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Curriculum Vitae (CV) – Old
Student Number 1908822

2

Samantha Murphy
Address: 8, Kingfisher Close
 	   Brackla
	   Bridgend
	   CF31 2NY
Contact Number: 07791219985
Email Address: sjmurph.1992@gmail.com


Personal Profile 
Recently completed a certificate in higher education in Speech and Language Therapy.
Great time management skills and very hard working. Can work well within a team and able to use my own initiative. 
Passionate about caring for and supporting children 

Education and Qualifications
Sept 2011 – July 2013: Certificate in Speech and Language Therapy
Sept 2010 – July 2011: Access to Higher Education Health Professions
July 2010: A Levels – Welsh (C), ICT (C), Psychology (D)
July 2009: AS Level – Sociology (B)
July 2008: GCSE – English Literature (B), English Language (A), Mathematics (B), Science Double Award (B,B), Geography (A), Music (A), Welsh (A), Information Communication Technology (A), Religious Studies (B), Citizenship (Pass)

Work Experience
Aug 2013 – Present: Personal Assistant – Dewis Centre for Independent Living
· Liaised with parents regarding suitable working hours
· Taking young boy with Autism out into the community, developing his communication, play and social skills
· Working together with other personal assistants
· Transporting child around the community to access different activities
· Providing mentoring and coaching for new staff
· Supporting child with personal care e.g. toileting

Aug 2013 – Present: Nursery Nurse – Bridgend College Day Nursery
· Supporting young children and babies with their development, social and play skills
· Communication with other staff and parents regarding the children
· Leading creative activities
· Creating colourful wall displays
· Implementing personal care e.g. changing nappies, supporting with toilet training
· Supporting with feeding

Apr 2009 – Aug 2011: Sales Assistant – Greggs the Bakers
· Assisting customers
· Handling money
· Displaying food
· Food safety e.g. making sandwiches, cooking pasties
· Health and safety e.g. ensuring all areas were clean and tidy


Skills 

Trained in:
· Makaton level 1


Interests
· 
· Singing (Grade 8 in musical theatre)
· Playing the piano (Grade 3)
· Spending time with friends and family



Curriculum Vitae (CV) – New
Student Number 1908822

2

Samantha Murphy
Address: 42, Cheltenham Terrace
	   Bridgend
	   CF31 3AH
Contact Number: 07791219985
Email Address: sjmurph.1992@gmail.com


Personal Profile 
Final year in studying BA Inclusive Education. Due to graduate in July 2020.	Comment by Sam Murphy: Gaining further qualifications has always been important to me. It has given me the opportunity to further develop my knowledge and understanding of my line of work. According to Coombes (2015), professional qualifications establish an individual as a professional in their field with extensive knowledge. 
Great communication, organisation, and time management skills. Can work well within a team and able to use my own initiative. 
Passionate about caring for and supporting children with additional learning needs

Education and Qualifications
June 2019 – July 2020: BA Inclusive Education	Comment by Sam Murphy: Whilst working full time alongside studying for my degree has been very time consuming, it has had a positive impact on my organisation and time management skills. Research by Sanchez-Gelabert et al (2017 p.6) suggests that “working while studying has a positive impact on the employability of the student”. This is due to their development of social skills and career-advancement possibilities during their experiences at work (Sanchez-Gelabert et al, 2017).
Modules studied:
· 
· Classroom Management
· Exploring literacy barriers
· Exploring the hidden curriculum
· Global perspectives in education
· Skills for life: Employability and future pathways
· Learning in practice


Sept 2016 – July 2019: Foundation Degree in Learning Support
Sept 2014 – May 2016: NVQ Level 3 Child Care, Learning and Development
Sept 2011 – July 2013: Certificate in Speech and Language Therapy	Comment by Sam Murphy: Although I realised Speech and Language Therapy (SLT) was not the right career path for me, through my educational placements, it provided me with experiences of working within schools. This motivated me to look for job opportunities of supporting children with their learning. My experience of SLT has provided me with skills which are highly beneficial within my role as a support assistant in education, especially in additional learning needs. According to Evans (2016), children with under-developed speech and language skills are significantly disadvantaged within the classroom. My experience allows me to work together with the SLT team within the school, implementing interventions and creating resources to use with these children. 
Sept 2010 – July 2011: Access to Higher Education Health Professions
July 2010: A Levels – Welsh (C), ICT (C), Psychology (D)
July 2009: AS Level – Sociology (B)
July 2008: GCSE – English Literature (B), English Language (A), Mathematics (B), Science Double Award (B,B), Geography (A), Music (A), Welsh (A), Information Communication Technology (A), Religious Studies (B), Citizenship (Pass)

