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Case Study on the Support for Learners with an Additional Need
In this assignment the support that should exist for learners with educational additional needs, during a key transition point will be explored. The Welsh Education System on regards to higher education is the primary focus for this case study. Entering higher education is a key transition for all whether it be from the more direct route after A-levels or whether it be indirectly through entering at a later point in life (Tett, Cree and Christie, 2016). With life experience comes knowledge, as to whether an individual has a diagnosed additional learning need (ALN) or is undiagnosed and may fit the criteria but has not ticked the boxes for extra support (Dauncey, 2016). The ALN chosen for this case study is individual learners with Dyslexia. Students with ALNs assessment and screening procedure shall be analysed. Funding for such needs will be explored and discussed. The procedures, Legislations and policies shall be explored along with a comparison of a Welsh and English university’s Policy on equality. 
The chosen ALN of Dyslexia is a common occurrence amongst learners, but not always picked up until later in life (Michail, 2010; Mortimore and Crozier, 2006). The extensive testing systems that higher education in universities offers can aid adult learners to evaluate and understand their difficulties, along with finding the right support for the individual during education. Dyslexia effects spelling, word reading and is a learning difficulty with specific characteristics. The processing speed of verbal memory and phonological awareness difficulties are a few of the difficulties the individual faces. Along with, motor-coordination, aspects of language, concentration, mental calculation and personal organisation. It effects a range of intellectual abilities and is hard to determine where the difficulties end (Dyslexia, 2019; Limited, 2019). Dyslexia comes across as a masked ALN as many children learn coping mechanisms to deal with their personal difficulties right through to adulthood, unless it has been uncovered through specific testing (NHS, 2019).
There are however systems that exist in higher education such as the Disabled Students Allowance (DSA), but these are not applied in A-levels or earlier education (Studentfinancewales.co.uk, 2018). This allowance is funded once a student has undertaken an appropriate formal assessment from a professional qualified specifically to do so. It is available to both part-time and full-time students, it is not means tested. Money can be allocated to help the student to buy specialist equipment to enable them to have an equal learning experience to those without the ALN. In some cases, the students may be allocated with a study support assistant, support lecturer or both. This range of support can aid the student in their studies to reach their full potential and learn academics successfully (Gov.wales, 2018).
[bookmark: _Hlk5193433]In regards to the formal assessments, a pre -screening is performed to determine as to whether a student needs further intensive psychological diagnostic assessing and to asses for ALN (Gov.wales, 2015). These are usually held within either an individual assessment centre or within the university itself. Student Finance Wales give full or part time students funding for these critical assessments. Thus aiding in better support for higher education learners, and potentially higher pass and completion rates (Moore, Sener and Fetzner, 2019). For students going through the diagnostic testing after the initial pre-assessment, they should expect an approximate test of up to 5hours with a specialist. 
The diagnostic testing for ALN for students comprises as below:
· Test of Word Reading Efficiency – Slight Word Efficiency, Phonemic Decoding, Adult Reading Tests in Comprehension and its accuracy and the rate in which it is read per allocated times and an Advanced Reading Comprehension Test.
· Spelling- Free writing and Copy Writing.
· Wide Range Intelligence Test- Visual Ability, Verbal Ability and General Ability.
· Wide Range Assessment of Memory and Learning- Attention and Concentration and Working Memory.
· The Comprehensive Test of Phonological Processing- Phonological Awareness, Phonological Memory and Rapid Naming.
· Symbol Digit Modalities Test- Cognitive Processing.
· Wide Range Ability Test Math Computation
· Visual stress (Martin, PhD, Brownell, MA and Hamaguchi, MA CCC-SLP, 2018; Sasc.org.uk, 2012).
After the Diagnostic testing a Needs Assessment Report will be administered with another specialist, to help understand which specialist equipment will help the students with Dyslexia along with how much it will cost to obtain the correct funding from Student Finance Wales (Studentfinancewales.co.uk, 2019). However, it is to be noted that Students must pay for the first £200 of their needs equipment if they live in England. Students who live in Wales benefit vastly due to the fact that they do not have to (DSAQA, 2016). The specialist equipment may comprise of laptops/computers with specialist programs included for the specific ALN. Other equipment such as recording devises, microphones, headsets, scribe books may also be offered, all depending upon the specific individual’s needs. 
Designated support assistants and lecturers may be funded for a certain percentage of hours. The number of hours offered depend on the individual’s extent of need and can range from 36 hours and upwards per academic year, per mentor. These specialists give one-to-one support to help the student understand how to work with their ALN including guidance through proof reading work, understanding how to study, research, organisation and submission of work (Gov.wales, 2017). Along with Dyslexia comes anxiety issues, this is also taken into account and Mental Health Mentors and Counselling can also be funded to aid a student’s studies further. Anxiety and Dyslexia come hand in hand, due to the nature of dyslexia and the pressures the student can feel with the limitations in everyday life it can project (Plakopiti and Bellou, 2014).
On regards to funding for all the assessments mentioned above and within certain policies, The Student Finance Wales (SFW) is of high importance. SFW is a Welsh Government Funded body. It caters for further education and H.E students. Not only are these funds available to H.E students, but a further Grant can be awarded to students who meet disability criteria under the Equality Act. The grant (DSA) has certain criteria as stated by SFW:
Eligibility for DSA:
· When studying a suitable and eligible full-time or part time undergraduate courses, this includes distance learning courses. 
