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1. Introduction
The aim of this research project is to develop an understanding on whether teacher confidence and attitudes are impacting the teaching and learning of Welsh within English-medium primary schools. Throughout this research project the author will also examine what else may be impacting children’s teaching and learning of Welsh for example; a home environment or the way that Welsh is being taught. Additionally, the author will gather information from a range of sources and make recommendations that will aim to improve the teaching and learning of Welsh within English-medium schools.
The reasons and importance of this topic in this study are currently in the area where changes are being made to the Welsh language development and improving standards in Welsh is at a high priority for the Welsh Government. As outlined by Estyn (2016-17), standards and progression with Welsh within English-medium schools is an area for improvement and they feel as though teacher confidence has an impact on this. There is also an argument that there are not enough opportunities available for teachers to improve their skills. Furthermore, through experience on teaching practice and elective experiences there appears to be less importance on developing Welsh in Wales the further East you travel. Additionally, with the Welsh Government (2016) target of one million speakers by 2050, it is important that there is every opportunity to support this vision and the correct steps are being made within English-medium schools in Wales to help the Welsh Government achieve their goal. 
The authors hypothesis of this research project is the amount of Welsh which is currently being taught within English-medium schools is impacting children’s progression as there seems to be a dramatic fall after foundation phase. Although, from experience the author feels that teacher confidence and attitudes towards Welsh is also having a significant impact, as there are a range of teachers within schools that all have different abilities of the welsh language. As children are progressing, they are getting different teaching and learning, for example if the children have a confident Welsh teacher within a year 2 class it would be assumed that they will get a good experience of Welsh. Although all the other teachers within the school have significantly less confidence then there may be a dramatic decline in their learning. However, the author does appreciate other views that express that we should teach other foreign languages within our primary schools and not only Welsh (Shipton, 2013 & Sheldrick, 2015). Improving and ensuring children within Wales understand and promote the heritage of the welsh language in Wales is of high importance.  
The author wants to explore this question as he has a strong passion for promoting, ensuring enjoyment and helping children who leave English-medium schools be confident in holding a conversation through the medium of Welsh. Furthermore, through research and experience the author has seen that there are many teachers and trainee teachers who are not confident in teaching or speaking Welsh themselves and whether this will impact children’s learning. Moreover, it is of the authors interest to research what can help and enhance the teaching and learning of Welsh within English-medium schools in order that each child within the primary school system in Wales have the same equal opportunities when it comes to learning Welsh. 
1.1 Research methods
· Teacher questionnaires 
· Pupil interview 
· Teacher interviews 
· A review of current research and literature












2. Literature Review
Currently in Wales there is an issue within English-medium schools and their development of Welsh (Estyn, 2018). Estyn (2018) have also outlined that children currently are leaving Welsh stream schools with similar competencies in reading, writing and speaking in both English and Welsh. However, this is not the case when looking at English-medium schools as very few children leave school with the same competencies in English and Welsh. This can be viewed as one of the reasons behind the Welsh Government’s plans to abolish Welsh second language and to teach it as Welsh language, with the embedment of Welsh throughout the curriculum, by the time the new curriculum planned to take place in 2022. Arguably, this could be a disadvantage to children who are currently in the school system in Wales and will be part of this change, pupils who are not natural welsh speakers may be at a disadvantage by the introduction of a Welsh qualification that may be beyond their potential (Wightwick, 2019).
When discussing teacher confidence in teaching Welsh not just as a second language but with the incumbent first language imminent within all English-medium schools, there are views to suggest that there are insufficient teachers with the confidence and the capabilities to fulfil this within Wales. As the table below shows; 
[image: ]
Source - https://www.iwa.wales/click/2013/04/not-enough-welsh-speaking-teachers/ (2013)
Although, these figures show that there are currently insufficient teachers who are confident in delivering Welsh language within our schools, there are views to suggest that there is currently inadequate work being done by the Welsh Government to reach the targets set by themselves (Hagget, 2013 & Wightwick, 2019). Ensuring newly-qualified teachers and teachers who are currently in posts are equipped to teach Welsh needs to be at the forefront of the Welsh Government if their targets are to be met.
2.1 Importance of Welsh language development
Smith (2016) suggests that 64.5% of children view Welsh language development as an important step within their learning. Furthermore, Smiths (2016) research suggests that a large majority of children view learning Welsh language as ‘a level of distinction to the Welsh identity and that they enjoyed that dimension of their Welsh identity.’ Smith (2016).
