Part 1

Q1. Assessment is an integral part of the teaching and learning process. Outline the main aims and purposes of using assessment in physical education
Before we can talk about the aims and purposes of assessment in physical education, we have got to understand first of all what we are trying to achieve through these assessments, and what results we are hoping to find from the assessment. Each school and PE teacher are different and thus have different values when it comes to the aims of physical education. The Department of Education of England (2013) states that the aims of PE are for pupils: 
“to develop competence to excel in a broad range of physical activities, are physically active for sustained periods of time, engage in competitive sports and activities and lead healthy, active lives.”
If these are the main aims of PE then this should be what we are assessing and this should then determine what the aims and purposes of assessment are. Some teachers will argue that assessments happen in every lesson in either a formative or summative. They argue that formative assessments are used to understand if the students have learnt information that has either just been given to them or from previous lessons, i.e., via questioning. Summative assessments however are continuous assessments that make up a summary at the end of term of a block of work. This could be the aim of assessments as every other subject in the school will give the children a mark at the end of the term or the school year. The Department of education in Northern Ireland (2018) state that the purpose of assessments are “to allow teachers see what progress your child is making and provides teachers with information which assists them to plan future areas of learning”. While assessments also allow for the teachers to report their assessments results back to the students giving them the opportunity to see where they are and how they can improve and also where they need to improve for them to achieve a higher grade. Penney et al (2009) states that “quality assessment practices in PE should focus on intended student learning”. Overall, the aims and purposes of assessment in PE are to understand where the students are in terms of their holistic PE knowledge from all domains and provide feedback to students and teachers alike to see where more time needs to be spent learning to achieve the next grade.
Q2. Several factors are considered important for teachers to create effective assessments. Outline the key characteristics associated with creating high quality assessments for physical education
High quality assessments in PE can come in many different formats. Recent research has indicated that traditional methods of assessment may not be the most applicable in modern times. Borghouts et al (2017) found that many teachers use formative assessments to support the students learning process while schools use a summative assessment to determine the grade of the student. Borghouts also found that the most common type of assessment is teacher observation. But recent educational studies have shown that the more engaged the students are with the assessments the higher the results. Leirhaug and MacPhail (2015) found that involving students in self- and peer-assessment and activating students as owners of their own learning is as important as sharing the results with them. They found that by involving the students in their own and their peers assessments that they were more engaged in the tasks and were benefitting from this increase in responsibility. Aarskog (2021) stated that “In contemporary educational literature assessment is viewed as a key element of pedagogy”. While also suggesting that students need to be involved in the assessment process as part of this pedagogy. Aarskog also found that “student self- and peer-assessment is viewed as a vital component of the assessment processes occurring within pedagogical practice” and needs to be continued to see the benefits long term. Overall, the key characteristics of high-quality assessments are to allow students to be a part of the assessment of their own and others, while also using both formative and summative.    


Q3. There are a range of different assessment procedures that teachers can adopt within their programmes of study. Outline a range of different types/forms of assessment in physical education and discuss the advantages and disadvantages associated with each
There are 2 main types of assessments used in schools on a day-to-day basis. They are assessment OF learning and assessment FOR learning (New South Wales (Australia) Education Standards Authority (2017). Assessment of learning assists teachers in using evidence of student learning to assess achievement against outcomes and standards, this could also be known as summative assessment where teachers can use the evidence to give a grade at the end of a block of work. The benefit of this type of assessment allows for teachers to have a grade for the pupil and see how their progression from block to block. Whereas with this summative assessment it relies on formal assessments so may not always get the most accurate results if the student doesn’t perform well on that certain activity on that certain day. Assessment for learning involves teachers using evidence about students’ knowledge, understanding, and skills to inform their teaching. This is also known as formative assessment where teachers use different forms of assessment, such as questioning or observations in a practical PE case, to understand where the learner is in term of their ability or knowledge levels. The benefit of this type of assessment is that it is less formal and putting the students under less pressure allowing them to show their skills easier. Whereas with this type of assessment it is hard for the teacher to question or observe everyone to get the full insight of their knowledge and thus make them miss students out and leave them behind in the work. Tolgfors, B., & Öhman, M. (2016) found that for assessment for learning to be successful it must include student participation in the assessment process, the quest for authentic assessment, a better alignment between curriculum, pedagogy and assessment and the students’ right to know what will be assessed in advance. 
 
Q4. Fundamental movement skills are considered the building blocks to movement competency. Teachers can adopt a range of strategies to assess fundamental movement skills. Outline potential methods used to assess fundamental movement skills in schools and discuss the advantages and disadvantages associated with each
Fundamental movement skills are a big part of childhood and development in young children. The mastery of these fundamental movement skills have been linked to contributing to children's physical, cognitive and social development (Lubans, 2010). Lubans (2010) also describes the fundamental movement skills into 3 categories, Locomotor, Object control and Stability. Locomotor can include running and hopping, object control can include catching and throwing and stability can include balancing and twisting. These movement skills can be assessed in many different ways in a primary school setting such as PE lessons where they have to throw and catch different object of varying difficulty to assess their level. While the children run around during the PE lesson or during their breaktime teachers could assess their running technique or how they move around the space in different ways. Teachers could also test the children's stability by making them do certain balance tests disguised as games such as stuck in the mud or other fun children's games. The western Australia department of education (2002) created handbooks showing how to assess children's fundamental movement skills these were statements that described what each child should be doing to achieve the highest assessment level. The method of assessment can vary depending on the outcome. If the assessment looks at running for example, if 2 children have a race and one child has perfect technique but loses to a child who is faster but doesn’t have perfect technique then which child should get the highest score? The interpretation of the assessment criteria needs to be taken into account when assessing the children as even though the technique might not be perfect on paper the outcomes of the action may prevail as they still achieve the right result.        




