different experiences and activate many different skills during one lesson.




	Professional Experience Template 3
	Who is Sam? - Anti-Bullying Week


	Pedagogy Standard
	Real-life authentic contexts


	What did you do and why?

	During the Anti-Bullying Week, I planned and taught a lesson about the effects that bullying can have on people to help pupils understand that bullying is not an acceptable behaviour and that being kind, thoughtful and respectful to others is vital for individual wellbeing to be realised. For the lesson I used a video of a bird being bullied by a group of other birds, followed by a class discussion to consider why the bird was being excluded. Then, leading on from this, the lesson was about linking bullying to the school environment, as for the second task I placed the class into five groups and provided them with a pack of scenarios, during which they were required to organise all scenarios under the correct definitions: Rude, Mean, Bullying, Kind. By making the scenarios realistic and relatable to the school context, I allowed the children to develop better discussion and, most importantly, discuss whether they had seen certain actions on the yard or in the classroom. 

Then for the main activity, the pupils were given a few details about the character Sam, such as “He is a 10-year-old from the school”, and they were asked to develop a thought shower describing Sam and what he is being bullied for. This gave the pupils the opportunity to develop ideas and opinions as a group and to put themselves in Sam’s shoes, as he was new to the class. As a final task the pupils listened to the poem of “Samantha-Jayne” and were asked to complete a role on the wall in their books describing her feelings inside and out.  


	What have you learned?

	This lesson was a valuable experience for me and the pupils, as it gave them the opportunity to discuss different thoughts and feelings about bullying as a class and in small groups. The use of a real-life context as a theme to the discussion enabled the pupils to really consider how they would feel if they were being bullied in school or what they would do if they saw someone being bullied on the yard. The approach of using a real-life authentic context within a session such as this is important, as it puts it all in perspective even more, real-world examples demonstrate the complexity and unpredictability of real issues, they are highly engaging, stimulate critical thinking and get students to think about solutions, rather than just focus on the problems they can, and most probably will, face.

It therefore provided real-life examples for the children and developed a better discussion within the class, as the pupils were able to develop their own opinions.


	What next?

	Through further reading it is now understood that it is only when student initiatives are directed towards a genuine audience, beyond the classroom, that learning becomes truly activated. Therefore, using a real-life context allows the students to develop a true understanding of the lesson objectives and outcomes, as they are able to relate the learning to everyday life. I feel that this can be met in many different areas and will be something I will consider as a teacher moving forward into my practice. One area I find myself using real-life context within the lesson is mathematics, as the children develop a better understanding, for example with the use of a real-life scenario when using long multiplication. This can be applied in many ways, and I feel it is important to consider for the pupils’ development and my own development as a teacher.





	Professional Experience Template 4
	Children in Need Fundraiser – Mathematics and Numeracy, Languages, Literacy and Communication, Expressive Arts and Health and Wellbeing.

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	For Children in Need, I planned and taught a lesson where the pupils within year 6 needed to develop a fundraising event incorporating many areas of learning, such as use of the profit and loss session from a lesson taught during the week and creating a poster and also a slogan to catch the eyes of the audience. The aim of this lesson was to get the pupils thinking about key terms used throughout their week of learning and to get them to work collaboratively to develop a plan for their fundraising event. 

All groups developed many skills during the lesson as they were required to communicate as a group to assign different roles. Some were working out the price list of all materials needed for the stall and then using column addition and subtraction to develop an appropriate cost price that would give them a profit. During this they were required to use trial and error to ensure that the profit was good enough to donate to charity. Then the other half were required to consider how they were going to advertise their stall and what type of slogan they would use on their poster. One group used the slogan “Fruit Blast” for their fruit smoothie stall. Then finally the groups were required to come together to present their fundraiser to the rest of the group, which required good communication skills to present their key findings. 


	What have you learned?

