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This essay will explore the current thinking and guidance in relation to behavioural management and effective learning engagement from both an academic and legislative perspectives and use this to look into both the negative and positive aspects of this.
The second part to this essay will be using the ERA reflective cycle (Jasper. M, 2013 cited by Cambridge University Library, No date). This cycle includes three stages: Experience, Reflection and Action (Cambridge University libraries, No date). The strength in using ERA Reflective Cycle is because it is used to help build and understanding from an experience (University of Hull, 2022, cited Jasper. M, 2013). I will use the reflective cycle for each practitioner that has been observed as well as using the reflective cycle to reflect on the session that was taught by myself to help identify different behavioural managements that were used and from this develop an action plan that I can use to improve myself as a practitioner. All three sections for the Action step in the ERA Reflective cycle will be included in one action plan which will be included in the Appendices. 
 ‘A stimulus which follows and is contingent upon a behaviour and increases the probability of a behaviour being repeated’ (Smith, 2017, p. 1 cited by Craig. H, 2009).
There are negative aspects of Behavioural management as it can be too focused on controlling behaviour rather than addressing the underlying causes of the behaviour, this may lead to a superficial understanding of student behaviour and may not address the root causes of any issues. Whereas the current thinking about managing behaviours in the classroom are focusing on having a cognitive approach as students  have such a wide verity of different circumstances which all come with their own challenges (UNISON, 2018) but the Professional standards for teachers are made to be followed so that teachers can identify how their professional development (TDA, 2007). This will help understand specific aspect to teaching and how to do this effectively so that the students can get the highest quality of learning (Advance HE, 2011).
But behavioural management is not just about stopping unwanted behaviour or encouraging Positive behaviour it is about helping students and having strategies in place (Main. P, No date) as it has been found to be effective in creating a productive learning environment (Syzmkowiak. A, 2017) and by setting clear expectations and boundaries, educators can then prevent disruptive behaviour in the classroom which will then enhances the learning experience of students and promotes better academic outcomes as it can help provide a safe and calm environment where the students can thrive (Department of Education, 2022). 
Students all have different ways of managing their own behaviour and managing conflict, all students fall into 5 different categories which show how they respond, and these are; Turtle, Bull, fox, owl, and teddy bear. (Walters. B, 2007-2023) Each animal tells the teacher and student which characteristics fits. The turtle being someone who avoids conflict, the Bull will deal with conflict head-on, the owls find mutual agreements, foxes are people who seek compromise, and the teddy bears value their relationships more than the issue that is trying to be resolved (Woodbrooke, No date). With this in mind, behavioural management cannot be seen as a one-size-fits-all approach as it does not consider the individual needs and circumstances of each student (Long. S, 2019). This can lead to a lack of flexibility in the classroom and may not be effective for all students. 
‘In FE institutions, students value being treated as adults, and contrast the college environment positively with that of school.’ (Learners Voice Wales, No Date). Kern and Clemens (2007) identified Frequent use of praise whether it is non-verbal or verbal, demonstrated effectiveness on the student you are giving praise to and those who are nearby (Kern. L and Clemins. N.H, 2017 cited by Parson. S. B, 2012) and can include techniques like positive reinforcement and rewards this is effective in motivating students to join in and engage in the learning environment (Skinner.F.B,1960).


