Assignment for ECYW6005. Student 2012183 (March 2023)


The assignment answers the question ‘draw on theory and experience to illustrate and analyse the potential for youth work practice to enhance resilience and well-being among young people’. This is addressed by sharing a personal portrait of my own journey in engaging with colleagues through conversation within previous engineering posts I held, before becoming a Youth Worker. These incremental changes positively influenced the various organisational cultures where I worked, leading to improvements in my subjective wellbeing, mental health and resilience. To enable clarity, I have defined some technical terms used in this text below, before returning to the outline of this essay.
 Subjective wellbeing can be described as “a life that matches an individual’s own ideals” (Diener et. Al, 2009, quoted in Fabian, 2022, p.23). This subjective wellbeing may be achieved when a young person engages in an activity which makes them feel good about themselves, using an unquantifiable internal measurement. Of a similar concept is objective wellbeing; this may be defined as an external measurement which “reflect both people’s material living conditions and the quality of their lives (Voukelatou, V., Gabrielli, L., Miliou, I. et al.  2021, p.280). Resilience, another frequently used word, “is commonly referred to as an ability to draw on strengths and assets to cope or thrive in adversity” (Davies, Grey, Homolova and Bellis, M.A. 2019, p.4); this could be thought of as a young person getting back up when repeatedly knocked down by difficulties. Advocacy may be understood as “when people have their own voice, it means making sure they are heard; where they have difficulty speaking up it means providing help; where they have no voice it means speaking for them” (Herbert, 1989, quoted in Boylan and Dalyrymple, 2009, p.79). A definition of an emancipator is one “who works with individuals to set them from oppression, slavery, restricted aspirations or limited opportunities” (Sapin, 2013, p.242). And finally, good mental health can be defined as having “the emotional resilience that enables us to enjoy life and survive pain, disappointment and sadness, and an underlying belief in our own and other’s dignity and worth” ( Barden and Caleb, 2019, p. xiv). The outline for this essay will now be returned to. 
This essay embodies the themes introduced from my previous engineering background, through an exploration of the complex themes of conversation together with an important Youth Work theory called “Bronfenbrenner’s development ecological system” (Christensen, 2016, p.23). Proceeding this are three key ideas explored in depth, linked with my Youth Work practice. The first key idea examines how a project with young people opened a window into the lives of a young people considered to be a marginalised group, while introducing ideas of advocacy and emancipation. The second key idea, through two vignettes, considers the activity of cooking with young people to introduce themes of global citizenship. The third idea, again through two vignettes, unwraps how group sports build resilience, subjective wellbeing and improved mental health in young people. The last section is the conclusion. The following section within the main body of this assignment explores my personal portrait.   
In this section I will be exploring how my thinking has changed in relation to my youth work practice, through reflecting on my experiences of disempowerment. I have worked in maintenance engineering within the manufacturing and oil refinery sectors, where I often felt disenfranchised through the lack of engagement in the process. Within this context I began to learn the art of influencing those around me to create incremental changes, which improved my subjective wellbeing and resilience. This attempt to change the culture from within often came through engagement in dialogue and by offering alternative solutions to problems (Freire, 2005, p. 39). In one relevant maintenance example, as a Maintenance Engineer, I followed the custom of handing out repair jobs at the weekend without consulting to the workforce. One mechanical fitter disengaged from the process and refused to do the voluntary weekend work. Through dialogue, I found he disengaged through the anxiety of not knowing what job he might be given. A solution was found, whereby I went through the weekend jobs with him on a Thursday, so he could prepare himself and the resources needed. I had allowed the fitter to voice his concerns or to be “expressive”, which lead to his empowerment and participation, which are three of the five pillars of Youth Work in Wales (Youth Work in Wales Review Group, 2022, pp. 08-09) (YWWRG). This small change reduced my stress levels and backlog of work, while building my resilience to the pressures I was under. Meanwhile, the fitter’s subjective wellbeing improved, demonstrated through now working weekends and supporting my work in other ways. Grass roots change happened by gaining an ally in genuine partnership and by avoiding tokenism as depicted in “Hart’s ladder of participation” (Badham and Davies, 2009, p.83). Change can happen in other ways as per the following paragraph.
