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Abstract
This literature paper outlines the impacts on how emotional bullying impacts on children’s mental health. The aims of this literature are to find out the impacts it has in schools and on social media. what it looks like in schools and social media, to what are the effects it has on children’s mental health. This paper is all research based on different literature with findings of varies studies that have been conducted relating to negative aspects of children’s mental health. The findings showed that in schools the most children affected by bullying had a high level of anxiety and their education suffered. The findings showed that on social media was that there was a high risk of children self-harming and affecting their development thought their life. overall, it has stated that emotional bullying has an impact on children’s mental health and there needs to be more positive outcomes for children to feel safe in society.
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Introduction
This research will be carried out as a literature review looking at emotional bullying on the impacts of children’s mental health for primary school age in schools and on social media and link it to recent research that is out there on the current and relevant issues. Emotional abuse overall is generally labelled as threating, being offensive, keeping tabs on you all the time by contacting you constantly, being humiliated especially in public or keeping you from friends and family (Stark, 2015). According to Mentally Healthy Schools (2017) emotional bullying for children is defined as shouting nasty things to them, telling the child that they will harm them and telling others lies about that child. It can be making fun of their appearance from the clothing they wear to the type of lunch boxes they use or even the make-up applied. It also could be down to their weight, race, or religion (Mentally Healthy Schools, 2017). Mentally Healthy Schools (2017) also states that it can be defined as preventing the child from being part of a social gathering with friends and showing pictures or information about the child without their consent. On a social part the impacts of emotional bullying that is behind technology according to Mentally Health Schools (no 2017) is known to be messaging horrible things to the child whether it is from the phone, chat rooms, social networks or even games. It can be preventing the child from being part of an online game or revealing inappropriate pictures or videos of the children.
Mental health is explained as psychological and emotional well-being. According to the United Nations (no date) it can impact on how you judge situations, what your mood will be like and what actions you take. Having a job could help protect your mental health however, it can negatively affect it as well (United Nations, no date). Dunn (2016) supports this stating that mental health issues will potentially change the way you see things, the way you feel and affect your state of mind. The way in which it makes you feel, and act can be described as having ‘panic attacks, self-harming, suicidal thoughts, and psychotic experiences’ (Dunn, 2016). From mild causes such as depression and anxiety to bigger causes like schizophrenia and bipolar disorder it may have a major impact on a person’s life (Department for Education, 2019). Mental health is not visible like physical issues, but it still can be as bad. The other different types of mental health problems according to Dunn (2016) are defined as ‘obsessive compulsive disorder (OCD), phobias, eating problems and personality disorders.’ According to Timimi (2009) children’s mental health issues maybe similar to adults, however children may not have the same ability to control and understand them as much as adults do. Children can develop anxiety disorder, ‘Attention-deficit/hyperactivity disorder (ADHD), Autism spectrum disorder (ASD), eating disorders, mood disorders and schizophrenia’ (Mayo clinic, 2018). Horton (2019) explains that Dr Jean-Baptiste Pingault and his team concluded that being bullied has a major risk of developing these types of mental health issues in late life. From the research found that emotional bullying has a major effect on the mental health and well- being of children and young people according to Howard, Burton, Levermore and Barrell (2017). From those children just under half did not want to attend school, about 67% were feeling miserable, nearly all children that are bullied is done in school. Just over half were bullied on Facebook, 38% on Instagram and 32% on snapchat and half of the children were bullied according to how they present themselves (Howard, et al, 2017). There are number of studies relating to the impacts of bullying which could affect the mental health of children and there is evidence to show that it needs to be taken seriously for the well-being of children and for their future (Horton, 2019). 
The first chapter will explore further research on how children’s mental health is impacting on the issues relating to emotional bullying in schools Menesini and Salmivalli (2017). It will define what emotional bullying looks like in schools with regards to who gets bullied, who the bullies are and why they do it Xanthakou, Katsiganni, Andreadakis and Kaila (2007). It will discuss the problems children face in school that affect their mental health with regards to being emotionally bullied with examples from recent and relevant studies and research (Howard, et al, 2017). What schools have in place to tackle this issue from recent policies with regards to making sure schools are aware of the issues that help and support children’s mental health (Welsh Government, 2019).  Any recent case studies that have been implemented on these issues and it will look at what is out there regarding the issue and what could be done to support children who have mental health problems relating to being bullied (Department for Education, 2018). It will also link to different theories. The second chapter will discuss how children’s mental health is affected by being emotionally bullied on social media (Young Minds, 2018), it will clarify what it looks like online (Hinduja and Patchin, 2014) and give examples of what the impact is like on children’s mental health from being emotionally bullied (Gaffney and Farrington, 2018) and linking it to recent policies (UK Government, 2020) and theories (Gorman, 2010). The third chapter will give a brief description of the overall effects from recent research (Smith, Polenik, Nakasita and Jones, 2012) that will help and support children’s mental health who are subjected from being emotionally bullied (Brown, 2018). Furthermore, it will gather the information researched and evaluate what has been said, it will bring in what can be done for the future to decrease the number of children being emotional bullied and limit the number of children developing mental health problems.
