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Introduction
As schools become more diverse as years have gone on religion inevitably plays a role
as well. This pamphlet explores the different ways religion shows up in schools and

why it matters. Also finding the right balance between religious freedom and creating a
welcoming space for everyone can be very hard nowhere days so it's very important for
teachers, students, and parents to understand the rules, ethics, and different viewpoints
involved. Hopefully This pamphlet will give you a clear picture of religion in schools by
talking and understanding about the topic of religion, we can help make schools a place

where all students feel respected and supported no matter what their belief is. The
educational setting I am going to talk about is primary schools and how religion and

beliefs are used there. To start in a primary school, the educational setting is a
nurturing environment designed for children aged 5-11. It focuses on building basic

skills in reading, writing, and math through engaging activities and supportive teaching,
but religion is not taught in many primary schools enough. Also, usually the goal is to
create a positive and inclusive space where young learners can explore, discover, and
develop a love for learning. Hopefully in this educational setting and with how they

focus to teach children in primary schools we can helps them learn more about different
religions and beliefs and what affects these have on different people and how some

children or adult's lives can be different to others.  



Understanding religion for
primary schools 

In primary schools, teaching about religion has good points, needs,
and different experiences for kids. One good thing is that kids are
curious and want to learn about other cultures and beliefs. They're
also good at understanding how others feel and can think about
what's right and wrong. But kids also need to feel safe and
accepted when learning about religion. They need lessons that are
easy to understand and teachers who know a lot about different
religions. That's why It's also important for teachers to be fair and
kind to everyone. Also, kids have different experiences with
religion. Some come from religious families, while others don't
know much about it. This can change how they feel about learning
about religion in school. It's important to remember that everyone
is different and to help kids understand and respect each other.
(“Information for Parents and Carers”)

In primary schools, the way religion is taught can have a massive impact on social exclusion. If the approach
isn't inclusive, some kids might feel left out. For instance, if only one religion is focused on, children from
other backgrounds may feel their beliefs aren't valued. This can lead to feelings of isolation and being
different. Also, if discussions about religion aren't handled carefully, they can create misunderstandings and
stereotypes which can lead to the kids feeling sad and even falling into depression. Kids also might make
assumptions about others based on their religion, leading to bullying or exclusion. And another thing is that
It's important for teachers to create a safe space where everyone feels comfortable sharing their
experiences and asking questions without judgment. Another way to prevent social exclusion, schools
should ensure that the Religious Education (RE) curriculum covers a variety of religions and beliefs. It's also
important to encourage empathy and understanding by teaching kids about different cultures and traditions.
By promoting respect and open-mindedness, schools can help create a more inclusive environment where
all children feel valued and accepted, regardless of their religious background. (“Information for Parents and
Carers”)

When it comes to religion and beliefs, primary school children are typically
in the early stages of understanding complex concepts. They often see
beliefs and traditions from their families and communities, which can
change or shape their initial perspectives. At this age children are
developing their sense of identity and may begin to explore and ask
questions about the world, but their understanding is largely based on
experiences and stories. In an educational setting, it's crucial to approach
discussions about religion and beliefs with sensitivity and respect for all
backgrounds. One things teacher can do are encouraging open-mindedness
and critical thinking that can help children develop a broader understanding
of the world and fosters empathy towards others that have different beliefs
or religion than them. With this in mind we can set a goal to create an
inclusive environment where children feel safe to share their own
experiences and learn from one another, which can then lead to promoting
tolerance with one and other and mutual respect with one and other.
(“Information for Parents and Carers”)



Barriers to inclusion
Many primary schools still have structures that
unintentionally favour Christianity which can make
children from other religion or no religion feel less
included. For example, the curriculum and daily
assemblies often focus mainly on Christian traditions,
meaning other faiths, beliefs and religion are not
represented equally. Schools are also legally required
to hold Christian‑based collective worship, which can
leave some pupils feeling different. Another big
problem are policies such as uniform rules, PE
requirements, or lack of prayer spaces can make it
harder for some religious groups to fully take part in
school life. Also, food options may not always meet
religious dietary needs, and school calendars often
centre on Christian holidays while overlooking others
like Eid or Diwali.  (“Standing Advisory Council for
Religion, Values and Ethics / Religious Education”)

