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ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	I take a morning daily maths session which is just before lunch at 11.30 till 12pm. I have a group of six low ability students who are working on reception step work on the numeracy framework. They are just about counting to 10 and struggle with formation of numbers. I use teacher feedback throughout the session for every child. Throughout the session I give the children feedback on their formation of letters and numbers so they can make the improvements as we go along. 
The children are working on correct number formation, so for every topic they are expected to show me with concrete material and then write the answer on their white board. We play secret squirrels where the children have to hide their answers from the rest of the group then show them when I say reveal. I check every board in the group, making sure each child knows what they did well and what they need to change. If it’s formation, then they can correct and I will check the correction then and there. If it's getting the answer wrong, then I can get the child to show me how they came up with that answer with the concrete material and we can look at why they went wrong. At the end of the session we go through their feedback from the session and the numbers or letter they are still forming incorrectly I write and make them write it next to it three times. They come up with one star and one wish just to reinforce what feedback they have had that session and make sure they understood it. 



	What have you learned?

	I learnt, especially using this technique with children in foundation phase, that are able to take on board the changes and understand the mistakes they made. They find waiting until the end of the session, or doing feedback Friday like year 5 and 6, hard as they can't remember what they were doing and how they got to the answer they gave. Giving the continuous feedback, means children have the opportunity to correct the answers then and there and check they are now correct. This allows me as the teacher to know if they understood the topic and understood where they went wrong, why they went wrong and what they need to do next time. I have learnt that this strategy is a good way to get continuous progression from the students and allows me to constantly assess what needs more focus for that session or for the next. Using the white board works well when using teacher feedback for a new topic especially as children aren't as worried when making mistakes and it is easier for me as the teacher to see the work as we go along. 
However, when working in a bigger group giving feedback to every child at that moment is difficult at times, especially in low ability groups where they do need more support. I made sure when I started  working with 15 children that I tried to give everyone a least one piece of feedback and make sure I did correct the formation errors. I put the answer up on the board and asked the children to check their answer and formation against mine. I then watched the children who made corrections. 



	What next?

	I will trial this in key stage 2 to see if this method is just as effective or if it needs to be adapted. I want to trial this in a whole class setting and look at what changes I need to make, to make sure every learner is getting feedback to progress them. This is a method that allows me as the teacher, to see where the learner is at and what is the next progression. I just need to make sure that this is possible as a whole class and I want to keep pairing children to aid self-assessment, as I want to children to be able to understand their mistakes to develop their own knowledge. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	The week before I was supporting in the classroom in a literacy session. One of the tasks was a 10x2 where the children had to write what they saw in the pictures. When supporting this task, I realised the children struggled writing in sentences. They didn't understand the basic elements to a sentence e.g. Capital letters at the start, connective words, adjectives, verbs or full stops. The week after, I asked if I could plan two of the activities and I worked with the teacher to link the activities in the classroom to get them starting to build that sentence.

We started by me writing a sentence on the board. I missed out a capital letter, full stops, starting word and a connective word. I asked the children if the sentence was correct. The higher ability were able to tell me there were no capital letters and full stops. They needed support picking up on the connective words and starting word. We then made a list of words they could use, all from their feedback. We then came up with a check list that we need when writing a sentence. This gave them the basic understanding so they know what they are expected to be looking for. 

The one challenge was on the iPad. I got the children to look through stories finding adjectives and looking up what the meaning of the adjectives are on the iPad. This allowed them to develop their vocabulary and look at different words they could use when building a sentence.

In the writing area I printed out 3 different extracts of stories. They had the Gruffalo, Stick man and the Snail and the Whale by Julia Childs. They had to look through these extracts and pick out the connective words. They made a list of these connective words. This allowed them to understand what a connective word is and where you put it in the sentence. It helped them to understand how to construct a sentence without me as the teacher just telling them. 

Once they had done this, they headed over to the whiteboard. Miss Davies had set them the challenge of using the adjectives they had researched and the connective words they had made a list of and make their own sentences using these words. 


	What have you learned?

