1908632	ECPT6005	2516
Managing Behaviour and Supporting Learner Engagement.

Section 1.
The purpose of this essay is to outline current guidance and theory on effective learner engagement and behaviour management within post-compulsory education settings. There will be a focus on the benefits and challenges of the strategies discussed, as well as a consideration of the current legislation available and policies that post-compulsory settings are required to follow. 
According to Lebor (2017) managing behaviour within a classroom has numerous pedagogical theories that may influence learner engagement. Maslow’s Hierarchy of Needs is often deemed as an important consideration as learners may not be able to learn effectively if their needs are not being met. In addition, Brophy (2010, cited in Lebor, 2017) states that teachers should aim to consider what is important to learners, rather than focusing on their own expectations. This can lead to more positive learner engagement as learners will feel valued and respected. This links to the Professional Standard which states that practitioners should demonstrate dignity, courtesy and respect to others (Welsh Government, 2017).
Alvernia University (2018) discuss the four basic communication styles: passive, aggressive, passive aggressive and assertive. The assertive communication style incorporates the best aspects of all 4 communication styles and is therefore considered to be the best of the 4 to use. Using an assertive communication style can be beneficial in post-compulsory classrooms as it allows for a greater likelihood of reaching positive solutions, gains more respect from others and reduces the chance of conflict (Lonczak, 2020). 
[bookmark: _Hlk127526949]Kutsyuruba and Godden (2019) state that coaching and mentoring is a way to help support teachers and learners’ well-being. They recognise that in post-compulsory education, there are external factors that adult learners are exposed to that school-aged children are not. Therefore, support through coaching and mentoring can be beneficial for both emotional and academic purposes. 
Coaching is a way for teachers to support learners in post-compulsory education. Miller (2020) discusses the GROW coaching model which requires the teacher to work with the learner through 4 components: Goal, Reality, Options and Way Forward. This is one of many models that can be used as it allows the learner to reach their own outcomes with support from the teacher. Lofthouse, Leat and Towler (2010) state that coaching is an integral part of teaching as it allows learners to discover their goals, challenges and outcomes for themselves. Furthermore, coaching can lead to positive relationships between teachers and learners which can benefit learner engagement. 
However, there are some challenges to coaching. Miller (no date) suggests that if there is a lack of trust between the teacher and learner, there is a lesser chance that the learner will fully benefit from the coaching as they will not have developed a positive relationship with the teacher. In addition, learners may find difficulty in realising what goals they need to reach or behaviours that may need to change. There is also the possibility that the learner will rely on the teacher to develop the points they need to work on, meaning that they have become a mentor rather than a coach (Miller, no date). 
According to Hobson and Maxwell (2020) mentoring in post-compulsory education can provide an effective support framework for learners. They state that mentoring is a formal relationship between a person less experienced and a person of experience to offer support for their learning, well-being and development. Reeves (2022) supports that mentoring has numerous benefits ranging from leadership development to enhanced well-being. Mullen and Klimaitis (2019) state that mentoring can offer equitable learning that may benefit the learners’ holistic development. 
However, Hillier et al. (2018) states that considerations should be made when mentoring students with ALN as this will present additional challenges. There is no legislation for learners with ALN over the age of 25. Therefore, institutes are required to present their own policies to ensure adequate support is reached for learner with ALN. Challenges with mentoring learners with ALN include communication difficulties, difficulty developing trusting relationships and teachers lacking support and training to be able to mentor the learner sufficiently (Hillier et al., 2018).
Welsh Assembly Government (2010) provide school behaviour and discipline guidance related to secondary education. While this guidance is aimed at secondary education, there are elements that can be applied to post-compulsory education. For example, there are suggestions for effective teaching and the characteristics teachers should possess to gain successful learner engagement. However, it could be argued that more relevant documentation and guidance would be beneficial for post-compulsory educators as adult learners are often presented with challenges that secondary age children are not. 
Wales Negotiation Committee Further Education (2021) state that there are possible key factors that should be considered when learners are demonstrating poor behaviour in class. These range from learners who are from a disadvantaged background, have Additional Learning Needs (ALN) or are from a minority group. In addition, it is stated that learners who fall into these categories are at risk of exclusion. The aim of the National Behaviour Policy is to create a culture of positive behaviour, mitigating potential poor behaviour and low engagement before it becomes problematic (Wales Negotiation Committee Further Education, 2021). 
In support of this, The Quality Code (QAA, 2018) aims to ensure that post-compulsory educators provide an enhanced, high quality setting which encourages positive behaviour and learner engagement. However, it is stated that these guidelines are not mandatory. Institutes are expected to present their own policies for learners to adhere to. UWTSD (2022) provide the Student Code of Conduct which outlines the expectations of learner within the institute. Learners are reminded that they are representatives of the University. Professionalism and respect is expected at all times and there are consequences for learners who do not follow the Student Code of Conduct.  
In conclusion, behaviour management and learner engagement is influenced by the teachers ability to communicate assertively and effectively. There is guidance for institutes to follow to ensure that both learners and teachers are mutually respectful and work together, whether through mentoring or coaching, to fully benefit from the learning experience. However, there are challenges such as ALN, poor relationships and a lack of trust that may negatively impact learner behaviour and engagement. Teachers are required to follow institute policies to ensure that learners receive the best education experience. However, the well-being of teachers is as important as the well-being of the learners. 

