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Research for Learning 
What evidence is there to support the importance of outdoor play for young children’s development?

Abstract 

Research shows that outdoor play is important for children as outdoor play helps children to develop self-confidence, communicate and develop new skills, ni direct (no date). According to ni direct (no date) not only does outdoor play allow children to interact with other children and make friends, but outdoor play also helps children with their physical health. Furthermore, ni direct (no date) suggests that children who start physical development from a young age reduce the risk of health problems in the future and should at least have three hours of physical education a day which is why outdoor play is important in early years settings.  
The sample size chosen was 15 children to be observed while learning outdoors, while 15 practitioners were interviewed on their thoughts and feeling about outdoor play. 15 people with different backgrounds, were chosen for each method therefore, each method was equal. 
Research was found that outdoor play gives children more of a chance of being creative but in recent years children spend more time using technology and spending time indoors, therefore it is important that children and practitioners are able to find more time to be able to learn outdoors and have free time to be able to develop new skills, Orchard (2010). In addition, forest school is very important for children to be able to have freedom, which they may not get from home, and learn about nature which, again depending on their background, they may not be able to gain from at home, specifically if they spend more time on technology when they have their own time in their home environment, Orchard (2010).


A literacy review 

According to Ni direct Government Service (no date) outdoor play is a chance for children in a nursery or school setting to be able to explore freedom individually or in a group. In In addition, Imheideh and Al-Qaryouti (2015) suggest that allowing children to explore allows children to see the difference between different environments while playing outdoors.  Ihmeideh and Al-Qaryouti (2015) tell us that practitioners agree that outdoor play helps with a children's development, learning and well-being. 
According to Casey (2007), the changes in outdoor play over centuries has had a positive impact on children's development, health and well-being. Casey (2007) suggests that allowing children to have their own space allows children to gain confidence and to understand themselves when they play outdoors. Casey (2007) tells us that when children play outdoors, children have an understanding on how to interact with children from different backgrounds and ages. In addition, Casey (2007) tells us that playing outdoors comes second hand to children and while playing outdoors, children are learning without realising. Casey (2007) suggests that children learn about different materials, climate change, communication and much more. 
According to Staempfi (2009), adventure playgrounds are the most common outdoor environments for play for children in the United Kingdom. Furthermore, Staempfi (2009) suggests that adventure playgrounds help children gain self-understanding which leads to being able to help children meet new opportunities and solve problems they may meet in their future. 
Yildirim and Ozyilmaz Akamca (2017 agrees with Staempfi (2009) that the outdoors environment improve skills and allows children to gain new opportunities. Yildirim and Ozyilmaz Alamca (2017) tells us that outdoor play allows children to learn freely and learn in a fun way while being in a healthy environment. 
In addition, Yildirim and Ozyilmaz Akamca (2017) tells us that giving children the opportunity to learn freely outdoors allows children to be creative in their own way, have an understanding on how to communicate with other children and allows them to have their own freedom. 
Furthermore, Beyer et.al (2014) disagrees that children use the outdoors by suggesting that children have lost interest with outdoor play despite practitioners knowing that there are many benefits to the outdoors which include physical and social activities. 
In addition, Beyer et.al (2014) suggest that children have disconnected from the outdoors which has shown a difference in how children play together. Beyer et.at (2014) tells us that, in recent years, children would rather play independently and have more access to technology which has a negative outcome to their development.
According to Richard et.al (2023) the Bronfenbrenner ecological system model has been used the most while observing outdoor play in the early years setting, which allows practitioners to understand the benefits of outdoor play and how this can help a child’s development. 
Woodland et.al (2021) tells us that Bronfenbrenner developed his theory to help practitioners to understand human development and for practitioners to understand how to meet that children’s needs and wants while learning in the outdoors. 
As cited in Jones and Kahn (2018), Smith (2018) agrees that outdoor play helps with cognitive, emotional and social development. Smith (2018) suggests that children who engage with other peers when taking part in outdoor play are able to develop social skills quite quickly. Children need change, therefore, being able to have different environment and being able to change location allows the children to explore freedom differently, Smith (2018). According to smith (2018) forest school allows children to be able to take risks they may not be able to take while at home, such as, climbing trees or even down to the littlest things like, running around a field or playing with sticks and stones. 



