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1. Introduction
1.1 Research Background
There are some problems in English teaching in middle schools, one of which is that students' performance in English reading is generally poor. In the traditional teaching mode, students mainly conduct listening and speaking training in class, and relatively little reading training. As a result, students' reading ability is not strong enough, and their comprehension ability needs to be improved. In addition, students often encounter various difficulties in reading, such as new words, long sentences, complex text structure, etc., which makes it more difficult for them to understand and master the content of reading materials. In order to improve students' reading ability, researchers begin to pay attention to task-based teaching strategies. The definition of task-based teaching strategy refers to the cultivation of students' practical language application ability by designing authentic and communicative tasks in teaching. This strategy not only focuses on cultivating students' language skills, but also can stimulate students' learning interest and motivation, and improve their learning effect. The application of task-based teaching strategy in middle school English teaching is an effective teaching model. Through task-based teaching, students can use the language in the actual context, so as to truly understand and master English knowledge. In addition, task-based teaching strategies can also help students develop problem-solving ability and independent learning ability, which has an important impact on students' language development and choice of learning direction. At present, there is a lack of in-depth research on the application and effect evaluation of TBLT in English reading teaching in middle schools. Therefore, this study aims to study task-based English reading teaching strategies for junior middle school students through teaching practice, in order to reveal the impact of task-based teaching strategies on students' reading ability and the improvement effect, and provide practical guidance methods for English reading teaching in middle schools. Through the development of this study, we can better understand the relationship between task-based teaching strategies and English reading teaching in middle school, and provide useful references for middle school teachers' teaching practice and teaching reform.
1.2 Purpose of the Research
In the global information age, English language has become the main tool of communication in human life. As reading has become one of the most important channels for people to acquire information and communicate in life, it determines that English reading ability occupies a major position in English classes, and middle school education is the key period for the development of students' English reading ability. Therefore, this paper attempts to explore how TBLT can be applied to reading teaching in middle school and test the effectiveness of TBLT in training and improving students' independent reading ability. Although TBLT has long been the research object of experts and scholars at home and abroad, and many excellent research results have been published, the research object of TBLT is mostly concentrated in the stage of high school English teaching, and the research on middle school English teaching is relatively few. Taking junior high school English students as the research object, this study explores how to organically combine junior high school English reading teaching with task-based teaching, so as to provide new ideas for the future junior high school English reading teaching.
In the process of junior high school students' English learning, reading is always the focus of learning. Because English reading can effectively improve English application ability and promote the development of comprehensive ability. In order to effectively improve the current situation of students' reading and learning, teachers have prescribed different teaching methods. At the present stage of junior high school English learning, task-based teaching has achieved positive results and contributed to English reading teaching. Therefore, the purpose of this study is to explore the specific role of task-based teaching in junior high school English reading. Whether it has positive effects on English reading speed, reading accuracy and reading comprehension. 
1.3 Significance of the Research
As a new teaching mode, task-based English reading teaching strategy for junior middle school students has certain research significance. First of all, in the field of English teaching, the introduction of task-based teaching strategy provides a new idea and method for English reading teaching in middle school. Task-based teaching can stimulate students' learning interest and improve their learning motivation by setting specific tasks, thus promoting the improvement of students' English reading ability. Secondly, English reading teaching for middle school students has been faced with many problems and challenges, such as low interest in learning, slow reading speed, limited reading comprehension and so on. Task-based teaching strategy is designed and applied to these problems, so it is of great significance to solve the difficulties in middle school English reading teaching. Task-based teaching strategy can stimulate students' learning interest through reasonably designed tasks, so as to improve students' reading speed and reading comprehension. In addition, through the implementation and evaluation of task-based teaching strategy, we can understand its influence on students' reading ability and improve the effect, so as to provide practical guidance methods for English reading teaching in middle schools. To sum up, the significance and value of studying task-based English reading teaching strategies for junior middle school students is obvious. Through the in-depth research and practice of task-based teaching strategy, it is believed that it can effectively improve students' reading ability and provide new ideas and methods for middle school English reading teaching.
1.4 Thesis structure
This paper is divided into five chapters.
The first chapter is the introduction. It consists of four parts. The first part is the research background. In this part, the advantages and research status of task-based teaching strategies are expounded. Understanding the relationship between task-based teaching strategies and English reading teaching in middle school will provide useful reference for middle school teachers' teaching practice and teaching reform. The second part is the purpose of the study, and the third part is the significance of the study. The last part is the structure of the thesis. The second chapter is literature review, which is divided into three parts. The first part introduces the current situation of middle school English teaching, the second part introduces the relationship between TBLT and middle school English reading teaching, and finally, the third part introduces the research on TBLT at home and abroad. The third chapter introduces the research methods in detail, including research questions, research objects, research tools divided into three parts: questionnaire, reading test and interview, research procedures and data collection. Research on the application of task-based language teaching in junior middle school English reading. Chapter four is the analysis and summary of the research results. Through different tests and results to determine whether task-based teaching has a positive impact on junior high school English students' reading speed, accuracy and comprehension. The fifth chapter is the discussion and conclusion. This part mainly elaborates the response to the research question, the significance of this research, the limitations of this research, and the future research. Finally, the main findings and the teaching significance of TBLT are summarized, and then the limitations of the research are expounded and some useful suggestions for future research are put forward.
2. Literature review
2.1 The definition of Task-based teaching strategy
2.2 Concept understanding of task-based teaching strategy
The conceptual understanding of task-based teaching strategies helps us to better understand the research design and purpose of this study. Task-based teaching strategy, as the name suggests, refers to the task-centered teaching mode, which stimulates students' learning interest by providing them with specific tasks, and cultivates students' autonomous learning ability and cooperative learning ability. Task-based teaching strategy emphasizes the cultivation of students' practical application ability in the process of task completion, and emphasizes the cultivation of students' language communication ability and comprehensive application ability.
The development of TBLT can be traced back to the English teaching reform movement in the 1960s and 1970s. In the traditional teaching mode, students mainly master grammar knowledge and do mechanical grammar exercises. However, this teaching mode can not effectively cultivate students' practical language application ability. Therefore, the concept of task-based teaching strategy appears. Task-based teaching strategy emphasizes the authenticity and feasibility of tasks in teaching design, so that students' learning has more practical application value.
The main characteristics of task-based teaching strategies include: 1) breaking through the shackles of traditional teaching, emphasizing students' initiative and participation; 2) Focus on cultivating students' language communication ability and comprehensive application ability; 3) Provide specific tasks to stimulate students' interest and motivation; 4) Emphasize the authenticity and feasibility of tasks, so that learning has more practical application value; 5) To advocate cooperative learning among students and cultivate students' cooperation awareness and ability.
As a new teaching mode, task-based teaching strategy has attracted wide attention in the educational field. By placing task in the core position of teaching, task-based teaching strategy can better cultivate students' practical language application ability, improve students' reading ability and comprehensive application ability. This study aims to explore the effect of task-based teaching strategies on students' English reading ability through teaching practice, in order to provide practical guidance for English reading teaching in middle schools.
2.3 The development of task-based teaching strategy
The development of TBLT can be traced back to the 1970s, and it was mainly used in language teaching at first. Before the emergence of task-based teaching strategy, the traditional teaching mode was mainly dominated by the one-way transmission mode of "teacher-teacher-student", and students lacked initiative and practical application ability in the process of language learning. In order to change this situation, education scholars began to explore more inspiring and practical teaching strategies.
The emergence of task-based teaching strategy is an important innovation to the traditional model, which emphasizes putting students in the real context and promoting language learning through practical communicative tasks. In task-based teaching, students need to complete a series of specific tasks to achieve language acquisition. These tasks can be closely related to real life, or they can be problems and activities in the subject content. By participating in tasks, students gain opportunities for language input and output, thereby improving their language skills.
With the increasing attention to TBLT, more and more educational theorists and teachers begin to study and apply TBLT actively. In the past few decades, task-based teaching strategies have undergone continuous development and improvement. Researchers have conducted in-depth research on task-based teaching from different angles and formed a variety of different task-based teaching models and methods. At present, task-based teaching has become a very important teaching strategy in the field of language teaching, and has been widely used in the world.
In general, the development of task-based teaching strategy is a process of continuous innovation and improvement. From the traditional teacher-centered mode to the student-centered, task-based and practice-based teaching mode, task-based teaching strategy provides students with a more active, practical and effective way of language learning. In the future, we still need to continue to study and explore the optimization and improvement of task-based teaching strategies to better meet the learning needs of students.
2.4 Main characteristics of task-based teaching strategy
The main feature of task-based teaching strategy is that it is task-centered, oriented to students' actual needs and learning goals, and promotes students' learning motivation and participation by giving them full autonomy and control. First of all, task-based teaching emphasizes students' participation and cooperation, so that students can use and communicate in real situations and improve their actual language application ability. Secondly, task-based teaching focuses on cultivating students' critical thinking ability and problem-solving ability. By setting specific tasks and problems, it guides students to think and explore, and cultivates students' thinking ability and independent learning ability. Third, task-based teaching advocates the full play of emotional factors, through emotional guidance, emotional expression and other ways to stimulate students' learning interest and enthusiasm. In addition, task-based teaching focuses on the sustainability and interdisciplinarity of learning, and promotes the improvement of students' comprehensive ability by setting coherent tasks and interdisciplinary learning activities. Finally, task-based teaching advocates personalized and differentiated learning, fully considers students' different characteristics and individual needs, and adopts differentiated teaching strategies and methods to meet students' personalized learning needs.
The main characteristics of task-based teaching strategies include student participation and cooperation, the development of students' critical thinking and problem-solving abilities, the full play of emotional factors, the sustainability and interdisciplinarity of learning, and the individualization and differentiation of learning. These characteristics enable task-based teaching strategies to better meet students' actual needs and learning objectives, and further promote the improvement of students' language ability and thinking ability. Therefore, this study chooses task-based teaching strategy as an effective method for middle school English reading teaching, and studies its influence on students' reading ability and its improvement effect through teaching practice.
Junior high school English learning is in a critical period, strengthening students' English foundation is very important for students' learning and growth. In junior middle school English teaching, reading teaching is an important part, but due to the lack of necessary language communication environment, reading teaching has become the main way and important means for students to input English language. In reading, students can expand vocabulary accumulation, increase English language knowledge, exercise thinking, broaden their horizons, and also help improve oral English communication and writing skills, which is an important way to cultivate students' core English qualities. However, in teaching practice, many junior middle school English teachers lack innovation in reading teaching. They insist on the test-oriented English reading teaching, emphasizing the study of the language form of the reading content, that is, paying attention to the basic knowledge such as vocabulary, phrases and sentence patterns, and requiring students to memorize. In essence, this is still a "spoon-fed" teaching method. It often makes students feel that English learning is passive and boring, which seriously affects the efficiency of teaching. According to the requirements of the new curriculum reform, in order to effectively improve the efficiency of junior high school English teaching, students must play the main role in teaching, so it is imperative to adjust the teaching methods of junior high school English reading. Task-based teaching guides students to "learn while doing", which is beneficial to play its main role and has great significance for optimizing English reading teaching.
2.5Current situation of English teaching in middle school
2.5.1 Middle school English teaching model
Middle school English teaching model refers to a teaching method used by teachers to impart English knowledge and cultivate students' language ability. At present, middle school English teaching mode mainly includes traditional teaching mode and communicative teaching mode. The traditional teaching mode emphasizes the inculcation of knowledge and the memorization of grammar rules. It is teacher-centered and pays attention to teachers' explanation and students' passive acceptance. The communicative teaching mode emphasizes the cultivation of students' communicative ability and language application ability. It is student-centered and increases students' active participation and communication. Traditional teaching mode pays more attention to the imparting of knowledge, while communicative teaching mode pays more attention to the use of language. However, the traditional teaching mode has some shortcomings in training students' practical language ability, which can not fully meet the requirements of modern society for students' comprehensive language ability. Therefore, this study aims to explore task-based teaching strategies suitable for middle school English reading teaching, so as to improve students' reading ability and language application ability.
With the development of the information age and the process of globalization, higher requirements have been put forward for English education. When middle school students learn English, they not only need to master the basic grammar knowledge and vocabulary, but also need to cultivate the ability of practical use of English. In reading teaching, the application of task-based teaching strategy can effectively enhance students' language application ability. Task-based teaching strategy emphasizes students' independent learning and practical use of language in the process of solving practical problems. By placing students in specific communication tasks, it can stimulate their learning interest and initiative, improve their language application ability, and promote the development of their English reading comprehension ability.
In the task-based teaching strategy, teachers should choose appropriate tasks and teaching materials, and design reasonable teaching activities according to the actual situation of students. Teachers can guide students to read by setting up predictive questions, information collection, cooperative discussion and other steps, and help students solve problems through timely feedback and guidance to improve students' reading comprehension. Task-based teaching can also provide a variety of evaluation methods, such as student performance, achievement display, etc., to help teachers accurately evaluate students' learning.
This study will study the implementation effect of task-based English reading teaching strategies for junior middle school students through teaching practice, and evaluate their impact on students' reading ability. By collecting relevant data and evaluating teaching effects, this study aims to provide feasible teaching methods and strategies for middle school English reading teaching, so as to promote the improvement of students' reading ability and the cultivation of language application ability.
2.5.2 Current situation of English reading teaching for middle school students
The present situation of middle school students' English reading teaching is the important background of our research. In the current middle school English teaching, reading teaching is an important teaching content, and students' English reading level plays a crucial role in the whole English learning process. However, we have to face some specific problems.
There are some limitations in the teaching mode of English reading for middle school students. The traditional English reading teaching in middle school mainly imparts knowledge and indoctrination, and students' initiative and enthusiasm can not be fully brought into play. This mode leads to the decline of students' interest in reading and the slow improvement of reading ability.
Middle school students have some difficulties in English reading. They often face problems such as small vocabulary, slow reading speed and poor reading comprehension. This is mainly due to the students' weak English foundation, the lack of effective reading strategies and methods, and the lack of interest and awareness in reading.
At present, there are some problems in middle school English teaching. For example, the teaching materials pay too much attention to the teaching of knowledge points and neglect the cultivation of reading skills and strategies. The teachers' teaching methods are simple and traditional. These problems lead to unsatisfactory teaching effect and students' English reading ability can not be effectively improved.
Therefore, we need to explore new teaching strategies and methods according to the current situation of middle school students' English reading teaching, so as to provide students with a better reading teaching environment and learning mode. The emergence of task-based teaching strategy provides us with a new teaching idea. Task-based teaching strategies can enhance students' reading interest, stimulate students' learning motivation, and cultivate students' reading ability and reading comprehension ability. Therefore, it is of great significance to study the relationship between task-based teaching strategies and English reading teaching in middle school for improving the current situation of English reading teaching in middle school. Only through research and practice can we better solve the problems existing in the current English reading teaching of middle school students, improve their English reading ability, and provide better guidance and environment for middle school students' English learning.
2.5.3 English reading difficulties in middle school and their causes
English reading difficulties in middle school are mainly reflected in the following aspects. First of all, students lack reading skills to effectively understand written materials. They may encounter unfamiliar words or sentence structures, leading to difficulties in reading comprehension. Secondly, middle school students do not have a deep understanding of the theme and structure of the article, and they are unable to clarify the logical relationship between paragraphs and sentences. This not only affects the overall understanding of the text, but also makes it impossible to accurately infer the author's intention and argumentation line. In addition, when reading long texts, some students may encounter reading fatigue or lack of concentration, which slows down the reading speed and reduces their ability to understand the content of the text.
The reasons for these reading difficulties can be explained mainly from the aspects of students and teaching. As for students, low interest is the primary problem that makes reading difficult. Many students have no great interest in English reading, so they lack initiative in absorbing and understanding the text content. In addition, some students have a weak foundation and small vocabulary, so it is difficult to understand some more complex articles. Moreover, students' insufficient accumulation of reading is also an important reason. Due to the limited teaching time in the classroom, it is difficult to involve various content and text types, resulting in limited reading experience and knowledge of students.
In the aspect of teaching, the single teaching method of teachers is one of the important reasons leading to students' reading difficulties. At present, the teaching methods commonly used in middle school English teaching are mainly lecturing and testing, and the task-based teaching strategies for cultivating students' reading ability are not effectively applied. In addition, the emphasis of classroom teaching is often placed on grammar knowledge and word memory, and the cultivation and training of reading skills is relatively small. Moreover, the selection and design of textbook content is also a factor that affects students' reading difficulty. Some textbooks may be too abstract or oversimplified to arouse students' interest and desire to read.
English reading difficulties in middle school are mainly reflected in students' reading skills, text comprehension and reading interest. The singleness of teaching methods, the selection and design of teaching materials are also important factors affecting students' reading difficulties. Therefore, this study aims to study task-based English reading teaching strategies for junior middle school students through teaching practice, with a view to improving students' reading ability and providing feasible guidance methods for English reading teaching in middle schools.
2.6 The relationship between task-based teaching strategies and English reading teaching in middle schools
2.6.1 Selection of teaching strategies
The choice of teaching strategy is one of the key steps in this study. In the middle school English reading teaching, the choice of appropriate teaching strategies has an important impact on the teaching effect. First of all, this study studied the application of different teaching strategies in actual teaching through questionnaires and observations. By analyzing the data, several common teaching strategies are obtained, such as classroom teaching strategy based on task-based teaching, personalized teaching strategy, cooperative learning strategy, etc.
In task-based teaching strategy, students learn by completing tasks with practical significance, which can stimulate students' interest in learning and improve the learning effect. The strategy combines language skills with practical application and provides students with a learning platform of integrated practice. Through the task setting, students need to search, analyze, integrate and express information, which can help them improve the comprehensive language application ability.
The personalized teaching strategy mainly carries out the personalized teaching design according to the learning characteristics and needs of each student. By analyzing students' learning conditions, learning interests and learning goals, teachers can adopt different teaching methods and teaching resources for different students to improve the teaching effect. Personalized teaching strategies can meet students' personalized learning needs to the greatest extent and cultivate students' active participation in learning.
Cooperative learning strategies are those in which students work cooperatively in small groups or teams. By cooperating with other students, students can solve problems together, discuss difficult points in learning, and improve their problem-solving ability and learning effect. In addition, cooperative learning can also cultivate students' communication and collaboration skills and teamwork consciousness, which are of great significance in their future study and work.