Section 2.
The following reflective account aims to consider two separate observations of teaching professionals where learner engagement and behaviour management were the main focus. I will critically reflect on the professionals’ chosen strategies and compare and contrast each observation. Following this, I will reflect upon an episode of my own teaching practice and my experience of managing learner behaviour and engagement. There will be links to Professional Standards throughout the reflective account. I will be using the Experience, Reflection, Action (ERA) reflective model for this reflective piece (University of Hull, 2022).
The first observation occurred during the first lecture of a new module for level 5 learners. Tutor A had not taught the class previously. Some learners arrived late to the class and Tutor A stated that they expect learners to be on time for each lesson. The University of Wales Trinity Saint David (UWTSD) Student Charter provides guidance on what is expected of learners (UWTSD, 2023). There is a requirement for learners to attend lessons on time and be fully prepared for each lesson. Tutor A was firm but friendly when speaking to learners and told them about a past Tutor who would lock the door when learners were late to class which amused the learners and appeared to lighten the mood. Appleby (2018) informs that using humour in post-compulsory classrooms can create a positive learning environment. 
During the second observation, which took part with a level 6 group and a different Tutor, most learners were late to the class. Tutor B did not speak to the learners about their lateness and carried on with the lesson. Hall (2015) advises that it is important to work with learners who arrive late to lessons to ensure that it does not disrupt the class or worsen as time goes on. 
Tutor A continued to set guidelines, and informed learners that they are expected to keep off mobile devices unless advised to use them for relevant activities or in emergencies. This appeared to work as all learners avoided the use of their devices for the remainder of the class. However, during Tutor B’s lesson, some learners appeared disengaged and were more focused on their mobile devices. The Office of Teaching and Learning (2019) state that the use of devices in a classroom could affect the learners’ intake of information as they are unable to fully pay attention to the lesson. This is considered to be “continuous partial attention” which is not conducive to deep thought and consideration to what is being taught. This is supported by Allen (2017) who discusses research that found that removing mobile devices from classrooms led to higher academic attainment. On reflection, Tutor A’s decision to set guidelines at the start of the lesson appeared to benefit the learners throughout the lesson as they respected what had been asked of them. Tutor B’s class, however, had not been given guidelines and therefore did not feel that they needed to avoid using their devices. 
During the first observation, Tutor A continuously promoted discussion and asked the learners for their opinions and to discuss their personal experiences. Howard (2015) states that taking part in discussion within the classroom can promote higher levels of interaction and participation. However, it is recognised that each class will respond differently to discussion. During the observation, I noticed learners becoming more confident as the discussion continued, and learners were more willing to answer questions. This links to the Professional Standard that focuses on demonstrating courtesy and respect to others, as each learner was allowed ample time to speak, and their comments were positively received by Tutor A (Welsh Government, 2017). 
In contrast, the second observation did not offer much opportunity for discussion. Tutor B had a large PowerPoint presentation to work through, and although they did ask questions, learners would respond with nods and did not discuss the content with Tutor B. Zakrajsek (2017) considers possible reasons for why learners may not participate in class discussion, such as negative previous experiences or fear of being incorrect. They advise that teachers should consider adapting their teaching strategy with aim of encouraging learners to speak out. In addition, Sweeney (2022) states that when lessons are heavily reliant on PowerPoints, learners can become bored, and their motivation levels may lower. In consideration of this, I will aim to provide interactive lessons where possible, with regular breaks from speaking to learners so that they can undertake group discussions or activities. Slavin (2016) supports this as they inform that co-operative peer learning can be beneficial for learners as they are able to work together when researching a topic and have smaller discussions before feeding back to the rest of the class. 
