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Reflective practice in the early years


Contents Page
Element 1 – Models of reflection                                                                 3 - 5
Element 2 – Briefing paper                                                                          6 - 7
Element 3 – Reflective log                                                                           8 - 10
Element 4 – Personal development plan                                                    11 - 14
Reference list                                                                                              15 – 21



Element 1                                Models of reflection
Johns (2013) claims that reflection is a vital tool in developing professional development for practitioners. In addition to this, Colwell (2019) suggests that professional practitioners should constantly reflect on their practice, interactions, leaning and behaviours with the aim to provide a high-quality service. It follows that reflective practice was founded by John Dewey as Dewey believed that reflection is a valuable tool that enables individuals to make sense of situations and events. Furthermore, Dewey described reflection as a deliberate and active possess that requires individuals to use their minds and emotions (Edshare, no date; NursingAnswers.net, 2017b). Bulman and Schutz (2013) explain how Donald Schon later built upon Dewey’s work and linked reflection to professional development and practice. In addition to this Schon had an influence on the development of practice in professional education and created a theory containing two types of reflection, ‘reflecting in action’ and ‘reflecting on action’.
According to Kovach-Clark (2017) professionals reflect on practice day to day making professional development more meaningful as it enables practitioners to act upon their learning. It follows that, reflection enables practitioners to facilitate ongoing professional development and  creates individuals who are capable of demonstrating their progression (Helyer, 2015). Furthermore, there are several ways in which professionals can reflect on their practice such as; recording, discussing with colleagues and using reflective models (Cambridge Assessment International Education, no date). Ashby (2006) points out how reflective models are an effective tool, stating that it helps individuals to maintain the practice of reflection and it allows them to view the incident from different perspectives. It follows that, reflective models highlight the importance of perspective taking. Accordingly, this can be done by reflecting as part of a team as others’ thoughts and perspectives can aid reflection University of Edinburgh (2018b). According to Open Learn (no date) and University of Cambridge (2020) There are numerous different models containing similar stages ranging from easy to advance. 
It follows that two famous models that present common themes are Gibbs reflective cycle and Rolfe’s reflective model (University of Cumbria, no date). Accordingly, Rolfe’s reflective model is a simple and straight forward tool of reflection containing only three reflective stages (Kenny, 2014; Pearson, 2012). In addition to the simplicity and ease of Rolfe’s model, it is seen to be an appropriate tool for individuals who are new to reflection (Queen Margret University, no date). As a result of the simple stages presented in Rolfe’s model, it can be modified into a tick box format and can be used’ in action’ as well as ‘on action’, supporting Schon’s theory of reflection (Polgov1, 2019). However, NHS Employers (2019) disagree with simple tick box method’s claiming that reflection should be less of a tick box and should become more effective. EPM (2019) points out how Gibbs reflective cycle is effective due to the reflection ‘on practice’ stating that over time it gives individuals a more balanced and accurate judgment. 
According to Rumson (2018) Gibbs reflective cycle also provides a good starting point for individuals new to reflection as the six stages guide and reassure practitioners throughout the process of reflection. However, Pearson (2012) and The University of Cambridge (2020) disagree with this stating that Gibbs reflective cycle is a complex tool that does not provide detailed questions. This claim is supported by Isaac (2014) and Barksby (2015) claiming that the questions presented within the cycle are narrow and require professional experienced guidance. It follows that the complexity of Gibbs reflective cycle can also appear intimidating to individuals as Coward (2011) points out that the reflective process begins to feel like an assessment and individuals become concerned about completing the cycle correctly rather than effectively reflecting on their practice (Middleton, 2017). 
Although there appears to be several negative statements towards Gibbs reflective Cycle, Future Skills Award (no date) and Sewell (2017) point out how the tool allows individuals to reflect using their feelings and emotions supporting Dewey’s description of reflection. University of South Wales (2015) and OpenLearn (no date) explain the importance of the ‘feeling’ stage presented in Gibbs cycle, stating that individuals experience a range of feelings that can potentially have an influence on the situation. Furthermore, EPM (2019) points out that Gibbs reflective cycle may not be applicable as some individuals find it difficult to open up about their feelings (Sewell, 2017). This claim is supported by University of Cambridge (2020) stating that not all models apply to every situation and individuals should draw upon their preferences.
U of G Library (2018) states how Rolfe’s reflective model enables critical thinking when reflecting upon practice unlike Gibbs reflective cycle. EPM (2019) and OpenLearn (no date) argue that Gibbs reflective cycle is a superficial tool as there is no critical thinking or analysis involved. OpenLearn (no date) points out that the cycle didn’t take into account assumptions an individual’s may hold about a situation. It follows that critical thinking enables individuals to analyse and make a judgment about what has happened supporting Dewey theory as critical reflection involves a wide range of thinking skills (Hawaiii, no date).
According to Sewell (2017) and Pearson (2012) both models provide structure demonstrate a deep level of reflection and both can be used alone or as part of a group. It follows that reflecting on practice with colleagues enables them to share their knowledge and experiences benefiting practice (Beith, 2010; Venninen et al, 2012). Furthermore, Rolfe’s reflective model is seen to be an effective and valuable tool for reflection due to the many positive aspects it presents alike; three simple stages, involves critical thinking and it can be used ‘in action’ and on action supporting Schons theory of reflection (Kenny 2014; U of G Library, 2019).
To conclude, reflection was founded by John Dewy and was later built upon by Donald Schon who influenced the development of practice in professional education (Edshare, no date; Bulman and Schutz, 2013). Accordingly, reflective models are seen to be a useful tool for individuals new to reflection as they provide stricture and guidance throughout the reflection process (Venninen et al, 2012). In addition to this, Rolfe’s reflective model is seen to be a useful tool for individuals new to refection and individuals who are familiar with reflection (Queen Margret University, no date). It follows that, the model provides three simple stages and can be used ‘in action’ and ‘on action’ unlike Gibbs reflective cycle which appears to have several negative aspects (Polgov1, 2019). 