In the selection of teaching strategies, this study will consider teaching objectives, student characteristics and teaching resources and other factors. By evaluating the advantages and disadvantages of different teaching strategies and combining with the actual situation of students, the most suitable teaching strategies are selected. At the same time, in the teaching process, this study will adjust the teaching strategy in time, according to the situation and needs of students personalized teaching design, in order to improve the teaching effect.
In a word, the choice of teaching strategies is of great significance to English reading teaching in middle school. Through the selection and application of task-based teaching strategy, personalized teaching strategy and cooperative learning strategy, this study aims to improve students' reading ability and learning effect, and provide effective guidance for English reading teaching in middle school.
2.6.2 Application of teaching strategies
The application of task-based teaching strategy is an important part of this research. As a widely used teaching method in English teaching, task-based teaching strategy can effectively improve students' reading ability. In the teaching process, this study will adopt task-based teaching strategy to carry out teaching practice, and observe its influence on students' reading ability and improve the effect.
First of all, in the application process of task-based teaching strategy, this study design tasks with certain difficulty and challenge according to the actual situation and learning objectives of students, so as to stimulate students' learning interest and enthusiasm. For example, in the reading task, this study design some interesting reading materials and related questions to guide students to actively think and participate in reading activities, so as to improve students' learning motivation and participation.
Secondly, in the application process of task-based teaching strategy, this study focus on cultivating students' comprehensive language application ability. In the reading task, in addition to cultivating students' reading comprehension ability, this study also improve students' listening, speaking, reading and writing ability through oral expression, writing and listening practice. By cultivating students' comprehensive language application ability, students can better understand and use their English knowledge.
In addition, in the process of applying task-based teaching strategies, this study also focus on cultivating students' learning strategies and autonomous learning ability. Through task-based teaching strategies, this study guide students to learn to make learning plans, rationally arrange learning time, master learning methods and skills, and cultivate students' independent learning ability. In the reading task, this study encourage students to take notes and summarize reading, so as to improve the learning effect of students.
 The application of task-based teaching strategy is very important to improve junior high school students' English reading ability. This study  observe the effect of TBLT on students' reading ability by applying TBLT in teaching practice, and provide practical guidance for English reading teaching in middle schools. By cultivating students' comprehensive language application ability and independent learning ability, students can better master and use English knowledge, and improve their learning effect and interest. 
2.6.3 Effect evaluation of teaching strategies
  In this study, the effectiveness evaluation of teaching strategies is an important research objective. In order to evaluate the impact of task-based teaching strategies on junior middle school students' English reading ability, we use a variety of methods to evaluate the effect.
We evaluate the effectiveness of teaching strategies through the recording and analysis of teaching practices. In the process of teaching implementation, we recorded in detail the content of each teaching activity, teaching methods and students' participation. Through the observation and analysis of the teaching implementation process, we can understand whether the teaching strategy can guide the students to carry out task-based reading effectively, and find the problems and difficulties in the teaching process.
We assess the effectiveness of teaching strategies by assessing the improvement in students' reading ability. We assess students' improvement in reading difficulty, reading speed and reading comprehension. By comparing with the test before teaching, we can understand the improvement of students' reading ability after using task-based teaching strategies, and further evaluate the effect of teaching strategies.
We also adjust and optimize the teaching strategy to improve the teaching effect. Through the analysis of teaching process and students' feedback, we can find the deficiencies in teaching and put forward the corresponding adjustment measures. We continuously adjust and optimize teaching strategies to improve students' reading ability.
We put forward the corresponding suggestions and prospects according to the results of the effectiveness evaluation of teaching strategies. Based on the observation and analysis of the teaching practice and the improvement of students' ability, we summarize the advantages and disadvantages of the teaching strategy, and put forward the corresponding improvement suggestions. At the same time, we look forward to the future research direction and further explore how to improve students' English reading ability through task-based teaching strategies.
Through the above assessment of the effect of teaching strategies, we can comprehensively understand the influence and improvement effect of task-based teaching strategies on junior middle school students' English reading ability, and provide specific and feasible guidance methods for English reading teaching in middle school. At the same time, we can also continuously optimize and improve the teaching strategy, improve the teaching effect, and provide better teaching and learning experience for teachers and students.
2.7 Researches on Task-based Language Teaching Abroad and at Home
This part mainly introduces the research theories of TBLT by researchers at home and abroad.
2.7.1 Researches on Task-based Language Teaching Abroad
   In the 1980s, foreign researchers began to explore TBLT from different perspectives, mainly focusing on the definition of tasks, teaching design, teaching implementation and other aspects of theoretical research. The most influential is the study of task-based teaching mode by British linguist Willis, who divides task-based teaching into three stages and explains the operation details of each stage.
At the end of the 20th century, the research on task-based teaching is mainly about the specific operational form, and the research on teaching practice is lacking. Breen and Candlin(1987) divided task-based teaching content into different degrees and levels. Willis(1996) elaborated the implementation steps of TBLT in his monograph AFramework for Task-based Learning. Skehan(1998) studied the implementation process of task-based teaching and also proposed three stages in the process of task-based implementation, namely pre-task-based stage, task-based implementation stage and post-task-based stage. In the 21st century, the study of TBLT by foreign scholars has entered a new stage. In terms of theory, Nunan(2004) published a monograph titled TBLT, which explained the definition and design principles of TBLT in detail. Rod Ellis(2005) focused on students' classroom task performance and conducted research on task planning. Nunan(2011) improved his previous book on Task-based teaching and published a monograph titled Task-based Language Teaching. In practice, Glenn Fulcher(2003) studied the application of TBLT in oral English teaching, explored the problems existing in the implementation of TBLT in oral English teaching, and proposed corresponding solutions. Cynthia Lee(2004) explored the relationship between language production, communicative tasks and strategies. Buckman(2002) discussed the problem of language assessment in the classroom application of TBLT. Mohammad(2016) conducted research on the application of task-based reading teaching, mainly for students with intermediate reading ability in Iran. Min(2014) discussed the effectiveness of TBLT on college English writing teaching, and the research showed that TBLT could effectively improve the English writing level of college students.
To sum up, foreign scholars have studied TBLT earlier, mainly in the aspects of task definition, task design, task implementation and other concepts on the theoretical level of TBLT, giving TBLT new connotation. With the development of TBLT, the practical research of TBLT is gradually comprehensive.
2.7.2 Researches on Task-based Language Teaching at Home
Domestic research is mainly as follows: Li Qiulian (2023) analyzed various advantages of the existing TBLT, put forward some principles of use, and also analyzed how teachers can use TBLT to improve teaching quality.
Yu Dan (2023) created teaching situations and introduced learning content; Dredge the meaning of the article, accumulate English words; Set up group tasks to exercise cooperation ability; Assign evaluation tasks and expand practice methods; Assign tasks before class to cultivate preview ability; The implementation of specific strategies in six aspects of class supervision and cultivation of self-learning ability enables students to improve their ability of independent learning, interpersonal communication, problem solving and unity and cooperation, and achieve the teaching goal of all-round development. 
Zhang Yuxia (2023) believes that according to the requirements of the new curriculum standards, junior high school English teaching in the new era should innovate teaching methods and constantly improve teaching efficiency. Task-based teaching method is very conducive to giving play to students' dominant position. Teachers can design teaching objectives into learning tasks when carrying out English reading teaching and guide students to actively complete learning tasks, which is conducive to giving play to students' enthusiasm, initiative and creativity, and effectively mobilize students' interest in participating in reading teaching and promote the effective completion of teaching tasks. 
Wang Yingzinc (2023) believes that reading teaching is an important part of junior middle school English teaching, which enables students to accumulate certain basic knowledge of vocabulary and grammar and improve their reading and writing ability. However, a series of problems have emerged in junior middle school English reading teaching, which is mainly caused by the grammar translation method. The emergence of task-based teaching method provides a new way to solve the problems in reading class. It can effectively improve students' understanding of the articles, improve students' comprehensive language application ability by doing tasks, and truly learn from doing, so as to truly achieve the teaching goal of English reading teaching under the new curriculum education concept. 
Pei Huili (2023) believes that English is a practical language subject, and students learn English for the purpose of applying it in real life. However, under the influence of the idea of exam-oriented education, both teachers, parents and even students themselves focus on the improvement of English learning and deviate from the educational goal and learning goal. In order to effectively solve this problem, especially in the context of the country's vigorous implementation of education reform, task-based teaching method is used in junior middle school English reading teaching. Task-based teaching method is a teaching method that focuses on specific tasks.
Wang Jianping (2022) believes that English is an important subject in middle school, and learning English well has an important impact on students' future growth and development. Reading is an important part of English teaching in junior high school. Only with the corresponding reading ability can students fully develop their comprehensive English quality and strengthen their ability to apply English knowledge. Task-based teaching method (TBLT) is a new teaching method emerging under the modern education concept. Applying TBLT to English reading teaching can not only promote the improvement of students' comprehensive quality, but also promote their comprehensive development. Therefore, by setting tasks that students can participate in, teachers can help develop students' English reading ability and improve their English reading literacy. 
Li Dongwei (2022) believes that reading plays a crucial role in English learning, and it is also a part of English teaching that teachers need to focus on. With the gradual deepening of the reform of junior middle school English teaching in China, the Compulsory Education English Curriculum Standards (2017 edition) suggests that teachers pay attention to students' language practice and cultivate students' language application ability. However, the traditional reading explanation is boring and rigid, which is not only bad for improving students' interest in English reading, but also bad for improving students' reading level, and does not meet the requirements of the new curriculum reform. However, TBLT can solve students' difficulties in English reading from the actual situation through specific problems, so as to exercise students' ability level. TBLT is in line with the requirements of the new curriculum reform. TBLT is an important teaching mode developed by many educators based on second language acquisition research since the 1980s, and it is an extension of communicative teaching method. This method is mainly based on the way of teachers handing out tasks from easy to difficult, so that students can deepen their understanding of the content of the article in the sense of accomplishment of completing the task, so as to continuously improve their English reading level. The author's research aims to explore the specific role of TBLT in junior high school English reading. Whether it has a positive impact on English reading speed, reading accuracy and reading comprehension. Based on meaningful learning theory, constructivism theory and humanistic psychology theory, this study focuses on whether task-based teaching has an impact on junior middle school English reading learning. This study focuses on three issues :(1) The impact of TBLT on junior middle school students' English reading speed. (2) The impact of task-based teaching method on junior middle school students' English reading accuracy. (3) The impact of TBLT on junior middle school students' English reading comprehension. The researchers selected 53 people from two parallel classes of Class 1 and Class 2 in a junior middle school in Dalian, and conducted a teaching experiment for one semester. The control class adopts the traditional reading teaching method, and the experimental class adopts the task-based teaching method. Firstly, the students' interest and habits in English reading and their views on the task-based teaching method were investigated through questionnaires. Two questionnaires were designed, each with 15 questions. Questionnaire 1 is a survey of students in experimental class who have not yet adopted TBLT, and Questionnaire 2 is a survey of students in experimental class who have adopted TBLT for a period of time. Secondly, through the test method, we can judge whether the TBLT has any influence on the reading speed, reading accuracy and reading comprehension ability of junior middle school students. Finally, with the interview method, the author selected three top students, three middle students and three low students respectively in the experimental class to have a one-on-one conversation. After obtaining the relevant data through the above methods, it is summarized, analyzed and compared. After finishing, it was found that the reading performance of the experimental class had been significantly improved, and the class activity and reading interest had also been significantly improved. 
Feng Xiaoyan (2021) analyzed that in the process of teaching innovation in junior high school English reading education, many English teachers would try to integrate TBLT into their teaching, hoping to improve the teaching quality of junior high school English reading education. Starting from this perspective, this paper first analyzes the original intention of integrating TBLT into junior high school English reading teaching, and then explores the strategies of TBLT in English reading teaching combined with junior high school English reading teaching cases. 
Chen Xiaoyan (2021) analyzed that the application of TBLT in junior middle school English reading teaching has an important impact on improving teaching quality. In order to ensure the high efficiency of English reading teaching activities, task-based teaching method should be strengthened. By analyzing the current situation of junior high school English reading teaching, this paper explains the application principles of TBLT and puts forward several application strategies, including scientific assignment of pre-class tasks, in-class tasks and after-class tasks, so as to promote the efficient development of junior high school English reading teaching and greatly improve students' English reading ability. 
Zhang Xiaoli (2019) believes that task-based English teaching from the theoretical perspective of constructivism emphasizes the cultivation of students' English application ability and learning methods, is a new student-centered language teaching idea, and plays a very important role in improving students' English reading ability. 
  In conclusion, TBLT is not long studied, but has rich research results. However, we can still see the imbalance of TBLT research: first, the forefront of research is in foreign countries, and the research in China has gradually deepened, but most of the research is concentrated in the primary and secondary stage, and the implementation of TBLT research in higher education is still in the initial stage; second, most of the results are still in the theoretical stage, and there are few reports on TBLT class description. Third, scholars have different views on TBLT. As many achievements are still in the theoretical stage, the effect of TBLT implementation needs to be further tested in practice.
3. Methods
3.1 Research question
The research question is the core of the research, which determines the direction and goal of the research. The purpose of this study is to explore the effects of task-based English reading teaching strategies on junior middle school students' reading ability. Specifically, this study will focus on the following questions: 1) What is the impact of task-based teaching strategies on the improvement of junior middle school students' English reading comprehension? 2) What is the impact of task-based teaching strategies on the improvement of junior middle school students' English reading speed? 3) What is the impact of task-based teaching strategies on the improvement of junior middle school students' English reading difficulties? By answering these questions, we can evaluate the effect of TBLT in middle school English reading teaching, and provide teachers with teaching guidance and decision-making basis. In order to ensure an effective answer to the research question, this study will adopt the method of systematic assessment to comprehensively investigate the impact of task-based teaching strategies on students' reading ability from different perspectives, so as to draw a comprehensive and accurate conclusion.
3.2 Research objective
The explicit research objective of this study is to explore the influence of task-based teaching strategies on students' reading ability and their improvement effect in junior middle school students' English reading teaching through practical research on task-based teaching strategies. Specifically, the objectives of this study include the following aspects.
Through practical research, this paper aims to verify the effectiveness of task-based teaching strategies in junior middle school students' English reading teaching. Task-based teaching strategy is task-driven, emphasizing students' active participation and practical operation, and improving students' language ability by completing real tasks. Through practical teaching practice, this study will observe students' reading performance under task-based teaching strategies and evaluate the promoting effect of task-based teaching strategies on students' reading ability.
The purpose of this study is to analyze how task-based teaching strategies can improve students' reading difficulties. In the middle school English reading teaching, students face various difficulties in reading, such as vocabulary understanding, sentence understanding, text structure understanding and so on. Through practical observation and data collection, this study will analyze the improvement of task-based teaching strategies on students' reading difficulties, and provide specific strategic guidance for teachers.
The purpose of this study is to investigate how task-based teaching strategies can improve students' reading speed. The speed of reading directly affects students' comprehension and mastery of the article. By using task-based teaching strategies, this study will observe the improvement of students' reading speed under task-based driving, and analyze the promotion effect of task-based teaching strategies on students' reading speed.
This study also aimed to assess the effect of task-based teaching strategies on the growth of students' reading comprehension. Reading comprehension is an important goal of English reading. Task-based teaching strategies improve students' reading comprehension through real task setting and cooperative learning. This study will evaluate the growth of task-based teaching strategies on students' reading comprehension through practical observation and data analysis.
The explicit research objective of this study is to explore the influence of task-based teaching strategies on students' reading ability and their improvement effect in junior middle school students' English reading teaching through practical research on task-based teaching strategies. By verifying the effectiveness of task-based teaching strategies, analyzing the improvement of students' reading difficulties by task-based teaching strategies, examining the improvement of students' reading speed by task-based teaching strategies, and evaluating the effect of task-based teaching strategies on the growth of students' reading comprehension ability, this study will provide concrete and feasible guidance methods and reference basis for English reading teaching in middle schools.
3.3 Research focus
The purpose of this study is to study task-based English reading teaching strategies for junior middle school students through teaching practice, so as to explore their impact on students' reading ability and improve their effectiveness, so as to provide practical guidance methods for English reading teaching in middle school. In terms of determining the research focus, this study will clarify the research question, set the research goal, and further determine the research focus on this basis.
In terms of assigned research questions, this study will focus on the application of task-based teaching strategies in junior middle school students' English reading teaching, and explore their effects on the improvement of students' reading ability. This study will also focus on the role of task-based teaching strategies in different reading difficulties and reading comprehension.
In terms of setting research objectives, this study aims to evaluate the improvement of task-based teaching strategies on students' reading ability through teaching practice, and explore the effectiveness of teaching strategies and their impact on students' reading comprehension ability. This study will also explore the students' improvement in reading speed and reading difficulty.
In terms of determining the research focus, this study will focus on the application and effect evaluation of task-based teaching strategies in the English reading teaching of middle school students, especially the possible difficulties encountered in the teaching process, and put forward corresponding solutions. In addition, the study will also assess the improvement of students' reading difficulty, reading speed and reading comprehension, in order to verify the actual impact of task-based teaching strategies on students' reading ability.
By clarifying the research question, setting the research goal and determining the research focus, this study will conduct an experimental research on task-based English reading teaching strategies for junior middle school students, and finally draw corresponding conclusions and suggestions. Through this research design, we hope to provide practical teaching methods and strategies for middle school English reading teaching, so as to promote the improvement of students' reading ability.
3.4 Empirical research 
3.4.1 Study site and object selection
  In this study, the selection of research site and object is a very important step. When selecting the research site, this study considers that middle school is an important period for the improvement of students' English reading ability, so a typical middle school is selected as the research site. This middle school has relatively perfect English teaching resources and teaching team, and students' English reading ability is generally at an average level, so students here have the foundation to participate in research.
When determining the research object, this study chooses the third grade students of the middle school as the research object. The third grade is the key period for middle school students to improve their English reading ability, and it is also an important year for them to face the high school entrance examination. The selection of students in this grade as the research object can reflect the effectiveness of task-based teaching strategies on students' reading ability.
In terms of specific research duration, this study will start from the first semester of Grade eight and continue until the end of the final exam. The whole research process is about half a year, which can include the learning and training of various English reading tasks carried out by students in the semester, and also take into account that the research time should not be too long to ensure the feasibility and effectiveness of the research.
In terms of research process planning, this study will adopt the method of comparative experimental design. First, students will be randomly grouped according to class, ensuring that the experimental and control group have similar initial conditions. Then, in the experimental group, task-based teaching strategies will be used in English reading teaching practice; In the control group, teaching will continue using traditional teaching methods. By comparing the difference between the two groups of students in reading ability, the influence of task-based teaching strategy on students' reading ability was evaluated.
In order to collect and analyze the data, this study will adopt a combination of quantitative and qualitative research methods. Quantitative data will be collected through students' reading achievement, reading speed and reading comprehension, and analyzed using statistical methods. Qualitative data will be collected through observation records, instructional feedback, and student interviews, and analyzed using methods such as content analysis and topic coding. Through the combination of the two methods, we can comprehensively evaluate the influence of task-based teaching strategies on middle school students' English reading ability and the improvement effect.