	The main objective of the lesson was to get the children to consider the importance of making a profit to allow them to give money to Children in Need. It was also an opportunity to develop their Language, Literacy and Communication skills by developing a poster with a stall slogan and by also considering Expressive Arts to ensure their poster stands out to the public. 

Therefore, this was an opportunity to incorporate many areas of learning into one lesson. It was a successful lesson, as all pupils were engaged, and it seemed that it was due to the context of the lesson that the pupils did not feel as though they were using these skills but that it felt natural. It is now clear that there are many opportunities to incorporate a cross-curricular approach within my lessons, and it is important to do so, as it is a creative way to develop children’s knowledge, skills and understanding while motivating them to learn through stimulating, interconnected topics such as this. 


	What next?

	I now feel I have developed a better understanding of the use of a cross-curricular approach when teaching, especially after seeing it in practice, as it allows the pupils to become engaged with many different skills. So, moving forward into my practice, I will always consider the possibility of developing a lesson such as this where it crosses over multiple AoLEs to ensure that cross-curricular learning can occur. As research suggests, it fosters teamwork, new discoveries, more motivation, and more knowledge of the learning process. A greater appreciation of the learning process leads students to becoming life-long learners, which is an important aspect of the Welsh curriculum. Therefore, I will always aim to discuss with the class teacher/mentor any possibilities of implementing a cross-curricular approach within my teaching. 







Assignment: Part 2

1. Introduction

The purpose of this essay is to critically reflect on the progress made within the planning, preparation and teaching of lessons that incorporate specific pedagogical principles and to identify one of the four chosen pedagogical principles as an area for development for future practice, to then justify the next steps for progression as an educator. Helyer (2015) suggests that good reflective practice from a work-based learning (WBL) experience such as placement as a trainee teacher enables educators to improve ongoing practice, by using the information gained from experience. It is important to the new curriculum for Wales that teachers hone their reflective skills to develop a better understanding of the pedagogies used within practice, as this can become effective practice to improve learning and teaching and can provide a strong platform for innovation as we plan and develop our new curriculum (Hwb, 2020a). 

The four pedagogical principles focused upon whilst critically reflecting were the use of 1) assessment for learning, 2) blended learning experiences, 3) real-life authentic context, and 4) cross-curricular themes. Through careful consideration and critical reflection, the principle and aspect of practice from the teaching experience chosen to research and develop further within this assignment is the use of assessment for learning (AfL) highlighted within part 1 of the professional experience template. This was identified because of the impact that the use of AfL had on personal practice. It will now be explored in detail to understand the impacts it can have on the learner’s progression within the classroom. Donaldson (2015) suggests that if implemented appropriately effective teacher assessment can ‘double’ the rate of learning. However, through the development of critical reflection on experiences with the use of AfL, it is important to consider the needs of all pupils within the class and the use of differentiation when using a success criteria to assess the learning of the pupils. Therefore, this will be explored through the engagement of a literature review to develop a critical discussion of the need for AfL and considerations of differentiation to ensure inclusion within the classroom environment, as well as considerations of the role of peer and self assessment and the benefits this brings to the learners’ progression.

2. Literature Review

A literature review is designed to provide a comprehensive overview of the literature related to the chosen theme/theory/method and to synthesise prior academic literature to then construct and demonstrate a foundation of knowledge, whilst also including a critical reflection on the material used (Paul and Criado, 2020; The University of Edinburgh, 2021). Thus, this section will address the key points around the use of AfL within the classroom, highlighting similar and/or different perspectives that exist within this area, to generate discussion and critical reflection of the impacts that the use of AfL has on pupils and the need for differentiation when developing an AfL strategy, such as the success criteria used within my lesson, as well as linking the use of the success criteria to self and peer assessment and its significance to the learning and progression within the classroom. 

