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	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	
	
	

	4. Key Transferable Skills
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS you feel that you need TO DEVELOP

	I feel that I have a good subject knowledge with regard to Assessment for Learning. I have used the Mosaic Approach to systematically collect and analyse a variety of data. I have also used the ASK model within this assignment to analyse the target pupil’s attitudes, knowledge and skills in different areas of learning. I have supported my analysis and evaluation with relevant literature and recent data from a range of sources including books, journals, Government documents and reliable websites. After analyzing my data, I have considered appropriate next steps and how I will use AfL in my career as a Primary Teacher. Throughout this course I have continuously developed and improved my key transferable skills and referencing and these are now very good.



	Throughout this year I have set myself areas to develop and within this assignment I feel that I have achieved in these areas. I need to continue to critically analyse and evaluate data and information so that I can improve as a teacher and I can set achievable targets for my pupils in order for them to progress.




	Student’s Name
	Tiffany Jenkins
	Date
	29th May 2018

	Student’s Signature
	T. Jenkins



School Development and Pupil Progress-
‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning’.

Introduction
Over many decades, extensive research has illustrated that child development is holistic and cognitive, physical, social, emotional, language and moral aspects are interrelated and influence each other whilst a child is developing (Fabian and Mould, 2009; Neaum, 2010; Cremin and Burnett, 2018). Therefore, it is vital for teachers to analyse children’s development holistically and consider how their attitudes, skills and knowledge impact on their learning and development. In this assignment, I will analyse in detail one target pupil’s holistic development and progress by collecting focused and detailed data via the ‘Mosaic Approach’ (Clark and Moss, 2011). I will also consider the importance of pupil voice and listening to my target child’s views on her own learning. To structure my analysis, I will use Nottingham’s (2013) ‘ASK model’ as I will consider the target pupil’s attitude, skills and knowledge. I will then identify next steps to help the child’s learning to progress by suggesting appropriate pedagogical approaches, resources and activities.
The data will be collected from a large English-medium primary school in the area of Swansea. Currently, there are 524 pupils on roll, between the ages of three and eleven, including 85 pupils who attend nursery class part-time (Estyn, 2018). There are 17 classes from nursery to year six. Approximately, 18% of pupils are eligible for free school meals. The school has identified that around 21% of pupils have additional learning needs, however very few have a statement. Most pupils are from a white British background, no pupils speak Welsh at home and very few have English as an additional language.
The data collection will take place in a year one class with 25 pupils between the ages of five and six. Within this class, there are four pupils who have been identified as having additional learning needs, however, no pupils have a statement of special educational needs. Only one pupil speaks English as an additional language. I have chosen my target pupil using purposive sampling (Sharp, 2012) as I have specifically chosen a pupil who is middle ability and has attained in most areas of learning across the Foundation Phase. My target pupil is female and five years old. She does not have any additional learning needs, English as an additional language or medical issues. The class teacher has placed her with other pupils of similar ability and therefore she is in middle ability groups for Literacy, Mathematics and Spelling.