Work Experience
Nov 2013 – Present: Behaviour Support Access to Learning – Hersonbridge School
· Support children with their physical and learning needs
· Use of behaviour management strategies and specialised teaching techniques to share and strengthen social skills
· Implementation of medical and personal care e.g. gastrostomy feeding, dysphagia feeding, suction, changing of oxygen tank, epilepsy, administering medication, assisting with toileting	Comment by Sam Murphy: Implementing this care places a tremendous responsibility on members of staff. Having the knowledge that I am trusted by management and parents to carry out this care has had a positive impact on my self-esteem. Trust within the workplace is a vital building block of any organisation, and can be good for morale, motivation, improved efficiency and developing great teamwork (Insightlink, 2019). 



· Organise classroom materials and assist teacher in preparation for daily activities
· Creation of classroom displays, lesson materials and visuals to augment lesson plans e.g. differentiation of tasks to suit individual needs
· Working alongside teacher to execute lessons which follow the school’s curriculum, goals, and objectives
· Communication with parents via home-school books and telephone calls

Aug 2013 – May 2016: Personal Assistant – Dewis Centre for Independent Living
· Liaised with parents regarding suitable working hours
· Taking young boy with Autism out into the community, developing his communication, play and social skills
· Working together with other personal assistants
· Transporting child around the community to access different activities
· Providing mentoring and coaching for new staff	Comment by Sam Murphy: Being asked to mentor and coach new staff gave me the confidence that I was meeting the needs of my employer. According to Eby et al (2006), becoming a mentor results in improved job performance, recognition by others and an increase in work attitudes and behavioural intentions. Mentoring staff has increased my confidence and self-esteem of my job performance. 
· Supporting child with personal care e.g. toileting

Aug 2013 – Nov 2013: Nursery Nurse – Bridgend College Day Nursery
· Supporting young children and babies with their development, social and play skills
· Communication with other staff and parents regarding the children
· Leading creative activities
· Creating colourful wall displays
· Implementing personal care e.g. changing nappies, supporting with toilet training
· Supporting with feeding

Apr 2009 – Aug 2011: Sales Assistant – Greggs the Bakers
· Assisting customers
· Handling money
· Displaying food
· Food safety e.g. making sandwiches, cooking pasties
· Health and safety e.g. ensuring all areas were clean and tidy


Skills 

Trained in:
· Child protection
· Trauma Informed Schools UK	Comment by Sam Murphy: Taking part in this training has increased my knowledge and understanding of how a child can present after trauma, and how it can affect their lives. Research suggests that most teaching staff do not feel appropriately skilled when working with children with mental health problems (Trauma Informed Schools UK, 2020). This training helps teaching staff to understand the needs of children who have suffered trauma or have mental health problems (Trauma Informed Schools UK, 2020).
· Manual handling
· First aid
· Gastrostomy
· Dysphagia
· Epilepsy


· Buccal Midazolam 
· Vagal Nerve Stimulation
· Suction
· Oxygen
· Signalong
· Incredible Years
· POPAT



Interests
· 
· Dancing (currently at Gold Bar 1 standard in Ballroom and Latin)
· Singing (Grade 8 in musical theatre)
· Playing the piano (Grade 3)
· Spending time with friends and family
· Reading


Referees
Mr Jeremy Evans (Headteacher)
Heronsbridge School
Ewenny Road
Bridgend
CF31 3HT
Tel: 01656 815725
Email: headteacher.heronsbridge@ bridgend.ac.uk
Cindy Hunt
University of Wales Trinity St David
SA1 Campus
Swansea
SA1 8AH
Tel: 01267 676726 
Email: chunt@uwtsd.ac.uk



[bookmark: _Hlk38546211]Personal Statement

I am an enthusiastic individual with 7 years of experience working with children with Additional Learning Needs (ALN) and disabilities. As a result of the imminent ending of my studies on my BA Inclusive Education degree, and the experiences I have had along the way, I am passionate to further my career with children with ALN.