Assessment as a general term has been widely acknowledged to have an important role within education and is said to play a critical part within the teaching process, as it allows teachers to classify and grade their students (Tosuncuoglu, 2018). However, the Welsh Government (2013) suggests that AfL is not the same as assessment in its traditional sense of gathering evidence to measure and grade students’ progress, but it is much broader and develops a culture of dialogue, observation, reflection and feedback to enhance ongoing learning. Black and Wiliam (1998) also suggest that there are four different elements of AfL: questioning, quality of feedback, sharing criteria with learners and peer and self assessment. Over recent years the forms of assessment have been changing from an assessment of learning approach, which is the understanding of students’ learning, to a more student-centred approach through the use of the different elements of AfL, as students should be actively engaged in their learning process and the use of AfL is noted to increase student engagement and is more about learning for further development (Parsons and Taylor, 2011). In addition, Aspinwall et al. (1994) adapts this by suggesting that in order for AfL to be meaningful students must be provided with a performance indicator such as a success criteria which allows achievement within a lesson to be assessed and is also useful for setting goals and clarifying objectives for students. The use of success criteria within lessons sets standards for the pupils to follow during the tasks, which then, once again, influences the students to take control of their own learning. This then links well with another pedagogical principle, as the curriculum for Wales suggests that “good teaching and learning encourages children and young people to take increasing responsibility of their own learning” (Donaldson, 2015, p. 68). 

However, Didau (2015) questions the effectiveness of success criteria, as he suggests that the use of success criteria as well as learning objectives can inhibit creative thought and exploratory approaches to learning and decrease dialogic discussion as well as engagement with the curriculum (Crichton and McDaid, 2016). From a research study conducted by Crichton and McDaid (2016), students felt that the teachers used success criteria within their lessons but never really referred to them and suggested that there seemed to be very little discussion between the learners and the teachers about the success criteria. This will therefore immediately take away any critical thinking by the students because they are not being actively engaged with the success criteria, and these can become more effective for both the teachers and students if discussed as a class. This was realised from personal reflections on my own experiences with the use of success criteria. The lesson reflection shown in part 1 was on the use of success criteria and using these to guide the lesson discussion on how to create a webpage with the correct features by discussing the expectations with the students. This suggests that for success criteria to become meaningful to the students, the teacher must develop a discussion on the expectations of the criteria before they start the task (Clark, 2021), as it was found from one of my lessons within the placement experience that without the use of dialogue with the class on the success criteria provided, the students never truly engaged with the process, as only a handful of students realised the expectations set for them at the start of the lesson, due to my not addressing the success criteria as a class.

In addition, from the experience of the use of success criteria shown in professional experience template 1 and many other experiences of their use within my teaching, it was clear that there is a need for consideration of pupils’ ability and differentiation of the criteria. This is supported, as much literature emphasises the importance of differentiating targets and goals for the students, as differentiation of success criteria makes it clear what learning goals look like in the classroom (Hargreaves, 2013; Wiliam and Leahy, 2016; Eysink and Schildkamp, 2021). Additionally, it was discussed within a video from the Teachers TV/UK Department of Education (2009) that there is the need to develop success criteria to challenge the different abilities, and to also keep the success criteria simple and attainable for the Additional Learning Needs (ALN) students, to ensure that all the class succeeds in the overall task but some also succeed beyond the basic level. 

It is proposed that differentiated instructions are based on the differences between students and an approach to this is to “let students work on common, complex ‘whole’ tasks with common goals, but to tailor support – learning routes – for finishing the tasks to the students’ needs” (Westbroek et al. 2020, p. 957). This approach could have benefited some students within the class if had been used correctly, as some felt overwhelmed by the criteria and instructions set for them, and thus I could have tailored the expectations and developed differentiated success criteria for the ALN students whilst ensuring continuous support. This is important to consider within education in Wales, as the new curriculum for Wales aims to become an ‘inclusive curriculum’, where we as teachers should move away from a standardised approach which may focus on the needs of the ‘average’ student and instead should aim to encompass the diversity of needs of all learners (Knight and Crick, 2021).