Data collection
For the purpose of this assignment the ‘Mosaic Approach’ (Clark and Moss, 2011) will be adopted. Currently, the Mosaic Approach has 3 main stages of which I will follow. Stage one is data collection. Focused and detailed data on the target child will be collected during the first few weeks of Professional Teaching Experience two. A variety of sources will be used to ensure reliability. These will include observations of the target child during focus activities and enhanced provision activities both inside the classroom and in the outdoor environment; photographs of the child’s work; an informal interview with the pupil during a learning walk; annotated samples of her work; RAG tracking across all areas of learning; the target child’s reading record; and summative records from the previous class teacher (UWTSD, 2018). Stage two is analysis where I will piece together all of the information and data collected and analyse it in considerable detail. Clark and Moss (2011) suggest that this will inform my dialogue, reflection and interpretation of my target pupil’s current level of learning and development. Finally, stage three is next steps. Based on my analysis I will establish achievable next steps for the target pupil and decide on continuity and change within the learning environment to enable and support the pupil’s learning, holistic development and progression.
Clark (2005) states that the Mosaic Approach has six main elements which highlight the main benefits of using the Mosaic Approach. 1.Multi-method as it recognises that children can express themselves in different ways. 2. Participatory as children play an important role in their own learning and development. 3. Reflexive as it involves pupils, parents and practitioners working together and reflecting on the process. 4. Adaptable as it can be used in a variety of settings and with children of all ages, abilities and backgrounds. 5. Focused on children’s lived experiences as it allows pupils to share information about their personal lives and their past experiences. 6. Embedded into practice as it can be used as an evaluative tool throughout early years and primary schools. Cowie, Huser and Myers (2014) are in agreement as they propose that the Mosaic Approach caters to children of all ages and developmental stages and it encourages creative expression as pupils can share their own ideas on how their acquisition of attitudes, skills and knowledge can be supported.
It is also important to point out the limitations of using the Mosaic Approach. Pupils can find it difficult to express some of their ideas, views and desires if they lack the vocabulary or language skills or they feel uncomfortable sharing their ideas with their teachers (Clark and Moss, 2011). Clark and Moss (2001 cited in Cowie, Huser and Myers, 2014) also claim that it is a time-consuming process to analyse and interpret every piece of data collected and it is highly complex using such a multi-method approach. To overcome these difficulties, a variety of child-friendly activities need to be utilised for pupils to express themselves freely and for adults to view all pupils as competent communicators with their own views (Clark, 2005). In addition, time must be given for teachers to analyse the data and to identify next steps if the Mosaic Approach is to be successful.
As the aim is to consider the pupil’s holistic development, it is essential that the pupil’s well-being and personal development are also considered. Therefore, certain data collection methods will encourage pupil voice and for the target pupil to share her ideas and views on herself as a learner and how as a teacher I can support her learning and development. For the purpose of this assignment, I will ascertain this information via an informal interview carried out during a learning walk within the main classroom. The main benefit of pupil voice is it encourages pupils to share their own ideas and it empowers them to make a difference to the teaching and learning process (Welsh Assembly Government, 2010). Clark (2014) supports this claim by emphasising that listening to children can result in the improvement of everyday experiences along with benefits for the pupils themselves. Pupils can develop and improve their social and listening skills as they interact in new ways with children and adults and their self-esteem will increase as they feel that their views are respected and valued. On the other hand, Moss (2006) draws attention to the risks of pupil voice. If there is not a power balance and equality between children and adults, then children and young people’s views may not be fully valued or respected. Furthermore, adults can find out how they can alter the learning environment so that their pupils achieve the desired outcomes set by the teacher. In this way, ‘listening becomes a means for reinforcing power’ (Moss, 2006: 4). I will consider these risks whilst listening to my target pupil during the informal interview.
Whilst working with children and young people, there are ethical issues that need to be considered. Throughout the data collection process and this assignment, I will guarantee anonymity and confidentiality by not revealing any identifiable information on the target pupil or the school and I will refer to the chosen pupil using a pseudonym e.g. target pupil. I will speak to the child about her participation in the data collection process and her right to withdraw at any time without specifying a reason (BERA, 2011). I will ascertain verbal assent from the target pupil and I will gain written consent from the class teacher via a letter (see Appendix 1) to indicate that I have discussed this assignment and gained appropriate permission to collect data on the target pupil (UWTSD, 2017). Photographs will not be included within this assignment due to the target pupil’s parents not giving consent for photography, videoing or tape-recording to be utilised.

Analysis of the learner
To structure my analysis of the learner, I will use Nottingham’s (2013) ASK model as it will assist me to critically analyse and synthesise the vast amount of data collected using the Mosaic Approach.
[image: ]
Figure 1- The ASK model (Nottingham, 2011).

As can be seen from figure 1, the ASK model incorporates attitudes, skills and knowledge and illustrates that they link and influence each other. By using this model, I can identify what the data tells me about the target pupil’s attitudes towards learning, her current skills and knowledge and what elements are missing which could potentially decelerate or prevent her from learning. In addition, I will be able to identify and suggest appropriate pedagogical approaches, learning strategies and resources to enhance her learning and support her to reach her next steps. According to Nottingham (2013), developing a positive attitude towards learning can help pupils to become more ambitious learners and to aspire to learn new skills and knowledge. Children learn from those around them and social patterns of behaviour and attitude are passed on (Vygotsky, 1987 cited in Macblain, 2014). Hence it is vital that all teachers set high expectations and inspire their pupils to enjoy learning.
The data that I will collect will be related to Language, Literacy and Communication Skills; Mathematical Development; Personal and Social Development, Well-being and Cultural Diversity; Knowledge and Understanding of the World; and Welsh Language Development. By critically analysing evidence from a range of areas of learning, I will be able to identify my target pupil’s current level of learning and development in a more holistic way.