[bookmark: _Hlk129275163]Young people exist in and are influenced by different systems within their various communities and broader society. Within Bronfenbrenner’s development ecological system, depicted as concentric circles, which are described as the “Microsystem, Meosystem, the Exosystem and the Macrosystem” (Christensen, 2016, p.23). The Microsystem is the centre, where the individual person is, from which they engage with the next circle. The Meosystem can be described the groups which the young person belongs and directly engages with other groups can influence meaningful change. This two-way exchange of influence could be within the family, school, work and clubs. The Exosystem, the next concentric circle; can be understood as the environment which indirectly affects a young person, such as parent’s work, their friends or the local council, where the individual young person has little influence or control of. The Macrosystem could be understood as the wider society and its’ values and national government laws, which have a pervasive effect on the individual, and the lives around them (Christensen, 2016, p.23). An understanding of these interlinking systems can enable a Youth Worker to affect change within a young person through informal education, crossing the boundaries between the Meosystem and the Macrosystem, within the structures and societal boundaries (Christensen, 2016, p.26). The Youth Worker, through advocacy, informal education and dialogue can potentially allow young people to also influence and cross all these boundaries similarly to Greta Thunberg. This the young climate activist influenced is having a profound influence of this whole ecological system when she addressed the world leaders at the United Nations (2019). Intentional change in Youth Work setting benefits young people through increasing effective participation, leading to better outcomes and increased resilience (Badham et al. 2009, p.83; Sapin, 2013, p.9). While one theorist introduces a treatise on collective efficacy, where he discusses change can happen through shared belief and through efficient teamwork (Bandura, 2000, pp. 75- 76). Further, young people who see themselves as resilient can work out solutions to new problems; deal positively with poor outcomes to experimentation; and know what situations they can do well in and have a positive outlook in difficult situations (Sagone, Caroli, Falanga and Indiana, 2020, p.887).  In the next section I will be exploring the ideas around conversation and dialogue within Youth Work practice.
 A youth worker uses conversation as an essential component of informal education (Jeffs and Smith, 2005, p.86). Conversation, at its most basic level can be a chat, possibly seen as a monologue, by a young person to a Youth Worker in voicing their lived experiences, their struggles or concerns. This monologue can greatly benefit their subjective wellbeing, through just airing their concerns to an active listener, while arriving at their own conclusions to the problem (Jeffs et al., 2005, p.86). Conversation may also “entail engaging with people to describe experiences, explore meanings, confront issues and reconstruct practice” (Jeffs et al., 2005, p.86) which is a fully engaging two-way process between two people, or within a group. Therefore, conversation has different aspects, where a chat/monologue to another person present is different to an intentional dialogue but may happen within the same conversation (Jeffs et al., 2005, p.86). Dialogue should be transformative and intentional because it leads to “reflection and action” (Freire, 2005, p. 80).  This occurs when the listener considers the starting point of the other and becomes a partner in the outcome; but it has been noted that conversation is “risky” because the outcome may be “unpredictable” (Jeffs et al., 2005, pp 33-36). Conversation plays an important role within the next section in key idea one.
[bookmark: _Hlk127358595]Within my level 5 Degree placement I wanted to engage with some young people and teach some crafts and skills for my placement project, through which I was directed to volunteer with a group of young people from the Roma not travelling Gypsy community. After some initial conversations with the young people to explore their interests and engage with their Roma Gypsy heritage, I introduced them to constructing rabbiting nets, due to their close association with ferreting. When this project had run its course, one young person asked to do a woodworking project. Initial chats with a very shy young person through making the nets, led to dialogue about his interest in making a wood stool as a present for his dad. three female young people also agreed to make some stools, as demonstrated below.  