The Welsh language is a very old language that holds strong significance to the culture and history of Wales, by enabling children to learn the language of their country will also allow them to develop a sense of ownership and loyalty to their country and that heritage (Powell, 2011 & Scaglia, 2012). Using the language and delving within the history of the language can also help children develop their historical skills in a cross-curricular approach, an area in which the new curriculum (Donaldson, 2015) will help flourish. 
2.2 Bilingualism
Being bilingual can have a profound effect on learning, Marian and Shook (2012) discuss that being bilingual can have many positive effects on children’s sensory and cognitive processing. Furthermore, they suggest that being bilingual at a very young age can have several positive effects on children’s wellbeing, allowing them to develop conflict management at a very young age some even at seven months old. Being bilingual can also help enhance children’s logical thinking, it can develop strong thinking skills, decision making and help them learn more languages (Bialystok 2001, Castro 2011 & Pandey 2013). 
Research also suggests that being bilingual can have a positive effect on children’s social and emotional well-being. Zelasko & Antunez (2000) explain that being bilingual can have a positive effect on children’s home lives, helping them create strong bonds with their family, culture and community all of which can help children to grow up ‘Ethical, informed citizens who are ready to be citizens of Wales and the world’ Donaldson (2015). 
Arguably, being bilingual can also have a positive effect on behaviour with research suggesting that learning another language apart from your first language can help develop better concentration and attention skills (Lyons, 2017). Lyons (2017) goes on to explain that being bilingual can help strengthen the part of the brain that helps control behaviour and thoughts helping suppress for children the urge to mis-behave. There is also strong research that suggests learning an additional language can also help children succeed in other subjects such as mathematics, developing their numerical reasoning and problem-solving ability. A study by Sherlock (2018) found that in Ireland students who were equally inept in both Gaelic and English performed extremely well in mathematics when tested in both languages, when tested against their monolingual peers they also performed better. Collins (2014) supports this theory and with tests carried out in Washington found that on worded maths problems bilinguals were able to figure out the solution half a second quicker and with greater accuracy than their monolingual peers. 
2.3 Teacher confidence
It can be argued that confidence is an important element for any workplace, being confident in yourself and your work can help a person become more assertive, be more proactive and can also help them communicate more effectively (Kaplan, 2013). Noe (2016) suggests that ‘Successful individuals are confident individuals. They become role models for other employees to follow’. 
The author would like to express that within this research project the term ‘confidence’ means being assured with your teaching. Having a strong sense of self-efficacy in their abilities to teach a subject. Hattie (2012) suggests that teacher confidence can have a significant effect on pupil performance and an even greater impact than parental involvement, home environment and student-teacher relationships. Further research suggests that Hattie’s (2012) views are accurate, it can be argued that a teacher who lacks confidence within a certain subject is less likely to stretch students, adopt new teaching methods and confront difficulties (Herbert-Smith, 2019). 
For a successful environment for students to flourish and for them to reach their full potential a teacher needs to have a sense of confidence within every subject that they teach. Raheem (2018) explains that confident teachers can impact children’s achievement, attitude and socio-emotional growth’. However, for a teacher to have confidence within a subject they must have self-belief in their capabilities within that subject. Interestingly, when discussing Welsh as a subject as in every other language the teacher must have some level of proficiency within the language. It can be argued that teaching Welsh confidently has a different approach and a different level of difficulty than teaching science or religious education may have. Ratcliffe (2013) suggests throughout England and Wales there are many creative teachers but when teaching a language that creativity can be squashed, as teachers often find themselves teaching to a curriculum specific sheet or a scheme of work that is rigid with little room for creative teachers to explore. Arguably, this could be down to confidence as the main issue although there are schemes of work available for teachers within Wales to teach Welsh. The teachers who would be confident with their efficacy to deliver Welsh would perhaps not need the help and guidance of a scheme work, enabling them to deliver more creative, fun and interactive lessons for their learners or they would be able to use those schemes as a baseline and explore and expand on them to create creative valuable learning experiences for their learners.