Experience:
Teacher 1:
I observed a professional practitioner MP, who has been teaching the part time PCET session on a Monday evening a that runs for 3 hours and in this class, there are a range of different ages and educational backgrounds. 
MP started welcoming the students into the class and introduced herself to the students who were not there the week before. Mp had good eye contact with each student as she spoke to them. She went on to let the students know that there will be a catch-up session on the Wednesday to let the students who had missed anything or wanted a refresher could then go and learn it. 
The class then went on to discuss their assessment which is coming up and MP let the students know what options they have with it and went into further discussion about different digital platforms the students could investigate. 
MP spoke clearly and slowly specially when pausing after making a point so that the students could feel assisted with understanding around the area and take in the information. Whilst doing this MP would walk around and make sure the students are ok and once the activity started MP carried on checking on students to make sure that they were getting on well with the activity. 
Whilst the students were doing the activity set by MP, there was a PowerPoint on the board that the students could look at to get information which might help them with the activity. For the discussion parts of the activity and session MP challenged the students on their answers to push them into explaining it further so that MP could understand as well as the students, this went down well with the students as the students started listening better to one another and encouraged more students to speak. 
MP talked to the students about what jobs they were in and what type of digital platforms, technology, or other things they use in their work life that they could use in teaching and then with this information MP talked through different frameworks that could work with these. MP also showed a video and whilst this was being set up and turned on the students did get a little bit disruptive and started to talk but as soon as the video started the students quietened down. 
The session was on a time crunch as there was a lot to learn but not enough time, this was not due to MPs teaching, this was due to the bank holidays coming up. The students did start to get talkative at times specially after the break, but MP patiently waited a minute or so and then told them it was time to get on with the rest of the lesson so that they could get out on time. 
Teacher 2: 
The second professional practitioner I observed was EA, who was teaching first year students on the BSC Environment, Sustainability, and climate change course. 
I Joined in on the second lecture to the topic EA was teaching. EA waited around about 5 minutes after the start time of 9am to let students who may be running late, time to arrive so that they do not miss any of the lesson. 
EA started off the lesson by making sure the students looked up the topic of extinction and expressed to the students that this should be not a new topic to them, and this is showing that she respects and trusts her students. EA carried on talking about the topic with the students about bringing animals back from extinction whilst having a PowerPoint up as well to have the information she is talking about in front of the students so they can make notes. 
The students started off quieter but throughout the session got more talkative and involved in the discussions about which animal they would bring back from extinction. She had a good sense of humour with the students whilst talking about what animals they would choose to bring back from extinction and reinforced the positives of the students points in the discussion and asked the students to explain further. Students did talk over one another whilst making their contributions to the discussion and at points so did EA, this caused a bit of disruption as the students were wanting to get their points across so carried on talking. Both EA and the students did swear on and off throughout the session 
EA gave the students a break and all the students came back on time ready for the second half of the session. In the second half of the session EA went over topics the students have already learnt so that the students could have a refresher and to test the students' knowledge on what they have learnt in the last session. 
The session ran out of time meaning EA did not get in all the information that needed to be taught in the session and let the students know they will carry on the rest of the discussion in the next week's session. 
Personal lesson:
I did a session with the third-year BA Photography in the Arts students on a Monday morning for two hours which included a lecture and workshop/ seminar. I welcomed the students into the classroom and explained to the students that we would be going over the basic tools of photoshop as a refresher for the students as well as using the session to help the students who have not used photoshop. 
I used a PowerPoint in the lecture with a slide for each tool that was talked about so that the students could make notes while I talked through it. The students paid good attention to the PowerPoint but did not as a lot of questions throughout the session but had good rapport when getting off topic. 
With the questions asked I talked through the examples and details so that the students could understand better. Throughout discussing the tools with the students, some had to get up and leave throughout the session as they were also having tutorials with another teacher. This caused slight disruption and a low-level buzz within the students. 
I sent the students for a break before moving the students to the Mac suite so that the students could then put in to practice the photoshop tools on the images they are using for their projects. 
Once the students were in the Mac suite the students started to get a lot louder and became more difficult to handle as there was so much noise, but the students listened to me when I told the students to quiet down and raised my voice more. Majority of the students did not want to talk about their work or the session we had just completed and wanted to discuss their weekends and other subjects. The students were talking to me more as a friend then a practitioner.
A couple of the students talked me through their images, and I helped advise the students on what tools would be helpful and walked them through the steps to resizing the pixels in their images. I gave the students positive reinforcement for the work they had done and gave the students feedback on work they could improve on so that the student felt heard, helped, and valued.
Reflection:
During my observation of MP and EA, I saw how they engaged with their students in a very person-centred manner. They gave the students a lot of space to explore and learn at their own pace. MP and EA encouraged the students to ask questions, offer their opinions, and take ownership of their learning. The students seemed very comfortable with this approach and were able to express themselves without fear of being judged or criticised and with both Practitioners gave their undivided attention to their students, reinforcing the positive behaviours as it helps develop a strong and positive relationship  with their students, this is crucial as it can help decrease disruptive behaviour and increase focus on tasks and improve academic performance (Sutherland. K. S, 2008 cited in Pason. S.B, p.20 2012). Promote and embed education for sustainable development (ESD) across learning and working practice” (Society for Educational and training, 2023).
Rumfola (2017) described an advantage of positive reinforcing, and this is when using this style of reinforcement, it allows the students to learn to understand for social queues as they are getting them from their teachers when they perform acceptable behaviours (Rumfola. L, 2017 cited in Craig. H, 2019). Both EA and MP used positive buzz words such as ‘well-done' and ‘good point,’ and in doing this both practitioners abided by the Professional standard which is set in place to ‘Inspire, motivate, and raise aspirations of learners by communicating high expectations and a passion for learning' (SET, 2023).
Both practitioner's lessons and the lesson I taught had students talking over each other and at times having a low-level buzz of noise which at times turned to be disruptive and can be identified as a teacher stressor as it can impact the learning (Parson. S. B, p.19 2012) as the session had to be stopped at certain times. MP used Non-verbal communication with the students when they started talking throughout the session. Non-Verbal communication can be effective when managing student behaviour (Teaching Expertise, 2013), And many teachers forget the importance of using non-verbal communication within their students' performance (Ledbury. R, 2004 cited in Canan. P.Z, 2009). MP used a hard stare at times and the students responded to this well and Both EA and I used verbal communication by telling the students to carry on or calm down and this was not as effective as MP using non-verbal communication.
EA, MP, and I had PowerPoints In the sessions with the students, MP and EAs videos on their slides did not work straight away and in my PowerPoint, the students fed back that there was too much information on some of the slides. It was clear that when the  students started to lose interest and start talking was because of boredom which could be happening as the result of the teachers not being as well prepared as they could have been or from not giving enough thought to how the lesson has been planned as 'well-planned and implemented lessons are essential to the process of effective behaviour management’ ( Welsh Assembly Government, 2010 p.20).
EA and her students used bad language throughout her session, and this can distract the session and the learning. Gauthier (2017) notes that using bad language is deemed unacceptable by people in society and this is due to ‘traditional linguistic rules and culture’ ( Gauthier.M 2017, quoted in  Awoonor- Azaiku. 2022, P.308) but Kapoor (2004) explains that there are two different types of swearing “causal” and “abusive” (Kapoor.H 2014, quoted in Awoonor- Azaiku. 2022, P.308). Casual swearing is when there is no intent to harm and is humours and is accompanied by an empathic tone and abusive swearing is a lot more hostile and antagonistic with more attempts to harm (K Awoonor- Azaiku. 2022).
Within a teacher's characteristics, there is a professional identity along with sub-identities and this can be important for the overall identity, but it can cause a balance of conflict with identity compromise with the active pursuit of professional development and it could problematic to show the distinction between personal and professional identity (Beauchamp. C, Thomas. L, 2009) and from the session I taught, I observed that the behaviour which was most difficult to manage was how the students treated me as I am a year older than the students in the session and was a student at the same time as them and treated me as a friend and not as a professional.
Action:
Overall, I learned a lot from observing these two practitioners. It was interesting to see how their different teaching styles affected the learners and how they adapted to the needs of their learners. It reinforced for me the importance of being flexible and adaptable as a teacher and being able to recognise and respond to the different learning styles of our students. 
From the two observations and reflecting on my own session with a group of students it has allowed me to create new targets for my professional development and this can be seen in the Appendices.


