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Introduction
The theory of learning can affect the classroom, the teachings and different ways that they can be present in the classroom. For the purpose of this essay, I will be focusing on how Humanistic learning and considerations of mental health can affect the classroom and the outcome of a lesson compared to a lesson that may use these theories and have more consideration of how a pupil thinks during the lesson. In this essay I will be focusing on the incident that took place in SCHOOL A (Appendix A), but I will be drawing evidence from different areas of research and other observations I have made. Areas of research coming from Humanism, mental health awareness, how they can bring affect to the classroom and how the teacher and school can bring this to the school’s teaching and learning. From observing this lesson I noted several incidents that made me stop and think about what could be used to turn the lesson around and bring more interest and interaction. Critical incidents in the classroom can be used to help teachers look back on and reflect on their previous lessons, this can be in a positive light or in a way to see what can be done to improve their way of teaching certain aspects. Tripp (2011) explains how reflective teaching is an essential part to achieving a professional approach when in practice, this step when in the classroom is significant when trying to improve on yourself and your teachings along with creating a better classroom environment. 
Critical incidents can occur when a teacher may not notice. Noting a pupil's change of posture and attitude can be minute but make a drastic difference in their learning as Stamatis (2020) comments on how body language can communicate more than most can admit. Having that awareness is crucial to then make the change in how you address certain subjects such as, calling out for an answer. Morgan and Ellis (2011) add to this by expressing that giving the students in and beyond your classroom through the right support and praise can raise their self-esteem and help them feel good about themselves. This being key in classroom contributions, if they feel confident in themselves whether that be in giving the right or wrong answer, then the teacher can feel confident about their teachings and how they approach these situations.
This can be seen in the lesson once the pupil who had answered the question incorrectly was seen as not listening. Focusing on their reaction and seeing how confused they were and then residing back into chair, how this reaction affected them and their then perception of themselves during that lesson.


Literature Review
The critical incident observed brought alight some learning and teaching theories that could be linked and are discovered from conducting a review of literature. Focusing on three different learning theories; Social cognitive theory in relation to Bandura (1977) in connection to how a teacher when reacting negatively to an incorrect answer can then influence the pupil to perceive their own ability to participate in the fear of being wrong. Secondly, looking at the Zone of proximal development and scaffolding in relation to Vygotsky (1978) with reference to the importance of providing the support to help pupils reach their potential, as well as offering feedback when given a wrong answer to better the pupil, instead of making it into a negative and bringing down confidence. Thirdly, looking at reinforcement within the behaviourism theory connecting to Skinner (1968) in connection to how a teacher can give positive reinforcement for participation rather than negative punishment for contributing with a wrong answer. Finally through critically reviewing, using other theories and ways of teaching to reach an outcome of why these theories are used in the classroom effectively. Knowingly the initial research for these theories may be out of date, however still hold crucial findings in the classroom. Throughout this research, the inclusion of more up to date findings was crucial to show how these initial theories can be backed up in modern day education.
Critical reflection, also known as reflective practice in education, is used when observing situations that cause a deeper reflection to the observer. When experiencing the situation, it makes you question it and feel as if a change could be made to better or expand on what had been observed. Schön (1991) says he may reflect on the feeling for a situation which has led him to adopt a particular course of action. The teacher must step back from the situation and investigate it from a deeper viewpoint as well as using their own knowledge from past experiences and research, Continuing Schön (1991) comments on inventing new methods and much endeavour to develop in himself the ability of discovering them. This can be supported by Moon (1999) who adds that a broad range of previous thinking or knowledge is needed to make sense of it. This is also backed up by Dewey (1910) who suggests that past experience and prior knowledge is needed when reflecting on an incident observed. Simply observing does not justify the need for it to become a critical incident, that information may not clarify the deeper meaning behind it, Dewey (1910) comments on the data not supplying the solution but only suggests it. Showing that the research is needed to show why this incident must be questioned, how can a solution be made if there is no evidence to back it up? Galea (2012) adds to this by bringing in teachers having to create an articulation of their teaching philosophies, stepping back from what the teacher may know and looking at it from a different view, the child’s is important when conducting the reflection.