Developing on from the stool’s activity, their class-teacher shared that within Roma culture, the females would not have the opportunity, or be encouraged, to participate in woodwork, rather, this being seen as the male’s role. This led to a broader dialogue with their headteacher, about how education beyond primary school by the Roma community was perceived as irrelevant (Arnold, 2022, n.p.). This was partly due to the Roma people having a nomadic lifestyle, resulting in sporadic school attendance and low academic achievement (Welsh Government 2014, pp 17-18) (WG). However, some Roma families are now becoming static, although it remains the case that their children largely absent from higher education due to a variety of social issues (Arnold, 2022; Hinton-Smith and Padilla-Carmona, 2021, p. 455-456). Further, research indicates Roma gypsy families were increasingly breaking down, alongside a higher incidence of ill-health/early death, so the historic skills were not passed on to their young people, leading to their increased vulnerability in a rapidly changing world (Heaslip, Hean and Parker, 2017, p. 1987). This understanding led me to see a greater significance in the making the wooden stools and the associated new skills the young people were learning, as outline below.
Making the nets and stools gave rise to the following conversations and a deeper understanding of the Roma Gypsy culture. One young person delved into their desire to study art at A level, which bucked the traditional trend of young people from the Roma Gypsy communities not attending further education ((Miss F, 2022, n.p.; Hinton-Smith et al, 2021, p.455).  While another young person dialogued about using their stool to sit at their father’s graveside in a three way with her mum and I, and enquired whether I could make a two-seater stool, durable enough to be left by the graveside (Miss G, 2022, n.p.). The male young person took his stool home before it was finished and shared his disappointment that his dad did not have time to complete it with him (Master B, 2022, n.p.). The net-making and woodwork project led to me gaining a bigger perspective than the initial idea of just engaging with some young people for my placement project. Teaching female young people ‘men’s work’ from a Roma Gypsy perspective, by an adult male, could be argued as being emancipating, which came out of the earlier conversations. This Youth Work intervention could arguably be seen as “empowering” (YWWRG, 2022, p.09) the female young person by engaging in a perceived male activity. This woodwork opportunity may not have happened within the home environment, yet one female young person was fatherless and phoned her mum to the requirements of the stool for her father’s graveside. Through dialogue, I engaged with the wider Roma Gypsy community, part of the values of Youth work and crossed some perceived divides in their culture, while improving both their subjective wellbeing (YW 01, YW03 and function area B: CLD Standards Council Scotland, 2019, 2019, p. 11). Conversely, the male young person appeared to struggle with some of the tasks, and wanted to complete the project with his dad which came with some disappointments as he was too busy. The emancipation was demonstrated through engaging in a project which cut across Roma Gypsy mores, which were the norms expected within their society; although it can be argued that their culture is often misunderstood and stereotyped (Tremlett, 2017, pp 720-722). A note is needed here to distinguish between emancipator and someone who is empowered. An emancipator works to set someone else free from restrictive ideas, whereas an empowered person engages with the issues they are facing themselves (Sapin, 2013, p.242; YWWRG, 2022, p.09). From a youth work perspective, the stool project introduced the young people to new and often demanding tasks, which challenged inequality, and gave new opportunities to a minority group. These benefits, which came out of dialogue, also introducing aspects of health and safety for their own wellbeing (YWWRG, 2022, p.07). Within the following paragraph I will introduce the concept of informed practice to build resilience.
