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Chapter 1
Essay

Within the following essay the writer will compare and contrast the approaches and range of two vastly different educational settings.  Firstly, a small rural coastal primary school (setting A) and secondly a large urban mainstream secondary school (setting B).

According to Foundation Phase: Outdoor Learning Handbook, (WAG, 2009) the Welsh Assembly Government is leading the United Kingdom in its development of learning outdoors and puts great emphasis on its benefit and advantages, such as allowing children to be creative, and noisy, as well as the physical benefits of running, skipping, and jumping (WAG, 2009) away from the confines of regimented classroom settings, so often associated with school.  It also allows for the development and greater understanding of risk which is a fundamental part of not only outdoor learning but also growing up.  In understanding from an early age how to manage and assess risk this allows for the continued development of confidence, an understanding of consequence, and the building of resilience (Sandseter, 2011).  The environment in which children play also factors in not only the level of risk associated with the experience, but also the type of play experienced in the setting.  For example, if children play in a wood with fallen trees to climb over or crawl under, this will no doubt spark their imagination to invent scenarios or stories and role play based on films they may have heard or seen and will be far more appealing and adventurous to some than a visit to the local park which contains swings with enclosed seats and rubber matting all behind steel railings where imagination may be hindered by the restrictions of confinement (Sandseter, 2009). 

Wales was also the first nation in the world to pass legislation for children’s play not just at school but in the community and as part of section 11, Play Opportunities, Children and Families (Wales) Measure 2010,  published in 2014, Wales – a play Friendly Country Statutory Guidance (WAG, 2014), details the obligations of local authorities (LA) to ensure sufficient play opportunities are available to all children within their areas.  

It fully acknowledges the need for children to have acceptable levels of opportunity for beneficial risk taking and that the natural environment, along with other children, loose parts, as well as challenges and uncertainty, the natural elements which stimulate the senses should all be available for children to enjoy during play (WAG, 2014).
Setting A is a primary school located a few miles from a popular coastal resort and services the children of the surrounding areas.  Set in its own secure grounds with woodlands to the rear. The school has a large playing field which is utilised for sports activities and games.  It also has flower and vegetable gardens which the child are actively involved in caring for and growing season of produce for use in the schools on site kitchens as well as supplying local residents.  It has a large court sized playground with various painted tracks and activities for use in games lessons as well as ride on toys of varying sizes and material to play with.  There are things for building, and stacking.  It has a purpose built outdoor covered learning area which is used by all ages for interactive learning such as muddy maths, where children use soil to show comparison weights of certain items and wet play for learning about volume.  This area is also used as an extension to the main classroom as part of the foundation phases learning through play.  The children not only have insect hotels made from fallen wood collected from the adjacent woodland but many bird feeding stations set up in the grounds as well as owl and bat boxes.  Old tyres donated to the school are used as wildflower gardens around the perimeter to encourage bees and other insects which in turn teaches the children about pollination and the delicate balance of different eco systems in our natural world.   The school has strong links with the local community and farmers not only bring in baby animals for the children to learn about they also welcome them to their farms so they can see milk being drawn from the source. Lessons in school are conducted wherever possible in the outdoors and natural materials used to aid in this goal, handwriting practice for example, is done with chalk on the playground surface.

In stark contrast to this, setting B is a large comprehensive secondary school situation in a large market town with pupils from many diverse and geographical backgrounds.  The building itself is highly innovative boasting many sustainable and environmentally friendly features such as rainwater capture for all toilets, a biomass recycling plant for heating and hot water, as well as photovoltaic panels for electricity to supply computers.  Despite being situated meters from the tree-lined banks of a river, on the outskirts of the town and a few short miles from where the river meets the sea, the site itself boasts very little green space within its high fences, and certainly not enough for use by all.  The sites design affords several areas between sections which means that not all pupils can be in one area which in itself causes problems for supervision and does not promote interaction of all age groups.  
The building is surrounded by concrete with occasional trees dotted around, most of which have very few branches and even less leaves.  
Pupils can play ball games away from building to minimise risk of damage or disruption due to a split timetable, meaning either upper or lower schools are on different breaks and so lessons are always in operation throughout the building. There is an amphitheatre which was built to make use of a natural basin in the school grounds but even this has concrete seating.  It is used for assemblies and drama classes, weather permitting, as is prone to flooding.  The timetable for setting B is such that pupils move from class to class for lessons throughout the day with the emphasis being on the rigid timetable. Teachers remain in their classrooms, which in itself makes for difficulty in flexibility of lesson adaption due to time constraints.  However, the effort to improve surrounding is visible with flower boxes to encourage insects and wildlife but sadly these items are mostly short lived due to the disregard of property by individuals despite the repeated efforts of others.  