Element 2                    Importance of reflective practiceWhat is reflective practice and what is its historical contents?
According to Tassoni et al (2010) and Johns (2013), reflective practice is a term used to describe how professional practitioners effectively evaluate their professional development with the aim to improve personal centred practice. It follows that reflecting on practice is fundamental in continuing professional development and effective practice (NursingAnswers.net, 2017a; Bulman and Schutz, 2013).
Accordingly reflective practice dates back to the last century and was founded by John Dewy as he explained the concept and how it could help individuals to develop their learning and thinking skills (OpenLearn create, 2015a; Bulman and Schutz (2013). Furthermore, Dewey described reflection as persistent and active thinking and suggested that individuals use their mind and emotions to facilitate reflection (NursingAnswers.net, 2017b). Another philosopher that builds upon the work of Dewey is Donald Schon as he introduced the theory of ‘reflecting in action’ and ‘reflecting on action’, with the aim to further break down reflective practice for practitioners (Colwell, 2019; Dalios and Stedmon, 2009). Solent Online Learning (no date) explains the meanings of ‘reflecting in action’ and ‘reflecting on action’. Accordingly, ‘reflecting in action’ requires practitioners to act promptly, to think on their feet and to think about their next steps and ‘reflecting on action’ requires practitioners to take their time, to reflect on something that has previously happened and for practitioners to think about modifications they can make in the future.


Barriers to reflection
Reflecting on practice is not always the easiest prosses for practitioners as there are several barriers that can prevent effective reflective practice (University of Cambridge, 2020; Play Wales, 2018). Firstly, Galagan (2012) suggests that time and environment can impact upon reflective practice due to workplaces not having the time and appropriate spaces for quiet reflection. It follows that having time to sit still and thinking quietly can impact upon efficiency and job satisfaction. Porter (2017) suggests, individuals who are new to reflection should begin with just 10 minutes of reflection a day and to slowly build it up over time. Accordingly, practitioners who reflect on their professional development perform approximately 23% better compared to practitioners who do not reflect on practice. Secondly, University of Cambridge (2020) points out how time and space can also impact upon practitioner’s motivation towards reflection, stating that practitioners do not what to go home and think about their day. Finally, lack of skills and knowledge can also provide a barrier to reflection as individuals new to reflection are concerned, they are doing it wrong (Royal College of Obstetricians & Gynaecologist, no date). University of Cambridge (2020) recommend that beginners use a reflective model to guide reflection as it provides guidance and structure.