Language, Literacy and Communication Skills
Summative records for PTE in English (taken in Reception, May 2017) show that the target pupil was achieving below expectations for her age. From the data that I have collected during my teaching practice in year 1, I believe that she may be currently working at Outcome 3 with some data showing that she may be working towards Outcome 4 on occasions.
For Oracy she is possibly working at Outcome 3. See Appendix 2 for an extract of an observation on her current oracy skills. She has good listening skills during focus activities and carpet time and responds well to children and adults. She speaks clearly and uses a range of vocabulary in complete simple and extended sentences. She is also comfortable at exchanging her own ideas with her peers and talking about her learning and experiences (Department for Education and Skills, 2015). However, it is important to emphasise that as the data for oracy was collected through an unstructured observation, all of the data that was collected was founded on my own judgements, ‘based on the relevance of the unfolding events’ (Gibson, 2015: 62) and may not be reliable to make a definitive statement.
She is possibly working at Outcome 3 for Reading as she reads confidently at level 3 of the Oxford Reading Tree books. However, Oxford Owl (2018) suggests that she should be reading books between levels 4 and 6 for her age. Despite this, she has a positive attitude towards reading and said, ‘I like reading different books at home to my Mum’. Her reading record (see Appendix 3) shows that she is a confident reader. She is usually fluent, decodes unfamiliar words with little support and self-corrects when she misreads a word. Furthermore, she can explain parts of the story using her own words. The reading record is an accessible document to read and use to monitor her progression, however providing varied and constructive comments can be difficult if the researcher has a lack of experience (Peddie, 2018).
In terms of her writing, it appears that she mostly achieves Outcome 3 with occasional pieces of work reaching Outcome 4. Appendix 4 shows an annotated sample of her written work where she achieved Outcome 4. She completed this work independently and only needed support with more complex spelling words. She is beginning to use connectives and orders most words correctly when writing. In this piece of work, she used capital letters, spaces and full stops with consistency. Other written work shows that she can use specific words which relate to the topic (Learning Wales, 2014) and she is spelling some high-frequency and CVC words both independently and correctly. Her knowledge of the garden and mini-beasts is starting to develop and she is learning and using new vocabulary in her writing.

Mathematical Development
Summative records for PTE in Mathematics (taken in Reception, May 2017) show that the target pupil was achieving within expectations for her age. From the data that I have collected in year 1, I believe that she may be currently working at Outcome 3 with some elements of Outcome 4.
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Figure 2- Extract of the Mathematical Development tracking.

[bookmark: _Hlk515269208]Figure 2 presents the target pupil’s outcomes in an extract of the Mathematical Development RAG rating and tracking system. The target pupil achieved the expected outcome for two activities and is working towards the expected outcome for two other activities. During the first activity she could measure the length of natural objects using non-standard units and independently identify objects that were shorter than a stick. She needed guidance to identify longer objects, therefore she achieved Outcome 3. The next three activities focused on developing the pupil’s addition and subtraction. During these activities she was able to mentally recall 1 more and 1 less within 20, however she needed support from a 100 square to find 10 more and 10 less within 100. This suggests that she is comfortably working at Outcome 4 (Department for Education and Skills, 2015). The target pupil stated that practical activities, using resources such as 100 squares, building blocks and her fingers (see Appendix 5) and learning with other children, all support her development and help to consolidate her Mathematical skills, knowledge and understanding. Dewey (1938 cited in Pardjono, 2016) claims that children are active learners and learning is an active process where pupils use their environment and experiences to consolidate their own learning. In 1978, Vygotsky (cited in Macblain, 2014) built on this further by emphasising that all learning is initiated from experiential learning and social and cultural tools play an important role in children’s learning and development.
During problem solving activities, the target pupil needed to select different methods to assist her in achieving the correct answers. The ‘caterpillar problem solving’ activity (see Appendix 6) highlights that she can read and write numbers up to 10 independently, complete very simple addition sums and mentally recall 1 more than any given number within 10. In terms of doubling numbers, she finds it challenging to recall doubles up to 20. After careful analysis of the data from problem solving activities, I believe that the target pupil is currently an Outcome 3 with the potential to reach Outcome 4. The main barrier that is holding her back is her low self-esteem. She often considers that she needs support from an adult, however during independent activities she is very capable of exploring different strategies, discussing her ideas and attempting to identifying the correct answers (Lambdin, 2003).