Pupils in setting B follow a set and almost unbreakable timetable of structured lessons received in classrooms, with pupils in key stage 3 reminded regularly of the importance of concentration and focus in order to fully embrace learning in preparation for GCSE exams in years 10 and 11 and pupils in key stage 4 reminded of the importance of their upcoming exams, and only then are field trips organised as part of structured course work.  Since the Covid 19 lockdowns of 2020 and 2021 the focus of many schools has been the mental and emotional wellbeing of its pupils and the time spent away from others.  Sadly however, the focus of league tables and exam results is ever present the further into education pupils travel, even to the detriment of the potential use of outdoor spaces and the widely recognised benefits to both pupils and staff this can bring (Williams, 2022).  
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Chapter 4 
Literature Review

Within the following literature review the writer will endeavour to provide a brief synopsis defining the role of outdoor education, along with recognised theoretical perspectives on children’s social and cognitive development as a direct result of play in a natural environment.  Through critical analysis and evaluation of previous research, comparisons to current policies and practices, conclusions can be drawn regarding the relevance and significance of its place in our curriculum today.

According to Priest (2010) a new definition of outdoor education can be based on the following six key points:  it is a method for learning, it is experiential, it takes place outdoors, it requires the use of all senses, elements, and domains, it is based on an interdisciplinary curriculum, and it is a matter of relationships between individuals and nature (Priest, 2010).  This is vastly different to the definition given by Donaldson and Donaldson (1958) over twenty-five years ago, when they described outdoor education as ‘education in, about and for the outdoors’ (Donaldson & Donaldson, 2013).

Prior to the nineteenth century children would have spent the majority of their time outdoors, playing and learning valuable life skills, the seasons would have dictated the curriculum and learning of the day.  Children would have been required to assist in the growing of crops and tending of livestock (Knight, 2013).  Following the industrial revolution and the move by many from countryside to towns and cities in order to work in factories meant the access many children had to the countryside and fresh air became something afforded only to the privileged classes.  This along with the inadequate schooling of children became something that concerned both education and health care professionals of the time and champions such as Froebel (1782-1852), and Pestalozzi (1746-1827), recognised the importance of play and outdoor space in children’s development according to Pugh (2014). 

Friedrich Froebel (1782-1852) had steadfast views on the importance of play in a child’s development, believing that play fostered wellbeing, enjoyment, and a fundamental source of benefit in a child’s education (Pound, 2005, pg. 15). Froebel insisted that education of young children was vital not only to their development but to that of social reforms.  
As the founder of kindergartens, Froebel (1782-1852) was the first person to articulate a theory of how children learn with instructions on how to implement these in practice and his philosophy was founded in the importance of the garden and mutual respect (Pound, 2005, pg. 15).  Another influential theorist in the field of children’s development is John Dewey (1859-1952) who firmly believed that children learn through their experiences with the world, not unlike that of Froebel (1782-1852).  Dewey also believed that education should be based on real life situations and independent thinking should be actively encouraged, he saw children as naturally curious and wanting to learn (Pound, 2005, pg. 21).  

Plowden report (CACE, 1967) into nursery and infant Schools, changed the way education views play for our children was influenced in part by Dewey’s beliefs and theories, and stated that play was the main way of learning in a child’s formative years and one in which children learn the concept of relationships, the power to discriminate, make judgements and to analyses and synthesise as well as imagine and formulate (CACE, 1967, pg. 193).  