Why reflective practice is important
White et al (no date) and Caldwell and Grobbel (2013) point out how reflecting on practice is a vital aspect of development for practitioners as it has a positive impact upon personal and professional development. Accordingly reflecting on practice also provides several benefits alike;
· It enables practitioners to continuously improve their practice (Nursing Times, 2019).
· It provides practitioners with a better understanding enabling them to provide a high-quality service (Colwell, 2019; Caldwell, 2013).
· It provides practitioners with a greater sense of self-efficacy and motivates them resulting in better outcomes (Wexler, 2014; Carron, 2014).
· [bookmark: _Hlk42533825]It enables practitioners to handle challenging tasks and difficulties more effectively (Wexler, 2014).
· It improves job satisfaction (White et al. no date).
· It allows practitioners to focus on children’s learning and development resulting in better outcomes for children (Lorrainelccc, 2017).

[image: ]Reflective models
Models of reflection provide a structured guide allowing professional practitioners to focus on their self-awareness and learning enabling them to reflect on their professional development (The University of Nottingham, no date; Barksby et al, 2015). Accordingly, there are several reflective models available for practitioners, ranging from easy to advanced, many of which consist of similar stages (University of Cambridge, 2020). It follows that Gibbs reflective cycle and Rolfe’s reflective model are two popular models of reflection used by Practitioners (University of Cumbria, no date).
OpenLearn create (2015b) provide a brief description of Rolfe’s model of reflection that appears useful for beginners. Accordingly, Rolfe’s reflective model is a simple three-step question and answer process that guides individuals through the reflection process. In addition to the simple format of Rolfe’s model it enables practitioners to reflect ‘in action’ and ‘on action’ supporting Schon’s theory on reflection (Polgov1, 2019; Slade et al, 2019).
According to Batt (2014) reflection is a personal activity and one model will not be applicable for all incidents and experiences. It follows that once an individual has become comfortable with reflecting on their practice through the use of reflective models, they can then move onto more advanced models such as; Johns, Gibbs and Kolb’s. 
Gibbs reflective cycle is a famous model and is found to be complex compared to Rolfe’s reflective model (University of Cambridge, 2020; The University of Edinburgh, 2019). Accordingly, Gibbs reflective cycle is also a good starting point for individuals new to reflection and feelings influence the reflective process (Rumson, 2018). It follows that reflecting on feelings during an experience can be seen as a positive aspect as Desautels (2016) explains that emotions and feelings are needed in order for us to think, problem solve and focus.

Rolfe’s reflective model (simple)
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Reflecting in practice
Reflecting in practice supports Schon’s theory on ‘reflecting in action’, requiring practitioners listen, observe and analyse when a situation is taking place (South Cross University, 2020). It follows that practitioners plan activities for children several times a day and this requires them to analyse the environment, observe the activity and to listen to the children’s views (Beith et al, 2010). This is supported by West Sussex County Council (2019) stating that observing and listening to children in play enables practitioners to modify the activity to encourage participation and to meet the children’s needs.
Conclusion
To conclude, reflection was founded by John Dewey and was later built upon by Donald Schon who introduced the theory of ‘reflecting in practice’ and ‘reflecting on practice’ (Colwell, 2019; Dalios and Stedmon, 2009). It follows that there are several benefits gained from effectively reflecting on practice (NT Contributor, 2015). However, University of Cambridge (2020) points out that the many barriers that can hinder the reflective process such as; time, skill and environment. In addition to the lack of skill, it is recommended that beginners use a reflective model to provide structure and guidance throughout the reflective process (University of Cambridge, 2020). OpenLearn create (2015b) suggest using a simple model of reflection such as Rolfe’s reflective model, as it is seen to be a useful tool for beginners. Furthermore, there are numerous ways in which individuals can reflect such as; writing in a journal and reflecting with others (Middleton, 2017). It follows that writing in journals and reflecting with others are both effective when it comes to reflection as it enables practitioners to gain new knowledge and skills enabling effective practice.