Environmental barriers linked to religion and belief happen when
the school setting doesn’t fully support the needs of children from
different faiths. For example, food provision can be a barrier if the
dining hall doesn’t offer halal, kosher, vegetarian, or allergy‑safe
options that align with religious diets. Displays, books, and
classroom resources may focus mainly on Christian traditions,
meaning children from other religions don’t see themselves
represented in the school environment. Even the timing of events
like scheduling important activities on major religious holidays can
unintentionally exclude some pupils.  (“Standing Advisory Council
for Religion, Values and Ethics / Religious Education”)

Attitudinal barriers happen when staff or pupils hold
assumptions or stereotypes about certain religions or
beliefs. For example, teachers may unintentionally treat
some faiths as “less important” because they are less
familiar with them, or they may assume all children
from a particular religion behave or believe the same
way. Sometimes staff may not feel confident teaching
about diverse religions, which can lead to wrong or
inaccurate explanations. Pupils may also face teasing or
exclusion if classmates don’t understand their religious
practices, clothing, or celebrations. Also, when a school
community lacks awareness or openness, children from
minority religions or no religion can feel judged or even
less valued. (“Standing Advisory Council for Religion,
Values and Ethics / Religious Education”)

Practitioner‑level barriers happen when teachers or
school staff do not feel confident or fully informed
about different religions and beliefs. This can lead to
lessons that oversimplify faiths, rely on stereotypes or
focus mainly on Christianity because it feels more
familiar. One big thing is that staff may unintentionally
overlook the needs of pupils who require prayer time,
specific clothing, or dietary considerations, simply
because they are unsure how to support them. Also,
sometimes teachers avoid discussions about religion
altogether because they worry about saying the wrong
thing, which can limit children’s understanding and
inclusion and when staff lack training or awareness,
they may not challenge teasing or misunderstandings
between pupils.  (“Standing Advisory Council for
Religion, Values and Ethics / Religious Education”)

When children face barriers like the ones I have talked
about that are linked to their religion or beliefs, it can
make learning much harder. One thing is they feel
excluded, misunderstood, or unable to follow their
religious practices which can mean they may become
anxious or lose confidence. This then can affect how
well they concentrate and take part in lessons or even
build relationships with teachers and classmates.
When pupils don’t feel represented or respected in the
school environment they may disengage from learning
or avoid school activities and over time these feelings
can lower motivation and negatively impact their
overall progress and wellbeing. (“Standing Advisory
Council for Religion, Values and Ethics / Religious
Education”)



Practices
Representing all religions fairly in the curriculum means teaching children about a range of beliefs in a balanced
and respectful way, rather than focusing mainly on one faith. This works because it helps reduce stereotypes,
builds understanding, and shows every child that their background is valued. When pupils see their own religion
or non‑religious beliefs reflected in lessons, they feel included and recognised. This boosts their confidence,
sense of belonging, and engagement in learning. It also helps other children understand and respect different
beliefs, creating a more inclusive and supportive school environment for everyone. (“Accommodating Diverse
Religious Beliefs and Practices in Schools”)

Making the school environment inclusive means creating a physical and social space where children of all
religions and beliefs feel comfortable, respected, and able to take part fully in school life. This includes offering
suitable food options, allowing religious clothing, providing modest alternatives for PE, and ensuring there is a
quiet space for prayer or reflection when needed. It also involves using displays, books, and classroom resources
that reflect a range of beliefs so every child can see themselves represented. This practice works because it
removes practical barriers that might otherwise make children feel different or excluded, and it helps normalise
diversity within the school. When the environment supports children’s religious needs, they feel safer, more
confident, and more able to focus on learning rather than worrying about fitting in. For pupils from minority
religions or no religion an inclusive environment helps them feel valued and understood, which boosts their
sense of belonging, participation, and overall wellbeing. It also encourages all childr(“Accommodating Diverse
Religious Beliefs and Practices in Schools”)en to develop respect and empathy for others, creating a more
positive and inclusive school community. 