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Schools started to research and study bullying around forty years ago according to Menesini and Salmivalli (2017), where it was explained as being angry at another child and doing horrible stuff on purpose to the child. Bullying is done by either a group of children, or just one person, and is continuous towards another child that could struggle to protect themselves. Smith (2013) explains that research on bullying in schools’ dates back to the 1970s, where it was started in Scandinavia. It was found in a Greek school that 38.4% of children were subjected to being bullied, whereas 37.4% of children were the bullies (Xanthakou et al., 2007). According to Smokowski and Kopasz (2005) the clinical researchers have understood through the past thirty years that bullying could have a serious negative affect on children’s development and could be linked to violence in schools. Menesini and Salmivalli (2017) explain that children have rights which state that children should not be subjected to being bullied and have the right to an education, this comes from the United Nations Convention on the Rights of the Child 1989. 
Whilst in school time, Menesini and Salmivalli (2017) suggest that the phrase bullying is commonly identified as words of violence in a social environment. According to Xanthakou, et al. (2007) bullying is seen as a negative action where a pupil in school is mistreated when they are subjected to continuous negative acts perpetrated by one or more other pupils. Xanthakou, et al. (2007) implies that most of the bullying happens in the school yard at break times where school intervention systems are linked to the school playground environment. However, Aulia (2016) states that bullying happens in an unsupervised classroom where a study showed that 45.1% of the bullying takes place, and in the school yard only 24.2%. Furthermore, whilst in the lunch hall, around 16.1% of bullying occurs, 8.1% is on the bus to and from school, and 6.5% is in the hallway between lessons. Xanthakou, et al, (2007) state that bullying can be down to having a weak relationship with other students and the pressure of schoolwork and school life. 
Xanthakou, et al. (2007) explain that there are three different groups that are linked to being involved in the bullying environment: the victims, the bullies, and the bully/victims. The victims are described by Xanthakou, et al. (2007) as being quiet, very sensitive, insecure, and potentially feeling a sense of anxiety. They are often seen as being on their own in school and not having any friendship or support from other children. Not only does Vanderbilt and Augustyn (2010) further support this idea, but they also suggest that victims who are bullied can be seen as emotionally vulnerable. Xanthakou et al. (2007) describe the bullies to be completely opposite to the victims in that they are more upbeat, with a positive mindset, in the sense that they have a violent way about them and wish to cause the victim harm. Smokowski and Kopasz (2005) also describe bullies as being violent, vicious and enjoy being horrible towards other children; they seem to be hot-blooded, reckless, and may not be able to control their anger.  From research carried out by Xanthakou et al. (2007) it has been suggested that the bullies and victims have low self-esteem, however, this is not the case when it is seen from the outside- most people think that victims have the low self-esteem and bullies have a high self-esteem. The last of the groups is bully/victims according to Vanderbilt and Augustyn (2010) these are known to rotate between either one, they are linked to psychopathology and the negative relationship they have with their families. Holt and Grills (2016) also understand that the bully/victim is also known to show bullying behaviour and is also sometimes victimised. Xanthkou, et al. (2007) suggest that the bully/victims have the ability to twist the facts to suit their personal beliefs, which links to Vanderbilt and Augustyn (2010) suggesting that their abilities to socially interact is non-existent, and they find it difficult to understand and resolve what is socially acceptable in these complex situations. This links in with Bronfenbrenner’s (1979) theory of the ecological system which has five traits that link to children’s concept of bullying, where the first is the child itself. It understands that the children are the centre of the system where their behaviours are affected by their involvement and also their own qualities (Bronfenbrenner, 1979). According to Lee (2011) there are issues that are always found to be linked to bullying which are age and recent experiences of being bullied, for example, if the children are showing a high level of power and showing signs of aggression, then that child is more likely to bully others.