Building resilience among young people revolves around Informed Practice (Dr. Addis, Wey, Tolland and Hopkins, 2022, pp 9-10). One recognised informed practice is the use of the five ways to wellbeing where subjective wellbeing is measured; albeit among individuals as opposed to social groups, which (Abdallah, Main, Pople, & Rees, 2014). The five ways to wellbeing are: “be active; keep learning; give; connect and take notice” (Abdallah et al. 2014, p.6). The stool introduced new skills and would meet the requirements for “keep learning”; two young people made the stools for members of their family meeting “give and connect”; while the young people were required to “take notice” of their surroundings and the health and safety in using sharp tools (Abdallah et al. 2014, p.9). For “taking notice”, the young person can be either engaged physically or emotionally; while those young people allegedly experienced the highest subjective wellbeing score for noticing the surroundings or being present (Abdallah et al., 2014, p.9). So, in the young people making the stools, the highest score of subjective wellbeing, according to the chart, was achieved when they safely engaged all their senses while participating in the project. This was demonstrated by the pride shown in their finished stools (YW09: CLDSCS, 2019, p.11). “Keep learning” was the second highest subjective wellbeing factor and was achieved with the young people learning a variety of new processes to build the stool. The “giving” element, of the male young person making his stool as a present for his father was surprisingly low on the subjective wellbeing chart (Abdallah et al., 2004, p.8). I used the five ways of wellbeing to firstly design the project through the principles of informed practice then measure the subjective wellbeing of individuals through peer reviewed research in this area. This gave the best chance of improving resilience and demonstrating an improved sense of subjective wellbeing in individuals or within a group. The next paragraph is a summary of key idea one. 
The stool project started out as the focal point of my level five fieldwork portfolio, with the potential to develop some meaningful conversations. Through volunteering with a small group of young people of young people from the Roma Gypsy community it became so much more. Firstly, not only was it a groupwork learning exercise which I learnt from, it also required me to engage with and lead a co-worker, as part of the risk assessment (YW 04: CLDSCS, 2019, p.11). Secondly, through conversation with the head mistress, I learnt about a marginalised community and some of their culture while engaging with the wider community through two young people’s parents (YW28 & YW03: CLDSCS, 2019, pp. 11-13). Thirdly, through developing a series of projects based on their interests while incorporating the informed practice of the five ways to wellbeing, several aspects contributed to improvements in their subjective wellbeing (Abdallah et al. 2004, p.9). Fourthly, aspects of informally challenging limited opportunities for female young people within the Roma Gypsy community due to their gender were engaged with. Fifthly, tackling new and achievable tasks engendered resilience through increased “problem solving skills” and “seeking assistance” when composite tasks were introduced (Shannon, 2022, n.p.; YWWRG, 2022, p.08). Next is the introduction of key idea two through two vignettes which explores how cooking and being outside can benefit a young person’s wellbeing and introduces global citizenship.  
For key idea 2, I have chosen to use the theme of cooking combined with outside activities from my Youth Work practice to develop resilience and subjective wellbeing through shared experiences (Sapin, 2013, p.75). Thus, demonstrating the complex interaction of informal and often improvised learning to explore new insights (Jeffs et al., 2005, p.72). The vignettes are followed by an in-depth analysis of the themes they raise. 
Vignette One. Recently, three young people and the leaders went to a conference in London for the day, travelling in two vehicles. The aims were: to meet some of the other leaders in the organisation; demonstrate to the young people that they were also leaders, and to develop meaningful relationships through conversations and shared experiences while on route. I commandeered a picnic bench at a motorway service station and set up two camp stoves to cook a bacon and egg bap for everyone, while producing flasks of hot water for teas, coffees or hot chocolate. I encouraged the young people to prepare the baps and serve everyone with hot beverages to give them a role within the group. This appeared to be a novel experience for everyone, with the young people asking were we allowed to cook food there? I was quick to point out that there were no prohibitive signs! 
Vignette Two. While on Youth Work placements I had the opportunity to cook many meals with young people. One establishment had a wood fired pizza oven placed outside, which was rarely used. Through dialogue, I engaged all twelve young people with the idea of making their own pizza for free; where two male young people hand made the dough from scratch, while a further three young people got enthused about building a real fire in the pizza oven. Conversations developed about the safety aspects, and how much wood and coal to use. Once the dough was made, each of the young people and staff went outside into the garden, rolled out the dough and dressed their own pizza, which they cooked the wood fire pizza oven.