The use of success criteria in the lesson shown in my professional experience template also allowed the opportunity to implement a second element of the different AfL strategies, as it also allowed the students to engage with peer and self assessment at the end of the task.  According to Ratminingsih, Artini and Padmadewi (2017), a meaningful assessment is one which provides authentic and contextual tasks such as self assessment, as students make judgments of their own work, while within peer assessment they make judgments of other students’ work. Additionally, peer and self assessment in education can contribute significantly to the learning experience of pupils because they gain motivation and confidence (Ahmed, 2018). This AfL strategy worked well during this lesson, as it allowed the students to take active involvement in the learning process and assessment of the activity (Panadero, Jonsson and Strijbos, 2016), which, again, is essential to the new curriculum for Wales. Donaldson (2015) suggests that self assessment is a valuable opportunity for children and young people to take more responsibility for their own learning, by reflecting on their understanding and performance in relation to the clear criteria set out. This was heavily shown within this lesson, as they used the success criteria from the lesson to assess their work by ticking each criteria, which gave them an opportunity to check over their work, as some errors can be easily missed. 

However, Topping (2003) proposes that some teachers face problems within their practice when using peer and self assessment, as he suggests that some teachers become anxious about the quality of feedback and assessment being made during these practices and whether it becomes valuable to the students’ learning. On this issue it is also suggested that a good starting point for teachers when using peer assessment within their practices is to consider modelling the process to the pupils, such as by giving the pupils constructive feedback (detailed comments and objectives) (NFER, n.d). A good way of doing this might be to use other students’ work from previous years, which then allows teachers to model the type of constructive feedback that might be given or even providing a list of questions that the pupils might ask. This was important within my own practice, as I found that using work from previous years can develop a discussion with the class and enable the students to think of constructive feedback and was then also beneficial to the process of peer and self assessment at the end of the lessons. It is important to add that the use of success criteria provided the students with clear targets and gave them a good guideline when assessing their and their peers’ work. It was discovered from experience that without the use of success criteria, when it came to self and peer assessment, some of the feedback and comments were not constructive enough and the assessment process became quite lost. 
Vygotsky (1978), a social constructivist, suggests within his work that learning has social origins and an individual’s development cannot be understood without consideration of a social context. He argued that higher mental functions occur when learners interact with each other and the outside world (Li and Gao, 2016). One of Vygotsky’s key theories from his work on social constructivism is the importance of the More Knowledgeable Other (MKO), which is defined as someone who has a better understanding or a higher ability level than the learner, with respect to a certain task or concept. On many occasions the MKO is usually considered to be the teacher; however, the use of peer assessment can enable the pupils to become the MKO and influence the other child to learn new skills (McLeod, 2014). In addition, Li and Gao (2016) suggests another key concept of social constructivism that has strong correlation with the MKO, which is the Zone of Proximal Development (ZPD). This was defined by Vygotsky as a concept that relates to the difference between what a child can achieve and to what a child can achieve through guidance and encouragement from a skilled partner. Vygotsky, therefore, views the interaction with peers as an effective way of developing knowledge, as is underlined by the importance of teachers using cooperative learning experiences such as peer assessment where less competent children develop with help from more skilful peers, by using the ZPD (McLeod, 2014). 

Some researchers have critiqued Vygotsky’s theory of the MKO and ZPD, as some believe it can hinder the understanding of a child’s achievement and understanding as it makes uncertain what the child is able to do individually and what they can do with support (Wood, 2010). However, the social constructivist approaches known as the MKO and ZPD within assessment allow the students to understand and act on what they can do independently using self assessment. Then with assistance from peers, the students advance their concept, knowledge and improve the quality of their work (McLeod, 2014). This played an integral role within my lesson, as I allowed the students to self assess their webpage against the success criteria using the tick boxes and to then engage with peer assessment. This enabled the students to develop a social dialogue in pairs, to give feedback on their work, and to then, most importantly, allow them to pick up new ideas from their peer to then develop within their own work.

