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[bookmark: _GoBack]This essay will aim to investigate global perspectives in education by identifying the barriers facing universal education and the role played by governments and international organisations in this area. 
According to Bell (2014), a global perspective is one that tries to understand the place or places of individuals, groups, cultures and societies in the world and how they relate to each other. Global perspectives emphasise and value interdependence, cultural diversity; social justice, human rights and sustainable futures.  (GLEA 2019)
However, according to Delanty, (2000) “Globalisation is a relatively new concept in social sciences” and especially in educational research (Green, 1999), and though there is agreement that it incorporates socio-economic, political and cultural life, there appears to be no agreement on precise definitions. 
Whilst the term globalisation may appear vague in its distinction, social theory can assist in the comprehension of such a paradox. Although there are also differing perspectives, progress in communication technologies and a ‘post-fordist’ style of capitalist economic production and consumption are key factors. When examining the social theories related to globalisation it is interesting to note that although the concept of globalisation appears to be new, the process is not. Immanual Wallerstein (2011) argues that a modern world system has been in existence since as early as the 1500s. 
Due to the constraints of this essay it will be necessary to confine the parameters to looking at the experiences of an individual country rather than a wider global context. It will aim to do this by relating social theories and theories of globalisation to an individual low-income country, as defined by the World Bank, (2018), in this case, Nigeria.
Nigeria is a large and populous African country. It is multi-ethnic and culturally diverse with over a hundred different languages spoken, English being the official language. In 1900, the area became controlled by the British government. (Briney, 2019) Nigeria was granted independence in 1960 and experienced many years of government instability, military rule and corruption. In 1999 Nigeria became a democratic nation and elected their first president. 
At the beginning of the 20th century most Nigerians were followers of traditional religions. At the time of British colonisation these practices were heavily discouraged and by the 21st century most Nigerian’s were either Muslim or Christian. Although the constitution guarantees religious freedom and many Muslim and Christian’s work and live together, there is continual conflict. Nigeria's constancy has been repeatedly endangered by hostility between fundamentalist Muslims and Christians over the increase of Islamic law (sharia) across the Muslim populated north. One-third of Nigeria's 36 states is ruled by sharia law. It is reported that more than 10,000 people have died in religious conflicts since military rule ended in 1999. (FEN Learning, 2017) It is notable that global religious influence on Nigeria has instigated a clear divide within the country. This divide is still in existence and impedes the ideology of universal education and Bell’s (2014) global perspective.  
Nigeria is the 8th largest producer of oil, it is reported that 20% of Nigeria’s oil is sold to the United States. Despite this, Nigeria still experiences a poor economy and fuel shortages. It is estimated that thieves drain up to 150,000 barrels of oil a day from Shell’s local joint venture in Nigeria. Nigeria’s young and unemployed are often blamed for the thefts, however it has been noted that this group lack the resources to move such large amounts. The movement of oil on ocean barges would require the approval of Nigeria’s army and navy along with payments to former militants hired to guard the pipes. (The Globalist, 2015) Marxist theorists believe that exploitation occurs through the relationship between labourer and bourgeoise. Wallerstein (2011) believes this also happens between the powerful developed countries and the less developed, via the extracting of materials and labour. The pollution caused by oil exploration has destroyed the environment, killed marine life and polluted the water and soil. Communities are unable to fish and farm and therefore struggle to survive. As 60%-70% of the country’s income is from the Nigeria Oil and Gas industry, other sources of income have not been developed. (Ademola, 2018)

[bookmark: _Hlk32650614]Regarding Nigeria’s health care system, the Home Office (2020) report was a useful source of information. According to their findings, access to healthcare in Nigeria is poor with poor health outcomes. This is particularly the case in rural areas which house approximately half of Nigeria’s population. The Australian Department of Foreign Affairs (2018) note that ‘Nigeria spent USD94 per person on health care in 2016 and demand for public health care significantly exceeds supply. The report continues to state that ‘Access to and availability of quality medical services are inadequate, with most Nigerian’s unable to afford health care’. It is further reported that the weakness of the health system has significantly contributed to persistent high levels of poverty (Aregbeshola, 2018) This is in direct contrast to the United Kingdom whereby people have access to free healthcare through the National Health Service (NHS). Many healthcare professionals from Nigeria leave to work in developed countries to receive better pay, access to better equipment and a better quality of life.
[bookmark: _Hlk32827178]
[bookmark: _Hlk32841059]Okechukwu, Okala & Ijeoma (2014) report in their academic journal that the sustainability and viability of a country’s economic and social growth depends on the healthcare sector. This is because a nation of sick, ill and dying people would not be able to live up to its most basic responsibilities. 