In relation to problem solving in the classroom, the use of zone of proximal development Vygotsky (1978) is when the teacher can see the gap between the pupils development level and their potential development, the teacher is then to use scaffolding Bruner (1976) to create the development within this gap in process of a pupils overall development. Gindis (1999) provides a deeper look into this theory by explaining how the zone of proximal development is more of a reflection of a pupils learning potential in difference to how they appear in their overall functioning but with the help of a more knowledgeable other or adult can increase their ability and achieve a greater outcome. An argument has been made toward this theory from Mercer and Littleton (2007), calling this in use of being used in the representation of a pupils mental ability at the time of assessment rather than their development over time with the use of dialogue. Introducing the Intermental Development Zone, explaining how both the teacher and the pupil can stay conformed to each other throughout their learning journey in relation to their knowledge and understanding, the different mediums within the classroom such as, questioning. The use of questioning in the classroom is essential to the teacher as Allison and Tharby (2015) say that to test understanding of a new concept. When a question is not answered the way that the teacher intended, instead of moving on to another child they are let go of, explaining that from the perception of the child; in a positive sense the child now knows that if they do not answer the question correctly or at all the teacher moves on or in a negative sense explained by Allison and Tharby (2015) in saying that the teacher shows little faith in the students ability to answer. This could bring a detrimental effect to the child and the classroom. 
Within the classroom, Bandra (1977) explains that the consequences that a class achieves from acting in particular behaviours can serve as a way to show the pupils that how they conduct themselves can result in different consequences, whether that be positive or negative. This can be in relation to how the teacher presents themselves in reaction to how the pupils are acting within the class. Schuk (2012) writes in relation to this by describing how when pupils are punished  or have failed, this means that they have done something incorrect and will have to correct this in order to achieve the positive outcome. Pupils can endeavour to learn behaviours conducted by others in order to know what to do to achieve the desired consequence, while avoiding those that would result in a more negative outcome. Hattie and Timperley (2007) argue with this learning theory by reviewing the situation of if a child with a lower self esteem was given positive feedback when achieving success may believe that they then have inefficiencies in other areas and feel the need to fix this, on the flip side if negative feedback is given to those with lower sense for themselves may see it instead of being feedback on the work they had completed but instead a look into themselves and their ability over effort. Resulting in the increasing anxiety in the classroom. Anxiety in the classroom can halt the learning of many pupils as it can create trauma responses that can be seen as negative behaviour before the teacher. Holt (1984) elucidates how fear and anxiety are sometimes used as means in the classroom but argues that this can make the pupils almost helpless in most kinds of constructive thinking and completing the work set to them. Bennet et al (2014) enhance on this topic by adding how perception can also affect the perspective of getting the answer from a pupil, how two different pupils can get an answer incorrect, and one may be from ‘random behaviour’ and the other from a ‘systematic, thoughtful effort.’ Arguing that even though the answers from two pupils were incorrect, the teacher must question why this has occurred. Connecting the use of questioning of how the answer can affect a pupils mental health.
Bringing it back to B. F Skinner's (1938) theory in behaviourism and how in his experiment utilised on how either reinforcement or punishment is used to increase or decrease a behaviour and how an association is formed between the behaviour and the consequence for that behaviour. This theory can be seen to be made without having the long term effects considered, how the students react to the negative side of using these approaches in the classroom. In the situation of the incident, the reaction and performance of the child diminished temporarily which could be detrimental to their learning. As Skinner (1966) himself comments on how using punishment does not extinguish the behaviour in the long run and how it can have a negative effect on the classroom overall, in work efficiency and positivity.  Dweck (2007) adds to this by commenting on how teachers can instead of handing out positive reinforcement to gain confidence but to use praise as a way to keep the confidence consistent as they can see the process of how the achievement can be attained. Rosenthal (1968) states that teachers who show a more positive attitude and treat their students in a more pleasant and encouraging way when expecting a growth in the pupils' intellectual ways, have been shown to make that difference in the classroom as it grows the motivation of students to improve. Morgan and Ellis (2011) back this up with saying how important it is to make their students feel accepted and cared for and that the teacher is constantly trying to get their students to believe in themselves. Therefore, giving them the confidence to want to contribute to the lesson, whether they are right or wrong.