From an early age, I knew that I had an interest of working with children, supporting them with their development in some way. I originally believed I wanted to do this by becoming a Speech and Language Therapist (SLT), but having begun a SLT degree at University in 2011, I soon realised from my educational placements that I desired to support children with their learning within a school provision. Leaving University after my second year on the SLT course was the best decision for me, and I was soon given the opportunity to work at Heronsbridge School, a school for children with ALN as a Special Support Assistant.	Comment by Sam Murphy: This degree provided me with the knowledge and understanding of aspects of communication I have needed to work with children with ALN. I have a thorough understanding of the assessments and strategies available to support these students. According to Dockrell et al (2012), all children should be provided with effective opportunities to develop their speech and language skills. Whilst some staff may not be able to provide these opportunities due to lack of understanding and experience, my experiences have allowed me to support these students effectively and efficiently.



Since beginning my journey at Heronsbridge 7 years ago, I have been given opportunities to work with children of a range of ages, supporting their learning, play, social and physical development amongst many other things. My knowledge of children with ALN has increased massively over this time, not only through my experiences from the school, but through the academic studies I have undertaken since beginning at the school. Whilst working at Heronsbridge, I have been extremely lucky to have been offered a wide range of medical training to ensure the basic care needs of the children are being met, alongside training specific to communication, working with sensory children and trauma and mental health. This training and knowledge has supported the way I work with these children, given me an insight into their world and made me a better practitioner. 	Comment by Sam Murphy: When working with children of a range of ages across several departments, I have had to adapt the support I provide them. Research by Waugh (2018) suggests that having the ability to adapt to changes within the workplace is a ‘soft skill’ that is as valued as technical skills by employers to do the job. Working across different departments has provided me with different experiences and increased my confidence of working with new children and staff. 


I have supported children with their learning and development on a one to one level and through working within small groups. I have used my knowledge and skills when running SLT interventions for small groups of children within my class, including POPAT and colourful semantics. I have been frequently involved in the assessment and monitoring of the children’s development through their instep targets, routes for learning and literacy and numeracy framework (LNF), and am currently participating in the school trials regarding the areas for learning and experience (AOLE) in preparation for the new curriculum coming into action in 2022. 

I am a very musical individual, and enjoy playing the piano, singing, and dancing in my free time. I frequently participate in dance shows with my dance school, and this experience and passion of mine has led to my involvement in the choreography and direction of Heronsbridge Christmas Shows.	Comment by Sam Murphy: It has brought me great joy in watching the children perform in the school shows and witnessing first-hand their enjoyment and how their confidence has grown throughout the rehearsal process. Performing Arts not only allow children to develop their creativity, but also their communication skills and their confidence (Homan, 2017). 


Through my experiences of working 1:1 as a personal assistant for a young boy with Autism and working in Heronsbridge, I have acquired an understanding of the support required for these children, not only in school but also within the community.  I am excited to use the knowledge I have gained from my work experiences and education to further my career as an Additional Learning Needs Co-Ordinator (ALNCo), continuing to increase my knowledge, confidence and experiences of working with children with ALN. My experiences of working with a range of professionals, parents and children has had a positive impact on my communication skills and will support the responsibilities required as an ALNCo to support teaching staff and liaise with professionals outside of the school. Studying for a degree whilst working full time has developed my organisational and time management skills, assuring my ability to meet deadlines, and keep up to date with relevant policies and procedures. I work well within a team, but am also able to use my own initiative, can lead sessions and work under the guidance of my teacher. This has provided me with the experience necessary to carry out assessments and observations, offer advice and guidance, and manage staff to help improve pupil progress and attainment.	Comment by Sam Murphy: Research by Morgeson et al (2005) suggests that a variety of interpersonally orientated skills grow in importance when individuals work in teams. Individuals need to be able to communicate with others, listen to others and have an influence on others (Morgeson et al, 2005). These social skills reflect “interpersonal perceptiveness and the capacity to adjust one’s behaviour to different situational demands and to effectively influence and control the responses of others” (Ferris et al, 2001, p.1076)

I am an extremely hard-working individual, with a passion of supporting children with ALN and their families. I am eager to continue to develop my skills, knowledge, and experiences, and believe I would be a strong asset to your team. 


Personal Development Plan (PDP)

	Areas for further development
	Why?
	How?
	Who/Where
	When?