In general, by selecting appropriate research sites and objects, reasonably arranging research duration and research process, and adopting quantitative and qualitative research methods for data collection and analysis, this study will be able to comprehensively and accurately assess the impact of task-based teaching strategies on junior middle school students' English reading ability, and provide practical guidance methods for English reading teaching in middle schools.
3.4.2 Research time
The purpose of this study is to study the impact of task-based English reading teaching strategies on junior middle school students' reading ability and their improvement effect through teaching practice. In order to ensure the rigor and reliability of the research, it is necessary to set an appropriate research duration.
The characteristics of the study site and subjects need to be considered. This study chooses middle school as the research site and junior high school students as the research object. Considering the learning process and individual differences of middle school students, reasonable research duration should be able to fully reflect the change of TBLT on students' reading ability.
The practical feasibility and operability of the study design need to be considered. During the study, teaching practice and relevant data collection are required for analysis. In order to ensure the full development of the practice process and the adequacy of data collection, the study duration should ensure that researchers have enough time to carry out the practice and effectively collect and organize the data.
There are also resource and time constraints to consider. The research process needs to invest certain human, material and time resources. Given resource constraints, it is necessary to ensure that the duration of the research can be carried out within the scope of resources, and to ensure the reliability and operability of the research results.
The duration of the study is determined based on full consideration of the characteristics of the study site and object, practical feasibility, resources and time constraints. Reasonable research time help to comprehensively and accurately observe and evaluate the impact of task-based English reading teaching strategies on junior middle school students' reading ability.
3.4.3 Research process planning
Research process planning is an important part of this study, it will determine how to conduct empirical research and plan specific research steps and timing. The research process planning of this study includes the following aspects.
Research process planning will clarify the selection of research sites and objects. In this study, we will select a specific middle school as the research site, and select a certain number of middle school students as the research object. Through the selection of specific places and objects, we can more accurately evaluate the impact of task-based teaching strategies on students' reading ability.
Research process planning needs to determine the duration of the study. In this study, we plan to carry out the teaching practice over a period of two semesters, each consisting of about 16 weeks of teaching time. This time arrangement ensures sufficient time for the practice and evaluation of task-based teaching strategies and to observe the improvement of students' reading ability.
The research process planning will detail the specific steps of the research process. In the course of teaching practice, we will carry out teaching design and teaching implementation according to the principles and requirements of task-based teaching strategies. At the same time, we will record the teaching difficulties in the teaching process and find the corresponding solutions. After the teaching practice, we will analyze the collected data to evaluate the impact of task-based teaching strategies on students' reading ability, and adjust and optimize the teaching strategies.
Research process planning is an important part of this study, which will provide detailed guidance and arrangement for the smooth conduct of the study. By clearly planning the selection of research sites and objects, determining the duration of research and planning the teaching practice, we will be able to more comprehensively evaluate the impact of task-based teaching strategies on students' reading ability and put forward relevant suggestions and prospects.
3.5 Methods of data collection and analysis
3.5.1 Data collection approach
The method of data collection is one of the important links of this research, aiming at obtaining data related to the research question to support the empirical analysis of the research. In this study, we used a variety of methods to collect data.
On the one hand, we will use questionnaire survey to collect students' basic information and learning habits. By designing a questionnaire for task-based English reading teaching strategies in middle schools, we will learn from students about their difficulties and problems in English reading learning, as well as their cognition and feedback on task-based English reading teaching strategies. The questionnaire will be conducted face-to-face or online to ensure the accuracy and comprehensiveness of the data.
On the other hand, in order to better understand the improvement of students' reading ability under task-based teaching strategies, we will conduct case interviews. Through the interview, we will conduct in-depth discussion on the reading difficulties, reading speed and reading comprehension of the selected students, and record the interview content. Interviews can be conducted face-to-face, over the phone or online.
At the same time, in order to objectively evaluate the effect of teaching practice, we will also collect quantitative data such as students' academic achievement and performance under the task-based reading teaching strategy. Teachers will score and record students' reading scores and answers, and use these data for statistical analysis of the research results.
We will also collect observation records and teaching materials during the teaching process. Researchers will observe and record the process of teaching practice, including teachers' teaching strategies and students' responses. In addition, we will also collect relevant teaching materials, such as textbooks and exercises, to facilitate the analysis and verification of teaching practices.
The methods of data collection include questionnaire survey, case interview, collection of students' learning results and performance data, observation records of teaching process and collection of teaching materials. Through data collection in various ways, we will obtain rich information to support the evaluation and optimization of task-based teaching strategies.
3.5.2 Data analysis method
     In this study, the data analysis method plays a key role. In order to evaluate and analyze the effects of task-based teaching strategies, this study uses a variety of data analysis methods. First of all, this study conducted a quantitative analysis of the improvement of students' reading difficulties. After the implementation of TBLT, researchers recorded students' difficulties in reading materials at different stages, and judged the improvement effect of TBLT on students' reading difficulties by comparing and analyzing the data before and after. Secondly, this study also uses the way of questionnaire to qualitative analysis of the improvement of students' reading speed. By asking students to fill in the questionnaire after completing the reading task, researchers can obtain students' subjective feelings about reading speed, so as to judge the impact of task-based teaching strategies on students' reading speed. Finally, this study makes a comprehensive analysis of the growth of students' reading comprehension ability. In the implementation of task-based teaching strategies, researchers adopt a combination of quantitative and qualitative methods to evaluate the improvement of students' reading comprehension ability through teaching practice observation, questionnaire survey, classroom performance and other means. Through the analysis of the above data, this study can comprehensively evaluate the effect of task-based teaching strategies and provide scientific basis for further optimization of teaching strategies. Finally, the researchers will present the research results according to the data analysis results in order to better display the results of the research.
3.6 Case study
3.6.1Case background
In order to achieve the goal of in-depth research on the application and influence of task-based teaching strategies in English reading teaching, a middle school was selected as the research site, and the teaching practice was carried out in the first semester of eighth grade in this place. The selected case school is located in the central district of a cityin Guangdong, China, the students' family backgrounds are diverse, and the students' English proficiency is generally low. Specifically, there are 55 students in the selected class, of whom 28 are boys and 27 are girls. The teaching practice lasted for half a year, with two English reading sessions per week.
In the course of teaching practice, teachers adopt the task-based teaching strategy, mainly by asking students to complete a series of tasks to promote the improvement of their English reading ability. For example, when starting a new reading course, teachers will first introduce the background and theme of the text, and introduce a series of questions to arouse students' interest and stimulate their learning motivation. Next, the teacher will ask the students to read the text and answer relevant questions within a given time. After the students complete the reading task, the teacher will organize a group or class discussion to allow students to share their answers and opinions, thus facilitating students' thinking and communication.
Through the record and analysis of the teaching practice, it is found that students' reading ability has been significantly improved in the teaching practice process. First of all, students' reading difficulties have been significantly improved, and their comprehension of new words and long sentences has been greatly improved. Secondly, students' reading speed has also been significantly improved, and they can read and understand texts faster. Finally, the students' reading comprehension has also increased significantly, and they are more accurate and comprehensive in answering questions and interpreting texts.
According to the results of teaching practice, this study continuously evaluates teaching strategies and makes corresponding adjustments. For example, during the practice, it was found that some students did not participate fully in the group discussion, so the way of group cooperation needs to be further optimized to increase the participation of students. In addition, it is also found that the improvement of reading ability of some students is not as obvious as that of other students, which requires further research on the reasons and solutions.
Through the study of task-based English reading teaching strategies in a junior middle school, this study has achieved some results. Through teaching practice, students' reading ability has been significantly improved, and the effectiveness of task-based teaching strategy in English reading teaching has been verified. However, there are still some limitations in this study, such as small sample size and large differences in student backgrounds, which need to be improved in future studies. Future research could further explore the impact of different teaching strategies on students' reading ability, as well as the applicability of teaching strategies across different grades and student groups.
     In order to achieve the goal of in-depth research on the application and influence of task-based teaching strategies in English reading teaching, a middle school was selected as the research site, and the teaching practice was carried out in the first semester of eighth grade in this place. The selected case school is located in the central district of a city, the students' family backgrounds are diverse, and the students' English proficiency is generally low. Specifically, there are 45 students in the selected class, of whom 23 are boys and 22 are girls. The teaching practice lasted for 12 weeks, with two English reading sessions per week.
In the course of teaching practice, teachers adopt the task-based teaching strategy, mainly by asking students to complete a series of tasks to promote the improvement of their English reading ability. For example, when starting a new reading course, teachers will first introduce the background and theme of the text, and introduce a series of questions to arouse students' interest and stimulate their learning motivation. Next, the teacher will ask the students to read the text and answer relevant questions within a given time. After the students complete the reading task, the teacher will organize a group or class discussion to allow students to share their answers and opinions, thus facilitating students' thinking and communication.
Through the record and analysis of the teaching practice, it is found that students' reading ability has been significantly improved in the teaching practice process. First of all, students' reading difficulties have been significantly improved, and their comprehension of new words and long sentences has been greatly improved. Secondly, students' reading speed has also been significantly improved, and they can read and understand texts faster. Finally, the students' reading comprehension has also increased significantly, and they are more accurate and comprehensive in answering questions and interpreting texts.
According to the results of teaching practice, this study continuously evaluates teaching strategies and makes corresponding adjustments. For example, during the practice, it was found that some students did not participate fully in the group discussion, so the way of group cooperation needs to be further optimized to increase the participation of students. In addition, it is also found that the improvement of reading ability of some students is not as obvious as that of other students, which requires further research on the reasons and solutions.
Through the study of task-based English reading teaching strategies in a junior middle school, this study has achieved some results. Through teaching practice, students' reading ability has been significantly improved, and the effectiveness of task-based teaching strategy in English reading teaching has been verified. However, there are still some limitations in this study, such as small sample size and large differences in student backgrounds, which need to be improved in future studies. Future research could further explore the impact of different teaching strategies on students' reading ability, as well as the applicability of teaching strategies across different grades and student groups.
3.6.2 Case selection rationale
  Case selection justification is a necessary step according to the research objectives and the needs of the research design. This study aims to study the influence and improvement effect of task-based English reading teaching strategies for junior middle school students through teaching practice, so it is necessary to select appropriate cases for observation and analysis. The reasons for case selection mainly consider the following aspects.
Choosing representative cases can provide more reliable research results. There are great differences in the English reading ability of junior high school students, so it is necessary to select a group of students as the case study object to ensure the universality and reliability of the research results. In the selection of cases, students' English level, learning habits, learning ability and other factors should be fully considered to ensure that the case is representative.
The selection of typical cases can fully demonstrate the effects and advantages of task-based teaching strategies. This study aims to explore the impact of task-based teaching strategies on students' reading ability, so it is necessary to select students who have obvious problems in reading ability as case objects. In this way, we can better observe and analyze the effect of task-based teaching strategies in solving students' reading difficulties, and further verify the effect of task-based teaching strategies on improving students' reading ability.
The selection of operable cases can provide powerful practical basis and experience summary. Task-based teaching strategy is a new teaching mode, and its implementation process and effect may be challenging for teachers. Therefore, the selection of operable cases can help teachers better understand and master the implementation points and skills of task-based teaching strategies, so as to improve the teaching effect. At the same time, by summarizing and analyzing the lessons and enlightenment in the process of practice, it can provide useful guidance and suggestions for other teachers when implementing task-based teaching strategies.
Selecting appropriate cases for teaching practice observation and analysis is a very important step in this study. Through the selection of representative, typical and operable cases, the research objectives can be better achieved and feasible task-based teaching strategy guidance methods can be provided. At the same time, case selection also provides a powerful reference for teachers' teaching practice.
3.6.3 Case evaluation criteria
Case evaluation criteria is an index system to measure the effectiveness of teaching practice cases and the degree of achievement of goals. This study will conduct case evaluation according to the following aspects.
Case background introduction is the basis of case evaluation. Through the introduction of the background of the case, we can understand the specific background of the teaching practice of the case, including the teaching environment, the characteristics of students and so on. The introduction of the case background can help the evaluator better understand the implementation conditions and background factors of the case.
The reason of case selection is the key to evaluate the validity of the case. This study will evaluate the task-based English reading teaching strategies of junior middle school students by selecting representative and typical cases. The reasons for case selection should be clear and clear, which can accurately reflect the importance and significance of the case for the research of task-based teaching strategy teaching practice.
Case evaluation criteria also include the evaluation of the process and effect of case practice. For the evaluation of the practice process, this study will observe, record and analyze the specific situation in the teaching implementation process, including the use of teaching strategies, the organization of teaching activities and the role of teachers. As for the evaluation of practical effect, this study will evaluate the effectiveness and improvement effect of teaching practice by comparing the improvement of students' reading ability before and after teaching practice.
Case evaluation also needs to consider the effectiveness and operability of teaching strategies. This study will evaluate the implementation of task-based teaching strategies in practice, including the operability of teaching strategies, teachers' acceptance and students' feedback. At the same time, the effect of task-based teaching strategies on improving students' reading ability, including the improvement of reading difficulty, the improvement of reading speed and the growth of reading comprehension ability, will be evaluated.
The case evaluation criteria of this study include case background introduction, case selection reasons, case practice process and effect evaluation, and teaching strategy effectiveness and operability evaluation. These evaluation criteria will help this study to conduct a comprehensive, objective and scientific evaluation of teaching practice cases, and provide reference and guidance for the implementation of task-based English reading teaching strategies in middle schools.
3.6.4 Case practice process
The case practice process is mainly divided into three stages, namely the preparation stage, the implementation stage and the summary stage.
In the preparation phase, the study first selected a representative junior high school as the research site, and selected an eighth grade class from the school as the research object. After that, this study defines the teaching objectives and applies task-based teaching strategies to English reading teaching in order to improve students' reading speed and reading comprehension. At the same time, this study also makes clear the research focus, focusing on the improvement of students' reading difficulties under the task-based teaching strategy.
In the implementation stage, according to the requirements of task-based teaching strategies, this study designed a series of task-based reading exercises for students. First of all, this study guides students to preview the article under the guidance of teachers to understand the topic and background knowledge of the article. Then, under the guidance of the teacher, the students carried out cooperative reading for many times in class. Through group cooperation, the students solved the problems and tasks in the article together, which improved the students' cooperation ability and problem-solving ability. In the process of cooperative reading in class, teachers also gave timely feedback and guidance to students to help them understand and master reading skills and strategies. Finally, after class, this study conducted individual tutoring for students, and gave answers and guidance for the difficulties encountered by students in the reading process.
In the summary stage, this study summarizes and evaluates the teaching practice. First of all, this study records and analyzes the teaching process in detail, and summarizes the difficulties encountered in teaching and solutions. Secondly, this study evaluates students' reading ability from three aspects: the improvement of reading difficulties, the improvement of reading speed and the growth of reading comprehension. Finally, this study evaluates and optimizes the teaching strategy, adjusts and optimizes the teaching strategy according to the students' actual situation and feedback, and puts forward suggestions and prospects for further improvement of teaching.
Through this case practice process, this study has concluded the effectiveness and feasibility of task-based English reading teaching strategies for junior middle school students, and provided specific guidance methods and ideas for English reading teaching in middle school. In future studies, this study will continue to explore and improve the application of task-based teaching strategies in English reading teaching in middle schools, and further optimize teaching strategies to improve students' reading ability.
3.6.5 Teaching effect observation
Teaching effect observation is an important part of this study. By observing and evaluating the improvement of students' reading ability, we can judge whether the task-based teaching strategy is effective in improving students' reading ability.
In teaching practice, through the selection of students' reading difficulties and the adjustment of teaching methods, students' reading difficulties have been significantly improved. In the past, students often encountered difficulties in understanding the meaning of words and sentences, but under the guidance of task-based teaching strategy, students can better understand the overall content of articles and improve the accuracy and fluency of reading. At the same time, the students' reading speed has also been improved to a certain extent, and they can complete the reading task faster. Especially in reading comprehension, the improvement of students is more obvious. They can answer questions by reading the information in the article, and are able to dig deep into the details of the article and present their own insights and opinions. These observations show that task-based teaching strategies have positive effects on the improvement of students' reading ability.
In the process of teaching effect observation, we also found some problems. First of all, students still have difficulties in understanding some new words and sentences in the process of reading, and they need to strengthen the study of vocabulary and grammar knowledge. Secondly, students' ability in the selection and application of reading strategies needs to be further strengthened. They need to learn to choose different reading strategies according to different types of reading materials, and be able to flexibly use these strategies to solve problems. In addition, there are still some deficiencies in the training of students in writing, so it is necessary to pay attention to cultivating their writing ability in teaching.
Based on the above observation results, we believe that the teaching effect can be improved by further optimizing the teaching strategy. First of all, the interpretation and understanding of new words and sentences can be increased to help students better grasp vocabulary and grammar knowledge. Secondly, in the teaching process, we should strengthen the explanation and demonstration of different types of reading strategies to improve students' ability to select and apply reading strategies. In addition, it can also increase the cultivation of writing ability, through the analysis and discussion of reading materials to guide students to carry out writing practice.
In general, the results of teaching effect observation show that task-based teaching strategy has a positive impact on the improvement of students' reading ability, but there are still some problems. By further optimizing the teaching strategy, the teaching effect can be further improved and students' reading ability and writing ability can be improved. In the future teaching, we will combine the results of teaching practice and teaching effect observation, and constantly improve and optimize the task-based teaching strategy, so as to provide better guidance methods for middle school students' English reading teaching.
3.7 Ethical consideration
  Permission has been given in writing by the school to undertake this research. I have agreed that the data will be anonymised and it will not be possible to identify individuals. In addition, the school name will not appear anywhere within the dissertation, thereby preserving anonymity. Individual respondents will be told in the questionnaire covering letter that their participation is optional.
4. Results
4.1 Data Analysis and Discussion of Test 
This part mainly analyzes the influence of TBLT on English reading speed, reading difficulties and reading comprehension ability by testing data, and studies whether TBLT really has a positive effect on these three points by comparing the data of Experimental Class and Control Class.
4.1.1 Analysis of TBLT on Reading Speed
This study aims to improve junior high school students' English reading ability through the practice of task-based teaching strategies. In the course of practice, the students' reading speed was assessed and the improvement of reading speed was observed.
We adopt task-based teaching strategy to stimulate students' reading interest and enthusiasm by setting specific tasks and goals. We chose some topics related to students' daily life, such as vacation plans, campus activities, etc., to help students understand and think about these topics in the reading.
We assessed the reading speed of the students. In the course of teaching practice, we use a timer to record the time spent by students to read some English articles and record it. By comparing students' reading speed before and after TBLT, we can objectively evaluate the influence of TBLT on students' reading speed.