Research shows that for language learning to be successful a task-based pedagogy needs to be adopted rather than grammar and language repetition (Williams, 2013). Williams, also goes on to suggest that task-based language teaching methods adopt numerous different lessons ranging from ICT use, audio-visual aids and kinaesthetic learning, which is a contentious issue in more recent years. Aforementioned, techniques such as these require teachers who are confident in delivering these lessons with Welsh imbedded. Task-based methods also require learners to communicate with each other and look for language rules prior to applying them themselves. This way of learning does fall in line with Bruner’s (1957) experiential learning where children are active participants in their own learning, developing their learning through hands on, task based activities, in this instance developing language through having conversations and using visual-audio aids to help the children learn and retain this new learning and information. 
Furthermore, learning must be encouraged and that confidence within teachers can be nurtured and taught. Herbert-Smith (2018) suggests that using your strengths from other subjects and re-laying those techniques when teaching subjects that a teacher may feel less confident, can have a positive effect on teaching and learning. Furthermore, Herbert-Smith (2018) explains that having a subject specific mentor for each subject can also assist with queries and assistance. However, there are negatives to this approach when discussing Welsh as a subject even though we are discussing schools in Wales the author has witnessed directly that many English-medium schools do not have teachers or members of staff who are fluent and confident enough in their Welsh language to efficacy aid and assist others and taking that leadership role within the school.
2.4 Attitudes towards Welsh language
[bookmark: _GoBack]Contrary to the authors perception and what was witnessed during professional teaching practice and the elective experience, where through conversations with teachers and senior management they perceived some of the parents of the children had a negative attitude towards Welsh and the learning and teaching of it. Ultimately, filtering down to the children’s beliefs and attitudes towards learning the language. Research does show that a majority of parents in Wales are in favour of the teaching and learning of Welsh within schools. Lyon & Ellis (1991) suggest that 86% of parents within Wales are in favour of their children learning Welsh in school. In more recent research by Awan-Scully (2016) in a recent survey he claimed that 63% of people within Wales said that students in schools in Wales should still be learning Welsh as it is an important skill that children can use in later life. Although, the author believes this statistic is quite a shocking revelation, as this means 37% of Welsh people who took the survey either did not have an opinion on the matter or that they believed that there is not a need for children to be learning Welsh within schools. This statistic supports the view of parental effects on attitudes towards Welsh, if 37% of Welsh adults who took the survey are filtering to their children/grandchildren that there is no use for the Welsh language then this is prohibiting their children’s learning experience, with the children instantly having a negative view of the subject which subsequently can affect the difficulty of the task laid in front of those children’s teachers. 
Subsequently, there is very little research to corroborate that teacher attitudes towards a certain subject let alone Welsh, and the effects that they can have on teaching and learning. 

2.5 Overview of literature review
To conclude, through the authors research there is very little research that indicates the effects that teacher confidence and attitudes towards delivering Welsh effects teaching and learning. The author feels that the results of this research study will contribute in giving a clearer view on this and if so, what can be done to rectify it. 
With the Welsh Governments (2016) plans for one million Welsh speakers by 2050 and with the new curriculum imminent that at first indication suggests for a more cross-curricular approach to teaching where Welsh will be imbedded throughout, and finally with the Welsh Governments plans to abolish Welsh second language. Within Wales, we are going to need creative, confident teachers who have strong efficacy in their ability to deliver Welsh to all learners throughout the primary phase, ensuring that each child is receiving the same learning and is making progression with their Welsh development throughout their time in primary school. 


3. Methodology and research design
In order for the author to gain sufficient evidence and gain an understanding on whether teacher confidence and attitudes have an effect on the teaching and learning of Welsh in English medium school’s numerous research methods were used; see 1.1 research methods. 
Throughout each of the research methods the author always adhered to the correct ethical practices. An ethics form was completed by the author to ensure that the author has adhered to the ethical responsibilities when doing research and that the research was done with minimal risk. (Appendix 1). Resnik (2015) explains that abiding to ethical practices helps represent ‘values that are essential to collaborative work, such as trust, accountability, mutual respect, and fairness’. Furthermore, when discussing the ethical practices undertaken within this research study the author ensured that schools, students, teachers and senior management remained anonymous, thus providing a safe environment for them to express their views confidently and honestly. An important element of this research study was the view of the children, thus the author ensured that the children were treated the same as the adults within the research study and the correct steps were taken to ensure their anonymity. Morrow (2009) explains when conducting research that involves children the same steps need to be taken as would be with adults and the researcher must ensure that there is no risk or harm to the children whilst also ensuring there is adequate protection for the young people partaking. 