Personal and Social Development, Well-being and Cultural Diversity
The target pupil can perform most of her personal care routines. She is a polite and friendly pupil who has developed good social skills with both her peers and the teaching staff. She will play independently and collaboratively with different children. She is developing a sensitivity to other pupils’ needs and emotions and responds appropriately with care and compassion.
She is a hard-working and well-behaved pupil who can engage fully in a variety of activities and always tries her best to succeed. She has a good understanding that she can learn through focus activities and in the learning areas. During the learning walk (see Appendix 5) the target pupil said she enjoys learning in the construction, creativity, writing and ICT areas. Also, during a PE observation (see Appendix 7) she said, ‘I do not want to do the sack race’. Therefore, this data confirms that she can express both her likes and her dislikes (Department for Education and Skills, 2017).
It is necessary to continue to monitor and develop the target pupil’s well-being as Maslow (1943 cited in Fabian and Mould, 2009) infers that when basic needs are met, progression and learning is more likely to be successful.

Knowledge and Understanding of the World
For Knowledge and Understanding of the World (Topic) the target pupil may be working at Outcome 4. Appendix 8 shows KUW RAG rating and tracking which strengthens this statement as she achieved Outcome 4 in all three activities. She is confident at communicating her knowledge and understanding of the features of living things such as minibeasts. She can also sequence several events in chronological order. She enjoys certain aspects of KUW, for example looking for minibeasts and discovering new information. This links to Bruner’s theory of discovery learning as she is discovering new facts and information for herself (Gray and Macblain, 2015). This outcome is reliable as it is based upon data from three different activities completed by the target pupil.

Welsh Language Development
The target pupil has a very positive attitude towards learning and speaking Welsh. She is possibly working at Outcome 3 for Oracy for Welsh Language Development. She listens carefully to basic phrases and instructions and responds appropriately. She also joins in with songs and rhymes and uses basic greetings and words. There has not been an opportunity to assess her reading, therefore I am unable to comment. In terms of her writing, she may be working at Outcome 3. A sample of her Welsh writing (see Appendix 9) illustrates that she can respond to questions and other stimuli. She understands the alphabetic nature of writing and written symbols having meanings (Department for Education and Skills, 2015). She was able to answer a question by writing a response and drawing an accompanying picture. This outcome may be unreliable as it is only based on one piece of data and therefore it should be considered carefully.

An informal interview during a learning walk
During the learning walk (see Appendix 5), I asked the target pupil questions to reveal information about her favourite areas within the classroom and to understand what helps her to learn. She enjoys more constructive and creative activities which allow her to express her own ideas and working collaboratively on learning activities. The interview conducted during the learning walk also revealed which activities and resources she feels supports her learning. From this information, I can adapt my future planning to meet her needs and support her progression more greatly.  The main benefit of conducting this learning walk was it encouraged pupil voice and for the target pupil to share her own thoughts, feelings and ideas. Clark and Moss (2011) state that it is vital for pupils to talk freely about their own ideas and experiences as this can have a positive impact on their learning and holistic development.

Possible next steps for the learner
After critically analysing and evaluating the data for five areas of learning in the Foundation Phase and the data produced from the learning walk, I have identified and considered possible next steps for the target pupil. In this section, I will discuss possible pedagogical approaches, activities and resources to utilise and I will support all of my suggestions with relevant literature and data.