Relating to this research there was a study done on a Greek school to find out how many incidents of bullying occurred, where the responses recorded the victim’s feelings after a bullying incident, and the main places that the bullying occurred (Xanthkou, et al., 2007). Xanthkou, et al. (2007) also stated that the results showed 57.8% of the victims felt angry, while 33% felt sad, and 29% felt isolated. Holt and Grills (2016) explained that a school in the United States had undertaken a study with around 3000 six to thirteen-year-old children who were being bullied, and the bully/victims said they do not fit in in school. In terms of children’s reactions to being bullied, 31.1% had no reaction, whereas 25.8% had an aggressive reaction, and around 29.5% had mentioned the bullying to their teacher (Xanthkou, et al. 2007). The main places that the bullying had occurred was in the school playground with 71.4%, and 29.6% was happening in the classroom (Xanthkou, et al. 2007). On the other hand, the Department for Education (2018) elaborates that in England one in every six children is subjected to being bullied. The study showed that of the children aged ten to fifteen years old, between 2017-2018, 17% of them were bullied (Department for Education, 2018). The Department for Education (2018) explains the same age and the same year around 89% of children in schools were emotionally bullied. 
A recent survey from Howard et al. (2017) stated that just under half of children say that while they were being bullied they felt that the school did not help them in any way, and twenty-one per cent said that the teachers needed to be trained more on the anti-bullying policy. From a study done by Estyn (2014) in a school in Wales, which has a couple of classes where the children have Additional Learning Needs (ALN), and around twenty-five percent come from a cultural background, they have established training for teachers relating to bullying. The school has a low percentage of bullying but have recognised that their tactic to react to the problem rather than preventing it, was not effective (Estyn, 2014). To improve this situation the school did a questionnaire online to see how the students had faced and observed bullying (Estyn, 2014). The critique is from teachers saying they wish to have more training on protecting characteristics, so the school strategy was to undergo training for the staff and make parents and carers aware through meetings (Estyn, 2014). Estyn (2014) elaborates that the Welsh Government has brought out their ‘respecting others’ (Estyn, 2014) advice that it encourages schools to use. The Welsh Government (2018) have also suggested that schools create a schoolyard policy, and provide staff with appropriate training on potential schoolyard issues  This is so that they can easily detect and support the students who are at risk, and make the schoolyard more educational by enhancing the environmental conditions of the schoolyard (Welsh Government, 2018).
Howard et al. (2017) have also suggested that from the recent European Union referendum there have been concerns regarding pupils in school using racist comments towards different cultures in their schools. The Government has authorised a certain number of projects to stop ‘homophobic, biphobic and transphobic’ bullying (Howard et al. 2017) by enhancing the polices and training throughout schools. This is in line with the legal requirements that a school should have in place following Welsh Government (2019) policy that requires them to have a responsibility to keep all pupils safe in an environment that is secure and healthy. The Equality Act 2010 from the Welsh Government (2019) states that it has an agreement for schools to remove any sort of prejudice, pestering and abuse. This also links to the Education Act 2002, which outlines the legal responsibility for schools to make sure that safeguarding and the welfare of their children and young people is maintained. The Welsh Government (2019) explains that the Education and Inspection Act 2006 has put in place for the heads of the schools to promote good performance, have respect for the people around them, and also aim to avoid any sort of bullying activity between pupils. 
The Royal College of Psychiatrists (2017) implies that bullying could have an immediate impact on children’s mental health and well-being which could give them issues relating to ‘depression, feelings of loneliness and lack of confidence’ (Howard et al. 2017).  Bullying is mainly known as a temporary experience for the majority of children in school according to Prever (2006) however, the terminology of the concerns relating to mental health are more frequent if the bullying is constant and over a long period of time. Dale, Russell, and Wolke (2014), state that children who are victims of long-term bullying keep it quiet by not telling anyone about it as they may feel ashamed. It is found that half of children have said they hardly every tell their parents, and between thirty-five per cent and sixty per cent of the children could not tell their teacher (Dale, Russell, and Wolke, 2014). According to Dale, Russell, and Wolke (2014) children are less likely to tell their parents if their parents are too hard on them, or constantly complaining to the school on a regular basis. 
Prever (2006) states that the reasoning behind why children are victimised by bullying is how they see themselves, how they judge themselves as bullies tend to harm a child’s self-confidence. The children who are bullied according to Prever (2006) may feel all kinds of emotions like being useless and embarrassed, thinking they will fail, lower than other children and worthless. Children could also feel like they are ugly and not at all pretty and always looking at themselves thinking they are unattractive (Prever, 2006). Holt and Grills (2016) also explain that being bullied has an effect on children’s development throughout their school life, which could result in their education suffering; they could frequently feel depressed, have social anxiety, and have low confidence, which could affect the way their abilities are challenged throughout their education. Dale, Russell and Wolke (2014) suggest that children that are bullied in school have increased absenteeism, and may have a lot of worries, which often result in poor educational performance. This is linked in with Bronfenbrenner’s (1979) theory that implies the ‘Microsystem’ is important for the child as it gives them experience from their relationships with family, teachers, their friends, and the school environment. Lee (2011) explains that with bullying if there is a high level of authority or violence that the child is around then that child will more than likely be the bully. Lee (2011) suggests that with teachers there is no practical research with the experience relating to bullying however, the non-existence of authority in the classroom has been linked to high levels of classroom bullying. Lee (2011) implies that the relationship with friends is linked to the concept of power status. This is where most children connect bullying with a positive link to social level, which is often seen as children who bully those who are not high up in the social school environment (Lee, 2011). Lee (2011) indicates that if children have different ideas of being accepted in their friendship groups, then it may result in children bullying others.
