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ECAD 6006- Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector. 

Introduction

Within this text, the writer will be giving a critical response to an article, ‘Non-native English students learning in English: reviewing and reflecting on the research. ‘(2011), written by Allan Barnardo of the University of Macau (University of Macau, 2016) and Marianne Gaerlan of De La Salle University (De La Salle University, Date unknown).
The well written title gives a full insight of the article to follow. In brief, Barnardo and Gaerlan “review studies (mostly involving Filipino-English bilinguals) that look into the experiences of bilingual learners as they undertake learning activities in English.”
Barnardo and Gaerlan (2011) identified ‘more non-native speakers of English are learning English so that they can learn in English.’ With this in mind, the writer is left but to question, if non-native English speaking countries are learning the English language to advance themselves through education and work. Why does the Welsh government try to enforce the Welsh language into education as opposed to educating children in more common and prospering languages such as Spanish or Chinese? Nationsonline (2019)

The ‘Education in Wales: our national mission action plan 2017-2021’ WAG (2017. P26) identifies that as an education system it is imperative to ‘teach Welsh as a living language and ensure that greater numbers can work effectively in Welsh-medium and bilingual settings’. Donaldson (2015) supports the identification by giving his twenty-first recommendation: ‘There should be a renewed focus in schools on learning Welsh primarily as a means of communication, particularly oral communication and understanding.’ (Donaldson, 2015. P115)
On the contrary, within the action plan 2017-2021, WAG (2017. P36) stated: ‘During the period until 2021, we will… we expect to build on the success of programmes such as those in modern foreign languages.’ This may suggest that there is a need for allowing children to learn wider non-native languages within the Welsh education system. 

The two studies that Barnardo and Gaerlan review and respond to are studies regarding a psycholinguistic perspective and a sociolinguistic perspective to learning non-native languages, i.e. English language, within the Philippines. 
Baker (1993) concluded that ‘Becoming bilingual is a linguistic, social and psychological event.’ Thus, the need for psycholinguistic and sociolinguistic approaches are imperative for learning a second language whether it be native or non-native languages. 

Psycholinguistic approach

‘Psycholinguistic approach takes its name from the field of psycholinguistics which is an integration of the two fields of psychology and linguistics.’ Demirezen (2004) 
The Cambridge English dictionary (Date unknown) defines ‘psychology’ as: ‘the scientific study of the way the human mind works and how it influences behaviour’, and ‘linguistic’ as ‘the study of language’. With regards to teaching a second language, psychology and linguistics integrate to form the hybrid method, psycholinguistics, suggesting that it is the psychological study of how the human brain studies language.  

Barnardo and Gaerlan (2011. P2) 
	‘We do not see learning as a process that merely involves memory-based 	processes… Instead, we view learning as involving an array of complex 	cognitive processes that involve processing information from an external 	source.’   

The above statement suggests a summary of how Barnardo and Gaerlan perceive their perspective of the implication of psycholinguistics in general.  With regards to learning, in particular, language or a second language Barnardo and Gaerlan intended to inquire whether Filipino learners, that may not be proficient with the English language, learn or perform different through the medium of English (their non-native language) or Filipino (their mother tongue). 
Interestingly, during the review of the research projects. Barnardo and Gaerlan (2011. P3) identified that ‘the use of English in these various cognitive processes had different effects on how Filipino bilingual learners performed in the tasks.’  With this in mind, the writer questions if the abolishment of ‘Welsh second- language’ and the inauguration of a ‘Continuum’ for the Welsh language in education is the most beneficial thing to do?
Toni Schiavone, Chair of Cymdeithas yr Iaith Gymraeg’s education group, boldly stated “Ever single pupil should leave school with the ability to communicate and work in Welsh.” (as cited in Cymdeithas yr Iaith Gymraeg, 2019). Referring back to Barnardo and Gaerlan’s research review, would the use of different languages effect how Welsh bilingual learners perform in tasks? 
On the contrary, Barnardo and Gaerlan (2011. P3-4) reviewed research outside the Philippines and identified that: 
	“Bialystok (2007; Bialystok, Craik, & Luk, 2008; Emmorey, Luk, Pyers, & 	Bialystok, 2008; Martin-Rhee & Bialystok, 2008) found that bilinguals have 	enhanced executive control skills compared to monolinguals. These executive 	control skills that relate to selective attention are very important in learning.”

This may suggest that by introducing a continuum for the Welsh language within English medium schools, the education system will be equipping learners with extended cognitive skills alongside the ability to become bilingual. 

Through the writer’s personal experience through the education system in Wales, the teaching of the Welsh language is very limited to a handful of topics being taught within the foundation phase and then expanded on as the learners progress through the key stages.  
With this in mind, the writer welcomes Cymdeithas yr Iaith Gymraeg’s vison of shifting the Welsh language into a continuum of learning, developing the cognitive processes that the psycholinguistic approach aims to develop within bilingual learners.