From vignette one, the idea of cooking breakfast and standing around eating a bacon and egg bap was discussed with some of the leaders and young people. One positive aspect was being able to share a unique experience and to stretch our legs in the fresh air after three hours sat in the cars.   While the subjective wellbeing of a twenty-minute break might be hard to quantify and cooking on a bench outside a service station may be perceived as breaking someone’s rules; research suggests that engagement with outdoor activities can have many benefits to building resilience in young people and produces a sense of wellbeing (Sapin, 2013, p.32; Jeffs et al., 2005, p 90; Jackson, Stevenson, Larson et al., 2021, p. 2). However, what we are eating is also important for a young person’s health and wellbeing together with the global issues its production entails; where one study reveals “climate change is causing distress, anger and other negative emotions in children and young people worldwide” (Thompson, 2021, p. 1). Global issues will be discussed next in detail.
Eating five fruit and vegetables a day may be the Government's mantra, but young people manage a mere 2.7 portions a day, while drinking sugar laced drinks in ever increasing quantities (Public Health England, 2018, n.p.). These statistics are just the tip of the iceberg, where, according to one British report, “53.3%” of what we consume is classed as “ultra-processed, with a further fifteen percent being processed food or ingredients (Rauber, Steele, Louzada et al., 2020, n.p.) While frying processed bacon in a car park is possibly a poor example of practice, those suffering financial poverty are more likely to buy processed food due to its low cost (Dimbleby, 2021, p. 10). One estimate suggests most of this processed food we eat is unhealthy, while four/fifths of the causes of “illness, disability and death are diet related” (Dimbleby, 2021, p. 10). Processed food production is big business, with just ten companies reported as controlling most major food and drinks brands on the planet and purportedly influencing our understanding of nutrition in a negative way (Taylor, 2016, n.p.). So, the food young people eat, and the beverages they consume play an important in their ongoing health and wellbeing; however, these benefits can be further improved by the Youth Worker providing a safe and nurturing environment (Green, Savaglio and Bruce et al., 2023, p.382). A safe environment such as a youth club could be the antidote to difficult experiences at home, through building resilience by linking the young person to the wider society (Charraighe, 2019, n.p.). This paragraph has explored how processed food can adversely affect the health of young people, while the next section will engage with the production of the food we eat.
There are many thousands of edible plants on the planet, yet only four corporate companies are in direct control of the handful of varieties commonly grown, which provides seventy five percent of the world’s human energy intake (Saladino and Crawley, 2022, pp. 1-2). The danger to our wellbeing lies in these few commercially grown seeds becoming increasingly disease ridden or negatively affected by rising global temperatures, while the biodiversity of other seeds and foodstuff is being lost (Saladino et al., 2022, pp. 1-2). Introducing Global Youth Work through informal education and dialogue can empower young people to actively influence Government and global food companies to make positive changes (Sallah, 2014, p.63-65). Global Youth Work starts from where the young person is at and their lived experiences to explore global inequalities and injustices (Sallah, 2014, p.70). Food and meals made from different ingredients, and sourced from different regions of the world can be a great starting point for informal learning on global issues, along with cultural theme sessions. “Keep learning” is a recognised way to improve one’s wellbeing through the “Five ways to wellbeing” which includes “organised activities” and to “Take notice” (Abdallah et al., 2014, p.9). Taking notice not only the young person’s environment but developing this into a Global awareness of injustice and through it developing a voice (Abdallah et al., 2014, p.9). This voice could be used for the benefit of others, or “citizen advocacy” to define the unjust practices in other parts of the world, but it is also important to endorse Article 13 where young people “have the right to freedom of expression …regardless of frontiers” (UNICEF, 1989, p.5). Global issues are at the forefront of young people’s minds, “yet are often anxious and pessimistic about their own future” (Barna, 2019, p. 5). Combining cooking skills and outdoor experiences through informal education can enable these anxious young people to connect with a global community. This has been demonstrated to create an improved sense of subjective wellbeing and hope for their future (Barna, 2019, p. 13). In key idea two I have explored how cooking and being outside can benefit a young person’s wellbeing while introducing the theme of global citizenship. Key idea three will demonstrate how resilience and wellbeing can be developed through group sports.