According to Prever (2006) children that are being bullied may feel like they do not want to go to school; they may be anxious and scared, which may make them want to hide away from the perpetrators. Their emotional abilities could cause them to experience physical harm towards their health, their sleep may suffer, and the children may experience horrible nightmares (Prever, 2006). School children who are being bullied may struggle to concentrate in lessons and become moody and irritable, which could be down to the effects of being bullied (Prever, 2006). They could also turn angry towards other children and teachers in the school that may be weaker than them (Prever, 2006). According to Holt and Grills (2016) teachers and mental health professionals should take bullying very seriously, as when a child is being bullied it could change the way they do things, like not wanting to be on the school bus, not wanting to play any sports, and hiding away from the canteen. Holt and Grills (2016) suggest that teacher should be asking children the following key questions: 
1) What is happening to you? 2) How long has it been going on? 3) Do you feel that you are able to defend, or protect yourself? 4) Do you have anyone that you can talk to about the bullying? 
  (Holt and Grills, 2016)
As a result of these questions, if the child has stated that the bullying is constant and that they are feeling vulnerable and alone where they do not have anyone to confide in, then the child needs to be assessed for suicide and talk about going to see a counsellor (Holt and Grills, 2016). What is more, Holt and Grills’ (2016) research found that there was an increase in victims of bullying, and the victim/bullies were more likely to have suicidal thoughts and depression. According to Holt and Grills (2006), as a result of all the negative consequences for the victims and the bullies, there needs to be a cultural environment in schools where this behaviour is not accepted. The Department for Education (2018) suggests that even though there is an anti-bullying policy in every school which follows the legislation regarding bullying, the understanding of the impacts of children’s mental health and well-being is low. The Department for Education (2018) identified that children who were disruptive in school were linked to having difficulties with their social, emotional, and mental health needs. Therefore, as a result, it is recommended that schools concentrate on developing children’s self-confidence by focussing on applying praise for positive behaviours, instead of constantly disciplining them for challenging behaviours (Department for Education, 2018). Lee (2011) states that in the school setting, the environment may have a considerable effect on children’s actions and how they portray them. Bronfenbrenner’s (1979) idea of the Mesosystem is the connection amongst the pupils, teachers, and friends. It is said that when a child is transferred to another school the child develops a connection with the school itself and their family. Lee (2011) identifies that when there is a connection with the family and the school there is stability for that child, however, if there is not a good connection with the family and school then there may be more risk to that child either being bullied, or becoming the bully.
The Department for Education (2018) understands that schools are finding out where the learners’ disruptive behaviour comes from by helping them get support within the school to tackle the issues. The Department for Education (2018) has an example of a catholic school, where they are tackling the issues of bullying that may cause mental health, and what they are putting in place to help the pupils. The school’s policy states that to help the students to be safe, PSHE/ citizenship lessons are being utilised to promote the idea of friendships, relationships, stereotyping, and to help improve self-confidence. This is designed to help children to discover what bullying behaviour, and the bully, looks like, so that they can recognise and understand what to do if they are being bullied, as well as supporting shared responsibilities when faced with bullies (Department for Education, 2018). Their school policy refers to the knowledge of the bully’s behaviour and knowing that the behaviour from the bully may in fact be related to a painful event in their life. It also states that the pupil who has been bullied could possibly also need support from the school’s counsellor (Department for Education 2018). If by any chance the pupil’s schoolwork is affected, then the school may need to action an intervention, for example, from pastoral care where it states that the bully should get disciplined for the incident. However, they might also need some help and support to understand their behaviour, and they could be helped in different ways, such as by persuading them to join various clubs in school (Department for Education, 2018). Furthermore, Bronfenbrenner’s (1979) Exosystem idea is linked with the child’s ethnicity, their neighbourhood and possibly their society, from the child’s behaviour. According to Lee (2011), regarding bullying, the Exosytem may be linked as a part of the child’s behaviour, however Lee (2011) explains that there have been different studies that have shown that the Exosystem and the behaviour of the child are not linked and another saying there is a strong connection between them. As a result, Lee (2011) identifies that as the circle becomes bigger, the less influence the different ecological systems have on the child’s bullying behaviour.