This, along with the Rumbold report (DfES, 1990) which also asserted the need for children to be able to talk, play and have primary learning experiences as the essential part of progression in not only academic skills but life itself have been key to shaping the curriculums both England and Wales has today, with much emphasis added to the importance of not only spending time outdoors, to aid in the improvement of mental health and wellbeing but also in utilising its abundant and readily available resources for key learning experiences in order to educate children and young people about the delicate balance of ecosystems and their importance in sustaining life on our planet not only for ourselves and future generations, but also for the flora and fauna that also call it home (LTL, 2023).   Rivkin (1998) stated that one key advantage of utilising outdoor spaces provides children with the opportunities to move freely (Rivkin 1998).  Sentiments echoed by Woonton (2006), who claimed that children loved being outdoors, something which is often overlooked, stating that no matter how engaging or stimulating the classroom activities are a child will always opt to move outdoors and play (Woonton, 2006).

Learning outdoors is a concept many countries around the world have been partaking in for decades.  The first forest school was created by Ella Flautau in Denmark in 1952 as an unofficial form of day care for her neighbour’s children.  
The establishment of walking kindergartens was born out of the Waldorf-Steiner’s approach that education should be child led and adults merely facilitators (Forest School Foundation, 2020).  Forest schools or Natur børnehaver appeared in the 1950’s out of necessity due to lack of indoor space and most operate outdoors all year-round allowing children to be immersed in natures changing seasons.  The first forest school to appear in the UK came in 1995 following a visit to a Danish school by a group of student teachers from Bridgewater College (Forest School Foundation, 2020).  Familiar in most countries around the world and recognised for not only its holistic approach to nature and learning, but also for the benefits these can bring to those with social emotional and behavioural issues as well as additional learning needs (Cree & Robb, 2021).  According to Natural Resources Wales (NRW), A guide to Forest Schools in Wales (2015), forest schools provide regular opportunities for children, young people to develop self-confidence, social skills, language, and motivation as well as physical motor skills and a great understanding and appreciation for nature and the environment (NRW, 2015).  

According to Woods and Attfield (2005), an adult's responsibility in the outdoor is to promote a setting that provides lots of opportunity for children to develop and advance. Others contend that in order to completely encourage children to enjoy the outdoors, they should be permitted to make things on their own using tools from "sheds, baskets, and boxes" since "they will always use it more imaginatively than if we decide for them" (Featherstone and Bayley, 2002). 
Bruce (1996) makes a solid case for the necessity to promote children's creativity in both indoor and outdoor settings. In addition, Wood and Attfield (2005) concluded in their research that the importance of developing social skills and emotional competence in play, as it plays a role in the development of children's self-esteem, and self-confidence, all of which support effective learning.

In 2002 the Welsh Assembly Government (WAG) issued a policy statement relating to its Play Policy (Play Wales, 2002), detailing its intention to make a specific play policy for children in Wales in accordance with Article 31 of the UNCRC (1989).  

This was followed in 2010 by The Children and Families (Wales) Measure 2010, (National Archives, 2012), which was the first of its kind to set down legislation under section 11, that instructed local authorities to ensure they had sufficient and suitable opportunities for children to play in spaces available to them within the authority’s area (National Archives, 2012), this was followed in 2014 by Wales – a Play Friendly Country (2014), which is statutory guidance on how local authorities should achieve this (WAG, 2014).  

In 2018 the Children’s Commissioner for Wales (CCW) published a Spotlight Report: Article 31 (2018), which detailed the UNCRC’s (1989) Article 31: the right for all children to have rest and leisure, to engage in play and recreational activities and to participate in cultural life and the arts (UNCRC, 1989) and how in consultation with over 450 children and young people from across the country,  it would highlight how children and young people spent their free time, what activities where available to them in their area and how improvements facilities and services could be made to benefit them, as well as the barriers faced by many, such as low income and lack of public transport (Children’s Commissioner Wales, 2018).  
Children have opportunity to develop and solidify their spatial awareness and mental mapping skills through physical play in a big outdoor space that allows for a range of perspectives from various heights (Moyles, 2005). Moyles (2005), also argued that space gives kids greater room to interact with their peers and gives them the freedom to be away from adults if they choose.
The involvement of the children in compiling this report also fulfilled Article 12 of the UNCRC (1989) which states that children have the right to express their views, in all matters affecting them, and to have these views considered and taken seriously (UNCRC, 1989).