Table 4-1 Statistics of the Reading Speed in Experimental Class (EC) and Control Class (CC) before the experiment
	
	EC
	CC

	Number of students in the class
	55 
	55 

	English learning time
	5 years
	5 years

	Average English score at the end of the first semester in seventh grade (120 points)
	65.3
	66.2

	Pre experiment reading speed test score
	47.5%
	 48.6%




Table 4-2 Statistics of the Reading Speed in Experimental Class (EC) and Control Class (CC)（%）
		 minute
class

	6
	9
	12
	15

	CC

	  18%

	  25%
	   27%
	  28%

	EC

	33%
	  38%
	   15%
	  14%


Table 4-2 shows the reading speed statistics for the experimental and control classes. The main purpose of this survey is to select an article from the students of the two classes and read it regularly. In the experiment class, the teacher asked some questions about the main content of the article before reading, and then ask the students to read the article with the questions; the students in the control class can read the text in the traditional way. Record and compare the number of students who read the full text in 6,9,12 and 15 minutes
   Through data sorting, it was found that 18% of the students in the control class could read the whole article within 5 minutes. 25% read it in nine minutes; 27% of the students read the entire story in 12 minutes and 28% in 15 minutes. Nearly 33% of the students in the experimental class were able to complete this article in 5 minutes, 38% in 9 minutes, 15% in 12 minutes, and only 14% in 15 minutes. Through data comparison, it is not difficult to see that compared with traditional reading methods, students' reading speed has been significantly improved after using TBLT。
Through practical observation and data statistics, we find that through the practice of task-based teaching strategy, students' reading speed has been significantly improved. After the TBLT, most of the students' reading speed increased to about 15 minutes or even less than 15 minutes. This shows that task-based teaching strategy has a certain positive impact on the improvement of students' reading speed.










 The contents of the interview about students' reading speed after teachers implement task-based English reading teaching
	



teachers' interview
	               Interview content

	
	Do you find that task-based reading teaching is of great help to improve students' English reading speed? If yes, why can task-based reading teaching effectively improve students' English reading speed

	
	What other difficulties have you encountered in improving students' English reading speed

	
	In order to improve the effectiveness of task-based teaching in the process of teaching junior high school students to improve their English reading speed, what other improvements do you want to make

	student’s interview
	Do you think task-based English reading teaching has a significant impact on improving your English reading speed

	
	If you think TBLT can improve your reading speed, why can TBLT improve your reading speed? If you think task-based reading teaching does not improve your English reading speed, what do you think are the factors contributing to this result?
	

	
	What aspects do you think teachers need to improve their task-based English reading teaching?


 From the interview results of the teacher, it is understood that English teaching hours are usually quite tense, and it is difficult to find time to train students' English reading speed in order to teach knowledge points. The insufficient amount of English extracurricular reading by students is the reason for their slow reading speed. Moreover, poor reading habits and a lack of certain reading skills are also the reasons for slow reading speed. In order to improve students' English reading speed, teachers hope to allocate more class hours to English in task-based English reading teaching. This way, teachers can have more time to attend task-based English extensive reading classes, expand students' vocabulary, increase their knowledge reserves, deeply experience multiculturalism, and improve students' thinking speed. Teachers can also assign certain English reading practice questions after class, and set a specific answer time.
According to interviews with students, the reason for their slow reading speed is due to their insufficient vocabulary, lack of understanding of grammatical structures, lack of background knowledge, and lack of English reading practice. Especially during exams, when one is nervous, it can lead to blank brain and slower English reading speed. Students hope that teachers can expand their extracurricular vocabulary and provide time limited English reading exams in the classroom when implementing task-based teaching. After the exam, students hope that the teacher can analyze the reading skills of different types of articles in English reading. And we hope that teachers can pay more attention to students' needs in task-based English reading teaching, as different students have different English reading speed barriers.
Based on the student’s interview and teachers' interview records, The improvement of students' reading speed by the practice of task-based teaching strategy can be attributed to the following reasons. First of all, task-based teaching strategies focus on cultivating students' independent reading ability. By giving students specific tasks and goals, task-based teaching strategies stimulate students' initiative and enthusiasm, so that they can read more intensively and efficiently. Secondly, through the task-based teaching strategy, students need to quickly obtain the required information according to the requirements of the task when reading, which encourages them to speed up the reading process and improve the time saving and accuracy. Finally, task-based teaching strategies focus on cultivating students' ability of thinking and analysis, and require students to think and understand articles in the process of reading, which also encourages students to pay more attention to the balance between speed and understanding in the process of reading, thus improving the efficiency and speed of reading.
We evaluated the improvement of students' reading speed. Under the task-based teaching strategy, students improve their reading speed by solving tasks. In the past, students often pursued accurate understanding of words when reading English texts, resulting in slower reading speeds. Through the practice of task-based teaching strategies, students gradually learn to quickly capture key information during the reading process and improve their reading speed.
4.1.2 Data analysis of the improvement of reading difficulties
The purpose of this study is to explore the improvement of task-based teaching strategies on junior middle school students' English reading difficulties. The following data chart is obtained by collecting 55 questionnaires about difficulties encountered in English reading from eighth grade students in a Guangdong junior middle schools .in Experimental Class. Students could have multiple choices.

Figure 4-3 Comparison between Pre-questionnaire and Post-questionnaire of factors affecting students' English reading difficulties in Experimental Class (EC) (%)



Figure4-4 shows the Comparison between Pre-questionnaire and Post-questionnaire of factors affecting students' English reading difficulties in Experimental Class
Through teaching practice and recording relevant data, we assessed students' performance in reading difficulties. In Figure 4-4, we find that 78% of students have some difficulty in memorizing words. First of all, in terms of word memory, students generally encounter the problem of insufficient vocabulary. As students' memory of vocabulary is not firm, they often encounter new words in reading, which leads to comprehension disorders. In addition, some students lack effective methods and strategies when memorizing words, leading to poor memory effect, 68.3% of students believe that their weak basic knowledge of grammar leads to reading difficulties, 40.4% of students have difficulties in extracting key information in English reading. 71.7% of the students have difficulty in grasping the structure of the text, and the important information in the text is not accurate, which makes them unable to fully understand the main idea and key details of the article. In addition, 54.2% of the students also have difficulties in reasoning and inference, and lack an accurate grasp of the logical relations and inference ideas in the article. The number of people who are difficult to understand the article correctly due to background knowledge accounts for 42.3%. To solve these reading difficulties, we adopt task-based teaching strategy to carry out teaching practice. In the teaching process, we design various forms of tasks to help students overcome reading difficulties. For example, we guide students through the task of analyzing article structure, extracting key information, and undertaking topic generalization and detail understanding. In addition, we also help students memorize and review words effectively and improve their vocabulary through word memorization tasks. We also teach students some skills and methods for memorizing words, such as using association and memory paths. In the case of complex grammatical structures, this study helps students master grammar rules through demonstration and exercises. Finally, students' reading difficulties in these aspects have been greatly reduced, and their problems in word memory have been reduced to 32.1%. Due to the weak grammar foundation, the number of people with reading difficulties decreased to 38.3%, the number of people with information extraction difficulties decreased to 20.4%, the number of people with reasoning difficulties decreased to 14.2%, the number of people with reading difficulties caused by lack of background knowledge decreased to 23.5%, and the number of people with difficulty in grasping text structure decreased to 31.7%.
Through teaching practice, we observe that students have made some improvement in reading difficulties. In terms of reading comprehension, they are able to better understand the structure and logical relations of the text. Students are also better able to grasp the main ideas and points of the full text when dealing with long essays. In terms of word memory, students' vocabulary has been improved to a certain extent, and they can use memory methods and strategies to memorize and review words.
In general, through the practice of task-based teaching strategy, we have successfully improved students' performance in reading difficulties. Task-based teaching strategy has a positive impact on junior middle school students' English reading ability. However, we also recognize that there is still room for improvement in teaching strategies. Based on this, we need to further evaluate the teaching effect, and adjust and optimize the teaching strategy according to the evaluation results, so as to further improve students' reading ability. In addition, we also need more research to explore other possible teaching strategies and methods to improve students' English reading ability.





Figure 4-4 Comparison between Pre-questionnaire and Post-questionnaire of difficult reading test questions in Experimental Class (EC) (%)

This questionnaire is to investigate the types of difficult questions encountered by students in the reading test before and after the experiment. Students could have multiple choices. According to the  Figure 4-5, the survey results show that before the experiment, 69.1% of people think that the reasoning questions are difficult, and the number of students who think that the main intellectual questions are difficult drops to 38% from 65.4% before. The number of students who said they had difficulty answering questions dropped from 62.7% to 45%, and the number of students who had difficulty grasping detailed questions dropped from 38.2% to 13%.
In the process of teaching implementation, this study has found some teaching difficulties and adopted corresponding solutions. First of all, the difficulty that junior high school students often encounter in task-based teaching is the understanding and execution of tasks. Because task-based teaching focuses on cultivating students' comprehensive application ability and problem-solving ability, the design and requirements of tasks are relatively complex, and students may feel confused and at a loss during the execution of tasks. In order to solve this difficulty, this study has made efforts in the design and explanation of the task. Through detailed task breakdown and step-by-step guidance, teachers help students understand the objectives and requirements of the task, and clarify the steps and operations of the task, so that students can better understand and perform the task.
In addition, junior high school students will also face problems such as insufficient vocabulary and incomplete knowledge system in task-based teaching. Due to the relatively limited English learning time, students' vocabulary and knowledge reserve are relatively insufficient, and it is difficult to accurately understand and perform tasks in task-based teaching. In view of this difficulty, this study focuses on language input and the provision of learning resources in the teaching process. Through multimedia teaching and the selection of reading materials, teachers help students increase their vocabulary and knowledge reserve. At the same time, teachers also help students consolidate their language foundation and improve their language application ability through word learning and grammar exercises.




4.1.3 Data analysis of the improvement of reading comprehension
Table 4-5 Comparative statistical analysis of English Reading Comprehension Ability between the Experimental Class (EC) and the Control Class (CC)  before the experiment
	
	Highest reading score
	Lowest reading score
	Scoring rate


	EC
	       43
	     9
	   43.7%

	CC
	       44
	     11
	   44.1%


	



Table 4-6 Comparative statistical analysis table of English reading comprehension ability between Experimental Class (EC) and Control Class (CC) after experiment
	
	Highest reading score
	Lowest reading score
	Scoring rate


	EC
	       47
	     12
	  68.3%

	CC
	       45
	     15
	  52.5%


The two tables shows the test results of students' reading comprehension before and after the task-based reading teaching experiment in the experimental class and the control class.
 After a semester of experiments, the author conducted a test on the changes in English reading of the experimental class and the control class, with a full score of 50, and then compared the test results of the two classes before the experiment to evaluate the experimental effect. The experimental results are as follows:
As can be seen from Table 4-6, the score rates of the experimental class and the control class in the English reading comprehension test before the experiment are not much different, 43.7% and 44.1% respectively. In terms of average scores, the scores of the students in the two classes are relatively close. At the same time, there is a difference of 1 point in the highest reading score and 2 points in the lowest reading score between the two classes, which indicates that there is no significant difference in the reading ability level of the two classes, and the comparability is strong.
Through the comparison of the reading test questions, it is found that the difficulty of the post-test questions is slightly higher than that of the pre-test questions. According to the data in Table 4-7, the score rate of the experimental class in post-test reading comprehension was 68.3%, while that of the control class was 62.5%. The experimental class was 15.8% higher than the control class, there was a significant gap. By comparing the data in Table 4-6, 4-7, we can see that the improvement of English reading test scores of the experimental class is significantly higher than that of the control class. It can be seen that task-based teaching has certain advantages in improving students' reading comprehension ability compared with traditional teaching mode.
The purpose of this study is to study the task-based English reading teaching strategies of junior middle school students through teaching practice, and explore the influence of task-based teaching strategies on students' reading ability and the improvement effect. After the implementation of the teaching practice, we conducted an assessment of students' reading comprehension ability. The following are the results of the assessment.
On the one hand, we evaluated the improvement of students' reading comprehension. Through teaching practice, we find that students' reading comprehension ability has been significantly improved under task-based teaching strategy. In the previous teaching process, students often do not understand the key information in English text thoroughly, which leads to difficulties in reading comprehension. However, through the guidance of task-based teaching strategies, students are required to find key information according to task needs to solve problems. After a period of practice, students have made obvious progress in reading comprehension.
 On the other hand, we assessed the growth of students' reading comprehension. Through practice, we find that students' reading comprehension ability has been increased in the long run under task-based teaching strategy. In the past teaching, students were often confused in reading comprehension and could not accurately understand the meaning of articles. However, under the guidance of task-based teaching strategies, students gradually develop the ability of in-depth understanding of English texts in the process of task solving. With the advancement of teaching practice, students' reading comprehension ability has been growing and has made obvious progress.
By studying the task-based English reading teaching strategies of junior middle school students through teaching practice, we find that the task-based teaching strategies have a significant impact on students' reading ability. Under the guidance of task-based teaching strategy, students' reading comprehension ability has been significantly improved, and reading speed has also been significantly improved, and this improvement is sustained. Therefore, task-based teaching strategy has important application value in middle school English reading teaching and can provide teachers with effective teaching guidance methods.



