Case Study
This case study will be containing data that will be confidential and anonymous to protect those involved, following BERA Guidelines (2018) and to keep those involved safe. 
The critical incident took place in a Welsh Medium primary school (Appendix A) in a Year 3 classroom with just one teacher. The classroom was composed of 18 students, divided equally into 9 boys and 9 girls arranged in a mixed gender seating plan. The lesson taking place was about money and adding up different amounts. The teacher used many resources during the lesson to keep the pupils engaged and able to answer in different ways. The lesson was read out from the whiteboard with the pupils answering in a various way, hands up, whiteboards and number cards. Before the incident took place, the teacher had asked the pupils to read and recall what coins they could see on the current slide. The pupils had put their hands up, however the teacher had then instructed pupils to drop their hands and that she would call out names herself. Including the pupil involved in the incident, who had her hand up with confidence in wanting to be chosen to answer. Going around the classroom every pupil had a different answer. She reached one pupil and called out her name as an indicator that the teacher was not happy with her behaviour and wanted an answer to the question. The pupil after thinking for a few seconds responded with a previous answer and therefore was told her answer was incorrect and the teacher moved on to another pupil. The pupil sat back in her seat looking disappointed and surprised at how the teacher responded. The pupil also sat quietly at her desk, hands covering her mouth, and sat in a posture that did not give the same confidence that she had in the beginning of the lesson. During the remainder of the lesson, the pupil did not raise her arm to answer questions at first, not looking confident enough to want to answer out loud, looking around at other pupils who answer different questions looking defeated. It was not until a different resource came into play that the pupil then gained back confidence and started to take part in the lesson and answer questions through the medium of the multiple resources used for the remainder of the lesson.
With connection to the Curriculum of Wales which has been in the works since September 2022, the four purposes remain an important part when creating a classroom and developing children and their progress through their schooling journey. For this incident two purposes stood out in connection, ‘healthy and confident learners’ and ‘ambitious and capable learners’ (Donaldson, 2015, pg 30). Within the incident the connection lies within how the pupil responded to having her name called to answer a question when she did not look prepared to do so. The key component being how the pupil responded and contributed when different techniques and resources were used. When putting her hand up or having the resources be the presentation of her answer, the pupil showed confidence in answering whether it be right or wrong. When the question asking changed to having her name called out, this caused what can be seen as a freeze response and therefore even though she answered the question given it was then received as wrong. Knocking her confidence until different resources and techniques were used. Donaldson (2015) wrote on how the ‘new’ curriculum is focusing on how pupils go through their school years and progress in a way that will help them grow into “a capable, healthy, well-rounded individual” (Donaldson, 2015, Pg 5). The lesson shows that the pupil did possess part of these abilities in being confident and capable of answering questions. However, the question was asked how the pupil then lost said abilities and took a step backwards in their learning.