Methodology 

The research method used to collect data on the evidence to support the importance of outdoor play for young children’s development, was observation. 15 random children with different backgrounds, ethnicity and religion were observed in a nursery while learning in the outdoors. Firstly, research was made for the observer to be able to gain consent from the patrician's parents/guardians.
According to National Guidance (2019) parents have no choice in whether their child/children attend a school setting, however National Guidance (2019) tells us that parents must give consent for what their child can and cannot partake in. Having consent from a parent reduces risk, whether it is partaking in an observation case study or whether the school has permission to tale a photograph of the child, National Guidance (2019). 
While observing, Flanning and Dietze (2017) found that playing outdoors allows children to communicate with different ages and genders which allows children to gain confidence and play freely with the outdoors. 
On the other hand, another research method used was interview. 15 practitioners in one whole school setting were interviewed individually to identify their thoughts on outdoor play. 
According to McClintic and Petty (2015) by interviewing practitioners in a school setting, practitioners are able to express their views and feelings on outdoor play. McClintic and Petty (2015) suggest that practitioners believe that outdoor is positive for children as it allows them to play individually or in a group. By interviewing practitioners, McClintic and Petty (2015) found that outdoor play helps practitioners to understand the child, therefore, practitioners are able to meet the child’s needs. 
Davies (1997) tell us that practitioners having an involvement in outdoor play can have a positive outcome in a child's development while attending a school setting. According to Davies (1997) by practitioners setting rules for the children to follow, it helps the children to understand that they can learn freely outdoors but on the other hand they must be able to listen to what the practitioner has instructed, therefore, the children are still learning out to manage time, communication and different skills. Davies (1997) suggests that children need to be able to engage with the outdoors freely whether that is individually or with peers. 
According to Davies (1997) the main reason teachers do get involved in free outdoor play is to be able to observe how they interact with other children therefore, practitioners and interfere if anything goes wrong and the free play turns more into wild play where children may start getting hurt or upset.  
Research was found that Alden and Pyle (2019) agree that practitioners need to have some involvement I outdoor play and need to set some rules for the children to be able to follow, therefore, free play outdoors does not turn into wild play. 
In addition, Almon (2004) believes that over the years, children have become more dependent on technology, such, as, video games, tablets and even phones. Almon (2004) believes strongly that when children are attending school settings, children have more of a chance to be able to explore the outdoors which will be able to help with their development. Almon (2004) suggests that children spend at least 3 hours a day on technology. From research, this has shown that children development and skills have decreased as children have become a little less creative and more isolated while learning/ playing outdoor. 
Furthermore, Almon (2004) believes that practitioners struggle to be able to find time to teach subjects such as, numeracy, literacy and other academic subjects by cause of feeling children need to be spending more time outdoors as technology has taken over children’s priority more than playing and learning outdoors. 
According to Kos (2010) practitioners believe that the outdoor environment is not beneficial to children, however parents disagree and believe children would benefit and develop from outdoor play/learning.
As cited in Wilson (1994), Kos (2010) agrees that outdoor play helps children to develop the environmental ethics, therefore, children learn, from a young age, the basic values and attitude to the outdoor environment. 
While collecting data, Community Tool Box (no date) suggests that observers need to analyse the qualitative and quantitative data. Community Tool Box (no date) tells us that the observer needs to collect data of any test scores that may have been taken, as well as survey results, whether that be outcomes of the environmental set up and conditions or reports of behaviour.
On the other hand, qualitative data can be analysed which can tell the observer different things to what quantitative data cannot, Community Tool Box (no date). By analysing qualitative data, the observer should look at any patterns that may occur. Qualitative data allows the observer to analyse data in a non-bias way without having an opinion from anyone else, Community Tool Box (no date).