Appendices 
Action plan:	
It is important that I identify specific areas of behavioral management and learner engagement skills that I would like to develop so that I can ensure that I am providing the best possible support for the students I teach. After both lectures, I observed and reflected on, as well as reflecting on the lecture and seminar I taught, it has given me insight into the professional standards that I need to improve on and involve within my teaching as professional development in relation to behavioral management  engagement skills whilst  develop my skills in classes and setting behavioural expectations within the class environment so that the students participate in the development of putting these in action.

	Objective
	Timescale 
	Professional Standard 

	Use positive reinforcement to encourage the students and be able to manage the behaviour of student to decrease negative behaviour. 
	Immediate effect

	K6 The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching 	

	Update any existing lectures to make the session engaging 
· Provide two ten-minute breaks in the 3- hour sessions, 
· Update lectures to make sure they are more engaging – use more activities
· expansion on different learning styles and become prepared for this. 
	September 2023 – Start of the next academic year

	K2- Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme 	


	To be able to work on professional identity to make me a better teacher to achieve a better rapport with the students and making sure the students feel comfortable as well as treating me as an educator 
	September 2023 – Start of the next academic year

	A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices 
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Teacher Observation Forms:
	Teacher


	Marion Phillips 

	Date
	27/03/2023 5pm - 8:30pm

	Group
	PCET Part time
 Monday evening 



	Topic/Context
	Digital learning tools 

	Notes on the lesson:

	



