3. Conclusion

It is now understood that AfL plays a crucial role within the classroom, is noted to increase student engagement and is more about learning for further development (Parsons and Taylor, 2011). It is also an area that contributes well to the standard for effective pedagogy, as assessment is used to understand pupils’ progression and can be achieved through many forms of assessment. Through engagement of literature and reflection on own practice, it is now clear that the use of different areas of AfL can increase student engagement and develop the quality of work being produced. It has been highlighted that using success criteria provides goals and clear objectives to the students to work towards within their lesson (Aspinwall et al. 1994). It is important for me as a developing educator to use success criteria within my teaching approach to enable the students to take control of their own learning and to develop their independence to take forward into the real world. This is ultimately as important to the Welsh curriculum as it is to my own practice, as they aim to embed a more student-centred approach into the classroom and to allow “young people to take increasing responsibility of their own learning” (Donaldson, 2015, p. 68). 

However, it is important for teachers within Wales to become reflective practitioners in order to develop alongside the curriculum changes, as literature suggests that teachers must consider the role of differentiation when developing and using success criteria within their teaching (Hargreaves, 2013; Wiliam and Leahy, 2016; Eysink and Schildkamp, 2021). Therefore this is an area that I wish to develop within my practice to ensure that the criteria is suitable and attainable for every pupil within the classroom, as within my first few lessons of using class criteria I developed, it was clear that they did not suit the ALN students, as they were overwhelmed with the information and were not able to process any learning or development. In addition to this, a critique was made within the review of literature which suggests that in order to create success criteria that work and become meaningful to the pupils’ progression, teachers must develop a discussion on the expectations within the criteria before they start the task (Clark, 2021). This, again, is a crucial area that I must consider moving forward into my practice, as it is evident from personal experience that when I did not address the success criteria with the pupils, they did not fully engage with the process and became lost within the lesson, which resulted in pupils not meeting the aims and objectives at a high-enough standard.

In addition, the importance of the use of peer and self assessment was raised within the review of literature, as it went hand in hand with the success criteria during the lesson. I feel it is an important area to consider for future practice, as the use of this AfL strategy with the success criteria can contribute significantly to the learning experience of pupils and allow the students to take active involvement within the learning process and assessment (Panadero, Jonsson and Strijbos, 2016; Ahmed, 2018). This is an important pedological standard for teachers to achieve, as they must influence the learner to lead their own learning through reflection such as self assessment. The use of these AfL strategies can also contribute to the curriculums purposes as it influences the pupils to become ambitious, capable learners who are ready to learn throughout their lives (Hwb, 2020b). Furthermore, it is highlighted that some teachers can face some issues when using both peer and self assessment as an AfL strategy, as it is suggested that some feel anxious about the quality of feedback and assessment being made and question if it is valuable to the pupils’ learning and progression. However, much research suggests modelling within teaching as a solution to this grey area to then show to the pupils what assessment looks like in practice by showing them what good constructive feedback looks like. Thus, this is an important consideration that will be developed further within future practice and can be achieved using the work produced by previous pupils. 

Finally, the use of peer assessment was suggested as a useful method to enable interaction with peers. Vygotsky’s theories known as the MKO and ZPD were suggested as key theories linked to peer assessment, which allow for students to learn from their peers and enable the student to progress through the support of other students holding more knowledge (McLeod, 2014). Because a concern was raised that the use of peer assessment can affect the teachers’ understanding of the students’ own achievements, it is important to ensure in future practice that the use of self assessing is completed and recorded by the students to indicate what they achieved alone and then to allow peer assessment to enable a collaborative learning environment. 

To conclude, it is imperative that I consider the research and my own critical reflections of the use of these AfL strategies to understand what went well and what needs to be considered for future practice. There were many areas of both the success criteria and the use of self and peer assessment that worked well; however, there were also areas listed that need to be considered when implementing these strategies again that will make them more beneficial and successful to me as a teacher as well as the pupils’ progression and learning experience. 
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