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Part 1
In various countries like Iceland, they believe it is important that children play outside. There have been government papers written that also support this. The curriculum guidelines now promote outside play and learning to encourage children to not only connect with nature but to let them exercise through play and live a healthy lifestyle. This is supported by Norodahl and Johannesson (2014).
Outdoors play has been happening in Iceland for many years for children aged 1 to 6 years who play/learn outside every day. However, in schools for children aged 6 to 16, playtime is restricted to break times. Outdoor teaching is varied across the world and dependent on teacher styles and resources available. In Iceland, teachers are using outside education more than they have in the past and in the capital Reykjavik, 70% of schools are using outside education more.
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Part 2a
This essay is about Forest Schools, a Forest School as defined by the Forest School Network “is an inspirational process that offers young children, young people and adults' regular opportunities to achieve and develop confidence and self-esteem through hands on learning experiences in a woodland environment” (Murray and O’Brien 2006).
Some people believe that due to safety being in high order, children do not get to experience woodlands and green areas as past pupils would have. A lot of educating is done in classrooms as they offer a safe learning environment. Similar research from (Ward Thompson et al. 2004) suggests that if children are not exposed to the natural environment at early ages, they are less likely to want to experience them at later ages, not reaping the physical and emotional benefits of nature.
Learning outside is very different to learning inside a classroom environment and the welsh government are encouraging teachers especially in foundation phase to access “Forest Schools” in their own school settings.
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Part 2b
If you fail to acknowledge the source of your information in academic writing, you could be accused of plagiarism. It is important that students avoid this because plagiarism means you have copied someone's work and passed it off as your own. This is of no benefit as you will not take in the required information and understanding of your course content. Essentially you are stealing someone else's work.
You only have to reference when you use a direct quotation? Is this true or false?
FALSE! You should reference any work or statements, direct or indirect throughout any work submitted.
Wikipedia is not a good place to search for information for your academic assignments, although it may offer some useful reading links. Wikipedia is not seen as a credible source for academic purposes as t can be edited at any time by anyone.
When presenting a long quotation, you need to take the exact wording from the author and put it into your work. The format for inserting a long quotation would be:
· Enter it as a separate paragraph
· Indent the paragraph
· There is no need for quotation marks
· Follow it with the in-text citation.
When you begin to conduct academic research for an assignment you need to understand that for a source to be credible it should be “peer-reviewed, include list of references, be written by an expert author or published by reputable publisher” (How-to-study.com 2018). Acceptable academic study sources could be books, journals/articles, published expert reports, websites and newspapers.
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Part 3
Critical response to article ‘Yes, but...’ by Suzanne Mackenzie 2011.

A critical response has two mission “to summarize a sources main idea and to respond to these ideas with reactions based on your own synthesis” (Troyka and Hesse, n.d.).

In the article by Mackenzie 2011, the author is trying to gain teaching assistants perspectives and experiences whilst working in special educational needs settings. The main purpose of the article is to “acknowledge the voice of the teaching assistants” (Mackenzie, 2011. Pg 65).

The findings in Mackenzie article all seem to have negative outcomes. The problem is that the article itself holds a small sample of qualitative data so its status, being of such low recordings could be seen as unsafe.
The structure of Mackenzies article has been organised well and the use of paragraphs not being too long has helped her to link between paragraphs. The style Mackenzie uses is of formal intent but is an easy read and the use of subjective language to portray each subjects experience is adequate for this article.  

Inclusion refers to the “full time placement of children with mild, moderate and severe disabilities in regular classrooms” (Stuaub & Peck, 1994/95, pg 36-40).
Inclusion differs from integration and mainstreaming which tend to be applied to disability and SEN. Inclusion is a step further in mainstreaming as it presents a means “by which a school attempts to respond to all pupils as individuals, by reconsidering and structuring its curricular organization and provision, and allocating resources to enhance equality of opportunity and throughout this process, the school builds its capacity to accept all pupils from the local community who wish to attend and in doing so, reduces the need to exclude pupil” (Sebba & Sachdev, 1997, pg 2). 
Inclusion should offer the same opportunities for all children and not just disabled, Mackenzie's findings suggest that inclusion is not always suitable or tailored to extract the progression that the children need, and certain disabilities are not deemed as progressional enough to rearrange classroom structures.

“Teaching assistants, without a doubt, are the heartbeat of every successful school. They show commitment, loyalty and work ethic far beyond the financial remuneration they receive. Their range of jobs is vast, and losing them in the numbers we see at present is a near-sighted failing on those who control the purse strings. Daily they are teachers, social workers and nurses rolled into one, with the added responsibilities of cooks, cleaners, organisers and best friends thrown in for good measure” (Tes.com, 2018).
As Harris (Tes.com, 2018) states, the functions of teaching assistants are more than initially required. All the studies in Mackenzies article talk about the extensions in their roles and the need for teaching assistants to be more of the nurturing role model.

Giangreco, Edelman, Luiselli and Macfarland (1997, pg9-10) “indicated that some level of close proximity between students with disabilities and instructional assistants was desirable and sometimes essential, they also recognize that unnecessary and excessive adult proximity was not always necessary and could be detrimental to students”.
 This implies that like Mackenzies findings, teaching assistants can do too much for the children and progression may be decreased as opposed if they were to carry out tasks themselves unaided. Unaided support but being available when needed will give any child the independence they need to succeed. It also boosts confidence and self-esteem when and objective is completed or attempted by them alone as opposed to having someone help them.

There are similarities across each personal outcome and that is that teaching assistants in special educational settings feel they have a lack of hands on training prior to experiences. Training courses need to match the abilities and ambitions of their staff and should ideally be readily or frequently available. All schools ideally will have mentoring support available daily to suit the needs of the staff within schools. 

Relationships are a big talking point in the subject's experiences with the majority stating it's hard to make relationships in SEN settings. Relationships are personal goals and not necessity or requirement. “Peer support can be beneficial, giving teaching assistants the chance to discuss what they have learned and share practices” (Sec-ed.co.uk, 2018). If relationships are strong between staff it will positively impact on teaching and support as personal issues will be of no problem and staff working comfortably together will excel at teaching together. Atmospheres among staff and co-workers can impact the teaching styles and learning styles in any school or classroom and a good staff moral will help all deliver accordingly.

All the subject's experiences and findings stated do however contradict themselves with the negativity of emotionally hard work, lack of support and training then resolved with the positive mental and emotional rewards gained from within the role. 

In conclusion I think Mackenzie has shared some very interesting experiences from teaching assistants that are all similar density in her article and the linking paragraphs help it flow successfully. It is an appropriate article to show opinions on teaching assistants in Sen inclusion however lacks quantativity. Not all teaching assistants think the same as the subjects in Mackenzies artice and I'm sure all would have an opinion; however, Mackenzie has given a good overview of a small portion of teaching assistants within similar roles having similar views.
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