With the introduction of the New Curriculum for Wales coming into effect for learners in years 7 and 8 in September 2023, and yearly thereafter for new upcoming year groups through to 2026, organisations such as Natural Resources Wales (2022), whose team of Children’s Education, Lifelong Learning and Skills Advisors where called upon in 2016 to help shape and develop the new curriculum, ensuring that sustainable management of natural resources and the climate, along with nature emergencies can all be taught to children and young people in a meaningful and engaging and authentic way so that the connection between nature and outdoor learning can be established and a whole school approach to not only pupil attainment but also physical activity and mental health and wellbeing is fully appreciated and understood (NRW, 2022).  They have aided in the co-production of a Higher Outdoor Learning for Wales (2018) guidance to support teachers in planning lessons (OEAP, 2018).

In conclusion it would appear from the vast amount of research available along with all of the government studies that seem to emphasize the importance of outdoor play as a means of helping children to develop holistically, that there is indeed a great need for outdoor play in our curriculum. 

According to Moyles (2005), outdoor play helps children develop emotional and social awareness because of the characteristics they exhibit there, such as assertiveness, cooperation, spirituality, and solitude. Children's confidence correlates with the many challenges presented in the outdoor environment allowing them to test their own proficiency and continuously improve in order to become more ambitious, capable learners who are ethical and informed citizens of Wales and the world with healthy attitudes to both themselves, their families and communities (Donaldson, 2015).   
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RISK BENEFIT ASSESSMENT
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Date: 2" April 2023

Assessor:

Sarah Dutton

Review date: | 2" April 2024

The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration. You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating — Low, medium, or high — is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

communication skills as well as
perseverance. All of which can be
used in the classroom. Other activities
and future life opportunities.

Equipment failure resulting
in fall from height.

Weather, wildlife and Covid
19.

e  Participants leaving the ground to do so only when authorised and all
safety checks of harnesses and ropes checked and approved by

qualified instructors.

®  Strictratios of 12:1 should be adhered to at all times and group leaders

must be present with participants to control behaviour.

Crate holes: do not push hands or fingers in.

Not to be conducted in windy, heavy rain or lighting conditions.
Possible insect/wildlife in or on crates or surrounding area.

transfer of Covid 19.

Hands to be washed before and after activity to prevent possible

Overall
How will young people . Who is . . . risk
ACTIVITY . L. Possible hazards . PRECAUTIONS in place to reduce the risk of injury
BENEFIT from this activity? at risk? RATING:
L/M/H
e  Safety equipment inspected and checked at manufacture, purchase
and 6 monthly by qualified external inspector, 3 monthly and weekly
by qualified staff inspector. Before and during activity inspection by
ualified instructor and staff.
At ground height: Slips, g ] . . -
trips, and falls e  (Crates inspected by qualified staff before and during activity.
This activity allows individuals to gain ' ' e  Safety helmets worn at all times during activity.
self-confidence, personal and physical | At height: Falls, cuts, grazes, ®  Long hair to be tied back in secure ponytail.
development such as balance and | abrasions, bruising. ®  Appropriate clothing and footwear to be worn, as per guidelines
core strength as well as build ) issued before booking.
resilience. In order to successfully Posyblg entan_gleme_nt of Young e  (Clear safety briefing and instructions on activity to be given prior to
Crate Stack solve problems, the individuals will safety lines. Falling objects. people & commencement by qualified instructor and full understanding by all L
need to develop teamwork and adults assessed.
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Location / Activity:  Outdoor Adventure Learning Day  Date:  2nd April 2023 

Assessor:    Sarah Dutton  Review date:    2nd April 2024 

 

   The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances. 

   Your overall risk rating – Low, medium, or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS. 

 

ACTIVITY 

How will young people 

BENEFIT from this activity? 

Possible hazards 

Who is 

at risk? 

PRECAUTIONS in place to reduce the risk of injury 

Overall 

risk 

RATING: 

L/M/H 

Crate Stack 

This activity allows individuals to gain 

self-confidence, personal and physical 

development such as balance and 

core strength as well as build 

resilience.  In order to successfully 

solve problems, the individuals will 

need to develop teamwork and 

communication skills as well as 

perseverance.  All of which can be 

used in the classroom. Other activities 

and future life opportunities. 

At ground height: Slips, 

trips, and falls. 

At height: Falls, cuts, grazes, 

abrasions, bruising.  