Part 2

Q1. Testing of physical fitness within school based physical education is considered a contentious topic. Critical discuss the use of physical fitness testing as part of a physical education programme in schools
There is a debate still ongoing in physical education on the controversial and dubious topic of fitness testing in schools. Whereas some are against fitness testing like Rowlands (1995) with the paper “The horse is dead, lets dismount”, there are others such as Cohen (1995) suggest that fitness testing can still play a part in physical education but that it needs to be in the correct manner and only used occasionally. Whereas Lloyd et al (2010) suggest that the horse is dead but that we should be riding a zebra instead as the fear of fitness assessment shouldn’t outweigh the benefits we receive from the results of these assessments. Lloyd also states that “Fitness, physical activity behaviour, motor skills and knowledge are all important components of the physical education curricula and are potentially powerful indicators of child health”. This was correct when the article was released but with the new curriculum in Wales being released (Welsh Government, 2022) there is less of an emphasis on physical fitness levels. The new curriculum removes physical education and replaces it with health and well-being. The new what matters statements in the new health and well-being includes “health promoting behaviours including physical activity” with no mention of fitness at all. Looking at the modern-day curriculum it seems as if Rowlands suggestions 27 years ago are finally coming to the fore but should this be the case? This theory was also supported by Cale and Harris (2009) who state that given the evidence from their research they conclude that “much of the fitness testing carried out in PE may well represent a misdirected effort in the promotion of healthy lifestyles and physical activity” and that time in PE should be better spent. This way of thinking has been disputed for many years and will continue to do so until either there is no fitness testing in schools or there is no more PE or health and well-being to dispute about, neither of which are going to happen soon. On the other side of this argument lies Naughton et al (2006) who claims that fitness testing has “become synonymous with cardio-respiratory fitness, with critics referring to the ad hoc way in which the 20-m shuttle-run is implemented in British schools”. Even though this multi stage endurance test is part of fitness testing there are many more tests that are used that cater for all aspects of fitness including balance, strength and co-ordination. These tests are all useful in determining not just whether a pupil is physically fit but also if they have the fundamental movement skills as mentioned in previous questions. Cohen and Sandercock (2015) also state that fitness testing can be the vehicle that can challenge “pervasive and potentially harmful assumptions about the relationship between body size, health, and fitness”. They go on to state that fitness tests can challenge the notion that “being overweight is incompatible with being fit and healthy, while thinness equates to good health and fitness” with the variety of tests and scores likely to fluctuate through them all it can give the students a holistic view of their fitness and see how and where they can improve.    






Q2. In their guidance to policy makers for creating high quality physical education programmes, the United Nations Educational, Scientific and Cultural Organization (2015) highlight physical literacy as the core outcome of structured physical education provision. As such, the assessment of physical literacy is vital. Critically discuss a range of strategies schools could adopt to assess the physical literacy of their pupils. As part of this, comment on the advantages and potential challenges faced with these methods of assessing physical literacy
Physical literacy as defined by the International Physical Literacy Association (IPLA, 2017) is the “motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life”. While Sports Australia (2019) describe and demonstrate physical literacy into 4 domains: Physical, Psychological, Social and Cognitive. As schools already assess children constantly you could think that it could be easy to assess physical literacy but it has more challenges. Whereas above talks about assessing FMS and this can come under the physical domain of physical literacy the other domains may not be as easy to assess. Robinson and Randall (2017) describe that physical literacy was assessed mostly on the physical domain “to the exclusion of its other dimensions, namely the affective, social and cognitive aspects”. The current way the UK Youth sport trust (2017) assess physical literacy is through a questionnaire that ask for the response to over 200 statements that relate to the 4 domains. Yet Green et al (2018) found that in this questionnaire “the number of questions being addressed and a limited focus on engagement and motivation suggests that the tool may not be the answer to charting a physical literacy journey”. Green et al (2018) also looked at other countries and how they assess children's physical literacy and found that Canada had created a ‘passport for life’ and this is used as a formative assessment tool that is “designed to improve student learning, assist in goal setting, set standards that promote learning and positive attitudes, and act as a resource”. Young et al (2021) found that through assessing physical literacy it can allow for the 4 domains to be opened up in a broader manner that can show the importance of the lifelong physical activity participation across the school and wider community that can accommodate student ownership. Young (2021) also goes on to suggest that by allowing the assessment methods to be more adaptable it will encourage even more physical activity in young children. This followed on form work by Edwards et al (2018) who found that “by adopting simplistic and linear methods, physical literacy cannot be measured/assessed in a traditional/conventional sense”. Therefore, recommended that researchers are more creative “in developing integrated philosophically aligned approaches to measuring/assessing physical literacy”. The challenges faced by schools when attempting to assess physical literacy are difficult to overcome currently as there is no framework available that can accurately measure or assess where a child is at in their physical literacy journey. But teachers could easily observe the physical domain during PE lessons and breaktimes. They could also observe the social interactions that occur during these activities that inform the social domain. The difficult part is assessing the motivational and affective domains but with clever questioning and allowing the students to say how they feel they could assess the children's physical literacy and measure where they are on their journey.