During the first observation, Tutor A asks the learners from St. Vincent if they are willing to share the differences in language from their home. This links to the Professional Standard that states that practitioners should value and promote diversity and inclusion (Welsh Government, 2017). Tutor A recognised that they may be able to offer a different viewpoint from another culture and the learners were happy to discuss how language differs depending on which region they were from. Tutor A welcomed the information and the other learners appeared to value their input and found it interesting. 
Tutor B gave learners a journal article to read and provided them with questions to answer. The learners were given 15 minutes to complete the task, and they appeared to be fully engaged as the remained quiet whilst reading, highlighting and making notes. When the learners were asked to feedback, they had evidently taken the task seriously as they provided accurate and in depth information which was well received by tutor B. However, as Tutor B then revisited the PowerPoint, learners once again appeared distracted and disengaged. On reflection, it is apparent that this particular group respond more positively to hands-on activities, rather than having to listen to a presentation for a long period of time. Centre for Teaching and Learning (no date) suggest that active learning encourages participation from learners and aids in their knowledge construction processes. Built upon constructivist theories of learning, hands-on activities may allow learners to build connections between new concepts and their previous knowledge. 
In consideration of both observations, I will endeavor to set guidelines at the beginning of a module so that learners are aware of what is expected of them. I will also ensure that lessons provide learners with a combination of learning opportunities to ensure that they benefit fully from the learning experience. 
During an episode of my own teaching practice, where I taught a level 6 group, I decided to undertake an activity with the learners to encourage peer learning. The focus was sociological issues, and I asked the learners to create a ‘rights tree’ where they considered children’s rights linked to their chosen sociological issue. The Professional Standard which focuses on building positive, collaborative relationships was at the forefront of my mind for this activity as I felt I could discuss what the learners were writing about with them with the aim to build my own relationship with the learners (Welsh Government, 2017). 
During the activity, I moved between groups constantly to ensure that they felt confident with the topic. I also used my own knowledge on the subject to encourage them to consider additional aspects and made links to their assignment. This coincides with the Professional Standard that states practitioners should maintain knowledge of their subject to provide effective teaching to learners (Welsh Government, 2017). 
A learner discovered that previous results had been uploaded and announced this to the class. The learner informed the class that they had received a high mark and was visibly excited. I congratulated the learner and attempted to move the conversation back to the activity. However, the learner continued to speak about the marks and other learners then checked their own marks. I told the learners that I appreciated their excitement, but we were in the middle of an activity which was important for their assignment and asked them to refocus. This appeared to work, and learners continued with the activity. Young (2020) states doing an activity for a long time can lead to possible distractions. Considering this, I had given the learners 45 minutes to do the activity which may have been too long. In future I will aim to keep activities shorter before asking learners to feed-back to the class. 
When I informed learners that it was time for a break, they informed me that they had enjoyed the activity and the teaching session and found it beneficial. Apart from the distraction due to marks being released, the learners appeared to be fully engaged in the activity and developed good discussion with me when I was speaking to each group. 
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	Teacher

