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To develop my literature review in more detail in 
order to write a more complete evaluation and 
conclusion. 

I have used a range of sources 
to develop my literature review.

Target 
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To follow the essay guidance, for example, to write 
more closely to the sub- headings. 

I followed the essay guidance 
for subheadings and font size.
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The smiley face system was adapted from the original idea of the traffic light system. This example of assessment for 
learning was used frequently on PTE 1: during introductions; mini plenaries; and plenaries. According to Thomas and 
Lewis, (2016) teachers should encourage the use of the traffic light system for learners to reflect upon their 
understanding of work. During PTE 1 learners used this method of self- assessment to clarify and communicate their 
understanding of work, I was then able to see how many children understood the work and supported the children who 
did not, for example, whilst introducing one of my lessons, I used this method and encourage the children to come out 
to the front of the class and touch the smiley faces on the interactive white board. If the children understood the task 
that I had introduced they would press the green face. Some of the children touched the yellow and red face, therefore, 
I knew that they did not fully understand what I asked of them and I was then able to re-introduce the lesson objectives 
in a less complex way, thus, informing my own teaching practice.  Before using this Afl tool of self- assessment, I trialled 
the 'thumbs up thumbs down' approach, however, the learners did not understand how to use the strategy (they were 
putting their thumbs down for things that they did successfully achieve within the lesson). I believe the smiley face 
system is more visual and age appropriate for this reception/ year class.  

During the course of PTE 1 I was able to 
plan a variety of lessons on the topic 'paws 
and claws'. I adapted the smiley face 
system to a dinosaur method of self-
assessment. When I taught about 
dinosaurs, I used this form of the traffic 
light system to engage the learners. During 
an ice melting experiment, I wanted the 
children to self-assess on whether they 
understood what was happening to the 
dinosaurs frozen inside the ice, when I 
added warm water and when I added salt , 
therefore, I decided to carry out a mini 
plenary. The children wrote their names on 
the different coloured dinosaurs. This 
allowed me to immediately review aspects 
of the experiment that the children did not 
understand before  the experiment had 
ended, amending any misconceptions that 
the children had. 

This method was then applied to the lesson 
plenary, as an exit strategy, where I would 
refer back to the lesson objectives and the 
success criteria. According to WAG,(2010) in 
order for learners to  assess accurately at the 
end of the lesson teachers should introduce 
the success criteria  in order for the learners to 
take responsibility for their progress. The 
learners would touch the green dinosaur if 
they thought they were able to move on from 
aspects of the experiment, yellow if they 
thought they might need more practise and 
red If they definitely needed to work on this. 
This informed my future planning on whether 
or not I had to continue with teaching aspects 
of 'changing states of matter' or move on. 

B. During a mini plenary 

After introducing the lessonA.

During a plenaryC.

Illustrative example 4- Traffic light system
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The class topic is 'Paws and Claws' and this lesson was based on The Arctic and the animals that live 
there. 
I decided to implement talk partners into the planning of the lesson for the reason that all children 
would not feel pressure of answering questions that they might not know the answer to if they had a 
paired response (Clarke, 2008). 

Illustrative example 5- Questioning & talk partners
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Think Bubble

I observed the teacher using 'think bubbles' as an approach to providing feedback 
to the children. I chose to carry on using this AfL strategy as it was familiar to the 
children of the reception/ year 1 class. This strategy includes principles of written 
and oral feedback within assessment for learning. According to WAG, (2010)  
written and oral feedback are effective AfL tools for allowing the learner to focus on 
improvements in their learning and in identifying the next steps to progress. Due to 
some of the children not being able to read the target set outside of the 'think 
bubble', it is essential for the teacher to give verbal feedback during the work and 
immediately after the work has been completed. WAG, (2010) highlights how 
effective feedback should be immediate, clear and instructional, allowing the 
learner time to think about the next steps to success. The 'think bubble' is created 
through the teacher marking the work and considering what improvements can be 
made, then there is a discussion between the learner and the teacher about the 
next steps in progression. The 'think' identifies where improvements can be made. 
In this case, the learner had difficulty with forming letters, thus, explaining the 
'think' target, ' think how to form the letter d and e.'  
This was discussed immediately after the task with the learner and a small task was 
given for the child to practise forming those particular letters.  

Small task based on the 'think bubble'-
forming the letter 'g' correctly. 

Illustrative example 6- Feedback
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Cross curricular responsibilities- Literacy within a physical development lesson based on 
animal movement. 
The children were confident in speaking and listening with their partners during P.E. The literacy skills 
developed were mostly oral skills during this lesson. 