4.2 Data analysis of teaching strategy effect
Table 4-7 Comparison between Pre-questionnaire and Post-questionnaire of reading in Experimental Class (EC) (%)
	Questions
Order
	A.(Totally
Disagree)


	B.( Disagree)

	C.(Uncertain)

	D.( Agree)

	E.(Totally Agree)


	
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post

	1
	20
	15
	32.7
	26.3
	7.4
	5.2
	27.2
	35.5
	12.7
	18

	2
	 20
	13
	29.1
	20.7
	18.2
	10.9
	14.5
	19.8
	18.2
	35.6

	3
	32.7
	24.6
	21.8
	17.4
	14.5
	8.5
	16.4
	26.3
	14.6
	23.2

	4
	23.6
	7.5
	32.7
	22.8
	12.7
	5.3
	20
	33.9
	11
	30.5

	5
	33.4
	20.6
	23.1
	13.5
	13.6
	4.9
	14.6
	29.6
	15.3
	31.4

	6
	32.4
	12.3
	11.3
	9.6
	12.3
	12
	20.3
	42.4
	10.5
	23.7

	7
	29.4
	21.6
	27.3
	18.7
	5.3
	3.7
	20.9
	30.8
	17.1
	25.2

	8
	33
	12.6
	28.4
	9.5
	7.1
	6
	20
	36.5
	11.5
	35.4

	9
	18
	9.3
	37.9
	31.5
	15.8
	7
	16.3
	28.7
	12
	23.5

	10
	26
	15.7
	34.8
	22.7
	18.5
	6.5
	13.4
	33.5
	7.3
	21.6

	11
	24.9
	12.6
	39.4
	21.6
	10
	4.9
	13.8
	28.6
	11.9
	32.3

	12
	25.7
	15.7
	32.6
	19.6
	23
	11.5
	10.2
	29.6
	8.5
	23.6

	13
	29.7
	17.5
	15.8
	8.3
	22.1
	13.7
	18.5
	38.5
	13.9
	22

	14
	11.1
	33.6
	14.7
	43.5
	23
	7.3
	31.4
	9.8
	19.8
	5.8

	15
	27.2
	12
	32.5
	30.4
	21.5
	3.7
	11.3
	28.3
	7.5
	25.6



Questions 1 is about student’s interest in English? Do you think English reading is interesting? According to table 4-2, 39.9% of students think English reading is interesting, but 52.7% do not think English reading is interesting. the number of students who like English reading increases from 39.9%to 53.5% , indicating that more and more students like English reading through TBLT. The second question asks the students whether they have the habit of reading English articles often. The results indicate that 32.7% of students are willing to spend their time on reading English articles, but a large proportion of 49.1% students do not take the initiative to read English articles. It points out that the number of students who are willing to spend their spare time in English reading has increased from 32.7% to 55.4% through TBLT. Question three is about whether students have confidence in the English reading test. According to the results, 54.5%of the students are not confident in the reading test, and only 31% of the students are confident in the English reading test. The number of students’ agreement increases from31% to 49.5%, indicating that students are more and more confident in English reading through TBLT. The fourth question is whether students take an active part in English reading classes. 31% of students actively participate in class, while 56.3% were not interested in English reading classes. The number of students who take an active part in English reading class has grown from 31% to 64.4%. The fifth question is about whether student’s English reading speed is relatively fast. The survey results show that 29.9% of students are confident in their reading speed, while most students still think their English reading speed is not fast enough. The number of students who said their reading speed had improved increased from 29.9% to 60%. After the implementation of task-based teaching strategy, students' reading speed has been significantly improved. They are able to read English articles more fluently and complete reading tasks in a limited time. The sixth question is that I don't think English reading is difficult. As can be seen from the table, 30.8% of students think English reading is relatively easy, while the majority of students think English reading is difficult. After task-based teaching, the number of students who think that reading has become easier has increased from 30.8% to 66.1%. The seventh question is whether they can understand the meaning of the article when they read an English article. The results showed that a large number of students expressed that they could not understand the meaning of the English text well, and only a few students felt that they could understand it. Statistics show that more students think that after learning English reading through TBLT, the comprehension of articles is improved
The eighth question is whether they like the current way English teachers teach reading. Surprisingly, more than half of the students don't like the way teachers now teach reading, and only 31.5% accepted it. It indicates that 54.9% of the students are prefer to TBLT and like to use TBLT in English reading teaching.The ninth question is whether they often search for unfamiliar words in their reading. The results showed that half of the students could not look up words they did not know, and only 28.3% had the habit of looking them up in the dictionary. The number of students who learn to find unfamiliar words and increases from 28.3% to 52.2% after TBLT. The tenth question asks students whether they are willing to cooperate with other students in English reading class.  Almost 60.8% of the students were unwilling to cooperate actively with other students in English reading class, but after the implementation of task-based English reading teaching, the number of students willing to cooperate actively with other students increased from 20.7% to 55.1%. The eleventh question is asks whether they have a strong ability of independent learning in English reading class. The data show that 64.3% of the students do not think they have strong independent learning ability, but after passing the task-based class, the students think their strong independent learning ability of English reading has increased from 25.7% at the beginning to 60.9% later. The twelfth question asks if they often summarize an article after reading it. The table shows that more than half of the students could not summarize the general idea of the English passage after reading the English passage, while 53.2 % students learned to summarize the general idea of the English passage after task-based teaching. The thirteen question asks whether the students have a high reading accuracy in the English test. Before task-based teaching, only 32.4% students thought that their English reading accuracy was high, but after task-based teaching, this number rose to 60.5% . The fourteenth question asks the students whether the English reading material can attract them and make them continue to read. Before TBLT, only 14.7% students thought that the English reading materials they learned were interesting enough to attract them to continue reading, while after TBLT, the ratio jumped to 77.1%. TBLT made students more interested in English reading materials. Question fifteen asks students whether they can pay attention in each English reading class. As can be seen from the table, almost 60 % students do not pay attention in English reading class. After the implementation of task-based reading teaching, the number of students who pay attention in class changes from 18.8% to 53.9%.
 Through the implementation of task-based English reading teaching strategies, this study observed that the teaching difficulties of junior high school students in task-based teaching have been alleviated, and students have shown better ability and level in task execution and language use. However, it is still necessary to further explore and improve the teaching strategy in the implementation process to improve the teaching effect. By referring to the task-based teaching experience of other disciplines and combining with the actual situation of students, more feasible tasks are designed according to different course contents and teaching objectives, so as to further stimulate students' learning interest and enthusiasm. In addition, it is also necessary to introduce evaluation and feedback mechanism to understand students' learning situation and difficulties in time, and provide targeted help and support to achieve better teaching results.
Junior high school students still have some problems in task-based teaching, such as unwillingness to cooperate and weak consciousness of independent learning. Due to the traditional teaching mode, students are accustomed to passively receiving knowledge and lack the ability of active participation and cooperative learning. Therefore, in task-based teaching, they have conflicting and confused attitudes towards cooperation with others and independent learning. In order to solve this difficulty, this study provides a variety of cooperative learning and autonomous learning opportunities in teaching practice. Teachers guide students to discuss, communicate and cooperate with each other in group cooperation, and cultivate students' cooperation consciousness and cooperation skills. In order to enhance students' autonomous learning ability, teachers designed personalized autonomous learning tasks to guide students to actively seek answers and solve problems.
 In the research practice, this study adopts task-based teaching strategy to implement junior high school students' English reading teaching. In the process of teaching implementation, firstly, according to the characteristics of teaching content, task-based reading material suitable for students' level are selected. Then, before the teaching begins, the task objectives are explained and clarified in detail to ensure that students understand and clearly grasp the requirements of the reading task. Then, through the form of group cooperative learning, let students work together to complete the reading task, cultivate their cooperation and communication skills. In the process of group cooperation, students can help each other, exchange ideas and solve problems together. Teachers act as mentors, pay attention to the learning process of students, and give timely guidance and feedback.
In the teaching process, teachers also pay attention to students' reading difficulties, and conduct individual counseling for different students. For some students with more difficult reading, teachers will provide more guidance and guiding questions to help them understand the content of the article. At the same time, for students with slow reading speed, teachers will conduct speed reading training in class to improve their reading speed and fluency. In teaching, teachers also arrange discussion sessions after reading tasks to strengthen students' understanding and application of reading content, and timely evaluate and give feedback on students' answers.
Through teaching practice, this study has observed some remarkable teaching effects. First of all, students' reading difficulties have been significantly improved, and they have a deeper understanding of vocabulary, sentence structure and other aspects. Secondly, the reading speed of students has been improved, they can understand the content of the article more quickly. Finally, students' reading comprehension ability has also increased, they can understand and interpret the meaning of the article more accurately, and can extract useful information from it.
In teaching practice, the application of task-based teaching strategy plays an active role in promoting students' reading ability. Task-based teaching strategies can help students actively participate in learning and stimulate their learning interest and enthusiasm. Through task-based teaching, students can continuously improve their reading ability in reading practice, and improve their confidence and interest in English reading.
The results of teaching practice show that task-based teaching strategy has a good effect on junior middle school students' English reading teaching. However, some deficiencies in the teaching process should also be noted. For example, some students have insufficient personal initiative in cooperative learning, which leads to unsatisfactory group cooperation results. In addition, teachers should pay more attention to guide students to draw inferences from one another and apply their reading ability to real life.
   Based on the above findings, this study further evaluates and optimizes teaching strategies. Firstly, through teaching effect assessment, students' learning situation and practical application ability are analyzed to determine the effectiveness of teaching strategies. Secondly, in the adjustment of teaching strategies, to solve the problem of students' lack of personal initiative in cooperative learning, group discussion should be added, and more challenging reading tasks should be provided to stimulate students' learning motivation and enthusiasm. Finally, it is hoped that the practice of this study will provide some useful reference and experience for the future task-based English reading teaching in middle schools.
4.2 Problem exposure and countermeasures
Through the observation and analysis of the case practice process, we find that there are some problems and corresponding countermeasures. First of all, students still have some difficulties in reading, such as inaccurate vocabulary understanding and difficulty in understanding sentence structure. In order to solve these problems, we should strengthen vocabulary teaching, help students master the basic vocabulary, and help students understand the true meaning of words by providing contextual and situational learning methods. In addition, we can also guide students to analyze sentence structure and understand the role of each sentence component to improve their understanding of sentence structure.
On the other hand, the improvement of students' reading speed also needs some countermeasures to help them better adapt to task-based reading. We can improve students' reading speed and efficiency by actively cultivating their reading habits, such as planning their reading time and choosing suitable reading materials. In addition, students can improve their reading speed through reading training, such as reading comprehension exercises and speed reading training.
In addition, students' reading comprehension ability in the process of task-based reading also needs to be strengthened. To solve this problem, we can guide students to conduct task-based reading training to help them better understand and analyze text information. At the same time, through the analysis and explanation of reading comprehension questions, guide students to master the answering skills and problem-solving methods, improve their reading comprehension ability.
In general, in view of the exposed situation, we need to strengthen vocabulary teaching, cultivate reading habits, train reading speed and improve reading comprehension to help students overcome reading difficulties and improve their reading ability. The implementation of these strategies will provide guidance and support for students to solve the problem of English reading difficulties, and provide reference for further research on English reading teaching strategies in middle schools.
4.3 Teaching inspiration
   This study studies task-based English reading teaching strategies for junior middle school students through teaching practice, aiming to provide practical guidance for English reading teaching in middle school. In the teaching practice, we have found some important teaching enlightenment.
On the one hand, task-based teaching strategy has a remarkable effect on improving students' reading ability. Through the introduction of task-based teaching strategy, students' reading difficulties have been significantly improved, and their reading speed has also been improved. Especially in reading comprehension, students' performance has been significantly increased. Therefore, teachers can actively adopt task-based teaching strategies in English reading teaching to promote the development of students' reading ability.
On the other hand, in the process of applying task-based teaching strategies, teachers should pay attention to the selection of teaching strategies according to the actual situation of students. Task-based teaching strategies are diverse and flexible. Teachers should select appropriate task-based teaching strategies according to students' English level, interest, learning style and other factors. Only the individualized teaching according to the individual differences of students can better stimulate the students' learning interest and initiative. Therefore, in the application process of task-based teaching strategies, teachers should flexibly use different teaching strategies to meet students' learning needs.
At the same time, teachers should pay attention to students' feedback in the process of implementing task-based teaching and make appropriate teaching adjustments in time. Students' feedback is an important basis for teachers to understand the teaching effect. Teachers should pay close attention to students' understanding of teaching content and learning difficulties, and adjust and optimize teaching strategies according to students' feedback in time. Through continuous improvement of teaching methods and teaching processes, teachers can better improve students' reading ability.
In the future teaching practice, we need to further study the application effect of task-based teaching strategies in English reading teaching in middle schools, and explore more effective teaching methods and strategies. At the same time, we also need to pay attention to the influence of other factors on students' English reading ability, such as students' learning motivation and independent learning ability. Through further research, we hope to put forward more comprehensive and practical teaching strategies for middle school English reading, so as to provide students with better English learning environment and teaching guidance.
5. Discussion and Conclusion
5.1 Discussion 
5.1.1 Introduction
This study evaluates the effectiveness of task-based teaching strategies in the course of teaching practice. Through the assessment of students' reading ability, the purpose is to explore the improvement of task-based teaching strategies on students' reading ability and improve the effect. In the process of teaching implementation, this study records the difficulties and solutions of students' reading, and adjusts and optimizes them according to the teaching feedback.
This study assessed the difficulty of reading for students. In practice, students' reading difficulties mainly focus on large vocabulary, complex grammar structure and higher comprehension difficulty. Through teaching practice, this study uses different methods and techniques of task-based teaching strategies to help students overcome these difficulties. For example, in the case of a large vocabulary, this study uses vocabulary lists to help students memorize and understand the meaning of words; In the case of complex grammar structure, this study helps students to master grammar rules through demonstration and practice; In the case of higher difficulty in reading comprehension, this study helps students improve their comprehension by providing relevant articles and exercises.
In this study, the reading speed of students was assessed. After the implementation of task-based teaching strategy, students' reading speed has been significantly improved. Through the guidance and training of task-based teaching strategies, students gradually develop the ability to quickly acquire information and understand the content of articles. They are able to read English articles more fluently and complete reading tasks in a limited time.
This study evaluated students' reading comprehension ability. Through the implementation of task-based teaching strategy, students' reading comprehension ability has been significantly improved. They are able to better understand the overall structure and context of the article and grasp the theme and main points of the article. When reading comprehension questions, they are also able to more accurately understand the relationship between the question and the passage and give the correct answer.
This study evaluated the effect of task-based teaching strategies on English reading teaching in middle schools through teaching practice. By evaluating the improvement of students' reading ability, this study found that task-based teaching strategies can help students overcome reading difficulties, improve reading speed and reading comprehension. This provides a practical method for English reading teaching in middle school. But at the same time, it is also necessary to optimize the teaching strategy and put forward specific suggestions and prospects to further improve the effect of task-based teaching strategy in practical teaching.
5.1.2Respond to the Research Question
In general, through the practice of task-based teaching strategy, we have successfully improved students' performance in reading difficulties. Task-based teaching strategy has a positive impact on junior middle school students' English reading ability. However, we also recognize that there is still room for improvement in teaching strategies. Based on this, we need to further evaluate the teaching effect, and adjust and optimize the teaching strategy according to the evaluation results, so as to further improve students' reading ability. In addition, we also need more research to explore other possible teaching strategies and methods to improve students' English reading ability.
Through the practice of task-based teaching strategy, students' reading speed has been significantly improved. By stimulating students' interest and enthusiasm in reading and cultivating their independent reading ability and critical thinking ability, task-based teaching strategy can improve students' reading speed. However, task-based teaching strategy also faces some challenges in teaching practice, such as how to balance speed and understanding, and how to personalize teaching according to the difference of students' reading level. Therefore, in the future research, we can further explore these issues and provide more comprehensive and effective guidance methods for English reading teaching in middle schools
By studying the task-based English reading teaching strategies of junior middle school students through teaching practice, we find that the task-based teaching strategies have a significant impact on students' reading ability. Under the guidance of task-based teaching strategy, students' reading comprehension ability has been significantly improved, and reading speed has also been significantly improved, and this improvement is sustained. Therefore, task-based teaching strategy has important application value in middle school English reading teaching and can provide teachers with effective teaching guidance methods.
Teaching effect observation is an important part of this study. By observing and evaluating the improvement of students' reading ability, we can judge whether the task-based teaching strategy is effective in improving students' reading ability.
In teaching practice, through the selection of students' reading difficulties and the adjustment of teaching methods, students' reading difficulties have been significantly improved. In the past, students often encountered difficulties in understanding the meaning of words and sentences, but under the guidance of task-based teaching strategy, students can better understand the overall content of articles and improve the accuracy and fluency of reading. At the same time, the students' reading speed has also been improved to a certain extent, and they can complete the reading task faster. Especially in reading comprehension, the improvement of students is more obvious. They can answer questions by reading the information in the article, and are able to dig deep into the details of the article and present their own insights and opinions. These observations show that task-based teaching strategies have positive effects on the improvement of students' reading ability.
In the process of teaching effect observation, we also found some problems. First of all, students still have difficulties in understanding some new words and sentences in the process of reading, and they need to strengthen the study of vocabulary and grammar knowledge. Secondly, students' ability in the selection and application of reading strategies needs to be further strengthened. They need to learn to choose different reading strategies according to different types of reading materials, and be able to flexibly use these strategies to solve problems. In addition, there are still some deficiencies in the training of students in writing, so it is necessary to pay attention to cultivating their writing ability in teaching.
Based on the above observation results, we believe that the teaching effect can be improved by further optimizing the teaching strategy. First of all, the interpretation and understanding of new words and sentences can be increased to help students better grasp vocabulary and grammar knowledge. Secondly, in the teaching process, we should strengthen the explanation and demonstration of different types of reading strategies to improve students' ability to select and apply reading strategies. In addition, it can also increase the cultivation of writing ability, through the analysis and discussion of reading materials to guide students to carry out writing practice.
In general, the results of teaching effect observation show that task-based teaching strategy has a positive impact on the improvement of students' reading ability, but there are still some problems. By further optimizing the teaching strategy, the teaching effect can be further improved and students' reading ability and writing ability can be improved. In the future teaching, we will combine the results of teaching practice and teaching effect observation, and constantly improve and optimize the task-based teaching strategy, so as to provide better guidance methods for middle school students' English reading teaching.
5.1.3 Implications of the research
This study evaluated the effect of task-based teaching strategies on English reading teaching in middle schools through teaching practice. By evaluating the improvement of students' reading ability, this study found that task-based teaching strategies can help students overcome reading difficulties, improve reading speed and reading comprehension. This provides a practical method for English reading teaching in middle school. But at the same time, it is also necessary to optimize the teaching strategy and put forward specific suggestions and prospects to further improve the effect of task-based teaching strategy in practical teaching.
Some suggestions and prospects can be drawn from the teaching practice. First of all, this study proves that task-based teaching strategy has a significant effect on the improvement of middle school students' English reading ability through teaching practice. Therefore, it is suggested that teachers should actively apply task-based teaching strategies in middle school English reading teaching to promote the development of students' reading ability.
On the other hand, some deficiencies of teaching strategies have been found in the course of teaching practice, which need to be adjusted and optimized. For example, in the process of teaching implementation, some students still have resistance to the adoption of task-based teaching strategies, thinking that the tasks are too difficult or difficult to understand. Therefore, it is suggested that teachers should adjust teaching strategies appropriately according to the characteristics and needs of different students, and provide more support and guidance to enhance students' learning enthusiasm and interest.
In addition, teachers need to pay attention to students' emotional experience and feedback in the teaching process. Feedback from the teaching practice in this study shows that some students hold a positive attitude towards task-based teaching strategy, believing that this teaching method is conducive to cultivating their independent learning ability and problem-solving ability. However, there are also some students who oppose or do not adapt to the task-based teaching strategy. Therefore, teachers should adjust teaching strategies and methods according to students' feedback in time to meet students' learning needs and promote students' active participation and active learning.
Looking forward to the future research direction, the teaching practice of this research is mainly concentrated in the middle school stage, so the future research can be expanded to other grades, and the application effect of task-based teaching strategies in different grades can be compared and analyzed. In addition, we can further study the influence of TBLT on other language skills, such as listening, speaking and writing, so as to comprehensively explore the application value of TBLT in middle school English teaching.
In general, according to the teaching practice and analysis results of this study, it is suggested that teachers should actively use task-based teaching strategies in English reading teaching in middle schools to improve students' reading ability. At the same time, teachers need to pay attention to students' feedback and emotional experience, adjust teaching strategies timely, and promote students' active participation and active learning. Future research can be expanded in terms of grade level and language skills to more fully understand the application of task-based teaching strategies in middle school English teaching.
5.1.4Limitations of the research
This study studied the task-based English reading teaching strategies of junior middle school students through teaching practice, and explored the influence of task-based teaching strategies on students' reading ability and the improvement effect. However, there are still some aspects that need to be further improved and perfected.
First, in the process of teaching practice, this study records and analyzes the process of teaching implementation. However, due to the limitation of time and resources, only a few cases were selected for practice in this study. Future studies could further expand the sample size and add multiple study sites and subjects to improve the reliability and applicability of the findings.
Secondly, this study evaluated the improvement of students' reading ability, including the improvement of reading difficulties, the improvement of reading speed and the growth of reading comprehension. However, due to the limitation of the test time and the number of questions, this study could not group different students, and it could not conduct specific data analysis and statistics. Therefore, future research may consider adding data collection and testing elements to the practice in order to more fully assess the impact of task-based teaching strategies on different students.
Thirdly, the evaluation and optimization of teaching strategy is the important content of this study. Through the evaluation of teaching effect and the adjustment of teaching strategy, this study puts forward some suggestions and prospects to improve the implementation effect of teaching strategy. However, due to time and resource constraints, only a few teaching strategies were evaluated and adjusted in this study. Future research could further investigate the effects of various aspects of task-based teaching strategies and explore more effective teaching strategies.
Through case analysis, this study observed the process and effect of case practice, and summed up the case lessons and enlightenment. However, due to the limited number of cases, the case analysis in this study is limited to individual cases. Future studies can select more cases and conduct comparative studies on different cases to further verify the effectiveness and universality of task-based teaching strategies.
5.1.5 Future research 
1. Expand the scope of research: Future research can expand the scope of research, apply TBLT to the teaching of other subjects, and explore its impact on students' learning performance and learning interest. For example, in mathematics, science and other subjects, task-based teaching strategy is introduced to observe students' learning effect and ability improvement.
2. Personalized design of teaching strategies: Future research can further personalize the design of task-based teaching strategies, and tailor teaching plans and tasks according to the learning characteristics and needs of different students to meet the learning needs of each student. It can be considered to combine modern technological means, such as artificial intelligence, big data analysis and other technologies, to diagnose the learning style and ability of students, and design personalized teaching tasks for them according to the diagnosis results.
3. Online implementation of teaching strategies: Future research may explore the online implementation of task-based teaching strategies, and realize the goal of online guidance and assisted learning of task-based teaching strategies through network platforms or mobile applications and other technical means. The corresponding learning platform and application can be developed to provide rich task resources and learning environment, so that students can carry out task-based learning anytime and anywhere, and obtain real-time teaching feedback and guidance.
4. Research on the long-term effects of teaching strategies: Future studies may track the effects of task-based teaching strategies in long-term learning and explore their lasting impact on students' learning outcomes and attitudes. Through long-term experimental research or practical teaching practice, students' learning performance and sustainable development after using TBLT can be observed, and compared with traditional teaching methods, so as to evaluate the long-term effect of TBLT more comprehensively.
5. Teacher professional development and training: Future research may focus on the application of TBLT in teacher professional development and training, explore how to cultivate teachers' appropriate task design and implementation ability, improve their cognition and application level of TBLT, and promote the promotion and application of TBLT in the field of education.
The above are some prospects for future research directions in this study, hoping to further expand the research field of task-based teaching strategies, explore more effective teaching methods, and enhance students' learning effect and interest.
5.1.6 Summary
In this study, task-based English reading teaching strategies for junior middle school students are studied in practice and some research results have been achieved. However, further in-depth research is still needed to improve teaching practice and improve students' reading ability. Based on the research objectives, future research can further improve the research method design, expand the sample size and research scope, deepen the understanding and application of task-based teaching strategies, and provide better teaching guidance methods and strategies.
5.2 Conclusion
  This study studies task-based English reading teaching strategies for junior middle school students through teaching practice, aiming to explore the influence and improvement effect of this teaching strategy on students' reading ability, and provide practical guidance methods for English reading teaching in middle schools. The research method adopts empirical research design to evaluate teaching effectiveness by conducting teaching practice in specific research sites and objects and collecting relevant data for analysis. This study will clarify research questions, set research objectives, select research priorities, and conduct teaching practice through task-based teaching strategies. In the process of teaching practice, the teaching implementation process, teaching difficulties and solutions and teaching feedback will be recorded. In addition, students' improvement in reading ability will be assessed, including improvement in reading difficulty, improvement in reading speed, and growth in reading comprehension. At the same time, the teaching strategy will be evaluated, the teaching strategy will be adjusted, and relevant suggestions and prospects will be put forward. The research results will include the recording and analysis of teaching practice, the assessment of the improvement of students' reading ability, and the evaluation and optimization of teaching strategies. In addition, specific cases will be selected to observe the practice process and effect, and lessons and inspirations will be summarized, and future research directions will be proposed. Finally, by sorting out and summarizing the research results, the research is summarized and prospected to guide the future research work.
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Based on the research, analysis and comparison of published research results on task-based teaching and learning in junior middle school English reading at home and abroad, this paper comprehensively comprehended the concept definition and connotation of task-based teaching and learning in junior middle school English reading, and discussed and summarized which task-based teaching and learning styles of junior middle school English reading are suitable for junior middle school English reading classroom teaching. To summarize the theoretical basis of integrating task-based teaching and learning into junior high school English reading teaching, and take this as the basis and starting point of this study. 
2. Questionnaire survey method 
By designing a questionnaire and conducting a questionnaire survey among relevant teachers and students, the current situation of applying TBLT in junior high school English reading classroom teaching and teachers' views on integrating TBLT into junior high school English reading classroom teaching were understood, providing quantifiable objective data for this study. 
3 Interview Method 
Through interviews with relevant teachers and students, the changes brought about by the application of TBLT in junior middle school English reading classroom teaching are understood, and the effectiveness of its integration into junior middle school English reading teaching strategies is verified, which provides analyzable qualitative data for this study. 
4. Classroom observation method 
Through the observation of junior high school English reading teaching classroom that has been integrated into task-based teaching and learning, the effectiveness of its integration into junior high school English reading teaching strategy is verified, which provides analyzable qualitative data for this study. 
5 Case summary method 
This topic takes students in a junior high school as the experimental objects to carry out the practice of using task-based teaching in junior high school English reading classroom teaching. By summarizing and analyzing the specific situations in the experimental activities, the teaching design and methods and strategies conducive to junior high school English reading task-based teaching are sorted out.