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In recent years social media has played a greater part within society (Amedie, 2015). It has also impacted on children’s lives in many ways, including being bullied online- this is known as cyberbullying (Young Minds, 2018). Hinduja and Patchin (2014) explain that emotional bullying online means using electronic components to annoy, intimidate, embarrass, or irritate other children. This can include using messages, videos, and pictures on any sort of smartphones, or social media accounts which circulate stories (Hinduja and Patchin, 2014).  Young Minds (2018) have stated that there has been an increase in children using the internet and social media, which has initiated some positive communication with others, however, this increased personal use does come with some hazards. Although bullying has been around for a while, this environment around digital use has basically highlighted new dangers that children are now faced with (Young Minds, 2018). According to Gaffney and Farrington’s (2018) findings regarding being bullied online, there was a lower percentage of occurrences, compared with the usual face to face bullying. However, violent actions were still connected to both types of bullying activity. Furthermore, the negative outcomes of bullying were seen to have been more strongly influenced by online bullying than other ways of being bullied (Gaffney and Farrington, 2018). However, Smith, Mahdavi, Carvalho and Tippett (2006) elaborate that it all depends on the experience children have from the online bullying. Betts and Spenser (2017) stated that a study which young people from the United Kingdom took part in had found that online bullying was mainly influenced from the bullying that took place face to face. The study also found that face to face bullying has the advantage of ending with the school day, whereas online bullying carries on when the child that is being bullied is in their home environment, and can happen when there is persistent contact via any type of technology device (Betts and Spenser, 2017). 
Recent research, conducted by Young Minds (2018), found that twelve percent of ‘Childline counselling services’ had a rise in incidents concerning online bullying between the years 2016 and 2017. In the last five years the rise of online bullying that children and young people faced has risen by eighty eight percent (NSPCC, 2016). Papmichail and Sharma (2019) recognise that just under eight percent of children that were using social media had come across inappropriate and hurtful content. Furthermore, Young Minds (2018) elaborates that the rise of modern technology has coincided with an increase of online bullying being reported. A study that was done by Ofcom (2016) that included an inspection of all the online messaging groups, which involved bullying and annoyance, showed that of children and young people aged between eleven and twenty-five, fifteen percent of them had experienced online bullying within a particular month (Young Minds, 2018). With this in mind, Papamichail and Sharma (2019) underline the development on ‘the online harms white paper’ (Papamichail and Sharma, 2019) that the Government has made to deal with any matters or actions that may harm service users, especially children. This paper recognises the different problems that children face, which includes online bullying being one of them (Papamichail and Sharma, 2019). That said the UK Government (2020) ‘Online Harms White Paper’ is there to develop protection for service users whilst they are online, by creating a new obligation of care from social media companies. The paper has planned out rules that monitor a balanced and a constructed approach, which makes sure that companies are creating proper arrangements and procedures, to respond to any trouble that could arise due to inappropriate or dangerous information (UK Government, 2020). Moreover, this will enhance the protection of the service users on devices to see through the many choices made by responding to harmful information reported (UK Government, 2020). Moreover, Papamichail and Sharma (2019) elaborate that this inappropriate and potentially harmful information could affect defenceless children’s mental health, and this is why the paper suggests the creation of a new legal responsibility of care. Having this in place will give companies extra charge to keep the service users safe from any type of potentially harmful activity that is conducted online (Papamichail and Sharma, 2019). Therefore, Young Minds (2018) acknowledge the improvement of online companies which have supported children and their families by making them feel like they can join in safely whilst online. Additionally, as there has been a considerable investment in terms of time and effort in educating children, they are mindful of the number of hazards that may arise when using social media (Young Minds, 2018). That said, Nixon (2014) understands that these types of actions have not extended as far as giving support for, or stopping, the effects of online bullying, particularly when it comes to helping children’s mental health. This is especially crucial due to the recorded data in the number of children not looking for support from their trusted adults when they are subjected to online bullying (Nixon, 2014). According to Cowie (2013) one way to deal with online bullying is to stop it from happening in the first place by bringing in e-safety policies throughout the schools.  Most schools are teaching their students about online safety to make them aware of the dangers and complications they face while using social media, and what positive outcomes they can get out of the appropriate use of the internet (Cowie, 2013). For example, the different methods consist of obstructing the cyberbullying behaviour and potentially developing an alarm for the victims of online bullying whenever they come under attack (Price and Dalgleish, 2010). Therefore, research has shown that getting rid of the nasty messages and not using the internet regularly were active approaches (Price and Dalgleish, 2010). That said, Kumazaki, Suzuki, Katsura and Sakamoto (2011) findings stated that teaching the students about the safety of the internet did not considerably increase, or stop, the online bullying. Evidently, there is a necessity to look into more research regarding various types of approaches (Cowie, 2013). This links in with the UK Government’s (2019) ‘Digital Resilience Framework’ where it is for different groups and companies that assist, oversee, and establish the way people are cooperating with technology. This framework has four types of areas that will affect others’ encounters when linked to technology in society (UK Government, 2019). These include the surroundings where technology is used, the content of leisure and learning programmes, the types of services like phones, apps, and games, and final policies which are ‘local, national and institutional’ (UK Government, 2019). However, no area will occur in isolation, as the experiences that people face whilst online will take place in multiple environments (UK Government, 2019). According to Gorman, (2010) Maslow’s Hierarchy of Needs’ different levels of child development, cites how one of the levels is about children feeling safe and secure in their life, ‘physically and emotionally’ (Every Child Matters, No date). Children need to be able to feel safe otherwise Maslow’s theory will not work if the child does not feel secure (Gorman, 2010).