	This experience was important as it showed me that basic concepts that we take for granted, children may not understand. Teaching children on a white board is a good method to give them some basic knowledge but letting them explore on the iPads, develops their vocabulary. Getting them to explore, using those words allows me to see who understands and who may need more support. Children learn more by letting them make mistakes and form an understanding themselves. Children don't all learn the same way. 
This links to the blended learning experience of the pedagogy standards. I have used technology, writing and exploration methods to build up their sentences and form their own sentences. This will make them more independent in future tasks, as they will be able to put their knowledge to use in other writing tasks to develop their writing ability. 
I have learnt that I need to make sure when planning, that I look at a concept over a few weeks. With most of the class having such a low ability I need to make sure that they understand the topic before moving on or challenging them further. 
I shared this with the class teacher who liked the idea of connecting the tasks and looking at breaking up bigger tasks to develop their basic literacy knowledge. 


	What next?

	My next step will be to follow the standards and make sure teaching contexts and methods are blended to use experience from varied and appropriate environments to support each other. Learning areas such as the workshop, outdoors, laboratory, studio, gymnasium, library, theatre and classroom are integrated settings for learning, demonstrating discipline and structure appropriate to experience.




	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	The children have been looking at money and addition skills in maths. I set up a focus challenge whereby the children would be given a shopping list. They would take this shopping this into the village role play area and collect the items from the shop. They would then use change to make the amount of each product. There were three shopping lists for the three abilities. Shopping list one had amounts up to 20 pence linking with the reception progression step on the numeracy framework, Shopping list 2 had amounts up to £1 linking with year 1 progression step, and the third had amounts up to £2 linking with year 2 progression step. For this task they had to pay for the items individually to get them starting to use money and understand the values. I sat behind the counter to start as I also wanted them to better understand how to communicate as if you were in a shop. As a result of Covid, lots of these children haven't had much exposure to these situations. I wanted the children at the start of the week to need support but begin to understand each coin. By the end of the week, I wanted this task to become independent, especially for the medium and higher ability children. For the lower ability they may still need support from the teacher or the other children should be able to help and they learn off each other. 

	What have you learned?

	They struggled with money, especially the lower ability and didn't understand the difference between a £1 coin and a 1p. Linking this with daily maths session would be better next time, as it would have supported the task and allowed them to be more independent. 
Having the authentic learning experience to learn about money allowed the children to give the skill context. Some of the children haven't been to a shop and used money to pay for items, so this allowed them to develop their skills and knowledge. By the end of the week the children were acting as if they were in the shop and having conversations with one another, as if they were talking to the shop assistant. The higher ability understood adding coins quickly by the end of the week and were helping children still struggling. 
Having the different ability shopping lists, allowed all children in the class to be challenged to their ability. It also meant all children could take part in the challenge. Having it aimed at the progression step they are working at, gave them a target of what is expected of them to be able to start to understand. If they did understand it and started to find it easy they have the opportunity to challenge themselves and try the next progression. 

	What next?

	I want to trial this is key stage 2 and take the children to a real shop. This will advance the progression and allow them to use skills that they would have gathered with the village role play area and put them into actual scenarios. I want to make sure where possible, I give the children that authentic learning experience in order to allow the children to be able to put what they have learnt, into real life context. In the future, I want to be able to link the learning focus into the phonics session or daily maths session so the children have more content and knowledge prior to having the opportunity to trial it. 





	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	The children have been looking at Barry Island for their investigation. They have been going to the Knapp beach in Barry on a Tuesday for beach schools. I wanted to create a creative task that looks at the knowledge they gathered about Barry and link it with a creative aspect. The task I came up with, was for the creative room specifically for the junk modelling area. I wanted the children to use the recycling materials and design a boat. They had to look at the best materials to use and why they were good materials. The children had to do this independently testing out their ideas. Once they had made their final boat they took them to the water tray and tested what happened. They would then tell me if they were right and if the boat did float or not and if it didn't why not.
This experience gave the children a creative and art element whilst also looking at science in a practical and fun way. 
I looked at cross-curricular themes element of the pedagogy for this task. Linking art and expressive arts with science and technology. 

	What have you learned?