	7
	
This study is made up of research questions, research subjects,
research instruments, research procedures, data collection and analysis.

(this box should expand as you type)

	
	Location of research activity
Identify all locations where research activity will take place.

	8
	
My research will be conducted in a middle school in Guangdong Province, China
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
The research I will conduct is in line with the ethical requirements of China and the UK


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	

	13
	A resilient Wales
	☐
	

	14
	A healthier Wales
	☐
	

	15
	A more equal Wales
	☐
	

	16
	A Wales of cohesive communities
	☐
	

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	

	18
	A globally responsible Wales
	☐
	

	19
	If YES to any of the above, please give details:

	
	


(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	
	☐

	2
	Use of interviews?
	
	☐

	3
	Use of focus groups?
	
	

	4
	Use of participant diaries? 
	
	

	5
	Use of video or audio recording?
	
	

	6
	Use of computer-generated log files?
	☐
	

	7
	Participant observation with their knowledge?
	
	

	8
	Participant observation without their knowledge?
	☐
	

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	

	12
	Investigation of participants involved in illegal activities?
	☐
	

	13
	Use of procedures that involve deception?
	☐
	

	14
	Administration of any substance, agent or placebo?
	☐
	

	15
	Working with live vertebrate animals?
	☐
	

	16
	Procedures that may have a negative impact on the environment?
	☐
	

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☐

	
	Details of any other primary data collection method:
I will collect my data through reflection diaries of participants, tests taken by research subjects and anonymous questionnaires and interviews


(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	

	3
	Vulnerable adults?
	☐
	

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	
	☐

	5
	Prisoners?
	☐
	

	6
	Young offenders?
	☐
	

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	

	8
	People engaged in illegal activities?
	☐
	

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☐

	
	Details of any other participant groups:

Middle school student

(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	

100
(this box should expand as you type)

	11
	Who will the participants be?

	
 Chinese junior high school student

(this box should expand as you type)

	12
	How will you identify the participants?
	
junior high student in school

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	
	☐
	☐

	15
	Will you obtain written consent for participation?
	
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
The adoption of this research may cause students and teachers to dislike the task-based teaching method of English reading and have no interest in this learning activity. For example, they may not cooperate with research, they may not want to continue their research, or they may be upset  or unhappy about the disclosure of research results
(this box should expand as you type)
	How you will mitigate the risk to participants:

All data will be combined into a comprehensive result, and all participants' information will be anonymous and confidential, I will have in-depth communication with the research objects involved in the research, pay attention to the inner feelings, face up to the problems in this research, and jointly look forward to the good results of the research, so as to better improve each of us. I think I will be respectful and emphatic, also ask them if they want to leave the room, and welcome them to leave the study at any time. I will give some material rewards to the students who are willing to actively participate, and patiently explain that the research results will be conducive to the improvement of students' academic performance, which will be of great benefit to their future life. In addition, I will ask the members of my research group in school for their opinions and suggestions, and invite a senior teacher to observe all my research. And help you out when necessary.                                                      (this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
If it is found that some teachers have weak teaching ability and some problems in their teaching methods through investigation and research on task-based English reading teaching methods, and I expose the research results and point out the problems in their teaching, the relationship between teachers and colleagues may be disharmonious, which will affect the daily communication and cooperation in teaching in the future (this box should expand as you type)
	How you will mitigate the risk to the investigator:

I will anonymize the detailed information of the participants in the research results, discuss and share the joy of the research results with my research subjects in a euphemistic way, try my best to obtain the consent of the other side before disclosing some data findings, and establish a good relationship by giving some material rewards to the teachers and colleagues participating in the research. And humbly ask them how I can better conduct this research.
(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

If my research data is too detailed, the truth may cause dissatisfaction of participants, but if excessive data protection is adopted, the school may be considered as not good enough academically.

(this box should expand as you type)
	How you will mitigate the risk to the University:


Therefore, I strongly emphasize group research rather than individual research by objective statement of facts.
(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

None of the above risks are involved


(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
1.Complete a questionnaire.
2.Allow us to observe and video/audio-record one lesson of xx subject.
3.Allow us to have access to your work ofxx subject.
4.Participate in an interview.The interview will be video/audio-recorded.>
I will give study participants informed consent before the study begins. You can withdraw from the study at any time. Withdrawal from the study will not have any negative impact on higher education. The study will involve the specific content of the purpose of the study and the details that need to be cooperated with, as well as the benefits of participating in the study and the risks that need attention



(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Your participation is voluntary and you can choose to stop at any time without negative consequences. You have the right to review the video/audio-recording and to erase the entire or parts of it. For the video recording with groups you will be outside the camera view or having the image blurred if you do not agree to be video- recorded. All information obtained will be kept strictly confidential and for research purpose only. [Explain how long will the data containing personal identifiers be kept after publication of first paper,and whether personal identifiers will be removed for long term retention of the research data. Please delete this paragraph if the data to be collected does not contain personal identifier.].
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
All of the obtained information will be securely stored in a locked cabinet at the researchers office and will be destroyed 1 to 5 years after publication of first paper of the study.


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	
	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
It is necessary to record the classroom performance of students after the implementation of TBLT. For the video recording with groups you will be outside the camera view or having the image blurred if you do not agree to be video- recorded. All information obtained will be kept strictly confidential and for research purpose only.

(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	

	6
	University computers?
	☐
	

	7
	Private company computers?
	☐
	

	8
	Home or other personal computers?
	
	

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	
	

	10
	“Cloud” storage or websites?
	☐
	

	11
	Other – specify:

	☐
	

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	All data involved will be stored anonymously

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	

	15
	Sharing of data with other organisations?
	☐
	

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	

	18
	Publication of data that might allow identification of individuals?
	☐
	

	19
	Use of data management system?
	☐
	

	20
	Data archiving?
	☐
	

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Thesis supervisor

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	

Author and supervisor of thesis research
(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
After the thesis research is completed,  data be archived and the data related to the paper must be synchronized with the cloud disk. One copy of the original data, and then two copies of the backup, do real-time backup

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
 My data will be stored in the UWTSD Research Data Repository. Because my research is completed under the guidance of the school, it is also the result of the school, and it can be permanently preserved in the school
(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	




SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Chen Yingying
	Date: August,2md,2023




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Dr Jessica Clapham
	Date: 15.9.23

	3
	Signature:
	
Dr Jessica Clapham
	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	
	I have read the guidance notes supplied before completing the form.

	
	I have completed ALL RELEVANT sections of the form in full.

	
	I confirm that the research activity has received approval in principle

	
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




        
                   Information Form

University of Wales Trinity Saint David

A Study on the Teaching Practice of Task-based Instructional Strategy in English Reading for Junior Middle School Students in China
 
I would like to invite you to participate in this research project which forms part of my Professional Master research. Before you decide whether you want to take part, it is important for you to understand why the research is being done and what your participation will involve. Please take the time to read the following information carefully and discuss it with others if you wish. Ask me if there is anything that is not clear or if you would like more information.
 
What is the purpose of the research?
Although there are various teaching theories, junior high school English reading teaching has not achieved great results. Students' reading ability is influenced by teaching concepts and teaching methods. Therefore, it cannot be effectively improved. With the wide application of English activity teaching method and task-based teaching method, English reading teaching has new teaching ideas and methods. Therefore, this study is based on activity teaching method and uses task-based teaching method to teach English reading. The purpose of this study is to explore the effects of task-based teaching on junior middle school English reading comprehension and reading interest.

Why have you been invited to take part in my research?
I am inviting Chinese junior high school English teachers who have more than three years of reading teaching experience to make some changes in their teaching methods in order to achieve better teaching results. I am also inviting students of teachers who are willing to experience this new task-based teaching method in their English reading classes. 

What will happen to you if you take part in?
To teachers who agreed to take part in my research, you have to sign a consent form.   Then all the teachers would have a discussion with me to list out the current problems in English intensive reading class related to students’ critical thinking abilities and reading comprehension scores.   After that, teachers would be given trainings to the new teaching approach and try to use that approach in the following semester.   The classroom teaching would be observed by me sometimes by me and notes would be taken down anonymously.   Teachers can communicate with me at any time during that semester when they have any questions about the approach or face any difficulty in carrying out the approach.   And teachers will be invited to have a meeting with me every three weeks to adjust some teaching strategies according to teachers’ feedback based on your daily practice.
To students who agreed to take part in my research, you have to sign a consent form, too.   Then you will be given an online questionnaire anonymously which is designed to find out the learning status in English intensive reading class and an online test to find out your critical thinking abilities and reading comprehension scores. In the following semester, you will experience the new teaching approach and will be trained to form a critical thinking habit.   Your performance in the class will be observed three times by me and will be noted down anonymously.   At the end of the semester, you will be asked to take another questionnaire and test to see your change and improvement.   After that, some of you would be invited to take a face-to-face interview with me in your university library to share your feedback towards the new teaching approach.   Your scores of reading comprehension part in the final examination of that semester and the previous semester would be collected anonymously.
 
 
Do I have to take part in?
Participation is entirely voluntary. Please note that, even you signed the consent form, you can withdraw from my research at any time. 

What are the possible benefits and risks of taking part?
There are no known risks of taking part.
Possible benefits to teachers:
Teachers may experience a different teaching approach and may trigger a more active classroom environment. The application of task-based language teaching based on the activity-based approach to English learning can effectively improve students’ English reading interest.
Possible benefits to students：
First of all, task-based teaching can make students more clear about class objectives. Secondly, in class, students use different forms of activities to read the content proficiently and make their reading situation more visualized. In this way, reading is no longer boring. Third, some sharing and discussion sessions allow students to generate their own ideas and bravely express them.

Data Storage, Retention, Destruction and Future Use
No data will be accessed by anyone other than me. Anonymity of the material will be protected by using anonymous participant ID numbers. Electronic files containing confidential data will be password-protected and deleted after data collection, and entries are complete.
 
What will happen to the results of the research?
We will provide you with a report of the main findings if you request it. The research results will also be used in my master's thesis. If the results of the survey indicate that the teaching method is effective, the report will be emailed to the director of Trinity Saint David at the University of Wales with recommendations for further application. 

Who should I contact for further information?
If you have any questions or require more information about this research, please contact me using the following contact details: my email address is 2211306@student.uwtsd.ac.uk.
                            Consent Form
University of Wales Trinity Saint David
A Study on the Teaching Practice of Task-based Instructional Strategy 
in English Reading for Junior Middle School Students in China

If you need any further information, you can contact my supervisor Dr. Jessica Clapham j.clapham@uwtsd.ac.uk
Thank you for considering taking part in this research. You will be given a copy of this Consent Form to keep and refer to at any time.
I confirm that I understand that by ticking each box I am consenting to this element of the research. I understand that it will be assumed that unticked boxes mean that I DO NOT consent to that part of the study. I understand that by not giving consent for any one element I may be deemed ineligible for the research.
1. I confirm that I have read and understand the information sheet for the above research. I have had the opportunity to consider the information and asked questions which have been answered satisfactorily.
 2. I understand that my participation is voluntary and that I am free to withdraw at any time without giving any reason. Furthermore, I understand that I will be able to withdraw my data up to one week after my interview.
 