According to Gaffney and Farrington’s (2018) recent findings that were linked to online bullying, children reported to have underling psychological and health issues. From a study that was done across Europe children that were victimised by online bullying accounted for a vast increase of ‘emotional and social problems, psychological difficulties, headaches, abdominal pain, and sleeping difficulties’ (Gaffney and Farrington, 2018). That said Betts (2016) indicates that findings in recent research had shown that the perpetrators also had an increase of behavioural problems, for example being agitated, and abusing alcohol and cigarettes. In addition, Betts (2016) states that children who are subjected to online bullying is linked to a number of adverse mental health issues, like feelings of hopelessness, worry, and suicidal thoughts. According to Gorman (2010) the third level from Maslow’s theory is having a sense of acceptance. It lets the children feel appreciated, liked, and have a sense of belonging (Every Child Matters, No date). If the child cannot feel these things, then they will struggle to understand the next level (Gorman, 2010). Form recent research Papamichail and Sharma (2019) indicate that professionals working with children had noted that, from the ages of eleven to fifteen, just under eighty percent of them had experienced mental health issues due to being bullied online. However, according to Papamichail and Sharma (2019) about eighty-four percent of those in that age group has said that the children were able to access guidance and support via social media to help with their mental health issues. According to Young Minds (2018) the link between online bullying and mental health is yet to be significantly studied. That said, some of the findings have shown how the impact, and a lower level of respite that children face, imply that their mental health can have the same effect as face to face bullying, if not greater (Young Minds, 2018). The study also indicates that, of the children being bullied online, around twelve percent of them looked at content online connected to suicide, whereas just under four percent did not experience bullying online (Young Minds, 2018). The other findings showed that under eighteen percent of children looked at self-harm content online, and that under six percent of those cases were not associated with online bullying (Young Minds, 2018). According to a case study from Barnardo’s (2020) an eleven-year old’s experience from online bullying that affected their mental health was explained. The child faced multiple bullying via different social media accounts when moving to a new area and school. As a result, the child felt alone and suffered with self-esteem issues, and this also had an adverse effect on their self-respect. Furthermore, the negative messages that were being sent eventually made the child believe they were feeling suicidal (Barnardo, 2020). That said, Barnardo’s (2020) supported the child by letting them understand how to deal with their feelings and to help them to understand the perpetrators aims. The support from Barnardo’s (2020) is helping the child and their family to be safe when using online accounts, and to decrease the amount of negative impact that it has on the child. Therefore, from the evaluations carried out by health professionals there ought to be inquiries that relate to the effects to mental health when dealing with online bullying in children (Sourander and Klomek, 2010). Furthermore, NHS Digital (2018) indicates that children using digital devices and online chatrooms has risen massively over the last ten years, as have mental health issues in children. Furthermore, in children among the ages of five to nineteen, at least one in eighty of them has mental health problems in England (NHS Digital, 2018). That said, from a study conducted by ‘Birmingham University’ Young Minds (2018) simplifies that the majority of under twenty-five-year olds that experience online bullying are more likely to attempt to hurt themselves, or think about taking their own life, than those who have not experienced online bullying (Young Minds, 2018). With this in mind, the bullies that carry out the online bullying also often have behavioural issues and also think about ending their life (Young Minds, 2018) and Gorman (2010) takes this into account when looking at the link to the fourth level of Maslow’s theory of self-esteem. Every Child Matters (No date) have elaborated that it means that children need to feel great about themselves, and for others around them to be positive towards them. Gorman (2010) acknowledges that if this is not done, it will be extremely hard for the child to progress to the next level of ‘self-actualization’. 