	This experience is important as it allows children to develop an understanding of basic science concept in a fun and engaging way. The children really enjoyed this task and wanted to keep attempting it all week. They even developed it further, looking at weight as a factor to make something float or sink. Cross-curricular themes allow a range of skills to be developed in one challenge. It’s a good way to work on different subjects, without the focus being on that subject. Some children can have barriers when you mention science, and feel they won't understand it but giving it that fun art element and just allowing them to start to understand themselves breaks that barrier. 
For the children struggling with the concept of materials that float or sink, I asked them to make a boat out of card or paper and another out of plastic. I then tested the boat with them and showed them what happens to the card/paper and we discussed why. 
Next time I want to look at adding differentiation. Having two challenges for the children will allow them to progress their understanding and develop their knowledge. 

	What next?

	I want to look at continuing to link subjects across my teaching to build connections between areas of learning. Looking at subjects or topics that children might not enjoy or find difficult, could be benefitted by using cross-curricular themes as it gives it a different or fun focus. 
If I did this challenge again, I would want to add progression for the higher ability children. As the challenge is a week long challenge it will also give the children something else to move on to towards the end of the week. 




Targets:
· Link to one of the four purposes could be stronger.

· You have made a number of errors in your use of in text citations. You may find it helpful to review page 5 and 6 of the UWTSD Harvard Referencing Guide.

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.

Part 2:
Introduction: 
My chosen aspect of practice is using assessment for learning to accelerate progress. I have chosen assessment for learning because it is a key element in teaching in the new curriculum for Wales. Assessment plays a fundamental role in the new curriculum for Wales 2022. It is intrinsic in the design of the curriculum and is becoming a vital part of learning and teaching. Assessment plays a key role in making sure each learner is supported and challenged correctly. This is achieved by looking at the child’s strengths, how they absorb knowledge and information, and areas where they need help to develop (Supporting learner progression assessment guidance - Hwb, 2021). The word assessment means to gather information (Harlen, 2007). In the classroom these are techniques, teachers use to gather information from the children, in order to see where they are currently performing and what they need in order to help them progress. Assessment for learning strategies are used in the classroom in order to support and develop the pupils as individuals. It also helps teachers to monitor the performance of the class as a whole class and look at how they compare with the national standards (Bartlett. 2015). In good teaching assessment for learning strategies are integrated into every lesson. Assessment for Learning, not only looks at the students learning as an individual, but it allows them to be a part of their learning journey. They are kept up to date with their progress regularly and given support and time to work on the areas that need development to aid their progression. Collaboration is an important part in this strategy, as the teacher needs to converse with the child for them to open up and develop their thinking. Working with the child and getting their view will help the teacher to adapt their teaching methods in reaction to the information. 