 The consensus is that the government is responsible with The MedCOI Nigeria Country Fact Sheet (2017) noting that ‘Since 2012, the country’s health allocation has been at best 6% of the national budget, even though the African countries committed to an allocation of 15% in the Abuja Declaration 2001. (Home Office, 2020) ‘The most disturbing part of Nigerian health policy is the culture of government sponsoring public officials abroad for treatment instead of making provision for adequate health care for Nigerians’. (Okechukwu, Okala & Ijeoma, 2014)
It could be argued that globalisation in terms of Harvey’s theory of compression of time and space (1989 cited in woodward & Jones, 2008) has enabled the wealthy to seek better conditions elsewhere rather than encouraging them to invest within their own communities and create sustainability. 

[bookmark: _Hlk32844760]It is imperative to recognise what has been gleaned so far regarding Nigeria has direct inference on its Education system.  Prior to Nigeria’s colonisation, education was provided within the community by community members who transmitted their skills and abilities to the young. This traditional education was considered comprehensive in that it provided training in physical, intellectual, social and vocational development. (Garba, 2012) Joseph, (2007 cited in Garba, 2012) ‘observed that Nigerian pre-colonial education was progressive because of its emphasis on functionalism, and its relevance to Nigerians’. Islamic education began in the North of Nigeria in the early part of the 14th century and Nigeria’s formal (Western) primary education began in 1843. This was led by Christian missionaries who organised their education practices according to their beliefs and philosophies. (Yamma & Izom, 2018) It can be argued that this could be viewed as globalisation in its infancy. Guiness (2003) describes globalisation as the effect of the expansion of European culture throughout the world through colonisation, settlement and cultural replication. Western European nations used education as a means of cultural imperialism as it began globalising global northern culture and knowledge. Therefore, it could be perceived that children and childhoods were the earliest objects of ‘cultural domination’ (Fass, 2007)

After Nigeria gained independence it began the process of returning to its former education practices with the birth of the National Policy on Education in 1977. This saw a return to its previous progressive position to enhance functionalism. However, emphasis on examination results and paper qualifications were still apparent as was inherited from the colonial masters. (Garba, 2012) This could be viewed as attempting to maintain a universal stance of education in line with the education structure in the West. However, Samoff (1994) reports that an emphasis on inappropriate skills and objective measures of performance lead to social and economic inequalities. 

Prior to this in 1948 The Universal Declaration of Human Rights was proclaimed whereby the world community recognised the existence of human rights and freedoms that transcended the laws of sovereign states. Article 26 of this declaration states that everyone has the right to free education and education shall be compulsory. In 1989 the United nations adopted the UN Convention on the Rights of the Child. This reiterated the principles within the UN charter and further stated that the cultural identity, language, and values of both the parent and child shall be respected alongside equality of sexes. (Cole, 2012) This could be deemed as difficult to implement fully if the culture and value system of the family do not align with compulsory education and equality of sexes. According to UNICEF (2020) ‘35 percent of Muslim children in Nigeria, respectively, receive Qur’anic education, which does not include basic skills such as literacy and numeracy. The government considers children attending such schools to be officially out-of-school’. As previously stated, human rights are a key factor in globalisation theory, but there is a distinct difference between equal opportunities and equality, especially when considering social theories such as capitalism and socialism. Equal opportunities can be viewed as wanting to promote social mobility within structures that are unequal. Equality could be perceived as a more just society that distributes its wealth and whereby citizens can exercise democratic control over their lives. (Cole, 2012)

Despite the UN declarations it wasn’t until 1999 that Nigeria launched its Universal Education Program (UEB). This coincided with the enforcement of the African Charter on the Rights and Welfare of the Child (ACRWC). This Children’s Charter was created because the member states of the African Union (AU) believed that the CRC neglected important socio-cultural and economic realities specific to Africa. It highlights the need to include African cultural values and experiences concerning the rights of the child. Morgan Hill Children’s Foundation (2019) state that African children are exposed to many types of abuse including and not limited to ‘economic and sexual exploitation: gender discrimination in education and access to health: their involvement in armed conflict: migration: early marriage: differences in urban and rural areas: child-headed households: street children and poverty’. Throughout the two treaties are many similarities. A distinct difference is Article 31 of ACRWC.
 