	· Nice welcome and catching up with the students who were not here 
· Offering catch up session on Wednesday 
· Making sure the students understand the assignment and discuss how hard it is - not to leave it last minute 
· Telling the students what options they have in the assignment and what they can create for their written part off the assessment 
· Good humour with the students, all had a laugh - has a good balance between of professional and cooperative style 
· MP speaks slowly and pauses after key point which means the students are assisted with the understanding of these and take up the information. 
· Waking around the class with good eye contact with students and checking they are getting on well with the activity 
· Challenging the students on their answers making sure MP understands and that we are engaging properly
· Good PowerPoints - a little busy with the different colours but a lot of good and helpful information - orange, green and white colours with black and white writing - too long students started to not pay as much attention before 
· A lot of being talked at due to the amount of information in the session
· Talking to students about their jobs and how using different frameworks for digital innovations can change this - accepting and willing to listen to their points 
· The students were talking over MP for the beginning back after the break - stopped talking then started again and the students started to calm down 
· Did not test sound on the video - could have done with making sure all links work - did get it to work but slight disruption from the class whilst waiting of the video to work (this has broken up the classroom a little bit) 
· Going through different frameworks for the digital innovations 
· Sectioned the students into groups to do an activity about one of the frameworks 
· Going through the frameworks and the engagements they must know and being up to date 
· Played a video for the students and explained a couple of the slides linked - but relied on the students to learn more about it in the video - also let the students try a game that relates to this to keep the students entertained and engaged 
· Student to digital interaction about what type of teaching they are - MP going around and checking they are ok 

	What I have learned:

	



















	· Good handling of positive behaviour - the students were focused and listened to the teacher - created a warm and welcoming classroom - good relationship with the students 
· The students knew when they were talking over M - she waited for them to calm down a bit and then told them it was time to get on - managed the behaviour and worked from it - the students engaged after - talked in a calming tone 
· Gave the students a break so that they could get a drink or food - did allow students to eat in class but gave them the break to do this as well - the snacks the students ate did not disrupt the lesson 
· Used nonverbal communication - eye contact and ending with the students through this 
· Reenforcing the use of information that MP has provided as this will help the students understand further - less confusion and students feel heard and helped 
· Explains things clearly - MP familiarised herself with the students and their backgrounds - helps promotes responsible behaviour 

	Targets to improve my own practice (mapped to professional standards):

-V3 – use evidence-informed approaches and outcomes from research, scholarship, and professional development. – use effective and known knowledge to help 
-V1 – respect individual learners and diverse learning communities. – through discussion and valuing their experience within the sessions 



Teacher Observation Form 

	Teacher


	Elanor Alun

	Date
	03/03/2023 - 9am - 11am 

	Group
	Level 5 - BSC Environment, Sustainability, and climate change 8-12 students 

	Topic/Context
	 Coastal, Marine and Wildlife conservation - Animal Physiology 

	Notes on the lesson:

	



















	· This is the second part of the lecture - finishing off this - de extinction 
· The students were asked to look this up - EA is making sure they have looked this up and said they should all know this 
· Walking around the front of the classroom - not too much eye contact 
· EA not always 100% on what she is saying - can tell by a nervous laugh 
· Got a good sense of humour - had a laugh with the students 
· Asking the students on their opinions about bringing extinct animals back - challenging the students on their thoughts but not asking them to fully explain their opinions 
· Did reinforce a good idea from the student - 
· [bookmark: _Int_GjyQFyvJ]Re- asking students questions the students should have looked into - expecting they did 
· Student did try and talk over EA and EA talked over the student to finish her point and then asked the student their point 
· EAs student did swear at one point - could be seen as a challenging behaviour 
· As the lesson went on the students started discussing their opinions more 
· EA did talk a lot at the students - seemed quite a lot and sometimes a little forceful - even with a happy tone and laughter 
· EA does swear in her lectures -  
· EA did go over things they have been through before like the 6 building blocks which gives the students a refresher 
· Students were talking over students so that they could not finish their points 
· EA had good knowledge and did not always depend on her powerpoint 
· Gave the students a break - the students came back on time and were not disruptive - they were ready to start the second part of the lesson 
· Ran a little bit out of time so let the students know they will carry on with the discussion next session 

	What I have learned:

	



















	· [bookmark: _Int_iry13nSD]Could do with asking if the students have actually looked over the topic and done their homework - managing the behaviour 
· Students are not talking as much - maybe not enough - 
· EA does reinforce good points the students make - positive behaviour reinforcement 
· Let the student ask their question and then get back to your point so that the student feels heard and involved 
· Listen to the students in context and when they swear
· Good relationship with your students encourages positive behaviours 
· Make sure the teacher does not wear in lectures as can encourage that behaviour in students and even though they are adults this could cause disruption 
· Having a good PowerPoint helps the students keep up in case the lesson side-tracks, or discussions get longer - also gives the options for the quieter students to catch up and write their notes 