Sociolinguistic approach 

Barnardo and Gaerlan (2011. P4) briefly characterise sociolinguistic approaches by stating, 
	“Sociolinguistic approaches provide insights related too other important 	aspects of the learning experiences of bilingual students, such as how 	language relates to their identity, affective experiences, relationships, 	among others.” 

Tarone (2007) similarly identified:
	‘A sociolinguistic approach to SLA (second language acquisition) is one 	that studies the relationship between such social contextual variables as 	interlocutor, topic or task and the formal feature of learner language or 	interlanguage production.’

Barnardo and Gaerlan (2011. P4) reviewed and responded to a research projected carried out by QI (1998 as cited in Barnardo and Gaerlan, 2011). 
During this investigation, QI (1998) was researching if bilingual learners switch from English to their native language during mathematical tasks. 
Barnardo and Gaerlan suggested that during the in-depth case study of few learners, QI identified that bilingual learners showed tendency to switch between the English language and their native language not due to their ‘limited proficiency’. ‘Instead, the choice of using English or their mother tongue depended more on how either language facilitated the execution of the mathematical task.’ Barnardo and Gaerlan (2011. P4).  Thus, QI suggested that the switching between languages indicates a strategy to solve problems within bilingual learners. 
The article also reviews the work of Moschkovich (2005, as cited in Barnardo and Gaerlan, 2011) in which complimented the work of QI (1998) in identifying that there is ‘code switching from one language to another can serve as a resource for elaborating ideas’. 
With consideration to the review of the research, one would argue that bilingual learners could look at a number of problems via different interpretations through the language medium of their choice. 

On the 15th January 2019, the population of people over three years of age in Wales was 2,987,400. Out of the almost three million people currently living in Wales, only 29.7% of the population say they can speak the Welsh language. StatsWales (2019) 
The Welsh Government alongside Cymdeithas yr Iaith Gymraeg, have a vision to see the Welsh heritage and language thrive again. WAG (2017b) ‘Our ambition as Welsh Government is to see the number of people able to enjoy speaking and using Welsh reach a million by 2050.’  Although 2050 may seem like a lifetime away, Gaerlan (2009, as cited in Barnardo and Gaerlan, 2011. P5) identified the main influence on bilingual enhancements as ‘language exposure at home’. With less than 30% of the population in Wales able to speak or use the Welsh language, language exposure outside the school environment may be a big influential factor to the vision. 
There is also a limitation to the language immersion factor outside the school premises in regards to the media i.e. songs, television programs and films. There has always been a limitation to the media available in the Welsh language whereas non-native English speakers have a huge range of media available for language immersion to take a full effect on learners. 

Conclusion

To concluded this critical response, Barnardo and Gaerlan reviewed and responded to a handful of research projects of non-native English students learning English language. Although the review and response was limited to Barnardo and Gaerlan’s professional expertise of psychology and English and Applied Linguistics. The writer feels that Barnardo and Gaerlan could expand on their research by referring to methods of teaching language within a classroom environment. i.e. language immersion, oral focus, written focus etc. 
The article shows various researchers in their fields with detailed representations of their findings offering theoretical insights that may allow students and/ or practitioners to advance their own ability and/ or the ability of others to become bilingual or become more confident in speaking non-native languages.
The article lends itself to reviewing the cognitive processes that are affected within the psycholinguistic and sociolinguistic perspectives of learning English as a non-native language. The writer believes that it would be difficult to compare the education process of non-native English speakers learning the English language in comparison to English speakers learning the Welsh language. This may be due to the significant lack of funding, Welsh speakers in communities and Welsh-medium media i.e. music in the charts, television programs and filmography. Thus, creating the sociolinguistic side of the language a more complex area. On the other hand, there are many heritage towns, museums, monuments and sites around Wales in which people can visit to understand the heritage of their mother land potentially giving motivation and an importance to learning the Welsh language. For example, Big Pit situated in Blaenavon heritage town or Carmarthen town and its heritage localities.
[bookmark: _GoBack]In regards to the psycholinguistic linking to the Welsh language, the psycholinguistics from the educators’ perspective needs to be considered. For example, ‘Many teachers in primary school’s lack confidence and ability to teach Welsh second language’ Jones (2012. P12) As a trainee teacher studying towards teaching in the Primary sector, the writer does not feel confident in their personal Welsh proficiency to deliver the Welsh language as a continuum as opposed to Welsh second language. Cymdeithas yr Iaith Gymraeg aim to develop bilingual learners. In order to educate bilingual learners, the teacher or educator would also need a proficient level of Welsh in order to facilitate and enhance the learning. 

Donaldson (2015. P48) suggests that’
	‘the acquisition of modern foreign languages will benefit from the earlier 	development of the Welsh language, and recommends that this third and/or 	fourth language should therefore be introduced in the first year of secondary 	schooling’.
With this recommendation in place and potentially taken forward, teachers in Wales will not have to just be at a higher proficiency in the Welsh language but secondary teachers will also need to have some knowledge and understanding of a third or fourth language also.

The writer believes that the Welsh Government could use Barnardo and Gaerlan’s research review to assess what methods are more applicable to different consortia or areas through Wales.  
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