Building staff confidence through training means giving teachers and school staff the knowledge and skills they
need to understand different religions and beliefs and to feel comfortable supporting pupils from diverse
backgrounds. This includes training on world religions, guidance on avoiding stereotypes, and practical
strategies for responding to pupils’ questions or needs in a respectful and accurate way. This practice works
because when staff feel confident and well‑informed, they are more likely to teach about religion in a balanced,
positive way and less likely to rely on assumptions or avoid the topic altogether. Confident practitioners create
safer, more respectful classrooms where children feel understood and valued. For learners from minority
religions or no religion this support is especially important because it helps ensure their beliefs are recognised,
their needs are met, and any misunderstandings or teasing are addressed quickly and sensitively. As a result,
pupils feel a stronger sense of belonging, which improves their wellbeing, participation, and engagement in
learning. (“Accommodating Diverse Religious Beliefs and Practices in Schools”)



Evaluating practices 
The strengths of these inclusive practices are that they help create a school
environment where every child feels valued, respected and able to take part
fully in learning. Representing all religions fairly in the curriculum is
powerful because it allows children to see their own beliefs reflected in
lessons which builds confidence and reduces stereotypes. Making the school
environment inclusive is also a strong practice because it removes practical
barriers such as food, clothing or prayer needs that might otherwise make
pupils feel different or excluded. Finally building staff confidence through
training is a key strength because it ensures teachers understand how to
support diverse beliefs sensitively and accurately. Together these practices
promote belonging, improve relationships and create a more positive and
supportive learning experience for all pupils especially those from minority
religions or non‑religious backgrounds.  (OFSTED)

Although these practices are helpful, they also have some limitations.
Representing all religions fairly in the curriculum can be challenging
because teachers may not have enough time, resources or confidence to
cover every belief in depth which can lead to oversimplification. Making the
school environment inclusive can also be difficult when schools have limited
space, funding, or flexibility around things like uniform policies or food
provision. Building staff confidence through training is valuable but training
alone does not guarantee long‑term change and staff may still feel unsure
when dealing with sensitive situations. These limitations mean that while
the practices are effective, they require ongoing commitment, support, and
reflection to work well for all learners. (OFSTED)

Some people may have different perspectives on these practices. For example, some might
feel that trying to represent all religions equally in the curriculum is difficult because there are
so many beliefs, and they may worry that important details could be missed or taught too
simply. Others may think that making the school environment fully inclusive is challenging
because schools already have many demands, and they may question whether every change
is practical or necessary. There are also people who believe that staff training is helpful but
not enough on its own, as real understanding often comes from experience rather than short
courses.  (OFSTED)

These inclusive practices have several important implications for practitioners. Teachers need to
be willing to reflect on their own knowledge and attitudes so they can teach about different
religions in a fair and accurate way. They may also need to adapt classroom routines, resources,
and the physical environment to make sure all pupils feel comfortable and included. Practitioners
must stay aware of the diverse needs within their class and be ready to respond sensitively when
questions or issues arise. Ongoing professional development becomes important, as staff need
up‑to‐date understanding to support pupils confidently. (OFSTED)

Representing all religions fairly in the curriculum works best because it directly shapes how
children understand themselves and others. When pupils see their own beliefs included in
lessons and they feel recognised and valued which strengthens their confidence and sense of
belonging. At the same time, learning about a range of beliefs helps all children develop
respect, empathy, and curiosity. This reduces stereotypes and misunderstandings which
creates a more positive classroom atmosphere.  (OFSTED)



Legisation and policy in wales 

In Wales, religion and belief are strongly protected through national legislation and
education policy. The Equality Act 2010 makes it illegal for schools to discriminate
against pupils because of their religion or belief, which means all children must be
treated fairly and given equal access to learning. The Curriculum for Wales also
supports this by requiring schools to teach Religion, Values and Ethics (RVE), a
subject that explores a wide range of religions and non‑religious worldviews in an
inclusive and balanced way. RVE is designed to help pupils understand diversity,
respect different beliefs, and develop their own thinking. In addition, Welsh
Government guidance on inclusive education encourages schools to create
environments where all pupils feel safe and valued, regardless of their faith
background. Together, these policies ensure that schools in Wales have a clear duty
to promote respect, inclusion, and equality for learners of all religions and beliefs.
(“Written Statement - the Equality Act 2010 (Statutory Duties) (Wales) Regulations
2011 & the Equality Act 2010 (Specification of Relevant Welsh Authorities) Order
2011 (9 March 2011)”)