Teaching, Learning Methods Discussion
Recognising a classroom-based critical incident is the first step when allowing for future reflection and to critically analyse not just what happened in the incident but to look further into the theory and research behind it. Through the course of this reflection, I have discovered the work and understanding of a broader depiction of teaching practices and the effect they can have on the classroom in the present in addition to their futures. 
The focus of the critical review was how the answer from the pupil was treated as incorrect and how the pupil responded to this comment. Throughout this section the focal point will be how I can use this information that has been critically reflected on and enlighten on how I would then turn it around in a taught lesson. What theories can be used to utilise this can reflect on what can be used instead to better the situation and turn it into a positive outcome over the negative.
When reflecting the incident and theories researched on how it can be used in future teaching practices. Kolb’s Learning Method was used when critically reflecting, in particular, the reviewing and reflection section.  As Gibbs (1998) writes in relation to Kolb’s learning method, concentrating on what happens after the learning has taken place and drawing in on particular learning pieces that can then be critically reflected on. In the future of my teaching practice and reflection, this information can be a crutch when going over previous lessons and becoming a professional reflector. A theory in learning that obtained my attention was the work of Maxwell (2000) using failure in the classroom as a step closer to succession. This theory can be key when in a classroom, teaching students that there is no success without failure and that the given answer is not wrong but a showing of them thinking about the work given to them, there may just need to be a helping hand. Calling this ‘fail forward’ itself is significant, having the children know that even if the answer is not correct, that they are still moving forward toward the right answer. In addition to Donaldson’s (2015) four purposes, this can play effect with ‘ambitious and capable learners’. Giving the children a want to get answers out there, whether they are right or wrong. Bandolpho (2020) can add to this, focusing on listening to your pupils and building those relationships. Commenting on how the best teachers can challenge their students, letting them be brave in their learning to expand their outlook of themselves and their education. Building the confidence in pupils to be capable of admitting where they have made their mistakes but turning it on its head and using it as an opportunity to open some questions to further their thinking and learning. What you are thinking can benefit the learning of others along with the teacher, also inspiring fellow pupils to have no fear of being incorrect in the classroom but instead open a discussion.
Using questioning in the classroom is key, as Wragg and Brown (2001) says, the teacher asks questions to their pupils to find out what they have obtained so far and uses it to then teach the remainder of the lesson. Lemov (2016) when explaining how different forms of questioning are used in the room, in this case being as he calls it ‘cold calling’ meaning to call onto a pupil without their hand up. He explains how not to use this in a way to gain a ‘gotcha’ moment when you get an incorrect answer. Instead, he continues to talk about other methods that can be used, preferably questioning should be used to instead find out where the misunderstanding is and how it can be rectified. Woods (1990) enhances on this by stating that when a teacher only encourages conformity and getting the right answer and seeing the wrong answer as bad behaviour, this can dishearten the pupils from guessing and still contributing to the lesson. In the classroom, there can be other ways to achieve an answer from the pupils. A favourite being a whiteboard, as Dunn (2017) comments on using these as a strategy. They are a key to receive immediate answers from pupils without the worry of their answers being seen by others and can be used as present assessment during the lesson.
Robert Rosenthal created and studied the Pygmalion Effect in 1968, explaining that the perception and expectation the teacher sets of the classroom and pupils as individuals will result in a better performance from all. This can be seen as a positive from one point of view as Rosenthal explains that having a warmer behaviour towards their environment can often lead to more competent behaviour from those around them. He also argues the negatives that can come from using this perception in the classroom, in relation to this incident Rosenthal clarifies that “In most classrooms some proportion of pupils’ responses are discursive and regarded as “on the wrong track” by the teacher when in fact, the track is right but indirect (Rosenthal, 1968, Pg 161) He states this as an understanding towards the pupil knowing what has been asked of them but not being able to pronounce it in a way the teacher intended them to. Vernon (1972) adds to this theory by saying that the teacher sets a standard for the classroom and the work of their pupils and when this has been met, the pupils will then receive reinforcement. It is a theory that is installed in many classrooms but the effect it has on its pupils is immense. When used with positivity it can achieve a great outcome from the pupils. They would want to put the hard work in to know that what they can achieve would be of great value. 
The key in all of this is to focus on not treating a wrong answer as a negative behaviour and turning it on itself to reach the right answer using the possible theories and methods mentioned above. As Howard et al explains that it is not in your position to view bad behaviour as intentional as it may not be. The behaviour may be out of the child’s control due to goings on in the classroom and beyond. Being that positivity in the classroom, giving them the reassurance as Chapman, Garnett and Jervis say a look can give the motivation for the pupils to what to achieve and not be afraid to speak up and explain their thoughts, to feel safe.