	Lauren Thomas

	Date
	30/1/2023


	Group
	Level 5


	Topic/Context
	Language and Literacy in the Digital Age.


	Notes on the lesson:

	· Some learners arrive late. Tutor A informs them that they expect learners to be on time in future to prevent delaying the lesson from starting. They inform learners that when they were a learner, a Tutor refused to unlock the door to those who were late. 
· Tutor A sets some ground rules for learners. No use of mobile devices unless requested/emergency. 
· Tutor A asks learners to introduce themselves as they have not met them before. Tutor A is friendly throughout their discussion with each learner. 
· Tutor A begins the lesson by explaining what is expected for the assignment. They give learners a chance to ask questions throughout. They are positive in their responses – informing learners that they are asking good questions and they provide detailed responses. 
· A couple of learners begin speaking to themselves while Tutor A is speaking. They ask learners to refrain from speaking until the break as the information they are providing is important. 
· Tutor A continuously promotes discussion throughout the lesson – asking learners for their opinions and to discuss their own experiences. 
· Tutor A shows the learners a video of a baby in utero. Some learners watch intently, while others appear distracted/disinterested.
· Tutor A asks learners what they think about the video. Some respond stating that they found it fascinating – others give no response. 
· Some of the learners are from St Vincent. Tutor A asks them if they are willing to share differences in language compared to Wales. All learners listen as they explain how the language differs depending on what area they are from.
· Tutor A informs learners that they can have a 20 minute break. They are expected back promptly to begin the lesson. 
· Most learners are back on time. Some are late. Tutor A does not comment and continues the lesson.









	       

	What I have learned:

	· Setting ground rules is important so that learners know what is expected of them.
· Not all learners will adhere to said rules. I am considering what else could be done to get the learners to ensure they are on time/following the rules. 
· Allowing learners to be involved in discussion is beneficial as they appear to be more engaged. 
· If learners are speaking when they are required to listen, asking them politely to listen can work in the first instance. 
· When showing learners’ a video, perhaps asking them to ensure they pay attention throughout will prevent distraction. 
· Learners who are from other countries can feel more included when you acknowledge this and ask them to discuss their own experiences/language/culture.









	

	Targets to improve my own practice (mapped to professional standards):

	Value and promote diversity, equality of opportunity and inclusion: Promoting diversity in the classroom is important to ensure that all learners feel included. I will ensure that this is always a consideration when I am teaching.
Demonstrate dignity, courtesy and respect towards others: All learners will be able to discuss their opinions and experiences safely. I will ensure that should there appear to be any conflicting opinions, that I remind learners that they must respect each other. 

Enable learners to share responsibility for their own learning and assessment: I will ensure that I set ground rules at the start of each module to remind learners that they are responsible for arriving on time and should respect that when they are being taught, or others are speaking, that they should listen and have consideration for others.
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	Teacher

	Lauren Thomas

	Date
	3/2/2023


	Group
	Level 6


	Topic/Context
	Catalytic Leadership


	Notes on the lesson:

	· Some learners are late to the lesson. Tutor B does not speak to them about this.
· Tutor B informs learners what will be involved during the lesson.
· The lesson is mainly focused on information from a PowerPoint.
· Tutor B discusses the content on the slides, asking learners if it makes sense and if they understand. 
· Learners nod in agreement but appear to be disengaged. 
· Some learners are on their devices and clearly not paying attention.
· Tutor B gives learners a printed journal article to read. There are questions on the PowerPoint slide for them to answer based on the content of the journal article. 
· Tutor B allows them 15 minutes to complete the task.
· Learners are quiet as they read and highlight the journal article. They appear to be engaged in this activity. 
· Learners are asked to feed back on what they have found. A few of the learners answer the questions well and have clearly demonstrated that they have understood the task and engaged well. 
· Tutor B begins the PowerPoint again, but learners appear tired and distracted. 
· Tutor B tells learners that due to their lack of engagement the lesson will end 15 minutes early. Learners quickly pack up their belongings to leave. 









	

	What I have learned:

	· It can be difficult to retain learner engagement when giving lots of information from PowerPoint slides. 
· If learners are on their devices and seem disengaged, not pointing it out means that they will simply continue and be missing potentially important information.
· Breaking up a lesson with an activity can help learners to refocus.
· Noticing when learners are tired and no longer engaged in the lesson may mean considering ending the lesson early. 









	

	Targets to improve my own practice (mapped to professional standards):

	Maintain and update knowledge of my subject(s) and how best to teach and assess them: I will ensure that I am able to expand on PowerPoint slides so that learners do not become bored during long presentations. 

Plan and deliver effective learning, teaching and assessment: I will ensure that I have planned in advance to break up lessons with activities to try and keep learners engaged and prevent them from being distracted. 