Children have responsibilities towards their families and societies, to respect their parents, superiors and elders, to preserve and strengthen African cultural values in their relation with other members of their communities.  
(Article 31, ACRWC)

CRC does not have a similar provision on the duties and responsibilities of the child. The ACRWC provides acknowledgement to the idea that children have responsibilities towards family and society and to preserve African cultural values. (Ekundayo, 2015) Within Western culture the emphasis is on the responsibilities of the parent/carer to the child. In 2003 Every Child Matters was launched by the UK government making it the responsibility of everyone to safeguard the welfare of children. This green paper was in response to the case of Victoria Climbie from the Ivory Coast. Victoria’s parents allowed her to travel to Europe with her aunt in search of a better life and education. Within 11 months of arriving in England Victoria was admitted to hospital totalling 128 injuries and died. It became apparent through investigation that despite meeting with social services, police, hospitals, churches and housing departments, Victoria remained unseen. During the time Victoria was living in England she was never enrolled in school. (Seabrook, 2003) Despite the West leading global polices on the rights of the child and global acknowledgement that African children face many adversities, we failed to protect our most vulnerable within our own shores. 

Although the UBE was launched in 1999 it wasn’t until 2004 that it was fully implemented.  The principles and objectives of this program were to provide free universal education for all school age Nigerian children, decrease the dropout rate: provide additional assistance for children who had experienced interrupted education: ensure the acquisition of appropriate literacy, numeracy, manipulative communication and life skills (Yamma & Izom, 2018) However in 2015 UNESCO’s Education For All (EFA) Human Development Index (HDI), Nigeria ranked 152 among the 188 UN member states. (Olawoyin, 2017)

Education For All (EFA) was developed in the year 2000 at the World Education Forum in Dakar (Senegal). 164 countries dedicated themselves to achieve six goals by 2015, that would greatly advance learning opportunities for children, youth and adults. International agencies assured that no country involved in this work would be obstructed by an absence of resources.
However, this global movement has been criticised by Policy Action Group on Learning (2010). They cite in their report that the status quo policies are ineffective in surmounting obstacles and that corrective policies delay EFA objectives. They also contend that international financial and technical support cannot competently sustain countries committed to EFA.
World organisations are important to globalisation as they support the management of various key areas of international concern. An international organisation can be defined as ‘an institutional agreement between members of an international system in order to achieve objectives according to systemic conditions, reflecting attributes, aspirations and concerns of its members’ (Hanrieder, 1966, p.297) 

Alongside EFA the United Nations declared a Millennium Declaration in September 2000 which committed nations to a new global partnership to reduce poverty. They outlined 8 Millennium Development Goals (MDGs) with a deadline of 2015. (United Nations Development Program, 2020) These 8 goals targeted areas such as poverty, education, gender equality, child mortality, maternal health, disease, environment and global partnership. The final MDG Report found that the 15-year effort has produced the most successful anti-poverty movement in history, however Galatsidas (2015) states that although Primary school enrolment figures have risen,  ‘the goal of achieving universal primary education has just been missed. The financing of the MDG’s was through rich donor countries pledging aid to developing countries. This proved unsustainable due to an economic crisis throughout 2008 onwards. Giddens (1938) theory of globalisation has led to what he terms ‘global risk society’. What happens in one part of the world has direct consequences on another. An example of this is the housing market crash in America in 2008.
[bookmark: _Hlk33007093]Following on from the MDG’s the United Nations adopted the Sustainable Development Goals (SDGs) in 2015 as a ‘universal call to action to end poverty, protect the planet and ensure that all people enjoy peace and prosperity by 2030’. (United Nations Development Program 2020) World leaders have embraced 17 goals that set ambitious objectives to be achieved by all countries rich and poor. SDG 4 relates to inclusive, quality education for all. This is a sound, moral and ethical ideal that looks to promote globalisation in the respect of inclusivity and social justice, but critics point out that more analytical work is required on how these can be met and financed. Schmidt-Traub (2016) state that needs assessments are necessary, particularly in the areas of food security and agriculture, social protection, infrastructure and ecosystems. It is suggested that they currently ‘lack the clarity and robustness required to mobilise incremental resources and achieve the goals’. 