Critical discussion: 
Assessment for Learning is a formative approach of assessment as it drives the path of learning ahead. There are four core strategies for AfL which are “sharing learning goals, formative feedback, peer and self-assessment and the formative use of summative tests” (Assessment for learning: effects and impact, 2013). I am going to explore the use of formative feedback specifically teacher to pupil verbal feedback. 
In reference to experience template one in part one of this document, I have used verbal teacher feedback as an assessment for learning strategy in my teaching experience. I was working in a foundation phase class. I trailled this in my daily maths session group. I had six children all were low ability students working two years under their year group. The main goals of the group were to be able to write and count up and back to 10, adding numbers together to the value of 10, subtracting numbers up to 10 and understanding 1 more and one less up to 10. However, each child had different strengths and weaknesses and I wanted to make sure that I was able to tailor my lessons, so they supported every child. In order to see every child’s work and give each child precise verbal feedback in the sessions, I had the children work on whiteboards. Whiteboards are not only an effective way to get all children to join in, it allows the teacher to see which children haven’t understood and need more support, it can give the children more confidence as they don’t mind making mistakes and they can show the class their work (Hayes, pg 261, 2013). Most of the children struggled with number formation especially their 2, 3, 7 and 9. I focused my work on the sums and answers being one of these numbers. When the children formed the number incorrectly, I would say to them “oops watch your numbers are going the right way”. I would then draw the number on the board getting the children to watch how I formed it. I would keep correcting the mistakes and then at the end I would ask each child what their one star and their one wish was, getting them to think back to the support I had given them in the lesson. When they got the formation right I would get the child to stand up and show the class pointing out why they got it right. This gave the child confidence and motivated them to try and challenge themselves in the sessions. 
Verbal feedback can be used as a “teaching technique when children will benefit from their support and reassurance in tackling a task” (Naughton and Williams, 2008, pg 96). One boy kept forming his 3 backwards. I told him he needed to make sure his three was the right way, so I got him to write the number three three times on his board to remember. In the next session, he formed the three incorrectly but noticed this straight away and corrected himself. Having the child respond to the verbal feedback, is a good way of knowing the teachers support is valued and has been understood (Ferris, Hedgcock, 2013, pg 240). I gave the child positive feedback for recognising his mistake and asked him what mistake did he change and why? This opened up his thought process and allowed me to see his thinking pattern and if my input had been understood. 
Regular verbal feedback is more effective with foundation phase pupils instead of written feedback for many reasons. Children in foundation phase are still developing their reading skills. The class I worked with, were still on phonics books for reading so wouldn’t have been able to read the feedback given. This meant that written feedback would have given them no benefit. The higher ability would have been able to read the feedback, but wouldn’t have necessarily understood what they were being asked to do. It also doesn’t open up that conversation with that child and gets them exploring and developing their thinking. Verbal feedback can be tailored to the pupil’s ability and adapted and elaborated in order to fit the child and develop the child’s understanding (Naidu, 2003, pg, 253). Verbal feedback is a simple way of giving children regular updates throughout the lesson, on how they are doing in order to guide them and enhance their progression. However, giving positive feedback rather than focusing on negative feedback, when doing whole class or group sessions on the carpet, can influence a positive behaviour from the children. It is very important to use the child’s name and be specific with what they have done well, as it makes the child feel important, valued and recognised(Swinson, Harrop, 2012, pg, 40). If the teacher does need to give a child negative feedback, they should do so in a positive manner e.g. well done for trying really hard with writing a number 2 just be careful what way you’re going. Could you try writing it the other way for me? This child will feel proud they tried and willing to make the changes. Giving that one to one feedback in a positive manner also builds on that relationship with the child and increases their self-esteem (Howard et al, 2017 p.g 70). 
Verbal feedback needs to be given at the right time for that child, in order for it to sink in and be most effective. Feedback needs to be delivered when the children are still in the mind-set of the topic and have time to make the changes in order to progress (Brookhart, 2008, pg. 10). If you leave verbal feedback until the end of the topic, when the children can’t react to it, then they think the feedback is pointless and don’t take it on board. Verbal feedback can be an effective way to develop a conversation between the student and the teacher (Brookhart, 2017, pg,50). This gets the children developing their thought process and allows for a more in depth conversation that they wouldn’t get with written feedback. It can also lead to how they progress with this feedback. Getting that feedback straight away means children can act immediately and move forward. If not the process is staggered and disjointed (Policastro et al, 2015, pg, 35). Giving feedback throughout the lesson, group session or focus task is effective as it develops the child’s learning journey, but it’s also hard finding ways to do this within the sessions (Earle, 2019, pg, 31). There are lots of things going on in a lesson, especially in a carousel learning environment. It isn’t always possible to give every child feedback during the sessions but encouraging children to show their work, once they have completed it or ask for help, if they need it, can be a method to give feedback as soon as possible. Verbal feedback is a quick, easy and effective method to give feedback to children, as written feedback is time consuming and cannot always be given in that lesson. This means children have to go back to the work at a later date to look at the comment (Pollock, Tolone, 2020).
The quality of verbal feedback a teacher gives a child, is vital in the child’s progress and development in their learning. How you give that feedback varies depending on the child. Learners can have high self-efficacy and low self-efficacy which can affect how you give them feedback. High self-efficacy means children are more optimistic and when they receive critical feedback, it encourages them to want to make those improvements (Hattie, Clarke, 2018). Students with high self-efficacy means the teacher can give a balanced view of the child’s work, the teacher knows the child will take all the information on board and be proud of the positives and driven by the criticism. Children with low self-efficacy can be very critical of themselves. When given negative feedback they can focus on that and not look at the positives. This can have a negative effect on their motivation and goals. When giving critical feedback, students with low self-efficacy respond better to positive negative feedback (Hattie, Clarke, 2018). Saying to the child “You have tried really hard with forming your numbers the correct way, just be careful that cheeky 2 is the right way.” This doesn’t focus on the negatives but gives them the changes they need to make in a positive way. Piaget argued students learn and develop in stages. This can be important to know when giving feedback. Children between the ages of 2 and 7 look at the world through their eyes and struggle to look at anything through anyone else’s perspective. Having that verbal feedback and developing that conversation can allow the teacher to understand how they see their work and give them feedback that they will be able to see and understand. This then progresses when children are 7 to 12 years old, as they are starting to develop logical thinking and concepts (Hattie, 2012, pg, 30). This means verbal feedback can lead to developing the child’s thought process and exploring different views and ways of looking at tasks. Feedback for these children needs to be more questioning, as you want them to start thinking for themselves. 
Hattie (2012) explains that children enter your classroom at the start of the year at a level that was set for them by the previous teacher. The best way to work with every student individually is to shake this up and determine what they know, where you would put them and what strategies you could put in place to enhance their growth. To gather this information, conversations and feedback need to be had, to get the child to lead their own learning and shape your teaching. Feedback is an important part of scaffolding children’s learning. Children don’t want to complete tasks if the teacher isn’t giving them input, feedback or encouraging them to challenge themselves further by building their confidence (Torrance, Pryor, 1998, pg. 39). When giving feedback the teacher needs to look at where the child is in terms of ability, in relation to that work and what they are capable of. The positive feedback needs to be precise and direct as it makes the child think you care and have put that time into them. When giving constructive feedback, the teacher wants this to be the guide and step for that particular child to achieve in order to get closer to their bigger target. The target for that task needs to be challenging but achievable as this will build the child’s confidence and self-belief (Hattie,j. 2012, pg. 133). This feedback then sets up the teacher’s path for that child always keeping up to date with that child’s progress. It impacts the teaching and the direction of the lessons to fit the needs. Macbeath (2005) discusses the issue of class sizes and how the bigger your class is, the less time you have to spend with small groups of children or individual children. He argues this impacts the quality of feedback, the relationship you build with your students and the teachers adaptation on their teaching style (Macbeath, J,.2005,. pg, 43) This can be the case, as according to the schools census 2021, there are an average of 25 children per class in Wales in infants and 26 children per class in the juniors (gov.wales, 2021). Similarly Blatchford and Russell (2020) argue “the quality and depth of teacher’s knowledge of individual pupils is both difficult to measure and easy to take for granted, but can be important to the quality of teaching” (Blatchford, P, Russell, A,. 2020,. Pg. 131). They explain how smaller class sizes are a contributing factor in building good pupil teacher relationships and knowing more about that individual. This is evident in my group in phonics as I only had 6 children in my class. Having them in a small group allowed me to know each child’s strengths and weaknesses, building up that knowledge in order to give them the right feedback that will push and challenge them accordingly. On the other hand when I managed the whole class, I was working with a group of 4 on a focus task and had the others working on their challenges around the classroom. I did find it difficult, trying to give feedback to everyone individually, so to adapt, I would give general feedback to groups and then if a child stood out or they showed me their work, I would give them individual feedback. It worked well to manage the classroom environment as children would hear me giving certain children feedback and work harder in order to be noticed. 