Ethical considerations 

As cited in Leptow et al. (1977) Mcmorris et al. (2004) suggests that the most common method for gaining consent is by emailing the parent/ guardian or by sending out a consent form for the children to hand to their parents. However, Mcmorris et al. (2004) suggests that by handing out a consent form, children may misplace the form, therefore, the children will not be able to intend in the activity as the parent has not given their consent, therefore, that is the reason consent forms are sent out more on email. 
According to Coyne (2010) parents have to give consent to schools as children are unable to evaluate the risks and benefits of taking part in research. 
Secondly after sending out consent forms to the parent/guardians, every parent/guardian has the right to withdraw from the research. With every consent form will come an explanation of what the research taken place is about, if the parent/guardian decides they no longer want their child to take part, it must be made clear that they all have the right to withdraw their consent, Coyne (2010)
According to Rossi et al. (2003) parents need the right to be able to withdraw their consent as if the observer starts observing and it makes the child feel uncomfortable and vulnerable, then they need to have the right to withdraw for their child safety and protection. 
Thirdly, according to Centers for disease control and prevention (no date) before starting the observation, it is critical to make a plan. Centers for disease control and prevention (no date) suggests that the observer thinks about what they want to evaluate and create questions they may want to ask while they observe the children. The observer must make it clear what their main focus points are, Centers for disease control and prevention (no date). The observer must make it very clear how they are going to be observing the children, especially if the observer is using a video method to observe, Centers for disease control and prevention (no date). In addition, Center for disease control and prevention (no date) suggests that observation allows the observer to be able to evaluate the situation in the school setting without have practitioner opinions and the observer can have the ability to provide their own information.
Ceneter for disease control and prevention (no date) tells us that observing children allows the observer to have their own say in what they see. 
On the other hand, while observing the observer can be a little bit more bias and could use the hawthorn effect which means that they are judging the children before they observe them and have a different perspective on the situation. Centers for disease control and prevention (no date) tells us that the observation metho can be expensive (if they are using a camera) and can also be time-consuming as the observer would have to find their own time and setting to be able to carry the observation out. In addition, observation does not make it clear to the observer the reason why the children behave the way they do, especially if the child starts to act up, Center for disease control and prevention (no date). 
Save the children (no date) tells us that every child has the right to have their own privacy, article 16. 
Next, the observer will need to go through all the consent form and pick out a random 15 to observe. By choosing 15 random children, it would make the observation equal and fair without discriminating, Coyne (2010). 
According to University College London (no date) once the data has been collected, the observer needs to do a follow up which would consist of, analysing the data collected by listening to recording (if a video was made) or reading over notes taken during the observation and inputting qualitive and qualitative data into a spreadsheet.
University College London (no date) suggests that the observer should evaluate all finding from the observation that has taken place while including aim and objectives as well as the reason for the observation. 
According to Nicholson et al. (2013) play is the most important methos to help children to be able to develop, therefore, the children must have the right to have their opinion. If a child feels like they want to have free time outside by themselves, no child should feel forced to interact with other people all the time if they feel that they need some time by themselves, Nicholson et al. (2013). 
According to Save the Children (no date) children have a lot more rights that what people may think. Article 2 suggests that no child should be discriminated, no matter what religion, belief, race or language the child has, every child has the exact same right, Save the Children (no date). Article 3, the child's best interests, every child should be heard no matter what, every child has the right to have their say, for example, if a child would rather do learning outdoor, every practitioner should respect the child and try to meet their needs, Save the Children (no date).
When observing children, he main thing an observer must make sure they do is keep all the information confidential. According to RealityHR (no date) every observer must make sure all their technology has passwords and is all locked and make sure the password is something only you are going to know, make it difficult. RealityHR (no date) suggest that if you have a hard copy on the observation or papers, make sure everything is locked away in a secure space, do not ever take the information home, make sure all information is put away somewhere safe in an office/workspace.
Article 12, respect for children’s views. Save the children (no date) suggests that children views should always be respected. By the child’s views being taken seriously, this would make the child feel valued and more appreciated by the practitioner, therefore, the child would feel more comfortable while they attend the setting, this can make the child want to come to school more which would have a massive effect on the child. 
Article 13, freedom of expression suggests that every child has the right to express their opinions, views and feelings while attending to setting, save the children (no date). By allowing children to be able to have the freedom of expression, it will help the practitioners to understand how to meet the child's need and wants. 
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