The legal frameworks in Wales place clear responsibilities on practitioners to treat all
pupils fairly and to create an inclusive learning environment. The Equality Act 2010
requires teachers to prevent discrimination based on religion or belief, so practitioners
must make sure their lessons, policies, and daily interactions are respectful and inclusive.
The Curriculum for Wales, through Religion, Values and Ethics (RVE), also expects staff
to teach about a range of religions and worldviews in a balanced way. This means
practitioners must plan learning that reflects diversity and avoids stereotypes. Welsh
Government guidance on inclusion further requires staff to recognise and respond to the
needs of pupils from different backgrounds, ensuring they feel safe, valued, and able to
participate fully in school life. Together, these frameworks mean that practitioners must
be proactive, reflective, and sensitive in their approach so that all children experience
equality, respect, and belonging in school. (Welsh Government)



Practical gudience for practitioners 
Good communication helps schools support pupils of all religions and beliefs. Teachers can use clear, respectful
language and avoid making assumptions about what children celebrate or believe. Sharing information with
families through newsletters or quick conversations helps everyone understand how the school approaches
Religion, Values and Ethics. It also helps to listen carefully to pupils and parents, so they feel comfortable sharing
their needs. Using inclusive displays and resources is another way to communicate that all beliefs are valued. These
strategies build trust and help create a welcoming school environment for every learner. (Every One Matters in the
Classroom a Practice Code for Teachers of RE Demonstrating Respect for Diversity and Promoting Equality:
Religious and Non-Religious Belief in Schools)

Classroom adaptations for religion and beliefs help make learning comfortable and respectful
for all pupils. Teachers can offer flexible seating so children who need space for prayer or
reflection can move easily when needed. They can also adapt activities, such as providing
non‑food alternatives during celebrations or using craft materials that avoid religious
restrictions. Displaying a range of beliefs on classroom walls helps pupils feel represented, and
offering choice in tasks allows children to take part in ways that respect their faith. These small
adjustments help every learner feel included and able to participate fully in classroom life.
(Every One Matters in the Classroom a Practice Code for Teachers of RE Demonstrating
Respect for Diversity and Promoting Equality: Religious and Non-Religious Belief in Schools)

Talking with families about religion and beliefs is an important way for primary
schools to build trust and understanding. These conversations help teachers
learn about each child’s background so they can support their needs in a
respectful way. Schools can talk with families during meetings, quick chats at
the door, or through messages and newsletters. It helps to ask open, friendly
questions and listen carefully so parents feel comfortable sharing what matters
to them. When families and teachers communicate well, it becomes easier to
plan lessons, celebrations, and routines that include everyone. This partnership
helps children feel understood at school and supported at home. (Every One
Matters in the Classroom a Practice Code for Teachers of RE Demonstrating
Respect for Diversity and Promoting Equality: Religious and Non-Religious
Belief in Schools)



Minimising barriers
Practical solutions for systemic, environmental, and attitudinal barriers focus on making schools fair,
accessible, and respectful for all pupils. Systemic barriers can be reduced by reviewing school
policies to ensure they support equality, such as offering flexible uniform rules or providing clear
guidance on religious observance. Environmental barriers can be addressed by creating inclusive
spaces, like offering quiet areas for reflection, adapting food options, or ensuring displays represent
a range of beliefs. Attitudinal barriers require ongoing staff training and open conversations that
challenge stereotypes and promote understanding. Encouraging pupils to share their experiences
and celebrating diversity through the curriculum also helps shift attitudes. Together, these solutions
help create a school culture where every child feels respected and able to participate fully. (Moffett)



Conclusion
To conclude inclusive practice improves outcomes for all children because it
creates a school environment where every learner feels valued, respected,
and able to take part fully in learning. When teachers adapt lessons,
communicate openly with families, and remove barriers linked to religion and
belief, pupils feel a stronger sense of belonging and confidence. This leads to
better engagement, stronger relationships, and a more positive classroom
culture. Finally inclusive practice also benefits pupils who are not part of
minority groups, as it encourages empathy, understanding, and respect across
the whole school community.  
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