Possible entanglement of 

safety lines. Falling objects. 

Equipment failure resulting 

in fall from height. 

Weather, wildlife and Covid 

19. 

 

Young 

people & 

adults 

•

 

Safety equipment inspected and checked at manufacture, purchase 

and 6 monthly by qualified external inspector, 3 monthly and weekly 

by qualified staff inspector. Before and during activity inspection by 

qualified instructor and staff. 

•

 

Crates inspected by qualified staff before and during activity. 

•

 

Safety helmets worn at all times during activity. 

•

 

Long hair to be tied back in secure ponytail. 

•

 

Appropriate clothing and footwear to be worn, as per guidelines 

issued before booking. 

•

 

Clear safety briefing and instructions on activity to be given prior to 

commencement by qualified instructor and full understanding by all 

assessed. 

•

 

Participants leaving the ground to do so only when authorised and all 

safety checks of harnesses and ropes checked and approved by 

qualified instructors. 

•

 

Strict ratios of 12:1 should be adhered to at all times and group leaders 

must be present with participants to control behaviour. 

•

 

Crate holes: do not push hands or fingers in. 

•

 

Not to be conducted in windy, heavy rain or lighting conditions. 

•

 

Possible insect/wildlife in or on crates or surrounding area. 

•

 

Hands to be washed before and after activity to prevent possible 

transfer of Covid 19.	
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Archery

This activity allows for participants to
develop hand eye co-ordination and
accuracy, as well as patience and
confidence. Individuals are challenged
physically as well as mental, it
improves focus and concentration.
Helps teach responsibility and self-
discipline.  All skills that can be
transferred to other activities, the
classroom and future life.

Slips, trips, and falls.
Projectiles flying through
the air and rebounding.
Bruising to forearms from
bow strings. Persons on the
range, impalement from
flying arrows and whilst
removing from target. Facial
injuries  and  splinters,
grazes, cuts, and abrasions
and bruises.

Wildlife, weather and Covid
19.

Young
people
and adults

All equipment inspected and checked at manufacture, purchase and
daily by qualified staff inspector. Before and during activity inspection
by qualified instructor and staff.

Range to be inspected daily and prior to activity commencement for
wildlife, debris, and structural integrity of targets, safety barriers,
shooting bays and waiting areas/shelters.

Range rules and potential hazards briefing given by qualified instructor
to all prior to entry and displayed for all to clearly see.

One way entry and exit systems to be in operation and clearly
signposted along with waiting areas.

Clear safety briefing given prior to commencement by qualified
instructor and full understanding by all assessed.

Centre provided arm braces and long-sleeved clothing must be worn
by all participants as per guidelines issues prior to booking.
Appropriate footwear to be worn as per guidelines issued prior to
booking.

Long hair tied back, and jewellery removed.

No loose clothing.

Correct shooting technique taught prior to commencement by
qualified instructor.

Instructions to be followed at all times.

Zero tolerance policy in operation.

Strict ratios of 4:1 should be adhered to at all times for archers and
group ratios of 12:1 with group leaders must be present with
participants to control behaviour.

Not to be conducted in windy, heavy rain or lighting conditions.
Hands to be washed before and after activity to prevent possible
transfer of Covid 19.










Archery 

This activity allows for participants to 

develop hand eye co-ordination and 

accuracy, as well as patience and 

confidence. Individuals are challenged 

physically as well as mental, it 

improves focus and concentration.  

Helps teach responsibility and self-

discipline.  All skills that can be 

transferred to other activities, the 

classroom and future life. 

Slips,  trips,  and  falls.  

Projectiles flying through 

the air and rebounding. 

Bruising to forearms from 

bow strings.  Persons on the 

range, impalement from 

flying arrows and whilst 

removing from target. Facial 

injuries  and  splinters, 

grazes, cuts, and abrasions 

and bruises. 

Wildlife, weather and Covid 

19. 

Young 

people 

and adults 

•

 

All equipment inspected and checked at manufacture, purchase and 

daily by qualified staff inspector. Before and during activity inspection 

by qualified instructor and staff. 

•

 

Range to be inspected daily and prior to activity commencement for 

wildlife, debris, and structural integrity of targets, safety barriers, 

shooting bays and waiting areas/shelters. 