The third key idea is using exercise and sport withing youth work to develop wellbeing and resilience through bowling and football within a further two vignettes. Following these I will be exploring various threads of wellbeing and resilience they introduce. 
Vignette three. A summer bowling activity was arranged after consulting with the young people. The young people gathered in the youth centre, and at the prearranged time we set off and began walking the one-mile route. Two staff were with the young people, one led the way, while I was tail-end-Charlie, which was quite interesting as the young people at the back rotated and presented the opportunity for some great conversations. At the venue we split into groups, played two games and had a chicken nugget meal. Afterwards we were then offered a ride back in a minibus, where the radio was turned on and blared away their favourite tracks. The young people identified with one song, so the remaining journey was filled with a brilliant ensemble as they sang in time with the artist.
Vignette four. A series of six weekly football sessions were booked at the local leisure centre for those attending the youth club, each session lasting an hour. The fifteen young people were divided into three groups; two teams would play football for five minutes, with the third team rotating, giving ten minutes football, and five minutes rest. 
The two planned activities in the above vignettes fit well into the Welsh Assembly Government’s national Youth Service strategy for Wales (2007) (WAG); namely “active participation; wider skills development and enhanced emotional competence” (WAG, 2007, p.7). Where active participation can include developing health and fitness through physical activities leading to improved mental health. “Wider Skills development” (WAG, 2007, p.7) can involve being part of team activities, learning to broaden one’s horizons and being able to communicate better (WAG, 2007, p.7). “Enhanced emotional competence” can be considered as developing resilience and competence through “improved self-awareness, motivation and self-worth” (WAG, 2007, p.7). Importantly, this “active participation” (WAG, 2007, p.7) component can be linked the “be active” (Abdallah et al., 2014, p.9) aspect of the five ways to wellbeing. This then connects a young person’s physical activity/play to subjective wellbeing, where play can foster “resilience and hope” (Johnson, Roopnarine and Patte, 2020, p.1). The requirement of “wider skills development” (WAG, 2007, p.7) is met in both vignettes through young people playing football as a member of a team, and bowling through increased hand and eye co-ordination, overlapping both the “Be active and Take notice” components of wellbeing (Abdallah et al., 2014, p.9). A further aspect can be the benefits of being a part of organised activities leading to acknowledged wellbeing within the “keep learning” tenet of the “five ways to wellbeing”; (Abdallah et al., 2014, p.9). “Enhanced emotional competence” (WAG, 2007, p.7) and resilience was demonstrated through the football activity when I saw the female goalkeeper facing the ridicule from a team member after letting in a goal. This young person then stormed of the pitch and could be clearly seen to be frustrated, by articulating that she would not take further part in the game. I went over and quietly explained through a monologue that few people would have saves this goal, that the team member was unfair for criticising her, while she was brave to be in goal with a full-sized football and some testosterone fuelled male young people “belting the ball “at her. Shortly after, the young person re-engaged with the game (Sutton, 2022a). Subjective wellbeing could arguably be demonstrated through the young people singing in unison in the back of the bus, also through increasing numbers of young people attending the football sessions week-on-week (Fabian, 2022 p.23). The next paragraph demonstrates how group activities benefit young people while also shaped my own understanding on the theory of youth Work practice. 