Illustrative example 1- Literacy
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Cross curricular responsibilities- Numeracy within a science lesson
Children need to develop their arithmetical and data- handling skills across various areas of learning, 

(Donaldson, 2015). Thus, influencing my decision to use numeracy across a science 
lesson. When planning the lesson I used the Literacy and Numeracy framework to look 
at the skills the children could develop. I decided as this was an experiment the children 
would benefit from developing their skills in recording collections in a table, this is said 
to deepen their understanding of number (Donaldson, 2015).  

Illustrative example 2-Numeracy
Tuesday, December 10, 2019 8:53 PM
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This comment has been taken from my mid-placement review, evidencing my 
commitment to creating strong links to the DCF.

Cross curricular responsibility- DCF within a Welsh development lesson on Arctic 
animals. When planning in the foundation phase it was important for me to plan more 
than one activity in the lesson as the school used a carousel approach to teaching. I 
was inspired to use this app through experiencing it during a university lesson.  

The learners experienced augmented reality through experimenting with the 'Qlone' 
application on the iPad. The learning was effective through augmented reality offering 
the children a virtual experience that was close to real world experiences (Promethean, 
2018). 
  

Lesson Plan
(5)- Arctic...

  

Illustrative example 3-DCF
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Something or someone has destroyed the classroom !

The children looked around the classroom and predicted what 
could have destroyed it. The majority of the class predicted that it 
was either an animal or a dinosaur from looking at the clues.  
The placement school encourages the use of pupil's voice, 
therefore, the learning derives from the children. The learners 
selected the topic (paws and claws) and were eager to learn about 
dinosaurs. The class teacher explained how the children had yet to 
learn about dinosaurs, therefore, I thought of planning an 
imaginative lesson which would captivate the learners, activating 
their prior knowledge around the theme of dinosaurs. 

The lesson objective: To predict, to investigate and to solve. 

Authentic learning is described as going beyond curriculum 
content to create a learning environment that is similar to the 
real world issues or disciplines, for example, creating scene where 
the learners have to solve a crime (Lombardi, 2007 article from 
jayne). 

Clue 1
The children were faced with a giant 
'footprint', they
were encouraged to measure the footprint 
with their own
hands and feet to predict the size of the 
'intruder' (dinosaur).

Illustrative example 7
Tuesday, December 10, 2019 8:58 PM
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Page 2- example 7
04 January 2020 16:45
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Page 3- example 7
04 January 2020 16:47
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During PTE 1 in a reception/ year 1 class, the children were introduced to road safety. When planning 
the lesson I considered using a video and a presentation to teach the children how to be safe on the 
road, however, it dawned on me that the children would not fully understand the concept of road 
safety from looking at a presentation or a video. I decided to get in touch with the local lollipop lady 
for support. I planned for the lesson to take place outdoors in the staff car park, where there were 
parked cars, however, the weather conditions were poor. An authentic experience would have 
included the children going on a community walk to learn how to cross the roads safely, however, 
due to risk assessment, the children did not have permission to leave the school premises. Creating 
a 'real-life' experience was a crucial aspect of the lesson, thus, inspiring me to set up a simulation in 
the hall with a zebra crossing, a pelican crossing, and a bike path. I encouraged the children to role-
play through different scenarios of crossing the road.

The children were 
very fortunate to 
have a visit from the 
local lollipop lady. 
The children 
discussed in groups 
and thought of 
questions that they 
would like to ask the 
visitor about her 
work in the 
community. 

ADD IN REFERENCES ! COMMUNITY LINK* 

During the plenary, all of the children were involved in an interactive quiz on road safety. 
They answered all of the questions correctly, therefore, I knew that the lesson was a 
success and the learning was effective.

Role-playing scenarios
Scenario 1-You and your friend are walking to school you have to cross this road to get there, how would you get 
there safely? (The children could only cross the pelican crossing if I held a green man card up in the air and 
made a beeping sound)
Scenario 2-I would pick a child to imagine they are driving a car, I would choose a child to play a lollipop person 
and children to cross the road. I would tell the driver to 'speed' up to the crossing and not to stop. The children 
and the lollipop person had to say when it would be safe to cross. I would then tell the next car to stop at the 
crossing and so on.
Scenario 3-The children had to discuss where would be the safest place to ride their bikes. Some explained that 
the pavement would be most suitable and others mentioned a bike path. The tape on the floor modelled a bike 
path and the children rode their bikes on the path safely. I had one child role-play riding a bike without a helmet 
to ensure that the children could tell me the safety issues regarding this.
Scenario 4-The lights in the hall were turned off and I had children volunteer to role play that they were a family 
walking during the night. The children then discussed what items of clothing would be most suitable for walking 
at night. Reflective jackets were then given out, the children were able to see the before and after effects of 
wearing reflective clothing.

Illustrative example 8- Road safety
Tuesday, December 10, 2019 8:59 PM
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During PTE 1, 

Illustrative example 9- halving lady bird biscuits 
Tuesday, December 10, 2019 8:57 PM
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Critical Reflection
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