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As a result of the overall literature research that has been conducted on how children’s mental health is affected by bullying in schools and on social media, according to Smith, Polenik, Nakasita and Jones (2012) bullying has a drastic effect on the child’s social behaviours and their learning development. That said, the majority of the different bully groups suffer the same levels of major social dismissal (Smith et al., 2012). Furthermore, in order to overcome children’s ‘behavioural, emotional, and social issues’ (Smith et al., 2012) that occur as a result of the many aspects of bullying, having early interventions in place to reduce the harm that children may face, is extremely important. Moreover, Skrzypiec, Slee, Williams and Lawson (2012) highlight how the link between mental health problems from the different groups associated with bullying has not been understood properly. Therefore, having to identify the issues that may arise to stop children’s mental health problems developing, it is important to consider bringing in teaching approaches to help with the bullies, victims, and the bully-victims (Skrzpiec, et al., 2012). 
Other problems that children face when bullying has occurred are ‘depression, anxiety and self-harm’ (NSPCC, 2020). From a study that was conducted by Brugger (2017) with twins regarding link between depression and bullying, where one twin experienced bullying and the other did not, the findings showed that there was a strong indication that experience with bullying is linked to mental health issues (Brugger, 2017). However, the Department for Education (2019) states that although bullying can have a massive effect on children’s mental health, the link between  mental health problems from being bullied could be interpreted as children being more likely to be bullied because they have mental issues. As a result, the Department for Education (2019) elaborates that children being bullied are often too scared to talk about it, which can affect them emotionally and that this could then lead to them developing mental health problems. Furthermore, it can also affect their self-esteem, bring on anxiety issues, and also lead them into depression (Department for Education, 2019). As a result, Howard, et al. (2017) understands that it is clear that any association with bullying activity does have a major effect on the mental health and well- being of children and young people.
There are many ways to help with children’s mental health that has resulted from being bullied, and according to Anti-bullying Alliance (2020) communication is the best form as is gives children and young people an open mindset to a positive view on their problems. It helps them to build healthy relationships with others, it lets them face the humiliation and loneliness that often accompanies their mental health and emotional problems (Anti-bullying Alliance, 2020). It makes sure that children can build on this positive insight when they are faced with encounters that they have suffered relating to their mental health. It can also help them develop a better understanding of the effects that they face regarding the mental health they suffer as a result of being bullied, like their ‘self-esteem and identity’ (Anti-bullying Alliance, 2020). With this in mind, Anti-bullying Alliance (2020) states that the effective way to make sure this happens is to let children know who they can turn to, for both groups associated with bullying. Abilities that support the safeguarding of children who have been bullied consist of them learning to liaise with others, being open-minded, showing compassion, creating healthy relationships, and avoiding unacceptable stress (Mentally healthy schools, 2017). That said, these abilities could also build on the children’s resilience and be able to deal with tension productively (Mentally Healthy Schools, 2017). Another form of support for children’s mental health resulting from bullying is self-care, which is basically the ability to look after yourself and to go the extra mile to fight against the negative aspects that come from being bullied (The national bullying helpline, 2020). For example, the need to support and boost mental health positively is to connect with yourself, be active and aware (The National Bullying helpline, 2020). Brown (2018) explains that the policies that are looked at, relating to bullying behaviour on children’s mental health, were making sure the behaviour was deemed as a potential indication of ‘social, emotional and mental health needs’ (Brown, 2018). That is, it focuses on encouraging children’s ‘self-esteem and self-discipline’ (Brown, 2018), in order to tackle the negative behaviour instead of disciplining it. Furthermore, it concentrates on acknowledging the way children’s behaviour is caused and require support when necessary (Brown, 2018). Additionally, the National Children's Bureau (2017) have also stated that children need to have the support with their mental health issues from their school, which does not involve putting a label on them so that they feel able to work together with the staff. The school should make sure the child is not afraid to communicate about the underlining issues from bullying, that impact on their mental health (National Children’s Bureau, 2017). Moreover, the bullying behaviour can be seen as a sign of problems or worry, and the school should take this into consideration (National Children’s Bureau, 2017). That said, the school needs to appreciate and help children with their mental health needs for those that are victims of bullying, as well as the bullies (National Children’s Bureau, 2017). Therefore, Brown (2018) clarifies the importance of making schools and other professionals mindful of mental health, to enable them to potentially advise on ‘behaviour management’. This is to ensure the focus is on developing the children’s emotional wellbeing and resilience (Brown, 2018). 