As a result of such policies and declarations primary and secondary education in Nigeria is now authoritatively free and compulsory. However according to UNICEF’s ‘Nigeria Multiple Indicator Cluster Survey (2016-17) 10.5 million children aged 5-14 years are not attending school. UNICEF (2020) continue to state that education in the North of the country has a net attendance rate of 53 percent. Girls in this region have primary attendance rates of 47.7 and 47.3 percent. This presents the reality that more than half of the girls are not in school. Gender, poverty and location are all important factors in the arrangement of educational marginalisation. 
Unesco Institute for Statistics (2019) published a report revealing global out of school rates. The report states that in 2018 32.2 million primary school aged children were not attending school in sub-Saharan Africa. Of this number 14.1 million are boys and 18.1 million are girls. 37 million children are not attending secondary education of which 13.7 are boys and 14.5 are girls. Comparatively to Europe and North America who have 1.1 million children not attending primary school of which 0.6 are boys and 0.5 are girls. Secondary school rates for this region are 2.5 million children out of school of which 1.3 are boys and 1.2 are girls. 

These figures show that gender inequality is still in existence in Nigeria despite it being in direct violation of national and international policies and declarations. Many ideologies are that this is due to religious and cultural beliefs. It is worth noting that the highest out of school rates for girls are in the Muslim north of the country. However, the safety and protection of children could also be a contributing factor in families choosing not to send their children to school. According to UNICEF (2020) in conflict affected states in north-eastern Nigeria, 2.8 million children are out of school due to at least 802 schools being closed with 497 classrooms destroyed. In 2014 276 girls were kidnapped by Islamic extremists from their secondary school in the town of Chibok in the north of Nigeria. This sparked a global outrage and demand for the girls to be returned with international aid agencies offering support. To date 112 girls are still reported missing. (Mbah, 2019)

The definition of aid takes many forms; however, it usually involves economic assistance from developed countries to less developed countries. Aid to poor countries can be viewed as controversial.  Supporters of aid believe that if targeted correctly it can help countries deal with natural disasters and improve infrastructure. Critics of aid argue that it encourages aid dependency and can be mishandled. A more sustainable way to increase economic welfare would be through trade as it encourages self-sufficiency. (Pettinger, 2020) It has been reported that Nigeria has received £257 billion in aid since gaining independence in 1960. Despite this and Nigeria’s lucrative oil and gas industry many Nigerian’s live below the poverty line. It is estimated that since 1960, approximately £245 billion of government money has been stolen. This equates to nearly the total sum Nigeria has received in foreign aid. (Burleigh, 2013) 

To conclude, creating global citizens in the inclusive sense through the SDG 4 is not a simple or easy task. It requires the complete re-modelling of the current capitalist system which through colonisation and internationalisation has spread its tentacles across the globe. The transnational capitalist class is becoming more noticeable throughout the world as the poor in developing countries like Nigeria continue to be eliminated by war, genocide, starvation, military and police repression, slavery, and suicide. The United Nations Global Citizenship Education (GCED) aims to promote and develop proficiencies which support young people to actively engage with the world and help to make it a more just and sustainable place. Citizenship is now part of the national curriculum which has a clear focus on the United Kingdom. If future generations are to lead us away from global capitalism within contemporary society then this needs to be inherent in what is taught in schools. However, a capitalist government prescribed national curriculum leaves little room for such a reform. It is hopeful to witness global movements such as the MDG’s and SDG’s but the illogicality of the wounded earth and the onslaught of the global economy is unlikely to be resolved in the near future. Although policies aimed at educating and protecting children and humanity are largely based on western ideals of children and childhood, it is impossible to ignore the sustainable societies of indigenous peoples. Much can be garnered of their careful stewardship of the earth and modest use of riches thereby safeguarding future generations. (Seabrook, 2003)
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