	Knowledge:
Look to further my career following the completion of BA Inclusive Education




	I am currently working as a Behaviour Support Assistant in a school for children with Additional Learning Needs (ALN). I would like to now utilise the skills and knowledge I have acquired from my work and academic experiences to further my career of working with children with ALN and their families. 
	Search for jobs on:
https://www.totaljobs.com

Search for jobs on:
https://www.eteach.com

Search for jobs on:
https://www.indeed.co.uk
	Cardiff School:
Part time ALNCo and Learning Support Teacher:
15 hours per week – Salary £10,000.

Swansea School:
Full time SENCo:
Salary – £46,685 - £50,273






	After the completion of the degree

	Knowledge:
Continue to develop my knowledge regarding children with ALN and how to support their families




	To ensure I am supporting children with ALN and their families to the highest standard.
	Look into developing my education by studying a masters in ALN.

Volunteer for registered charities that support children with ALN and their families e.g. 
Y Bont.
	Y Bont
Ewenny Road
Bridgend
CF313HT
https://ybont.com/
	Begin volunteering in their summer holiday clubs and on weekends from September.	Comment by Sam Murphy: Volunteering with children outside of an educational setting will provide me with the opportunities to learn about the support required by children and their families within the community. It will also allow me to support these children in further ways than I would within the school. Son and Wilson (2012) suggest that by volunteering, you gain opportunities to learn new things, develop new skills and use old skills in different ways. These opportunities help build competence and self-confidence (Son and Wilson, 2012). 

	Skills:
Leadership



	Increase my confidence of leading other practitioners.
	Continue to mentor, ensuring I am providing them with appropriate and correct information.
	Guide new colleagues and provide them with information regarding their job role. Ensure I am available to answer any questions they may have or refer them to others if I do not know the answer.
	Attend daily morning briefings to feed important information back to colleagues. Keep up to date with current policies and procedures to ensure I am providing the correct information.	Comment by Sam Murphy: I attend these briefing’s every morning to discuss the planned activities and any changes occurring throughout the day. According to Hatva (2013), daily briefings bring teams together, supporting better problem solving and increased accountability. 

	Skills:
Decision Making



	Continue to carry out Speech and Language interventions with students.
	Research resources and create tasks and activities appropriate to the students’ individual needs.
	Liaise with Speech and Language Therapy (SLT) team regarding students’ SLT plans. 
Decide on specific tasks which are appropriate for students.
	Termly.
To assess the student’s progression and move them on or reduce the level of challenge if necessary.	Comment by Sam Murphy: Adjustments should be made to tasks depending on the individuals own level of learning. Catapano (2018) suggests that learning needs to be balanced, and an activity should be challenging for the individual, without becoming frustrating. Challenging activities support students to grow. However, when a task is not challenging enough, it becomes too easy and this does not encourage appropriate development, often leading to boredom (Catapano, 2018). 

	Values.
Creativity




	Continue to be involved in creating classroom displays and creative tasks with the students.
	Speak up about my ideas regarding new displays.

Volunteer to lead creative tasks with the students.
	Speak to my class teacher about being more involved in creative activities.

Discuss activities with students and find out what they would like to create.
	Weekly.
Work together with the students and the class teacher to find the best time to fit these activities in and the best themes to link to the curriculum.

	Values.
Reliability




	Continue to be reliable in all tasks.
	Present with great time management skills, punctuality and ensure all work is completed at a high standard.
	Liaise with class teachers regarding any tasks that need finished and by when.
Liaise with head of department during briefings to ensure I am up to date with all information.
	Turn up to work at the correct time.
Ensure I attend all morning briefings which will ensure I have the correct information to begin the day.
Ensure all tasks are completed on time to the highest standard.	Comment by Sam Murphy: I liaise with my class teacher to gain an understanding of the work I need to complete and always ask for a deadline to ensure I am completing the work on time. Thomack (2012) states that effective employees organise work time to achieve what needs to be done in the time available. To manage your time appropriately, you should set a goal, create a plan, and determine the outcome (Thomack, 2012). 






Reflective Log

Description
I am currently studying BA Inclusive Education. Throughout this degree, my grades for my academic writing have consistently improved. However, during my previous experience studying Speech and Language Therapy (SLT) at University in 2012, my academic writing was well below average. I was only just passing each assignment, and after two years on the course and some failed assignments, I decided to leave University and got a job working in a school for children with Additional Learning Needs. The experience gained through this job led me to begin my Foundation Degree in Learning Support in 2016 followed by BA Inclusive Education. Not only have I passed my assignments over the past 4 years, but I have improved from grades of 2:2 to gaining some 1sts.