3. I consent to the processing of my personal information for the purposes explained to me. I understand that such information will be handled in accordance with the terms of the UK GDPR2018.
 4. I understand that the confidentiality and anonymity will be maintained and it will not be possible to identify me in any publications.
 5. I agree that the researcher may access my academic records of English intensive reading course for the purpose of this research project.
 6. I agree that the researcher may use my unidentifiable data for further research.
 7. I understand that the information I have submitted will be published as a report and I can get a copy of it when I asked.
 8. I consent to my interview being audio recorded.




Yangle             August,1st,2023            Yangle   
Name of participant         Date                   Signature

Chen Yingying            August,1st,2023      Chen Yingying  
Name of researcher         Date                   Signature



Pre-questionnaire


English reading questionnaire for junior high school students Ⅰ


Dear students,
Hello! Thank you very much for participating in this questionnaire about junior high school English reading. The purpose of this survey is to understand people's interest in English reading and their views on English reading class, so as to improve the teaching methods of our teachers for English reading class and improve students' reading level. The questionnaire has a total of 15 multiple choice questions, you only need to make a choice based on your actual situation, and write capital letters before the serial number of the question. Please take your time to answer the questionnaire. The survey results are for research use only. Thank you for your cooperation and wish you a happy life!

Gender: ____________                                       Age:_____________


1. I think English reading class is lively and interesting.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

2. I have the habit of reading English often.

A. Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

3. I have confidence in the English reading test.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

4. I take an active part in English reading classes.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

5. My English reading speed is relatively fast.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

6. I don't think reading in English is difficult.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree



7. When I read English articles, I can understand the meaning of the articles.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

8. I often look up words I don't know in my reading.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

9. I often look up words I don't know in my reading.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

10. I am willing to cooperate with other students in English reading class.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

11. I am good at independent learning in English reading class.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

12. I often summarize an article after reading it.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

13. In the English test, my reading accuracy rate is relatively high.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

14. English reading materials attract me and make me read on.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

15. I can pay attention and listen carefully in every English reading class.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree




Thank you for your participation!
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Post-questionnaire


English reading questionnaire for junior high school students  Ⅱ


Dear students,
Hello! Thank you very much for participating in this questionnaire about junior high school English reading. The purpose of this survey is to understand people's interest in English reading and their views on English reading class, so as to improve the teaching methods of our teachers for English reading class and improve students' reading level. The questionnaire has a total of 15 multiple choice questions, you only need to make a choice based on your actual situation, and write capital letters before the serial number of the question. Please take your time to answer the questionnaire. The survey results are for research use only. Thank you for your cooperation and wish you a happy life!

Gender: ____________                                       Age:_____________


1. Through the task-based teaching method, I think English reading class is lively and interesting.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

2. Through the task-based teaching method, I have the habit of reading English often.

B. Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

3. Through the task-based teaching method, I have confidence in the English reading test.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

4. Through the task-based teaching method, I take an active part in English reading classes.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

5. Through the task-based teaching method, My English reading speed is relatively fast.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

6. Through the task-based teaching method, I don't think reading in English is difficult.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree



7. Through the task-based teaching method, when I read English articles, I can understand the meaning of the articles.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

8. Through the task-based teaching method, I often look up words I don't know in my reading.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

9. Through the task-based teaching method, I often look up words I don't know in my reading.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

10. I am willing to cooperate with other students in English reading class.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

11. I am good at independent learning in English reading class.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

12. I often summarize an article after reading it.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

13. In the English test, my reading accuracy rate is relatively high.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

14. English reading materials attract me and make me read on.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree

15. I can pay attention and listen carefully in every English reading class.

A.Totally Disagree     B. Disagree   C. Uncertain    D. Agree    E Totally agree




Thank you for your participation!


Teacher’s interview
   

1. Do you find that task-based reading teaching is of great help to improve students' English reading speed? If yes, why can task-based reading teaching effectively improve students' English reading speed?
 
Teacher A: Yes, I think task-based English reading teaching can greatly promote students' English reading speed.After the guidance before reading, bedding, stimulating interest, reading is mainly to guide students to use different reading skills to carry out effective reading. The commonly used reading skills in junior high school include Skimming, Scanning, Intensive reading, and Further reading. Long-term practice like this can effectively promote students' English reading speed.

Teacher B: In the classroom teaching of task-based English reading class, if the teacher can think positively, the task of each English class should be determined based on the actual learning of students, based on specific learning objectives and the growth point of language knowledge ability, and designed a variety of targeted, operational and task-based language activity tasks to provide audio-visual multimedia materials. Let students read within a limited time, through independent participation, active cooperation, successful experience, to improve their ability to discover and solve problems. In this way, students are no longer passive recipients in the classroom, they are driven by the task, have the choice to obtain information, they are the subject of communication, in the process of completing the task to transfer and exchange information with each other, give full play to their language communication ability. They have free space to play. Their different language abilities, different information intake and different knowledge structure can produce different task results, reflect individual differences, give full play to the main role of task-based teaching in reading class, and effectively improve students' English reading speed.


















2. What other difficulties have you encountered in improving students' English reading speed

Teacher A: I think it is the choice of English reading materials. It is difficult to choose reading materials suitable for the level and actual situation of most students, because only by choosing appropriate reading materials can students improve their interest in reading and learning and enhance their concentration. In addition, the class time is limited, can not provide time for students to practice, and the operation procedure is a little complicated.

Teacher B: In my opinion, in terms of task goal design, task content design, and organizing students to complete tasks, some students actually do not respond in class or do not participate in cooperative learning.


3. In order to improve the effectiveness of task-based teaching in the process of teaching junior high school students to improve their English reading speed, what other improvements do you want to make?

Teacher A: Teachers should find the breakthrough point of task reading and summarize the skills according to their teaching experience and English knowledge. In teaching, teachers should help students understand the general idea, thoughts and emotions of the articles, so that students can accumulate more knowledge of language and culture [1]. Teachers should ask students to be task-oriented and find clues and keywords according to the requirements in the topic. Secondly, in order to enable students to better grasp the general theme of the article, teachers should guide students to browse the general content in the article and circle the knowledge points and keywords in a limited time to lay a foundation for students' further understanding. Finally, students need to clarify the structure of the article, find the corresponding part of the article according to the task and title, and find the breakthrough point of reading through the understanding of key words. Teachers should cultivate students' understanding and generalization ability, and help students to understand the article deeply.

Teacher B: Teachers should carry out diversified reading teaching. In the process of diversified reading and thinking, students can reflect on and sort out the information generated by combining the key information in the text and the topic comparison. This can stimulate students' creative ability and thinking ability, and cultivate students' innovative spirit. Teachers should guide students to put forward personal suggestions and ideas, and raise inner questions through expression. Using diversified learning modes to stimulate students' innovative thinking is very important for the improvement of students' learning and ability.









Student’s interview



1. Do you think task-based English reading teaching has a significant impact on improving your English reading speed

Student A: Yes, after the implementation of this teaching method, I think it not only greatly improve my reading speed, but also improve their reading comprehension ability. This is a very practical teaching method, and I think this method should be further promoted and further studied.

Student B: TBLT is indeed effective in improving students' reading speed. In the past, I may feel that reading class is boring and I do not want to listen to reading class. However, TBLT enables me to master reading skills through task decomposition, which will increase my self-confidence in reading. I read with more specific questions, so that my reading speed has been greatly improved.


2. If you think TBLT can improve your reading speed, why can TBLT improve your reading speed? If you think task-based reading teaching does not improve your English reading speed, what do you think are the factors contributing to this result?

Student A: I think it is probably because I like task-based reading teaching and discussing problems with classmates that I have unconsciously mastered reading skills and improved my English speed.

Student B: In my opinion, in the task-based English reading class, the teacher often sets a limited time for us to find the answer to the question, so my reading speed is imperceptitiously improved. Moreover, I like this kind of class, so I am more careful and focused in class, which is more efficient in listening to the class.

3. What aspects do you think teachers need to improve their task-based English reading teaching?

Student A:I think the teacher can listen to the feedback of the students, after all, everyone's English weaknesses are different, some people are weak in vocabulary, some people are weak in grammar, some people are weak in reasoning and judgment, the teacher can help us solve these problems after class, so that we can follow the teacher's teaching speed.

Student B:In my opinion, teachers can expand their knowledge of the background of English countries, so that the reading class will be more interesting. Teachers can also hold task-based reading teaching group competitions, which can improve our enthusiasm.

  English reading speed test in Experimental Class (EC) and Control Class (CC)

       (A)

        Do your socks create joy? How about your old textbooks?
These are the kinds of questions I've been wondering about since I first read The Life
Changing Magic of Tidying Up(《怦然心动的人生整理法则》) by Japanese organization expert Marie Kondo. 
As people who have followed her program on tidying know, Kondo suggests we ask ourselves the simple question, "Does this create joy?”
It's these four words that lead to a series of reflections(反思) on everyday things, and could even teach us a lesson about who we are. 
You start by creating a pile of things in your home. This could be your clothes, old CDs,
photographs or anything else you think you should"let go"of.
You lift one object from the pile and hold it in your hands and ask yourself whether it creates joy. Unbelievably(难以置信地), the answer will most likely always be no. This method makes us have enough courage to let go of the past. 
Giving two-thirds of my things to various charities--Kondo says that gifting friends and family with our unwanted things is unfair and actually prevents us from moving on--meant more to me than just a tidier home.
My goal was to let go of bad memories from my past and focus on making some new, better ones.
I'm still working on achieving those goals, but in some ways I'm already there. By reflecting on all the objects I had spent years with, I rediscovered something I had long forgotten: the belief that I am already a whole person.








What did I learn from The Life-Changing Magic of Tidying Up?
What does the author of the book suggest we do when tidying?
What did I do according to the book ?


She suggests we ask ourselves the  46    question. “Does this create joy?” and let go of the things that we don’t think create joy.
My  50  was to let go of bad memories from my past and focus on making some new and    51   ones.



I followed the book and found I actually didn’t need most of my things. I followed my heart to    52     those unwanted things to various charities.

This method  47   a series of reflections on everyday things, and could even teach us a lesson about    48    . It    49   us to let go of the past.



I gained more than a   53     home.



During the process, I realize that in some ways, I have already    54     my goals and I believe that I am already a    55   person.



  (B)
Since the beginning of human evolution(演变，进化), men have migrated(迁移) across continents(洲) in search of food, shelter, safety, and comfortable weather. People still move for these reasons, but new reasons for human migration are arising, such as job relocation(重新安置) and overpopulation.
Three million migrants(移民) are moving from poor countries to wealthier ones each year, and increasingly, their destination(目的地) is a neighboring country in developing parts of the world. People are moving within the developing world for the same reasons as they migrate to wealthier nations. People from poor countries are going to less poor countries, getting away from wars and conflicts. They are also leading to population pressures because some countries are now crowded with people, and they often have high population growth. Those people need to go somewhere else.
There are three main reasons why people move. The basic kinds and percentages are as follows, according to the Current Population Surveys(CPS):
Family-related reasons account for 26.3%, including changes in marriage and other family reasons; work-related reasons 16.2%, including job transfer, retirement, and other job-related reasons; housing-related reasons 51.6%, including new and better houses, better neighborhood, cheaper housing and other housing reasons; the remaining 5.9% of other reasons are attending college, the change of climate and health reasons.
Americans have been migrating south and west for many years in search of better job opportunities and warmer climates. They have also been moving to places a little far from cities, in search of bigger yards and houses, lower crime rates and better schools. In 1950, nearly a fifth of the population lived in the nation’s 20 largest cities. In 2006, it was about one in ten. That’s why many American people say, “Big Cities Shrink as People Move South, West.” They like to live in the countryside.
Between March 2005 and March 2007, 73.4 million Americans moved. Fifty-six percent of these moves were within the same country. Some families even went abroad.
	Title: People on the move

	Lead-in
	● During human history, people have migrated across continents.
● An increasing _____54_____ of people from poor countries are moving to richer countries, especially neighbouring ones.

	___55___ for people’s migration
	● According to the CPS, most people move to other places because of the problems of _____56_____.
● Americans have long been moving south and west, looking for a better job chance, a warmer climate and a bigger yard, etc. Many _____57_____ the life in the countryside to the one in cities now.

	Conclusion
	Now every year more and more people move to other places, some still in the same country, but others to a ____58____ country.



     (C)
Not all the people know how to live a good life though everybody has such a dream. If you are one of those who expect to live a good life but have no ideas how to make it, then read on.
    One way to enjoy life is to expose (使接触) yourself to nature. Get close to the beauty of nature and yon can fully relax. Ride your bike along the river or take a walk in the forest. Listen carefully to the different animals' and insects' sounds. Smell the plans or fresh rain. The world is filled with amazing things. Take a moment to enjoy them.
    How long haven't you taken a trip to another plane? Probably it’s been a long time. Going on a trip not only helps you learn about other places but also makes you happier. Now you can explore new areas in your neighborhood or your town, and if you sake enough money, go to other cities or countries.
  	Do you eat healthy food? Probably not. Keeping a balanced diet isn't only good for your mood, too. Eating fresh vegetables and look for whole-grain pasts and bread. Include more chicken meat and fish into your diet. Beans, nuts, and eggs also offer you good nutrition (营养).
    Today many people live such a busy life that they don't spend much time on exercise. This is unhealthy because exercise is very good for our health. By exercising regularly, you will be likely to live a longer and healthier life. Your heart, muscles, and bones will be benefit. You can do exercise through walking, yoga, dancing or swimming.
Part of living a good life is not getting trapped in the daily problems we all face. While it is important to solve problems, take a moment to think about what is going well in your world. Do you still have your health? Do you still have loved once? Remember, keeping your problems in a relative (相对的) position is helpful.










	How to    51   life

	Introduction
	Everybody   52   of living s good life, but not everyone knows how to make it.

	Tips
	Enjoy nature
	Nature can help are got   53  . 
We should spend time enjoying the amazing world.

	
	Go   54  
	Taking a trip can not only increase our knowledge but also improve our moods.
We can explore the places near us first and then go abroad when we can   55   it.

	
	Eat healthy
	balanced din is good for both our body end   56  . 
We should eat all kinds of foods that can   57   us with necessary nutrition.

	
	Take exercise
	Regular exercise can help us live   58   and more healthily. 
We can do exercise  59 walking, yoga, dancing or swimming

	
	Think relatively

	Being trapped in the daily problems we all face isn't good for us.
It is   60  to keep your problems in a relative position.













English reading comprehension test before the experiment
(Full marks 50 points)



(A)
I take the school bus to school every day.It gets to the bus stop near my home at 7：10，and it takes me about half an hour to get to school.I usually talk with my friends on the bus.And sometimes I read storybooks.
—Li Zhi，Shanghai
My home is not far from my school.I always ride the bike.Sometimes，my dad drives me to school.I always get to school early.
—Zou Kai，Zhengzhou
I live at school on school days.My village doesn't have a middle school，so I go to the school in the city (城市).I get to school on Sunday afternoon and go home next Friday afternoon.I have to take the train for an hour，and then walk for twenty minutes.But it's fine.I love my school.
—Wu Fang，Shanxi
1.Li Zhi gets to school at about ________.
A．7：10    B．7：30    C．7：40    D．8：10
2.Li Zhi usually ________ on the way to school.
A．talks to friends    B．tells stories
C．reads books    D．plays games
3.Zou Kai sometimes goes to school by ________.
A．bike    B．subway    C．train    D．car
4.Which of the following is TRUE about Wu Fang?
A．She lives in the city.
B．She has classes on Sunday.
C．Her home is far from the school.
D．She goes to school by bus every day.
5.What are the students talking about?
A．What they do at school.
B．How they get to school.
C．Why they like their schools.
D．Who they go to school with.

(B)
Mike is an English boy.He likes drawing，but his mother doesn't want him to draw.His mother thinks it is not good for his study.
It is a Saturday morning.Mike's mother goes out.Mike sits in front of their house.He sees a white car.He likes the car.Then he starts to draw a picture of it.
In the afternoon, two policemen (警察) come to Mike's house to ask about a white car.The car hits (撞) an old woman on the street.Mike shows them his picture.The policemen get the car number from the picture.
After some days，the policemen come to thank Mike.Mike's picture helps them.They find the white car and the driver.
Now Mike's mother is very happy to see him drawing.
6.What does the underlined word “it” refer to?
A．Swimming.    B．Drawing.    C．Dancing.    D．Singing.
7.Where is Mike on the Saturday morning?
A．In the drawing club.    B．At school.
C．In front of his house.    D．On the street.
8.The policemen come to Mike's house because ________.
A．the old woman is Mike's grandmother
B．the white car is Mike's mother's
C．Mike hits the old woman
D．they want to get some help
9.________ helps the policemen get the car number.
A．Mike's picture    B．Mike's photo
C．Mike's mother    D．The old woman
10. What does Mike's mother think of Mike's drawing now?
A．She doesn't want him to draw.
B．She thinks it's not good for his study.
C．She only lets him draw for the policemen.
D．She is very happy to see him drawing.

(C)
In the holidays my parents often take me to the zoo because I like animals.In the zoo I can see tigers，elephants，monkeys，pandas，bears，giraffes and many other animals.Some animals are very friendly，but some are not.Tigers，bears and lions are very dangerous.That is why they have to stay in cages (笼子).I don't think it's good for animals to stay in cages.They should be free.The animals in cages can't be happy.
Tigers usually live in the forests and on the mountains.They can run very fast.They catch and eat animals like rabbits (兔子) and deer，but now some of them live in small cages.They have nothing to do every day.They can only walk in the cages.When they are tired，they sleep.I feel sorry for them.
11.What can't the writer see in the zoo?
A．Tigers.    B．Monkeys.    C．Pandas.    D．Dogs.
12.________ are very dangerous animals.
A．Tigers and monkeys    B．Bears and elephants
C．Bears and lions    D．Giraffes and rabbits
13.The writer thinks that animals should ________.
A．stay in cages    B．be healthy
C．live on the mountains    D．be free
14.What do tigers eat in the forests?
A．Bears.    B．Rabbits.    C．Pandas.    D．Birds.
15.What does the writer want to tell us?
A．We should love animals.
B．Animals are our best friends.
C．Animals should live in nature freely.
D．Don't get close to the dangerous animals.