Conclusion and Recommendations
In conclusion, critical reflection is not just a fundamental tool, but an essential foundation when teaching, allowing for a safe space for pupils to be supported in their learning and not scrutinised. It delivers as an almighty tool to deepen the knowledge of teaching and extend the practice in the classroom. Composing teachers as cognisant beings that then urge themselves to look back onto themselves and recognise their own biases and behaviours that can jeopardise the classroom overall. Reassuring all around by recognising the different views that will occur and having respect from coming from that different perspective to all pupils.  As Brookfield (2017) aptly says, being reflective throughout one’s teaching practice and adopting a reflective mindset can enable you to get into the habit of identifying and checking incidents can then influence your future practises in the classroom. The theories reviewed in this essay come into relation deeply to behaviour in the classroom and it can be perceived and how the teacher can resolve it. Furthermore, looking into how the approach to teaching through different methodologies can have an impact on the outcomes created by the pupils that will influence future teachings with mental health in mind in order to achieve the best form of learning for all. Re-framing a teacher's perspective on distinctive behaviours, coming from all angles and not just being singular minded. Questioning behaviour and not just viewing it in a linear fashion as there are many channels of how behaviour is produced and presented. When thinking of Bandura (1977) and how having the negative mindset can make a detrimental effect on the class, the importance of treating all answers as a form of contribution is the crucial part to creating a safe space, and allowing pupils to see that negativity does not stem from the teacher, as Skinner (1966) produces with the theory of treating a behaviour with reinforcement to continue this behaviour and push back the negative, it shows how beneficial it is equally to both pupil and teacher, those who influence positivity will gain it back by those who surround them. As Moon (2004) clarifies that where there has been a reflection, a deeper advance to learning has been achieved. It is how the teacher themselves present the classroom and how they counter behaviour that can create a lasting impact on those in their classroom. Creating that environment that adopts a continuous learning and positive outlook when it comes to learning. The forever evolving frame of critical reflection materialises as an imperative tool for the teacher who is ready to better themselves and shape their classrooms and pupils of the future.
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Appendix

	Date and time, year group: 10/07/23  9am Year 3


	Where and When: Context of the observation – subject/AOLE, general classroom context

Mathematics and Numeracy – Money
The teacher has planned a lesson based around Money and how to count up pounds and pence

The class was made up of 18 pupils of mixed abilities. 9 boys and 9 girls sat in a mixed seating plan.





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The lesson was made up of a slideshow showing different coins and notes for the children to add up together as a class as well as individually. The teacher used different resources such as number fans and whiteboards for the pupils to display their answers to different amounts. Also helping to teach units with these resources.
During the lesson, when looking for answers the teacher would sometimes call out pupil’s names instead of letting the pupils have time to register the question and come up with an answer. This resulted in some children not having an answer and it could be seen as a pupil not listening. When the pupil gave an incorrect answer, as they repeated the previous answer just said. The teacher would then move on. The expression on the pupil’s face still showed confusion as they were not incorrect but did not say a different answer.






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Focus on wellbeing of the pupils when giving a task. Considering certain trauma responses; flight and freeze. How these can affect a pupil learning and response during a lesson. Having to consider these when giving a task to the class.







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


The pupils were spread-out over-all tables. Meaning, not all seats were filled which contributed to pair share. Not all children had a partner that they could discuss tasks with.
Not all resources were out and ready
It was the beginning of the day
It was in Welsh, learning maths can be difficult in Welsh due to extensive words used for what could be simple in English