	Targets to improve my own practice (mapped to professional standards):

	

	PROFESSIONAL STANDARDS 
· V1 Respect individual learners and diverse learning communities
· V3 Use evidence-informed approaches and the outcomes from research, 
scholarship and continuing professional development 
· [bookmark: _Int_wiXOmFiX]VI. Successful engagement, where appropriate, in professional development activity related to learning and assessment responsibilities 
· Reinforce students' involvement and make sure the students know that I am listening and letting them know it is a good point - positive reinforcement manages the behaviour in a good way 
· Encourage students to get involved 
· Make sure to stay professional and not too friendly as you need to be seen as a lecturer - need a level between the student and the teacher - swearing can break this a little bit 
·  Make sure each student gets to speak their point without being taken over by other students 














	

	PROFESSIONAL STANDARDS 
- Plan and deliver effective learning, teaching, and assessment
-V1 Respect individual learners and diverse learning communities
- V2 Promote participation in higher education and equality of opportunity for learners

-  Maslow's hierarchy of needs 
- To establish the ground rules and reinforce them - important to establish 





Lesson Plan:
	Topic: Photoshop workshop 
	Class:
3rd Year Photography in the Arts 
10:30am - 11:30am
11:45am - 12:45pm


	Date:
27.03.
	Length of lesson: 120 minutes 
	Number of students:
10

	Resources required:
Table, Chairs, a board with a projector and a projector screen, laptop. 
 
Computer suite, chairs, Photoshop

	Aim of Lesson:
- To evaluate different primary tools in photoshop and the functions 
- To be able to organise basic photoshop tools such as resizing, printing and colours,
- To apply the learned design tools in photoshop on their images. 


	Learning Outcomes – The Learners Should Be Able To:


· Resize images in the correct way on photoshop so that the students can have the right number of pixels and size of images to print out 
· The students should be able to understand layers on the images and how to use them and the importance of them 
· The students should be able to know how to work with the pixels in an image and how to resize them properly 


	Previous student knowledge required for the session: ￼
· The students have prior knowledge of the session as they are in their 3rd year and will have been taught about photoshop
· The session taught before this one when over the basics of photoshop and a refresher for the students that do know photoshop but need to be reminded of the skills 


	Anticipated difficulties (if applicable):
· Students have tutorials throughout out the session so there will be students getting up and down so they may be missing some of the session 



	Professional Standards (where are these being met within the session)


· A1 Design and plan learning activities and/or programmes of study - using a lesson plan, making PowerPoint and handouts to engage the learners. – designed all the handouts and PowerPoint to be natural and soothing to reassure this lesson is something that is natural and helps yourself in a natural and embracing way.
· K4 The use and value of appropriate learning technologies 
· V1 – respect individual learners and diverse learning communities. – through discussion and valuing their experienced and sitting down with the students if they need further help





Lesson Detail:
	

Stage 
	

Focus
	

Strategy 
	

Time 



	Introduction






Development 















Plenary/conclusion








	Explain to the students why we are going through these skills on photoshop 


Discuss different tools that are helpful on photoshop 

Discuss in detail resizing images 


Student questions 



Break 




Move into the Mac suite 


	Power points, lecture and sent out an email with all the 







PowerPoint slide for each tool discussed 



Explain the maths with the students on working out resizing images with the right amount of pixels 



Answer and discuss any questions or tools students are stuck on 









Set the students time to talk through their images if they need help and a time for them to use the tools they have learnt on their images 
	
10 minutes





30 minutes 




5 Minutes




15 minutes 



10 minutes 




1 hour 




	Assessment Strategies: when and how are they included within the lesson?
N/A 



	Informal reflection (to be completed after the session)

Lecture: 
· The session got broken up throughout as the students had to leave for tutorials on their final work which interrupted the flow off the lecture 
· The students worked well and listened 
· Need to make sure I explain things in better detail as some of the students struggled with some of the information 
· Need to make sure the sources I am using is up to date - realised that some of the tips I gave the students were not available on the newest update of photoshop 


Seminar: 
· The students got on well with editing their images with what they have been taught in the lecture 
· The problem I struggled with was that the students were treating me more as a friend then as a teacher and this is due to only being a year above them
· Were more interested in just chatting then getting on and asking for help with their images - there is respect from the students, but they are being too friend to friend and not student to teacher 
· Had a sit down with one of the students to resize their images to the right printing size and sat down with her to explain the sizing and pixels of each image with her 