Reflection without models
According to Middleton (2017) some practitioners struggle to use models as they believe models make the reflection process feel like an assessment (Coward, 2011). The University of Edinburgh (2018a) suggest some ways in which practitioners can reflect alike, writing in a journal, in conversation with self and reflecting with others. It follows that reflective journals are an effective tool when reflecting on practice as it allows practitioners to reflect on new knowledge and allows them to create new options and perspectives (Walraven, 2017). Reflecting in partnership is also effective as CRS (2015) and Venninen et al (2012) points out that it can strengthen relationships and enables more effective practice.
(Batt, 2014)
Gibbs reflective model (Advanced)
(OpenLearn create, 2015b)

[bookmark: cysill]Log adfyfyriol – Reflective log Element 3

	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	The speech and language assessment took place in a pre-school setting with a two-year-old child. There was only one child and one practitioner involved in the activity. Whilst the activity took place there were fifteen other children and three other members of staff present in the playroom.

	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	The aim of the WellComm speech and language assessment is to assess the child’s current level of speech, language and communication to identify any areas of concern to ensure early intervention (GL assessment, 2010). 

	Eich rôl chi                                                                   Your role

	I planned and organised the activity by; collecting relevant work sheets providing me with appropriate questions for the child’s age and by collecting props/toys to make the activity more fun and appealing to the child. The activity was adult lead and one on one with an individual child.

	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	There were several positive aspects to the speech and language assessment resulting in the child taking an interest in the assessment and presenting a high well-being throughout. Firstly, I provided the child with props/toys that she had shown an interest in previously during play. I believe, through close partnership working with parents and observing the child in setting, provided me with a deeper understanding of the child enabling me to provide props/toys I know the child would respond too. By providing props/toys the child was interested in lead to deeper learning and involvement throughout the assessment. Next time I will enhance the assessment by enabling the child to become part of the planning process by allowing them to choose their own props/toys. Secondly, I provided the child with praise and encouragement throughout the activity with the aim to build self-esteem and to motivate the child. Although the child responded well to the praise and encouragement next time, I will use sticker rewards as I know the child responds well to stickers from previous assessments.

	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	Throughout the activity, several challenges arose due to myself and the child becoming distracted due to the number of other staff and children in the playroom. 
Firstly, I had waited until the deadline to complete the child’s assessment due to it being a very busy term. As the assessment had to be submitted that day, I interrupted the child during play by approaching them and asking them to take part in my activity diverting their attention from child-initiated play. Next time I carry out this assessment with a child I will ensure to prepare in advance allowing time to complete the assessment and ensuring the assessment is complete when the child is not engaged in other activities. Secondly, I had not prepared a quiet area for the assessment to take place and myself and the child were situated in the centre of the playroom. Throughout the activity noise levels appeared high preventing the child from hearing some of the questions I had asked. There were also appealing activities and games commencing throughout the setting sometimes diverting the child’s attention to other children in play. Due to the busy setting other children were approaching the area where the assessment took place. This then resulted in other children answering the questions before the child could answer them herself. In the future, I will ensure I create a quiet area within the playroom for me and the child to carry out the assessment preventing any distractions and allowing the child to focus and concentrate on the assessment.

	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	Throughout the activity I followed the WellComm assessment handbook, providing me with strategies and guidance on how to use the WellComm tool within my setting. I also used the WellComm little book of score sheets and rules providing me with the relevant score sheets for the child’s age and instructions on how to administer each question to the child (GL assessment, 2010). I also used my Elklan training by looking at the child when I spoke to them, ensuring I aloud the child 10 seconds to respond to each question, presenting a positive body language and by keeping the sentence short and simple (McLachlan and Elks, 2017).