Enable learners to share responsibility for their own learning and assessment: I will give learners activities that can be self-directed so that they are developing their own knowledge and skills. 
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Lesson Plan

	Topic: Catalytic Leadership 
	Class: Level 6


	Date: 3/2/23

	Length of lesson: 1 hour
	Number of students: 6

	Resources required:
PowerPoint
Paper
Coloured pens



	Aim of Lesson:
To develop learners’ knowledge of the sociological issues associated with catalytic leadership. 





	Learning Outcomes – The Learners Should Be Able To:
Identify the issues connected with their chosen sociological issue.
Critically analyse the challenges of the sociological issues and how these link to practice.
Consider research and theory that can support their findings.



	Previous student knowledge required for the session:	
No previous knowledge required.





	Anticipated difficulties (if applicable):
IT issues.
Differing opinions/experiences that may lead to conflict.




	Professional Standards (where are these being met within the session):
Value and promote diversity, equality of opportunity and inclusion: I recognise that learners may have personal experience with some of the sociological issues raised. I will ensure that all learners are treated equally and feel included by myself and their peers.

Demonstrate dignity, courtesy and respect towards others: I will ensure that learners feel respected when discussing personal experience/opinions and challenge any conflict if necessary. 

Know how to use evidence and research to improve my practice: I will make links to my own knowledge to help learners with their research. This will help them to link their findings to theory and practice.

Enable learners to share responsibility for their own learning and assessment: I will encourage learners to research their answers so that they further develop their knowledge on the topic.






















Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction







Development 






Plenary/conclusion


	Refresh on assignment. Recap on what a catalytic leader is.





Give learners the ‘Rights Tree’ activity to carry out.





Ask learners to feed back their findings to the class.
	Ask learners if they feel confident about the assignment and give them the opportunity to ask questions. Inform them of future lectures and how they will support their assignment requirements. Ask learners what a catalytic leader is and what it looks like to confirm that they understand the concept. Provide further clarification if needed.

Ensure that the instructions are on the board for learners. Explain what they need to do clearly and give examples. Explain to learners that they are expected to use their devices to carry out research to support the activity. As the activity takes place, promote a discussion with each group and help them consider theory and research that they can include. 

Give each group the opportunity to feed-back what they have found. Expand on the information they have given where possible. Allow learners to take pictures of the trees.
	10-15 minutes.









30 minutes.




15 minutes.






	Assessment Strategies: when and how are they included within the lesson?
During discussions, ask learners questions to see if they can acknowledge the topic and how it links to research and theory.





	Informal reflection (to be completed after the session)

I feel that the session went well. Learners were able to confirm that they understood the concept of catalytic leadership and appeared confident with what is expected in the assignment. The activity went well, and learners were mostly engaged. There were a few occasions where learners became distracted, such as checking marks for a previous assignment and discussing personal issues. I respectfully asked learners to try to focus on the activity, or I changed the subject back to the activity to try and get them to refocus their attention. In future, I will set guidelines before an activity so that learners know that they need to be fully engaged with activities to benefit from them, and personal issues should be kept for break times. 






Appendix 4.
Action Plan.
	Specific
	Measurable
	Attainable
	Relevant
	Time

	Develop further knowledge of behaviour management and learner engagement.
	Provide evidence of research when undertaking teaching, lesson preparation and lesson plans. 
	This will be ongoing as research continues to grow. Linked to professional standard – maintain and update knowledge of subject (Welsh Government, 2017).
	Behaviour management and learner engagement will be relevant throughout my career. 
	This will be ongoing. 

	Reconsider time given to learners for activities.
	Reflect upon learner engagement based on the times given. Consider what works best for each group.
	Trial and error over the next few lessons to see what works best for the group.
	I aim to ensure that learners remain engaged throughout activities and that their behaviour does not impact on others in the group.
	1-2 weeks depending on outcome. 

	Set guidelines at the start of a module so that learners know what is expected of them: Time management, mobile device use. 
	Reflect on whether setting guidelines has an impact on learners. If not – consider alternative options. 
	This will be done at the start of each module. If guidelines are not followed, reminding them at the start of each lesson may be considered. 
	Guidelines will ensure that learners know what is expected of them and be informed that it is for their benefit so that they are not distracted or miss out on important information.
	At the start of each module and reminders if needed.
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