· studying an eligible full-time or part-time postgraduate course. criteria may also include distance learning courses; and condition affects your ability to study and you can provide evidence of this. (Studentfinancewales.co.uk, 2019)
The educational setting used in this assignment will be a university in west Wales and its procedure in identifying students in their first year will be discussed. Transition points in life whether it be early stages or into H.E, they are the key to picking up learning difficulties within individual learners. Legislation and policies should be put in place to ensure that the adequate testing/ assessing is put in place and tended to correctly at these precious points in a student’s life. The Additional Learning Needs Code for Wales must be adhered to under the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Legislation.gov.uk, 2018). This giving those with a learning disadvantage a fairer chance at H.E. the Equality Act 2010 is especially important and must be adhered to by all Universities and is stated in their policies: - 
“To promote and advance equality of opportunity, which involves               
·  Minimising the impact of disadvantage;
·  Identifying, understanding and meeting the needs of       our staff and learners / students;
·  Encouraging people to take up opportunities, especially people from underrepresented groups.” 
                                                                       (UWTSD, 2019)
Interestingly it is stated at the end of this policy that UWTSD gained inspiration for this policy from The Higher Education Funding for Wales (HEFCW) (Hefcw.ac.uk, 2019). The university chosen complies fully with this policy and therefore takes a serious and comprehensive approach for students with ALN’s. Along with procedures and protocols adhering to the Equality Act 2010. At the end of policy, it also recommended some further reading, one particular link stood out. This was to the Equality and Human Rights Commission webpage discussing as to whether Wales is fairer compared to other parts of Britain, focusing on a comparison from five years beforehand until analysed and updated further (Equalityhumanrights.com, 2015).
In HEFCWs Policy statement on higher education, mentions about funding and support for students including with ALNs. At the end of this statement UWTSD are actually mentioned, which shows a good collaboration of policies (Hefcw.ac.uk, 2013). In comparison to The University of Birmingham England’s Equality and Diversity policies, UWTSD seems on par with legislation and appears not so different from the other university. However, UWTSDs policy as previously quoted in this paper, makes a point of specifying the inclusion of those with disadvantages. Whereas the University of Birmingham England refers to physical disability and mental health, but not so much the disadvantages of ALN (Birmingham.ac.uk, 2019).
There are many positives to the policies put in place at educational settings such as no examinations for specific courses or alternate means for ALN students. In addition specialist support lecturers are able to attend exams with the students if needed. Every individual should have a needs scan at the beginning of term or preferable before when accessing higher education (Assets.publishing.service.gov.uk, 2015). This should be available to all students as good practice for overall well-being on proactivity. The issues arising from this is that students having completed the scan it takes too long before the results show a pre needs assessment is required. This creates many implications as these assessments must be booked in advance and can take a few weeks to be arranged. Then from the lack of specialists comes the waiting lists as there is far too many students with needs compared to specialist assessors provided (Dera.ioe.ac.uk, 2017). 
From the first scan going through to the pre-assessment then to the diagnostic assessment then the needs assessment and then for final approval by SFW/ SFE can take up to 6 months (Falvey, 2017). This delay puts a strain on the student as the transition process has already begun without support in place (Fisher and Hood, 1987). 
Many students struggle with the first semester due to these system implications and time issues. Even when the go ahead has been put through for the equipment, it can take the companies a long time to deliver the equipment, and usually they need constant chasing and much paper work (Parish and Bryant, 2015). All of which is extremely stressful for a new student transitioning into H.E.
Many of the needs assessments state ‘no bunching of deadlines’. This once again, creates pressures for all students not just ALN diagnosed students. Without non-medical helpers put in place before the start of semester one, the H.E transition can be unbearable (Myers, 2017). Many students who did not get support in such times have dropped out of university or failed, this is because the system has failed them as ALN students (K. P. Moore, 2017). It is stated under the Equality Act 2010 in law that “reasonable adjustments” must be made for those of need. These policies are not being met, consequently this causes many to leave H.E and not return.
A system should be put in place to assess students in the summer before the start of universities semester one. This could prevent the back-up of students on waiting lists for their needs assessments and leave an opening for the possibility of an early assessment. Thus, early interventions are needed in order that the system of assessment and diagnosis are completed swiftly.  This quickening of the process would lessen students’ anxiety and enable better retention of first years at this vital transition point in education. (Heacademy.ac.uk, 2012). Having a simple change in procedures may help universities to adhere to policies. Regarding student’s welfare, to have the stress of gaining support to have been completed before they start their first term would make a difference as to whether the student fails or succeeds in H.E. The number of students with ALNs to be supported from day one would rise and so would student productivity. Stress levels would significantly decrease as students with ALN’s would have the help and equipment they need in advance to aid the transition process further (Moore, Sener and Fetzner, 2019). H.E transitions are stressful for any student, but with extra implications such as ALNs, universities should adhere to their own policies better.
Arguably this support should be available at earlier transition points in life to create a generation of highly educated individuals. If systems such as DSA had been applied as early as a primary transition to secondary educational setting, more students may naturally want to continue with further and higher education. Thus, creating a more educated and successful driven generation, which may even drop youth crime rates and keep the youth off the streets. Inspiration occurs from the support that would have been received from a young age, enabling those with ALN to strive forward into further and finally higher education. Dyslexia needs to be picked up earlier in life to aid to a smooth transition point further down the line. If ALNs were picked up from a young age it may prevent individuals going down the wrong track in life, and therefore to be more successful adults with fulfilling careers. An important point to clarify is that not only the medical model of Dyslexia has been assessed but the social model also. The evidence of mental health support being allocated along with other forms of support shows the social aspect of a student with ALNs being attended to. If mental implications were taken into account earlier on in the student’s life perhaps before the H.E transition, the ALN may have been catered for more successfully and in an important adolescent point in life. Which could therefore aid and inspire individuals with ALNs, whether known or not, to proceed to H.E and become structured and successful in later life. Every transition appears to be just as important as another and non should be just ignored for the sake of a tick box system or medical model take on things.
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