	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	I demonstrated several skills throughout the activity alike; communication skills, listening skills and planning skills. Firstly, I demonstrated communication skills verbally by asking the child short and simple questions. I also communicated with the child through eye contact and presenting a positive body language. Secondly, I demonstrated listening skills by allowing the child 10 seconds to respond to the question I asked them without interruption and repeating myself. I also listened to any questions the child had for me and showed an interest in what they were telling me. Finally, I planned for the activity by selecting the appropriate score sheets for the child’s age, reading the questions and collecting props before the activity began. 

	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	Throughout the assessment, I demonstrated several values such as respect and patience. Firstly, I implemented the 10-second rule after I asked each question McLachlan and Elks (2017). Secondly, I listened to the child and responded in an appropriate polite manner. Thirdly, I let the child answer the questions I presented for themselves. Finally, I took the child’s needs into account when planning for the assessment as I provided toys that the child had previously shown interest in.

	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	In the future, I will adapt the activity by. 
· Enabling the child to get involved with the planning process of the activity by allowing them to select their own props/toys before the assessment commences. 
· I will provide the child with sticker rewards with the aim to boost self -esteem and motivate the child throughout the assessment. 
· I will ensure the assessment is carried out prior to the deadline and when the child is not engaged in another activity.
· I am going to create a quiet area in the playroom where assessments can be healed preventing noise and distractions allowing children to focus and concentrate.





[bookmark: _Hlk41939642]Personal Development PlanElement 4

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	First Aid Training.
	I am currently the named officer for first aid in my nursery setting and my qualification is due to expire October 2020.
	· attending a First aid training course and completing an exam.
	· My area manager will book me onto a first aid course.
· I will attend the first aid training course at Camau Cyntaf Y Dysgy offices.  
	September 2020

	To complete my Early years education and care: early years practitioners’ status degree.
	I would like to further my development and knowledge in children’s education. My aim is to complete this course with a first.
	· Attend lectures at University of Wales Trinity Saint David.
· To remain organised throughout my course.
· To continue with my academic research through the campus library and online.
· Continue to meet deadlines.
	· Attend lectures at Trinity Saint David every Monday evening between 16:30 – 20:30. 
· Attend online lectures every Monday evening there is a closure at the university.
· Attending my work placement to gain hours and to complete my NOS.
· I will gain support from my lectures, fellow students and also my colleagues.
	July 2021

	To complete the Curiosity approach accreditation.
	To work as part of a team, reflecting on the quality of provision provided and to implement our actions and showcase our quality improvement journey.
	· Sign up to the curiosity approach online
· Arrange a day and a time for all staff to attend a curiosity approach meeting.
	· Attend curiosity approach meeting with all members of staff at Rainbow Room Rhiwgarn.
· Complete work at home for the portfolio.
· Implement changes to my area at Rainbow Room Flying Start.
· Send the portfolio to the curiosity approach founders.
	September 2021

	PGCE course.
	My passion is to become a primary school teacher and to continually develop my working practice and knowledge.
	· Make an appointment with Mark Thomas at career services to discuss my options.
· Apply to attend an open day at university of Wales Trinity Saint David.
· Apply for my position on the PGCE course by completing an application form.
	· Attend an appointment with Mark Thomas at careers services at the Carmarthen campus to discuss my options.
· Attend the open day at university of Wales trinity saint David.
· Apply for the PGCE course at the University of Wales Trinity Saint David by completing an application form.
	September 2021

	To achieve B’s in both English and Maths GCSE’s.
	I currently hold a C grade in GCSE Mathematics and English. I will need to obtain a B in both subjects in order to get onto the PGCE Course.
	· Apply for English and Mathematics part time courses at Coleg y Cymoedd Nantgarw.
	· I will apply to the course through the Coleg Y Cymoedd Website.
· If Successful in getting onto the coursed I will attend a part time evening course twice a week to obtain my required qualifications.
	September 2021
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