Conclusion: 
There are big discussions around teacher feedback and the benefits and the negatives this can have on the child. I am going to take forward the teacher feedback method as an assessment for learning strategy. The teacher feedback strategy is a brilliant method in giving children accurate targets that can guide them along their learning journey. It is a method that works for children of all ages in primary school. However, with large class sizes and this method being time consuming, it isn’t always possible. Taking Policastro et al (2015) discussion around how important feedback is, even in your focus groups, in order for the child to progress. You adapt how much and how many children get verbal teacher feedback depending on session. The main priority is focusing on the children you’re working with in your focus group. That feedback on their focus task, supports them in completing the work and develops their understanding. It can also influence them on other tasks around the classroom and benefit their progression. Earlier I looked at the discussion around Torrance and Pryor (1998) and their discussion of how children don’t want to take on tasks if they aren’t getting any input from the teacher. I will take this on board when I am managing the classroom, as the other children will need feedback to motivate them, to do the work to the best of their ability. I will encourage the students to show their work to me, throughout the session, so they can get the support they need to challenge but guide them. This also works as a behaviour management technique, as children feel special when they hear their name and positive feedback as it acknowledges them. When giving feedback, especially on my placement when I haven’t been with the children long and don’t know them well, I need to remember Hattie and Clarkes theory (2018) that children can have low self- efficacy and high self-efficacy. This will affect how you give feedback to them, in order to be the most beneficial and motivational for that child. I need to make sure I talk to the teacher I will be working with, about each child to develop their basic understanding. I will then observe the children and interact with them on tasks in my observation week, to initiate that conversation with them. 
Using this method in foundation phase, has shown me that not only can this method help the teacher to better understand how the child learns and absorbs information, but it opens up that discussion. The child can be a part of their learning journey and you develop that relationship to work together to get them to their target. Having written feedback at the end of the session doesn’t allow the child to act on the information. Also, they don’t want to act on it as that session for that work is over, so the drive factor has disappeared. Teacher feedback is a way to be constantly assessing that child and looking at where the child is and what needs to be put in place next to aid their learning. 



