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Beliefs and assumptions are generally formed through experiences, or by accepting what others tell us to be creditable. The beliefs and assumptions that I will be discussing were formed during my experience prior to starting University. My placement school is in a village in Swansea, with approximately 254 pupils aged 3 to 11. The average of pupils eligible for free school meals (FSM) is around 5%, significantly below the average for Wales (21%). Most pupils are of white British ethnicity, with a few pupils from minority Ethnic backgrounds. The school has identified around 18% of pupils as having special educational needs. (Estyn, 2019) 
Socioeconomic status (SES) is concerned with the social and financial level of members in society. For children, their SES affects many aspects during early development, such as how they view the world, their access to nutritional food, and the type of early education childhood they receive. (Study.com, 2018) As of 2019, on average 21% of Welsh children live in relative poverty, using the percentage of children eligible for FSM as an indicator. (Estyn, 2019) Prior to starting my degree, I believed that the SES of a child was a key influence affecting their development. Having now first-hand seen the links between home, school and community in more depth at my placement, during lectures, and from undertaking in independent research, my belief has been strengthened. For example, discussions at my placement  with a foundation phase teacher who has experience in contrasting environments in the local authority of Swansea, informed of the differences in school outcomes between these environments. A summary written by David Egan on behalf of the Joseph Rowntree Foundation, discusses the impact poverty has upon the levels of educational achievement in Wales. Using statistics from My Local School (Welsh Government, 2019) and information from Estyn reports (Estyn, 2017) evidence proves my placement teachers and Egan’s point that “The educational performance of these children compared with those who come from more prosperous backgrounds provides clear evidence of the effect of poverty on educational achievement”. (Egan, 2013, p.2) Village school in Swansea where the FSM is 3.7%, Estyn report states that current performance is excellent due to factors such as literacy, numeracy, and ICT skills are applied highly effectively, and behaviour is exemplary of nearly all pupils. (Estyn, 2017) Compared with a school in the centre of Swansea where FSM is 55.6%, Estyn report states that current performance is adequate due to factors such as too many pupils reading below the expected level for their age, and pupils eligible for FSM are performing lower than other pupils. (Estyn, 2017) This evidence has strengthened my assumption. 
My belief was challenged during a lecture when I was introduced to the Welsh Government programme Flying Start (FS), whose purpose is to help families with children under the age of 4 in deprived areas in Wales. FS acknowledges the importance for children of low SES to be exposed to a wide variety of concepts during their early years, as at this stage children are discovering and making meaning of the world. The core aspects of FS are drawn from a range of actions that have been shown to create positive outcomes for children and families, some examples include access to early language development, access to parenting programmes, and an enhanced health visiting service. This challenged my assumption due to fact that early childhood education programmes are usually privately owned with a substantial cost attached to a student who wishes to attend, therefore can generally only be afforded by families with a higher SES. FS is an outstanding scheme as it provides low SES families the same opportunities as higher SES families, with a focus on developing children in such way that when they start school their development is consistent of their chronological age. (Bevan Foundation, 2013) 
An inclusive education recognises a child’s entitlement to an education experience that embraces diversity and empowers all learners to be actively engaged, Teachers goal is to create an environment that encourages active contribution, however inclusive learning encompasses students in a teaching and learning partnership. (Meier, 2018) Prior to starting my degree I had only seen that children with additional learning needs being separated and put into another class. This could be due to reasonings such as feeling as though mainstream classrooms are unlikely to be able to provide children that have additional learning needs with the specialist support that they require. Teachers may not have the correct training in special education teaching, therefore may place unmanageable demands on a child as a result. (Lawrence, 2018) Due to this, my assumption was that children with additional learning needs were not mainstreamed. During my time in my placemen, and from information provided during lectures, my assumption has been changed and below I will explain why. 
Differentiating instructions and tasks is a beneficial method in maximizing student’s growth and individual success by meeting where each student is at with their own learning experience. (Thakur, 2014) Teachers must consider the wide range of learning styles, abilities, and additional learning needs within an inclusive classroom. In the foundation phase of my placement, each classroom operates a carousel cooperative learning format. An overall topic is provided by the teacher, students work in mixed ability small groups moving around the different stations, discussing and cooperating as they go along. This strategy uses movement and reflection to help students learn new information and review existing knowledge. (Professional Learning Board, 2014) The tasks provided have three levels of differentiation, ensuring that each child within the group feels comfortable and can carry out what is needed of them. An example I have seen in Year 1 was during spelling of words containing ‘en’, children who struggled with spelling were given words such as ‘pen, den, and then’ whereas the children who achieved well in spelling were given words such as ‘seven, fence and bench’. 
From involving participants all across Wales in undertaking a review of the current curriculum, Donaldson developed a new set of principles of curriculum design, stating that the new curriculum should be “Inclusive: easily understood by all, encompassing an entitlement to high-quality education for every child and young person and taking account of their views” (Donaldson, 2015, p.14) 
As a rights respecting school, my placement school’s equality policy states “…we are committed to embedding the principles and values of the United Nations Conventions for the Rights of the Child” (Placement School, 2019) One article of the UNCRC that is mentioned within the policy is Article 12 which declares that children have the right to “say what you think should happen and be listened to.” (Children’s Commissioner for Wales, 2016) During my time spent in placement, I have seen some excellent practice based around Article 12. An example is Everyone Planning in Class (EPIC), the teacher brainstorms with all students to find out what interests them, and what they are keen to learn about, following this the teacher develops lesson plans based around the feedback. This method makes students an active player in their own learning and provides a sense of responsibility for their development. EPIC works alongside the feedback that Donaldson received whilst carrying out the curriculum review as teachers stated that they would like to have more freedom with what to teach, and children stated that they wanted lessons to be fun and engaging, not just loaded with the informed needed to pass coursework and exams. (Donaldson, 2018)
The Maria Montessori classroom provides a supportive, and nurturing environment for children of mixed abilities and learning styles. The classroom contains children of mixed ages, and is developed to meet children’s needs at periods when they are most curious and engaged. The classroom approach aims to offer concrete experiences to assist children’s natural ability to learn, children are free explorers and the teacher is the observer. (Pound, 2006) Montessori’s method of education has proven to be successful for children with learning disabilities. Some reasonings for this are: Children are encouraged to move ahead and take up a new activity only when they are ready, this builds self-esteem and motivation; The multi-sensory, interactive aspect of a Montessori classroom is a perfect environment for learning; Montessori approach embraces uniqueness, differences in ability, learning needs and learning styles. (Debenham, 2018)
I will carry with me what I have learnt so far during time spent on placement, information provided during lectures, and independent research through my teaching career. Differentiation is something which I want to place a focus on during my time on placement. When planning lessons and learning materials, I will ensure that as a student-teacher I am demonstrating in line with QTS Professional Standards for Teaching and Learning to ensure “breath and depth in knowledge, understanding and experience of high expectations and effective practice in meeting the needs of all learners, whatever their different needs.” (EWC, 2019) I will meet with the class teacher prior to planning to discuss the abilities, additional learning needs, and learning styles within the classroom to ensure that each child is receiving a task which allows them to stretch the learning, but it is still an achievable target to meet. During my time on placement, I will aim to put steps in place to ensure that learners feel at ease to offer their opinions in all stages of learning. I will ensure that as a student-teacher I am demonstrating in line with QTS to ensure that I am demonstrating “a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning.” (EWC, 2019) This could be done at the beginning of my placement using a method such as EPIC to find out types of activities learners engage with the best, what they would like a place a focus on, and what they would like to improve, and utilizing their feedback when planning lessons and resources.
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