•

 

Range rules and potential hazards briefing given by qualified instructor 

to all prior to entry and displayed for all to clearly see. 

•

 

One way entry and exit systems to be in operation and clearly 

signposted along with waiting areas. 

•

 

Clear safety briefing given prior to commencement by qualified 

instructor and full understanding by all assessed. 

•

 

Centre provided arm braces and long-sleeved clothing must be worn 

by all participants as per guidelines issues prior to booking. 

•

 

Appropriate footwear to be worn as per guidelines issued prior to 

booking. 

•

 

Long hair tied back, and jewellery removed. 

•

 

No loose clothing. 

•

 

Correct shooting technique taught prior to commencement by 

qualified instructor. 

•

 

Instructions to be followed at all times. 

•

 

Zero tolerance policy in operation. 

•

 

Strict ratios of 4:1 should be adhered to at all times for archers and 

group ratios of 12:1 with group leaders must be present with 

participants to control behaviour. 

•

 

Not to be conducted in windy, heavy rain or lighting conditions. 

•

 

Hands to be washed before and after activity to prevent possible 

transfer of Covid 19. 
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Climbing
Wall/Abseiling

This activity allows for participants to
develop hand-eye coordination,
agility, and body awareness. As well
as increasing problem solving and
decision-making skills. It aids in
building confidence and self-esteem
whilst increasing concentration, focus
and patience. It also develops
communication and listening skills
and trust in others. Develops physical
and mental strength and resilience, all
of which can be transferable not only
to the classroom but other activities
and future life.

At ground height: Slips,
trips, and falls.

At height: Slips, falls, grazes,
cuts, abrasions, splinters
and bruising from wall and
harness or ropes. Failure of
structure, failure of safety
equipment, entanglement,
falling objects. Falling from
height.

Weather, wildlife and Covid
19.

Young
people
and adults

Safety equipment inspected and checked at manufacture, purchase
and 6 monthly by qualified external inspector, 3 monthly and weekly
by qualified staff inspector. Before and during activity inspection by
qualified instructor and staff.

Wall to be inspected for possible damage or loose parts by qualified
staff before and during activity.

Safety helmets worn at all times during activity.

Long hair to be tied back in secure ponytail.

Appropriate clothing and footwear to be worn, as per guidelines
issued before booking.

Clear safety briefing and instructions on activity to be given prior to
commencement by qualified instructor and full understanding by all
assessed.

Participants leaving the ground to do so only when authorised and all
safety checks of harnesses and ropes checked and approved by
qualified instructors.

Strict ratios of 12:1 should be adhered to at all times and group leaders
must be present with participants to control behaviour.

Possible insect/wildlife in or on wall or surrounding area.

Not to be conducted in windy, heavy rain or lighting conditions.
Hands to be washed before and after activity to prevent possible
transfer of Covid 19.










Climbing 

Wall/Abseiling 

This activity allows for participants to 

develop  hand-eye  coordination, 

agility, and body awareness.  As well 

as increasing problem solving and 

decision-making skills.  It aids in 

building confidence and self-esteem 

whilst increasing concentration, focus 

and patience.  It also develops 

communication and listening skills 

and trust in others.  Develops physical 

and mental strength and resilience, all 

of which can be transferable not only 

to the classroom but other activities 

and future life. 

At ground height: Slips, 

trips, and falls. 

At height: Slips, falls, grazes, 

cuts, abrasions, splinters 

and bruising from wall and 

harness or ropes.  Failure of 

structure, failure of safety 

equipment, entanglement, 

falling objects.  Falling from 

height. 

Weather, wildlife and Covid 

19. 

 

Young 

people 

and adults 

•

 

Safety equipment inspected and checked at manufacture, purchase 

and 6 monthly by qualified external inspector, 3 monthly and weekly 

by qualified staff inspector. Before and during activity inspection by 

qualified instructor and staff. 

•

 

Wall to be inspected for possible damage or loose parts by qualified 

staff before and during activity. 

•

 

Safety helmets worn at all times during activity. 

•

 

Long hair to be tied back in secure ponytail. 

•

 

Appropriate clothing and footwear to be worn, as per guidelines 

issued before booking. 

•

 

Clear safety briefing and instructions on activity to be given prior to 

commencement by qualified instructor and full understanding by all 

assessed. 