The first form of research undertaken by the author was that of teacher/senior management questionnaires (Appendix 2). This helped the author focus the questions to specific areas in which he wanted to gather evidence and information as Debois (2019) suggests questionnaires enable specific information gathering, they are also inexpensive and give fast results. As the author wanted to gather information from different areas within Wales to assess their thoughts on Welsh within English-medium schools, a questionnaire was distributed to all staff in School A based within Bridgend and School B based within the Swansea area. However, on reflection if the author was do the research study again, he would distribute the questionnaires on a larger scale to gather information from other areas within Wales for example Carmarthenshire, Powys, Cardiff and North Wales. 
Furthermore, the author has taken in to consideration that there are some limitations to questionnaires as Popper (2004) explains through the use of questionnaires it may be difficult to gather truthful information, it is also difficult to gage the person who is filling the questionnaires emotions whilst completing the questionnaire, there is also no way of processing how much time and thought has gone in to completing the questions. Mcleod (2018) also suggests that due to social desirability they may alter the results to promote a positive image something in which the author has no way of assessing also through questionnaires the persons who completed them had no way of explaining their answers. 
Taking these factors into consideration the author decided that it was best to use other methods to gather further information and evidence such as the use of one to one interview with teachers, senior management and student teachers. Prior to the interviews everybody taking part were made aware that what they reveal within the interview would be completely anonymous. In total 4 interviews took place with teachers, one with senior management and three with student teachers. To abolish human error each interview was audio recorded, following the audio recordings the interviews were written up (Appendix 3) and the audio recordings were deleted, ensuring that anonymity. Prior to the interviews everybody was briefed on their confidentiality ensuring that level of honesty helped promote a safe environment for them to express their honest opinions. Defranzo (2014) insinuates face to face interviews can help capture feelings, it can also help indicate the persons enthusiasm on the subject, whilst also keeping focus within the interview the interviewer can decide on where the interview leads if there is a question that requires further explanation or the interviewee would like to express other thoughts on a certain subject they are free to do so, which can help build a better and more accurate picture. Subsequently, Brown (2001) does express that there are some limitations to one on one interviews firstly they can be time consuming and secondly there is potential for subconscious bias.
The next form of research undertaken by the author was child interviewing, prior to undertaking these interviews the author ensured that the correct steps were taken in regards to safety. Firstly, there was permission from the headmaster and before conducting the interview the children were made aware that at any time they felt uncomfortable or did not want to answer a question they could leave the interview or opt out of answering. The child interviewing was done with three groups of children of different ages, there was 2 groups of children from KS2 and one from the foundation phase. The author felt by conducting the interviews within groups helped build a level of support for the children. Additionally, the interviews took place in an area of the school of the children’s choice to help build a safe and secure environment for the children. As with the teacher interviews the child interviews were audio recorded to dismiss human error but for confidentiality and anonymity these interviews were written up directly after the interviews took place (Appendix 4) and the recordings were destroyed on school grounds. O’Reilly & Dogra (2017) state that holding interviews with children rather than questionnaires can help ensure that the children have understood the question, children are also more likely to give honest answers and express their views from a different perspective than the adults. However, Mallet (2010) argues that interviewing children can present some difficulties such as building a rapport with the interviewer and language could be a barrier that would need to be overcome. 
To conclude, upon reflection if the author were to conduct the research again, they would use other techniques to distribute the questionnaires such as google forms, this way the author could have gathered more research and information from a larger area of Wales ensuring that more counties were reached. Additionally, the author would like to have interviewed children from another school further West within Wales, this would have enabled the author to get a fuller contrast of the difference children have from areas whose family have little Welsh to children whose families are fluent in the language. 













4. Results and discussion
Throughout this chapter the author will discuss and analyse the data taken as the result of various research methods. The research produced both quantitative and qualitative data. 