Language, Literacy and Communication Skills
As the target pupil is currently achieving Outcome 3 and occasionally Outcome 4, the next steps put in place could support her to fully achieve Outcome 4. I will ask a range of questions that focus on the five W’s (who, what, where, when and why) and I will introduce a resource called ‘the question hand’ to scaffold her learning. The question hand is a tool where the pupil uses their own hand to support them to ask and answer five key questions. This will support her to ask relevant questions, develop higher-order thinking skills and share her ideas and opinions with her peers (Gast, n.d.). Furthermore, questioning and the question hand can be utilised to improve both the learner’s oracy and writing skills as Grigg (2015) maintains that the target pupil can progress from knowledge-based responses to more evaluation-based responses.
The next steps to improve her reading will be to read aloud with expression, showing attention to punctuation within different texts (Department for Education and Skills, 2015). In addition, during the learning walk the target pupil stated that playing games such as bingo helps with learning literacy. I will place themed bingo games in the literacy enhanced provision area to promote words associated with the current topic and to consolidate prior and developing understanding. These games will support both her reading and spelling as seeing the same word twice leads to an understanding that the letters in words need to be written in the same order every time to carry the same meaning (Koralek and Collins, 2011).

Mathematical Development
The next steps for the target pupil could support her to reach Outcome 4 for Mathematical Development. Her first target will be to recite sequences to 100 and to compare and order numbers up to 20. Another target that could improve her understanding of numbers will be to partition numbers into tens and units and to learn halves and doubles of numbers up to 10 (Department of Education and Skills, 2017). During the interview with the target pupil, she claimed that using physical resources helps her to visualise methods and to achieve the correct answers. Taking this into account, I will encourage her to use Numicon and building blocks as this will support her to consolidate her own learning (Dewey, 1938 cited in Pardjono, 2016).
To enhance her knowledge, understanding and skills for measuring and units, her next steps will be to use non-standard units independently when measuring length, weight and capacity. Initially when faced with a Mathematical problem, she prefers to collaborate with a partner or in a group situation. To increase her self-esteem, I will suggest that she works with a partner of a similar ability to complete measuring activities. Whitebread (2012) suggests that working with another pupil will support her in the process where she constructs her own understanding. Aubrey and Riley (2015) agree and propose that social interaction shapes the target pupil’s cognitive development and helps her to develop and grow.

Personal and Social Development, Well-being and Cultural Diversity
In terms of Well-being, the target pupil is achieving the expected outcomes for her age and is developing at a steady pace. I will need to continually monitor her holistic development and well-being as this can strengthen or limit her ability to learn. To increase her personal care, she needs to become aware of the importance of healthy eating and regular exercise. I will teach the class about the importance of a balanced diet using the Eatwell guide (Welsh Government, 2017) and I will encourage the target pupil to monitor the type of food and drink she is consuming at meal times.
As she expressed that she did not want to participate in the sack race during the PE lesson (see Appendix 7), in future lessons I will provide a range of tasks and activities for her to engage with and I will provide positive feedback when she fully participates. Skinner (1938 cited in Macblain, 2014) suggests that the target pupil will then associate taking part with a positive reward.

Knowledge and Understanding of the World
The next steps may help the target pupil to achieve Outcome 4 in the Myself and non-living things area of Knowledge and Understanding of the World (Topic). Her next step will be to experiment with different everyday objects and materials by using her senses to group them (Department for Education and Skills, 2015). One activity that I could use is feely bags where the target pupil will need to describe and group objects and materials only by using her senses. In addition, she will need to develop an understanding that some everyday materials can change shape depending on the condition. This new knowledge and skills are best learnt through discovery and exploration as the target pupil can discover new information and concepts for herself (Gray and Macblain, 2015).

Welsh Language Development
As the target pupil is currently achieving Outcome 3 for some oracy and written activities, her next steps could further develop her Welsh oracy and writing skills and promote her reading in Welsh. For oracy and writing, I will support the target pupil to communicate her thoughts, ideas and opinions by using pictures, words, phrases and simple sentences confidently (Department for Education and Skills, 2015). To assess and progress her Welsh reading, I will encourage her to read a variety of children’s simple stories and nursery rhymes in both paper form and online. Chapelton (2016) claims that it is important for children to feel secure, happy, valued and listened to whilst learning an additional language. Therefore, I will promote a positive emotional environment alongside a supportive physical environment.