References: 
1. Bartlett, J., 2015. Outstanding assessment for learning in the classroom. 1st ed. New York: Routledge, p.1.

2. Harlen, W., 2007. Assessment of learning. 1st ed. Los Angeles, CA: SAGE Publications.

3. Hwb.gov.wales. 2021. Supporting learner progression assessment guidance - Hwb. [online] Available at: <https://hwb.gov.wales/curriculum-for-wales/supporting-learner-progression-assessment-guidance/> [Accessed 14 December 2021].
4. 2013. Assessment for learning: effects and impact. 1st ed. Berkshire: CfBT, p.2.
5. Hayes, D., 2013. Learning to teach in the primary school. 5th ed. Oxon: Routledge, p.261.
6. Naughton, G. and Williams, G., 2008. Teaching Young Children Choices in Theory and Practice. 2nd ed. England: Open University Press, p.96.
7. Ferris, D. and Hedgcock, J., 2013. Teaching L2 composition. 3rd ed. New York: Taylor and Francis, p.240.
8. Naidu, S., 2003. Learning & Teaching with Technology Principles and Practices. 1st ed. New York: Routledgefalmer, p.253.
9. Swinson, J. and Harrop, A., 2012. Positive psychology for teachers. 1st ed. London: Routledge, p.40.
10. Howard, C., Burton, M., Levermore, D. and Barrel, R., 2017. Children’s Mental Health and Emotional Well-being in Primary Schools A Whole School Approach. 1st ed. London: Sage, p.70.
11. Brookhart, S., 2017. How to Give Effective Feedback to Your Students. 2nd ed. Alexandria: ASCD, p.50.
12. Brookhart, S., 2008. How to Give Effective Feedback to Your Students. 1st ed. Alexandria: ASCD, p.10.
13. Earle, S., 2019. Assessment in the primary classroom. 1st ed. London: Sage, p.31.
14. Policastro, M., McTague, B. and Mazeski, D., 2015. Formative Assessment in the New Balanced Literacy Classroom. 1st ed. North Mankato: Maupin House by Capstone Professional, p.35.
15. Pollock, J. and Tolone, L., 2020. Improving Student Learning One Teacher at a Time. 2nd ed. Alexandria: Association for Supervision & Curriculum Development.
16. Hattie, J. and Clarke, S., 2018. Visible Learning: Feedback. 1st ed. Oxon: Routledge.
17. Hattie, J., 2012. Visible learning for teachers. 1st ed. London: Routledge, p.30.
18. Torrance,H and Pryor,J., 1998. Investigating formativw assessement Teaching, Learning and Assessment in the classroom. 1 st ed. Berkshire: Open University Press 
19. GOV.WALES. 2021. Schools' census results: April 2021 | GOV.WALES. [online] Available at: <https://gov.wales/schools-census-results-april-2021> [Accessed 23 December 2021].
20. Macbeath, J,. 2005. Schools Must Speak for Themselves: The Case for Schools Self-Evaluation. 2nd ed. London: Tylor and Francis, pg. 43.
21. Blatchford, P, Russell, A,. 2020. Rethinking Class Size: The complex story of impact pn teaching and learning. 1st ed. London: UCL Press, pg. 131.