Within a S.W.O.T analysis on my then placement (Sutton, 2022b, n.p.) I mentioned the lack of suitable space at the youth club premises for sports and physical activities, which are recorded as beneficial to wellbeing and “physical development” (Sapin, 2014, p.101).  The S.W.O.T acronym is described as “an analysis of current Strengths and Weaknesses as well as potential Opportunities and Threats” (Sapin, 2014, p.37). When the football sessions were booked, the manager commented that my SWOT analysis had been considered in reaching this decision, thereby influencing in a small way the club’s Youth Work strategy. Vignettes three and four were both collective team sports where shared activities can enable young people to build relationships with their peers, while being an important aspect of youth work (Sapin, 2013, p. 75) The youth worker can additionally use these activities to intentionally develop relationships with young people. This creates a safety net of trusted adults, facilitating the young people to seek help regarding their wellbeing and raising issues of concern (Duffey, Rooney and Matthews, 2021, pp. 45-46). Personally, I had to move my thinking from providing activities just to fill a gap in the schedule, to intentionally develop outcomes such as building relationships, informal education of skills, and latterly, being an aware of activities which may lead to improved mental health outcomes. This awareness has challenged me to become educated in aspects of mental health, to be able to spot the early indicators, to develop self-help techniques to informally educate, while knowing when to signpost a young person for professional help (Duffey et.al., 2021, pp. 45-47). This concludes key idea three where the benefits of group sports activities on young people’s resilience, mental health and subjective wellbeing were examined. This leads into the conclusion.
Within my career of maintenance engineering, I once believed that young people should seek to fit into the workplace environment and toe the line; having experienced little opportunity for dissent or discernible opportunities the improve my working conditions or change the status quo. When I was initially introduced to the idea of young people being given an opportunity to actively participate in decision making while in industry, I thought it was a naïve idea; as depicted in “Hart’s ladder of participation” (Badham et al., 2009, p.83). Within my work environment however, I was beginning to learn how influencing others through dialogue or demonstrating alternative practices can be empowering leading to better mental health and perceived wellbeing. The highlights of the three key ideas will be recounted below.  
Key idea one covered the net making and woodwork project with young people from the Roma Gypsy community. Unexpectedly, this opened a window through understanding aspects of the Roma Gypsy community in dialogue with the young people and their schoolteachers. I discovered this community was considered a marginalised group in society, that these young people were more likely not to attend secondary school, and female young people were unlikely to be involved in carpentry or other roles considered to be in the male domain. This introduced the idea of emancipation from restrictive practices and enabling young people to have a voice and influencing their culture. An outcome of this was to improve their subjective wellbeing and resilience by engaging with theories such as “Bronfenbrenner’s development ecological system” (Christensen, 2016, p.23) and through introducing new skills. Key idea two will be overviewed next.
Key idea two was based on using cooking to inform young people on Global issues. Global warming is causing anxiety in young people. Using the medium of cooking enables Global issues such as food production and the damage to health through consuming processed food/drinks to be introduced through informal education. This can enable young people to be empowered by making informed choices of the products they eat, thereby improving their mental health and wellbeing. Key idea three will be overviewed next. 
Within key idea three the health benefits from two group sports of football and bowling were explored in depth. This was demonstrated to have multiple health benefits through building resilience in young people, creating a safety net of trusted adults, who they could turn to when problems arose. Subjective wellbeing was validated through young people singing on the minibus, and increased attendance week on week for the football. This leads into the final paragraph. 
Taking my first steps in developing Youth Work practice, I began to reflect on my positive experiences influencing change within my previous employment and re-examined youth work theory through reflective practice where I began to understand some of these new concepts in a different light. This change of thinking allowed me to align the Youth Work idea of empowerment and young people finding their voice to alter these existing poor practices I had experienced to bring about emancipation from “restrictive practices” (Sapin, 2013, p.242) within the contexts young people inhabit. This then became my motivating force in the three key ideas of Youth Work practice, which in turn brough me to a greater understanding of Youth Work theory as espoused within the Degree program and through relevant wider reading.                                                                                                    Word Count: - 5445.
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