Feelings
I felt very disheartened during my time studying SLT. My classmates were achieving grades far higher than I was which made me feel that I was not as intelligent as them. It was exhausting putting hard work into a task and not achieving the grades to complement this. I felt let down by my lecturers who were not supporting me, constantly telling me I was not good enough and I should not be there. Hearing this for the duration of the year left me feeling deflated, inadequate and I found I had lost all confidence in myself and my abilities. When I decided to leave the University, I felt like I had failed. I believed that I would be unable to find a career which interested me, and employers would not want somebody who had failed University. 

On deciding to go back to University, I was very nervous. I had no confidence in my academic writing abilities as I had received negative feedback about them previously. However, when I received the grades from my first assignment, I was surprised I had achieved a mark above 50%. With each assignment submitted, I took on board the feedback from my lecturer and my grades continued to improve. My confidence also began to increase, and I felt this has encouraged my academic writing. I am now achieving higher grades than I believed I could. I feel proud for pushing myself to complete a degree I was petrified of, and for completing it to a high standard.

Evaluation
When I was studying SLT, I do not believe I was offered the appropriate support offered to improve my academic writing skills. I was given little feedback on assignments, and lecturers seemed to invest their time in high achieving students. Consequently, I did not understand where I was going wrong in my academic writing or what I needed to improve on. Additionally, I was still young when studying this degree, lacking the confidence I needed to speak up and ask for help. I feel that, with every low grade and negative comment, my confidence decreased rapidly. I am currently working whilst studying Inclusive Education and have found this has provided me with experiences and knowledge to support and give context to my learning. According to Williams (2013), confidence is based upon “knowledge of one’s abilities”. We become more confident in tasks which we have previously succeeded in and are able to learn from mistakes (Williams, 2013). Subsequently, both age and experience have an impact on our confidence levels. Since beginning my degree in 2016, my confidence in writing academically has grown rapidly because of the positive and constructive feedback I have received, along with the grades I have been achieving. 

Analysis
The lack of support whilst studying SLT had a significant impact on my inability to improve my academic writing. According to Vygotsky’s Zone of Proximal Development, if an individual is first offered the support and guidance to complete a task in collaboration with others, they will later be able to complete this task independently (Kozulin et al, 2003). According to this theory, if I had originally been given the support with my academic writing from a person who was competent at this, such as a lecturer, I would have become independently proficient at this skill (Kozulin et al, 2013).

Additionally, as I was constantly told that I was not good enough, I started to believe it. Bearman and Hedström (2009 p. 286) defined the self-fulfilling prophecy as “a false definition of the situation evoking a new behaviour which makes the originally false conception come true”. Research by Jussim et al (1996) correlates with this, suggesting that teacher’s expectations predict their student’s achievements which can lead to small self-fulfilling prophecies and biases. Only since beginning the BA Inclusive Education course did I start believing in my abilities in academic writing. I have received regular positive feedback about my writing which has improved my confidence and developed a new mindset regarding my abilities. The current support and scaffolding received at University has developed my writing skills significantly, not only positively impacting my grades, but also my ability to write in a formal academic format within the workplace. Bruner’s theory of scaffolding suggests that a more knowledgeable individual (e.g. lecturer) models how to perform a new skill allowing the learner to then attempt it themselves, offering support as required (Nordlof, 2014). As the learner becomes more competent, this scaffolding can then be removed.

Conclusion
Initially, I require collaborative support to complete a task before being able to complete it independently. Bandura’s theory of self-efficacy describes an individual’s belief in their capability to achieve behaviours required to deliver specific outcomes (Carey and Forsyth, 2016). This means that if I can develop my confidence in academic writing then I am more likely to achieve good grades. 

I should also develop my confidence to speak up and ask questions when I require clarification. I typically feel embarrassed about asking for help with a view that I will look like I have not been listening, or that I am simply unintelligent. I understand now that these are my own demons and other people do not think this. Overcoming these challenges and asking for support will continue to develop my skills in not only academic writing, but in all aspects of learning.

Action Plan
I will work towards asking for clarification when given a task or responsibility that I do not fully understand. I think that by reminding myself that I want the best possible result from the task, this will give me the ability to speak up and ask questions, regardless of how uncomfortable it makes me feel. Knowing now that I need that support early on in acquisition of a skill will also serve as a reminder to seek help when it is required.
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