(D)
My name is Sofia.I'm fifteen years old.I'm in the ninth grade at Wheeler High School in New York.There are five people in my family：my father，my mother，my brother，my sister and I.
My father's name is Juan.He has short black hair.He works at the police station.My mother's name is Rose.She has long blonde hair.She's a teacher.My brother，Jim，is nineteen years old.He has short black hair，like my father.He's very thin.My sister's name is Linda.She's sixteen years old.She has beautiful long black hair.Her clothes are always cool.As for me，I have short brown hair and blue eyes.And I wear glasses.
My best friend at school is Barbara.We love basketball.We're on the girls' basketball team (队).We don't play well but we really enjoy it.
16.How old is Sofia?
A．13.    B．15.    C．16.    D．19.
17.Where does Juan work?
A．In the bank.    B．At school.
C．In the post office.    D．At the police station.
18.What does Jim look like?
A．He's short.    B．He's thin.
C．He wears glasses.    D．He has brown hair.
19Who wears cool clothes?
A．Sofia.    B．Jim.    C．Linda.    D．Barbara.
20.What can we know from the passage?
A．Jim's eyes are blue.
B．Rose's hair is short.
C．Barbara and Sofia are sisters.
D．Sofia likes playing basketball.

(E)
My name is Emily.I live in China with my parents.I'm having my winter holiday now.It's cold and snowy outside，so I just stay at home.It's kind of boring.This morning，my cousin Nancy calls me to visit her in Australia.She is in a school in Australia and she is having the summer holiday now.She says it's sunny in Australia.I'm very happy to visit her.My parents and I take a plane to Australia then.
When I arrive in Australia，it's hot.I take_off my sweater and wear my T­shirt.On the first day，Nancy takes me to a beautiful beach (海滩).Her best friend has a birthday party there.We swim in the sea (海) and eat ice­cream.It's really relaxing.In the following (接下来的) days，Nancy takes my parents and I to some great places in Australia.We take many nice photos and have great fun.
I like the trip to Australia.The people in Australia are friendly and the weather there is so different from that in China.I want to visit it again when I have the summer holiday.
21.What does Emily think of her winter holiday at first?
A．Boring.    B．Happy.
C．Relaxing.    D．Interesting.
22.What does the underlined phrase “take off” mean in Chinese?
A．起飞    B．脱掉    C．摆脱    D．留下
23.What does Emily do on her first day in Australia?
A．She takes many photos.
B．She has a birthday party on the beach.
C．She swims in the sea.
D．She buys some nice T­shirts.

24.How will (将) the weather be in Australia when Emily visits it in her summer holiday?
A．Cool.    B．Cold.    C．Warm.    D．Hot.
25.What's the best title of the passage?
A．Emily's Trip to Australia
B．The Weather in Australia
C．Nancy's Life in Australia
D．A Birthday Party on the Beach































 English reading comprehension test after the experiment
(Full marks 50 points)

(A)
 Africa (非洲)is a great place for wildlife. But do you know the Big Five? They are the five most powerful (强大的)and dangerous animals in Africa. Are you ready to meet them?
    Elephant I am the biggest animal in the Big Five. In fact, I am the largest land animal in the world! Look at my tusks(象牙). I use them to dig for food and water. Sometimes I use them to fight others. 
    Lion I am the king of the grasslands! My roar(吼声)is scary and my paws are sharp. My wife looks after our kids. But she also hunts more often than I do. We sleep for up to 20 hours a day.
    African buffalo (非洲水牛)I have sharp horns(角)and strong legs. Even lions do not dare (敢) to attack(攻击) me! I live in a group of up to 1,000 members. Do you see the birds sitting on my back? They are my friends. They help me clean my skin(皮肤).
    Leopard(花豹) I am good at running, climbing trees, and even swimming. I often take my prey(猎物) into trees, so other big animals cannot find it. I don’t like to share food or play with others. You can hardly see me during the day.
    Rhino(犀牛) I cannot see well and I get angry easily. I can run up to 55 km per hour, much faster than top Olympic runners. There are only a few of my kind in the world now. we need your protection.
(    ) 1. How many animals are mentioned in the passage?
     A. Two.         	B .Three.        	 C. Four.          	D. Five.
(    ) 2. From the passage, we can know that the elephants can use their tusks to      .
     A. play with others                 	B. dig for food and water
     C .hunt for small animals            	D. help clear the skins
(    )3. What do the last two sentences in the last paragraph mean?
A. Some animals are becoming fewer so humans should try their best to protect them.
B. It’s very important to know something about some dangerous and powerful animals.
C. Many African animals are living happily with humans in the wild.
D. Rhinos can run faster than top Olympic runners so that they are not in danger.
(    ) 4. Which of the following is TRUE?
    A. The elephant is the largest animal in the world.
    B. The father lion usually looks after the babies and hunts more often.
    C. The buffaloes have sharp horns and like to live in large groups.
    D. The leopard is good at climbing, running as well as jumping.
(    ) 5. The leopard and the rhino both             according to the passage.
    A. run very fast                   		B. see well during the day
C. dislike sharing food with others   	 	D. get angry easily

            
                                                (B)
NEW YORK MUSEUM
The largest specializing 
Museum in American history.
Open: Mon to Fri: 9.00 a.m.～5.00 p.m.
     Sat: 9.00 a.m.～1.00 p.m.
Address: 1100 Chestnut St. New York
Telephone: 77364431
THE CITY FLOWER SHOW
8 APRIL TO 17 APRIL
Price: ￥50 for adults
      ￥25 for children
Address:112 Kendal Way Chesterton
       Cambridge CB41LT
Telephone: 55539561
ENGLISH SUMMER CAMP
How will you spend your summer?
English Summer Camp 2012 at University of Toronto, Canada!
Age: 13～18
For more information, call CEE/CCIEE at (010 ) 66062607
POP MUSIC WEEK
Bands from home and abroad will give performances in Chaoyang Park, Beijing.
Chinese singers like Ping An will also share music with fans.
Price: 30～50 yuan
Time: 9.00 a.m.～9.00 p.m.




(B)












  (    )6. New York Museum is closed on        .
     A. Monday      		B. Friday       C. Saturday    		D. Sunday
(    )7 .Tommy is an 8-year-old boy．He wants to visit The City Flower Show with his parents. How much will they pay?
[image:  ] A. 125yuan     			B. 100 yuan     C. 75 yuan       	[image: ]D. 150 yuan
(    )8. If you want to get more information about English Summer Camp, you can        .
  	 A. go to Canada    					B. write to CEE／CCIEE
   	 C. call at (010) 66062607  				D. send an e-mail to University of Toronto
(    )9.        will give performances in Pop Music Week in Chaoyang Park.
   	 A. Bands       			B. Dancers      C. Singers        	D. Both A and C
(    )10. Phillip，twenty years old, is not allowed to        .
A. The City Flower Show   			B. English Summer Camp
C. New York Museum 		            D. Pop Music Week


(C  )
Dear Anne,
Thanks for your email. It's great to have a pen pa[image:  ]l(笔友) from another country. My name is Jeff, and my family has a farm in Australia. We grow wheat(小麦) and other crops on our farm. Let me tell you what happened here last week. Until last week, our plants had been growing well because we’ve had a lot of rain. 
Then the locusts(蝗虫) came. They flew towards our farm in a swarm(群), which contained(包含) millions of locusts and covered an area of several square kilometres. The locusts came from an area far away. They had flown through the night.
Early the next morning, I went outside with Dad. We looked at the swarm in the sky. I had never seen so many animals together at one time. Dad said there was nothing we could do for the crops. I wasn't afraid because locusts don’t hurt people.
The swarm landed in our fields, and the locusts ate most of our wheat. We lost a lot of our harvest(庄稼). Then the locusts flew to other farms in our area and ate some of those crops, too.
This is what our damaged(毁坏的) fields looked like when the locusts had gone. I didn't go to school that day because the swarm of locusts made it hard for drivers to see on the roads and the school bus didn't run. Instead, I helped Mum and Dad on the farm. The locust plague(瘟疫) is over now, and the locusts have all gone.
Mum and Dad said we must get the damaged fields ready for the new plants. We are going to be very busy on the farm. Email me again soon.
Your new friend,
Jeff                                                 
(    )11. What happened to Jeff’s farm last week?
A. They harvested plants and other crops.		
B. There had been a heavy rain.
C. A swarm of locusts hurt many people.
D. The locusts landed on their farm and damaged most of the wheat.
(    )12. Where did the locusts come from?
      A. From a near farm                  B. From the sky    
C. From an area far away              D. From the ground in their field
(    )13.Why didn’t Jeff go to school?
      A. Because locusts may hurt him.
      B. Because he had to help harvest the crops.
      C. The bus drivers couldn’t see the road clearly.
      D. Because the locusts didn’t all go away.
(    )14. What could Jeff’s family do when the locusts came?
      A. They could do nothing for the crops.
      B. They could help to save the hurt people.
      C. They tried their best to protect the crops.
      D. They had to drive away the locusts.
(    )15. The best title for this email is          .
      A. Pen Friends						 B. An Australia family
      C. A Locust Plague       			 D. Animals in Australia.



(D)
Tom was a farmer. He worked on the farm all day, but sometimes he went to the town market to sell fruit and vegetables. One day, a terrible sound attracted his attention in the town market. He saw a young bull for sale. The bull was white and yellow. It was looking at Tom in fear. Tom walked up and touched its head gently. Just at that time they both seemed to have known each other for a long time. How amazing! Tom bought it at once and called it Amba.
From then on, Tom and Amba got on well with each other. But some friends told him that it was dangerous to have such a close relationship with an animal.
One afternoon, Tom was walking through the forest with Amba. Suddenly, Amba stopped walking and kept pushing Tom with its head. Tom was very surprised and looked around. There was a big snake in front of him. It was beautiful but poisonous. Quickly Amba stepped on th[image: 学科网(www.zxxk.com)--教育资源门户，提供试卷、教案、课件、论文、素材及各类教学资源下载，还有大量而丰富的教学相关资讯！]e snake’s tail with its foot and at the same time Tom picked up a stick and hit the snake’s head heavily. Soon the snake died. 
Tom was very grateful for Amba’s help. When people heard this, they were surprised at the bull’s expression of love for Tom. But for Tom, Amba was not a bull but a member of his family.
16. Tom worked __________.
   A. on the farm      B. in the market      C. in the forest      D. in the town
17. Amba was __________.
   A. a small and nice cow                  B. a big and beautiful snake     
C. a white [image: 学科网(www.zxxk.com)--教育资源门户，提供试卷、教案、课件、论文、素材及各类教学资源下载，还有大量而丰富的教学相关资讯！]and yellow bull                D. a black and white dog
18. From the passage, we know Tom and Amba __________.
A. hated each other                   	B. got angry with each other      
C. got on well with each other 		   	D. disliked each other 
19. Which of the following statements is NOT true?
   A. Tom went to the town market to s[image: 学科网(www.zxxk.com)--教育资源门户，提供试卷、教案、课件、论文、素材及各类教学资源下载，还有大量而丰富的教学相关资讯！]ell fruit and vegetables.            
B. Tom’s friends thought animals were safe.
C. Tom hit the snake’s head heavily with a stick..          
D. For Tom, Amba was a member of his family.
20. The passage mainly wants to tell us __________.
A. the love between humans and animals    B. the fight between a bull and a snake   
C. how to keep an animal        		 D. how to train an animal

(E)
If you had the chance to leave the life you have now, what would you do? 
Students from Fair-grounds Middle School, New Hampshire, US, chose to lead a special life for a week. They left the city and lived a different life by working on a farm. They handed over their cell phones and lived like any farmer’s children. And they enjoyed it!
“I didn’t know what would happen when we got there,” said Tyler Swift, 14, “but there were so many fun things. So much hard work, too. It was a challenge.”
“Getting up at 6 every morning, the students milked cows, spread hay(放置草料), and washed hundreds of sticky buckets(黏黏的桶). The hardest part was cleaning up piles of poop(成堆的排泄物) in the animal houses. It smelled bad, but it was lots of fun!
None of the students said no to the work. “With the farmers’ help, they did the work better and better. And they learned a lot more than just farming work.” said Rick Brown, a science teacher at Fair-grounds.
“You get to know who can do what and learn to work with different people. The children all showed great team work.” said Nick Quadros.
21. How long did the children work on the farm?
A. For a week.  					B. For about half a month. 	
C. For a month.   					D. For ten days.
22. What dose the underlined word “challenge” mean in Chinese?
A. 比赛         B. 厌烦			C. 怀疑       	D. 挑战
23. The children did lots of things EXCEPT(除了) ___________.
A. feeding cows                 	B. milking cows
C. cleaning the animal houses        	D. looking after sick cows
24. Which of the following is NOT true?
A. All of the students were willing to do the work.
B. The children got some help from the farmers.
C. The children learnt just about farming work.
D. The children worked well in teams.
25. What is the best title of the article?
A. Middle school students “sent down” to the farm.
B. All the children hated the farm.
C. Life without happiness.
D. How to make your school life colourful?
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 Tables of the data results



Table 4-1 Statistics of the Reading Speed in Experimental Class (EC) and Control Class (CC) before the experiment
	
	EC
	CC

	Number of students in the class
	55 
	55 

	English learning time
	5 years
	5 years

	Average English score at the end of the first semester in seventh grade (120 points)
	65.3
	66.2

	Pre experiment reading speed test score
	47.5%
	 48.6%




Table 4-2 Statistics of the Reading Speed in Experimental Class (EC) and Control Class (CC)（%）
		 minute
class

	6
	9
	12
	15

	CC

	  18%

	  25%
	   27%
	  28%

	EC

	33%
	  38%
	   15%
	  14%



















Figure 4-3 Comparison between Pre-questionnaire and Post-questionnaire of factors affecting students' English reading difficulties in Experimental Class (EC) (%)







Figure 4-4 Comparison between Pre-questionnaire and Post-questionnaire of difficult reading test questions in Experimental Class (EC) (%)















Table 4-5 Comparative statistical analysis of English Reading Comprehension Ability between the Experimental Class (EC) and the Control Class (CC)  before the experiment
	
	Highest reading score
	Lowest reading score
	Scoring rate


	EC
	       43
	     9
	   43.7%

	CC
	       44
	     11
	   44.1%


	



Table 4-6 Comparative statistical analysis table of English reading comprehension ability between Experimental Class (EC) and Control Class (CC) after experiment
	
	Highest reading score
	Lowest reading score
	Scoring rate


	EC
	       47
	     12
	  68.3%

	CC
	       45
	     15
	  52.5%




































Table 4-7 Comparison between Pre-questionnaire and Post-questionnaire of reading in Experimental Class (EC) (%)
	Questions
Order
	A.(Totally
Disagree)


	B.( Disagree)

	C.(Uncertain)

	D.( Agree)

	E.(Totally Agree)


	
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post
	Pre
	Post

	1
	20
	15
	32.7
	26.3
	7.4
	5.2
	27.2
	35.5
	12.7
	18

	2
	 20
	13
	29.1
	20.7
	18.2
	10.9
	14.5
	19.8
	18.2
	35.6

	3
	32.7
	24.6
	21.8
	17.4
	14.5
	8.5
	16.4
	26.3
	14.6
	23.2

	4
	23.6
	7.5
	32.7
	22.8
	12.7
	5.3
	20
	33.9
	11
	30.5

	5
	33.4
	20.6
	23.1
	13.5
	13.6
	4.9
	14.6
	29.6
	15.3
	31.4

	6
	32.4
	12.3
	11.3
	9.6
	12.3
	12
	20.3
	42.4
	10.5
	23.7

	7
	29.4
	21.6
	27.3
	18.7
	5.3
	3.7
	20.9
	30.8
	17.1
	25.2

	8
	33
	12.6
	28.4
	9.5
	7.1
	6
	20
	36.5
	11.5
	35.4

	9
	18
	9.3
	37.9
	31.5
	15.8
	7
	16.3
	28.7
	12
	23.5

	10
	26
	15.7
	34.8
	22.7
	18.5
	6.5
	13.4
	33.5
	7.3
	21.6

	11
	24.9
	12.6
	39.4
	21.6
	10
	4.9
	13.8
	28.6
	11.9
	32.3

	12
	25.7
	15.7
	32.6
	19.6
	23
	11.5
	10.2
	29.6
	8.5
	23.6

	13
	29.7
	17.5
	15.8
	8.3
	22.1
	13.7
	18.5
	38.5
	13.9
	22

	14
	11.1
	33.6
	14.7
	43.5
	23
	7.3
	31.4
	9.8
	19.8
	5.8

	15
	27.2
	12
	32.5
	30.4
	21.5
	3.7
	11.3
	28.3
	7.5
	25.6





reading difficulties factors
number of people(Pre)	
text structure	Background knowledge	inferential judgment 	Grammatical problem	
	information extraction	Vocabulary memory	0.717	0.423	0.542	0.683	0.404	0.78	number of people(Pro)	
text structure	Background knowledge	inferential judgment 	Grammatical problem	
	information extraction	Vocabulary memory	0.317	0.235	0.142	0.383	0.204	0.321	



DIFFICULT READING QUESTIONS 
number of people（Pre）	question answering	Detail questions	
	
	
	Inference questions	main idea	0.627	0.382	0.691	0.654	number of people（Pr0）	question answering	Detail questions	
	
	
	Inference questions	main idea	0.45	0.13	0.35	0.38	
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