Conclusion
In this assignment, I have utilised the ‘Mosaic Approach’ (Clark and Moss, 2011) to support my analysis of one target pupil’s holistic development over a short period of time. By using this approach, I have collected, synthesised and analysed data from a variety of sources including observations, samples of their work, a reading record, RAG rating and tracking systems, summative records and an informal interview conducted during a learning walk. I have also used Nottingham’s (2013) ASK model to critically analyse the data to identify the target pupil’s current skills, knowledge and understanding and their attitude towards learning.
From the data collected during observations, the learning walk and listening to pupil voice, I have developed an awareness that the target pupil is polite, sociable and well-behaved and she engages fully in all aspects of learning. Despite this, she lacks confidence when completing independent Mathematical activities. The data collected possibly shows that she is working at Outcome 3 for Language, Literacy and Communication Skills, Mathematical Development and Welsh Language Development which is expected for her age. For Knowledge and Understanding of the World, she may be working above the expected level at Outcome 4. By analysing and evaluating the data, it has been possible for me to suggest achievable next steps and to consider pedagogical approaches, resources and activities to scaffold her learning and development.
This assignment has supported me to become more aware of my own knowledge of Assessment for Learning and it has scaffolded me to synthesise and analyse children’s work in order to provide appropriate next steps. In terms of the target pupil, I have developed a deeper understanding of her current level of learning and holistic development. I have also considered a range of pedagogical approaches, activities and resources to facilitate her progression and to support her to reach her next steps. As a teacher, I will continue to monitor all pupils’ holistic development and learning through observations, pupil voice, marking their work thoroughly, RAG rating and tracking, formative and summative assessment and feedback. I will then utilise this data to set realistic targets, plan activities, select resources and meet the learners’ needs in order to promote effective teaching and learning in the classroom and beyond.
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Appendices
Appendix 1- Letter and consent from the class teacher to collect data on the target pupil.
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Appendix 2- Extract of an observation highlighting her current oracy skills.
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Appendix 3- The target pupil’s reading record.
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Appendix 4- Annotated sample of her written work.
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Appendix 5- Written record of the target pupil’s comments during the learning walk.
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Appendix 6- Annotated sample of her ‘Caterpillar problem solving’ activity.
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Appendix 7- Extract of an observation during a PE lesson.
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Appendix 8- Knowledge and Understanding of the World (Topic) RAG rating and tracking system.
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Appendix 9- Annotated sample of her Welsh writing.
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Prifysgol Cymru Canolfan Addysg Athrawon

Y Drindod Dewi Sant De-Orllewin Cymru
University of Wales The South West Wales
Trinity Saint David Centre of Teacher Education

RE: Primary PGCE student assignment: permission and confirmation that work has
been undertaken in school for assignment ‘School Development and Pupil Progress’,
Summer 2018.

Dear class/senior mentor,

For the university module named above, trainees are required to identify one learner within the class in which they
are based and, over the course of the Professional Teaching Experience, explore their learning in detail. The evidence
that they need to gather could include:

e observation;

e asking the learner to identify places/things that help him/her learning;

e discussing what helps the pupil learn and how they feel about learning with the pupil and/or teacher;

e collecting samples of work which might show something about the learner’s progress and development.
They are asked to focus on knowledge, attitude and skills in language, mathematics, wellbeing and at least two other
areas of the curriculum to gain an holistic picture of the child. They then suggest the next steps for the learner, and
indicate how these will be achieved. Trainees are expected to undertake this work independently whereever possible,
and have been given ethical guidelines to follow (although undertaking the work above would be in line with typical
classroom practice). The trainees have been asked not to reveal the identify of the learner or the school within their
assignment. Students have been asked to:

1. Seek permission for this work (by consulting with the class teacher and learner)

2. Provide verification that the work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and that tasks have been
undertaken by signing below:

STUDENT NAME (PLEASE PRINT): ’I’I‘FFANIV' T ENKINS

SCHOOL NAME (PLEASE PRINT): CiyMRUvdy CETRG TR ’NES:’\/

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE PRINT):

C,ARL)/ MCDATD

SENIOR MENTOR/CLASS MENTOR NAME (PLEASE SIGN):

£ Ménd

If you have any queries regarding this, please contact the Programme Lead Helen Lewis : h.e.lewis@uwtsd.ac.uk
Many thanks in advance,

e e Helen Lewis, 5.3.18

SIGNED COPY TO BE INCLUDED IN APPENDIX OF ASSIGNMENT
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Caterpillar problem solving
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