•

 

Participants leaving the ground to do so only when authorised and all 

safety checks of harnesses and ropes checked and approved by 

qualified instructors. 

•

 

Strict ratios of 12:1 should be adhered to at all times and group leaders 

must be present with participants to control behaviour. 

•

 

Possible insect/wildlife in or on wall or surrounding area. 

•

 

Not to be conducted in windy, heavy rain or lighting conditions. 

•

 

Hands to be washed before and after activity to prevent possible 

transfer of Covid 19. 
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Muddy Obstacle
Course

This activity allows for individuals to
not only improve fitness and stamina
but develop muscle strength, balance,
coordination, and body awareness.
All whilst testing memory function
and problem-solving  skills and
enhancing motor planning and
development of sensory processing.
The social skills individuals will need
will help with their emotional self-
regulation and aid in communication.
All transferable skills not only to the
classroom but future life.

At ground height: Slips,
trips, and falls, cuts, grazes,
abrasions, and bruises.

At height and on obstacles:
Slips, trips, falls, cuts,
grazes, abrasions, bruising,
splinters.

Possible entanglement in
netting, rope burns
Weather, wildlife and Covid
19.

Young
people
and adults

All equipment inspected and checked at manufacture, purchase and
daily by qualified staff inspector. Before and during activity inspection
by qualified instructor and staff.

Obstacles checked thoroughly for damage and safety weekly and prior
to use by qualified instructor/trained staff.

Full courses walk to be carried out every morning to assess for debris
and wildlife by trained staff members.

Clear safety briefing and instructions on activity to be given prior to
commencement by qualified instructor and full understanding by all
assessed.

Appropriate clothing and footwear to be worn, as per guidelines
issued before booking.

Hair should be tied back as recommended by guidelines prior to
booking.

Water obstacles to be check prior to commencement for debris and
hazards by qualified staff member.

Water obstacles to be supervised at all times by qualified staff
member.

Water in manmade pools in no deeper than 8 inch’s and to be drained
and replaced regularly where possible.

Cargo net and swing rope obstacles to be supervised as all times.
Strict ratios of 24:1 should be adhered to at all times and group leaders
must be present with participants to control behaviour.

Activity not to be conducted in lightning weather conditions.










Muddy Obstacle 

Course 

This activity allows for individuals to 

not only improve fitness and stamina 

but develop muscle strength, balance, 

coordination, and body awareness.  

All whilst testing memory function 

and  problem-solving  skills  and 

enhancing  motor  planning  and 

development of sensory processing.  

The social skills individuals will need 

will help with their emotional self-

regulation and aid in communication.  

All transferable skills not only to the 

classroom but future life. 

At ground height: Slips, 

trips, and falls, cuts, grazes, 

abrasions, and bruises. 

At height and on obstacles:  

Slips,  trips,  falls,  cuts, 

grazes, abrasions, bruising, 

splinters.   

Possible entanglement in 

netting, rope burns 

Weather, wildlife and Covid 

19. 

Young 

people 

and adults 

•

 

All equipment inspected and checked at manufacture, purchase and 

daily by qualified staff inspector. Before and during activity inspection 

by qualified instructor and staff. 

•

 

Obstacles checked thoroughly for damage and safety weekly and prior 

to use by qualified instructor/trained staff. 

•

 

Full courses walk to be carried out every morning to assess for debris 

and wildlife by trained staff members.  

•

 

Clear safety briefing and instructions on activity to be given prior to 

commencement by qualified instructor and full understanding by all 

assessed. 

•

 

Appropriate clothing and footwear to be worn, as per guidelines 

issued before booking. 

•

 

Hair should be tied back as recommended by guidelines prior to 

booking. 

•

 

Water obstacles to be check prior to commencement for debris and 

hazards by qualified staff member. 

•

 

Water obstacles to be supervised at all times by qualified staff 

member. 

•

 

Water in manmade pools in no deeper than 8 inch’s and to be drained 

and replaced regularly where possible. 

•

 

Cargo net and swing rope obstacles to be supervised as all times. 

•

 

Strict ratios of 24:1 should be adhered to at all times and group leaders 

must be present with participants to control behaviour. 

•

 

Activity not to be conducted in lightning weather conditions. 
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