[bookmark: _Toc40121814]Conclusion
To summarise, this literature review has underlined how emotional bullying affects children’s mental health, by giving a brief overall description of what emotional bullying looks like in society (Stark, 2015). It further goes on to discuss how mental health is seen as negative and highlights the implications of this on life in general (Dunn, 2016). In a brief description, it elaborates on what mental health looks like in a negative way (Timmi, 2009). It evaluates the repercussions of emotional bullying and how this has an effect on children’s mental health, with reference to a variety of supporting statistics (Howard et al., 2017).  In conclusion, this literature review has shown the different impacts that children face with regards to them being emotionally bullied in schools and on social media.
With schools it has evaluated that several years ago bullying was researched in schools, so that schools were aware of the implications that it has on children (Smith, 2013). They understood that the effects of children being bullied had a negative impact on them, and how children felt when they were subjected to this behaviour (Smokouski and kopesz, 2005). It shows the violent ways that the bullies target children that are subjected to being bullied (Xanthakou et al., 2007). With regards to where in the school the bullying takes place the most, it appears to be the classroom that has the highest risk of bullying, especially when the teachers are not around (Aulia, 2016). It reveals that there are a few different groups relating to the bullying system, where the child that is being bullied has issues with themselves and seems to be insecure (Xanthakou et al., 2007), the children who are the bullies have similar issues, but are more aggressive with the way they portray themselves (Smokouski et al., 2005), and the combined groups, where children act as both the victim and the bully (Vanerbilt and Augustyn, 2010). Furthermore, this review understands the concept of Bronfenbrenner’s (1979) theory that it all starts with the child and how they see themselves, it brings in evidence from a study that a school in Greece conducted on the issues found from these groups, showing the high percentage of victims feeling a sense of anger (Xanthakou et al., 2007) and that there was a high percentage of the bullying happening on the playground (Xanthakou et al., 2007). It elaborates on how schools need be aware of the bullying going on (Estyn, 2014) and that policies need to be understood with regards to bullying in schools (Welsh Government, 2018). Moreover, the research carried out understands how children’s mental health is affected, with examples of how they suffer when bullying occurs in school (Holt and Grills, 2016). It understands that children may suffer from feeling anxiety which may impact on their education and development throughout their school life (Dale, Russell, and Wolke, 2014). Furthermore, it brings in Bronfenbrenner’s (1979) theory on how the child develops with the people around them, and that if the support system is negative then their development tends to suffer. In contrast to this, a case study on a school elaborates that their policy is to support children’s mental health (Department for Education, 2018). This is done by bringing in lessons to help with different forms of relationships and children are taught that they can confide in members of staff regarding any issues they have relating to their own, or others’, behaviour (Department for Education, 2018).
The literature reviews how social media has made headlines in recent years and what technology is used relating to social media (Amedie, 2015). It elaborates on what bullying looks like on social media for children, where there has been a drastic increase in nasty content developing through technology (Young Minds, 2018). It shows that online bullying carries on from face to face bullying and is seen to have a major impact on children’s lives (Betts and Spenser, 2017). Young Minds (2018) understands that with the rise in the use of technology, the more online bullying is being reported. This also links in with the ‘online white paper’ (UK Government, 2020), that was brought in to make service users and companies aware of online bullying. In contrast to this, children’s mental health from being bullied online brings in how children feel, like self-harming where the percentage is close to ninety (Papamichail and Sharma, 2019). However, the percentage close to one hundred showed that children had support with online bullying (Young Minds, 2018). Moreover, a case study showed that the child had experienced problems with their self-image and self-esteem, but found that Barnardo’s (2020) helped and supported them through their problems. However, the research also showed that children who initiate the bullying also need help and support, as it showed that they had thoughts about ending their life (Young Minds, 2018). To conclude on this, ‘Maslow’s Hierarchy of Needs’ (Gorman, 2011) illustrates the different levels associated with children’s developmental stages, and that going through online bullying has an impact on children’s development and can potentially affect many aspects of their future lives (Gorman, 2011).
[bookmark: _Toc40121815]Lastly, the overall effects that children are faced with, when being emotionally bullied, has impacted on the way they see themselves and brings on a lot of stress, which drastically affects their mental health (Howard, et al, 2017). In contrast to this, the research has shown that it can go both ways, such as children who have mental health problems are likely to be bullied and also being bullied can bring on mental health issues (Department for Education, 2019). Finally, it was recognised that there is support that works towards positive children’s mental health outcomes, by letting the children know that their schools, and online charities, are there to help them overcome their problems (Brown, 2018).  
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