4.1 Teacher/senior management questionnaires
To begin a list of the questions asked on the questionnaire can be found in (Appendix 2). The first two questions on the questionnaires were aimed to establish what teachers thought of the current Welsh Governments guidelines of how Welsh is being taught within Wales currently and whether there is enough support and guidance available for teachers. Interestingly 50% of all the individuals who took the questionnaires expressed that the current curriculum guidelines for Welsh development helps progress children through their time in primary school. However, when asked if there was currently enough support and guidance for teachers when teaching Welsh, 100% of the teachers/senior management expressed that there was not enough support and guidance from the Welsh government. This bares significantly on teacher confidence, when teaching Welsh if a teacher is lacking confidence in delivering that subject and they feel there is no support available from the Welsh Government this could influence the learning for the learners within the class. Sadler (2013) explains that teacher confidence can be nurtured and taught, but arguably if this support is not available it can only have a detrimental effect and confidence and learning. Moreover, as one of the headmasters did explain in his interview there are programmes such as the Welsh sabbatical available where teachers can receive intensive Welsh training, however with school cuts it is difficult for those schools to replace that teacher. Whitewhick (2019) supports this statement outlining that headteachers are finding it difficult to replace teachers who go on the Welsh sabbatical scheme and by sending teachers on the sabbatical and have a detrimental effect on the school.
Question 4 and 5 ask the question whether they are confident with teaching Welsh. Unsurprisingly to the author 40% expressed that they were not confident in teaching Welsh, the author has experienced this during time on PTE and whilst working as classroom assistant that very few teachers are confident in delivering Welsh up to year 6. When analysing the results 30% outlined that they were only confident to deliver Welsh up to year 4. These teachers outlined that the reason they were not confident enough to teach up to year 6 was that they were not confident enough in their abilities to ensure that the children they taught would reach Level 5 at the end of year 6. Furthermore, many of the teachers highlighted that the Welsh Government needs to invest more in terms of training, support and resources. Some also suggested using specialist Welsh teachers within primary schools such as those in secondary school. Alexander (2016) supports these views outlining that having subject specific teachers who are passionate about the subject that they teach will entice the children to dive in to their learning with them, having a teacher who is enthused by their subject will help the children get enthused about the lesson. Although, it can be argued that having subject specific teachers is moving in the opposite direction of Donaldson’s (2015) new curriculum, which aims more towards having that cross-curricular aim and embedding a variety of subjects within each other. 
The next series of questions asked whether the teachers believed children enjoyed Welsh and how those lessons could be made more enjoyable. Interestingly, 100% of teachers from both school A and school B identified that children either do not enjoy Welsh lessons or they only enjoy them sometimes. Comparing these results to the results within chapter 2 where a majority of students believed there is an importance for Welsh within schools, it raises the question whether these statistics would be higher if lessons were deemed more enjoyable. Evans (2015) also suggested that 75% of students have a positive attitude towards Welsh, if as the research suggests there is room for Welsh lessons to be made more enjoyable perhaps it can help engage the other 25%. Some of the qualitative data showed that a number of teachers believed Welsh lessons would be more enjoyable if there were more links to the digital competency framework and topical work related to the children’s interests, whilst much of data suggested that there needs to be less pressure on reading and writing and a larger emphasis on oracy. This is an area which the author agrees with, putting an emphasis on developing the children’s oracy skills in Welsh can only lead to a positive impact on their futures, having the skills to be able to hold a conversation through the medium of Welsh can only help assist them in their working lives. Williams (2018) believes having a stronger emphasis on oracy can help children become more confident speakers and listeners regardless of the language. Having a greater emphasis on oracy will help children to understand conversations in Welsh helping them become ‘ethically, informed citizens of Wales’ Donaldson (2015). 
The last few questions on the questionnaires asked if the teachers agreed with the Welsh Governments proposals of abolishing Welsh second language and whether they believed they were fluent Welsh speakers. Interestingly, 100% of the teachers who took the questionnaire did not agree with abolishing Welsh second language, with some believing that there are inadequate numbers of teachers capable of delivering this successfully in Wales. As Wightwick (2019) expresses there are currently insufficient numbers of teachers in Wales capable of delivering such dramatic changes to Welsh language development. These results can be considered as a clear indication that currently within Wales there are many teachers who are not confident in their abilities to deliver Welsh across the curriculum. Moreover, 80% of the teachers considered themselves not fluent Welsh speakers this is an area which bares some confusion, as there are so many different definitions of fluency, it asks the question of whether fluency comes down to opinion. Nagel (n.d) defines fluency as ‘being able to use their target language to learn more target language’, whereas Chambers (1997) describes it as ‘in the assessment of foreign language proficiency, it is one of several descriptors of oral performance.’ Liedel (2014) believes ‘I think of fluency as comfort within a language’. This was no different with the results of the research where with all the questionnaires there were very few who described fluency the same way. Which opens another question if the Welsh Governments 2050 aim is to be met, they would need to deliver a country wide definition of what they believe is fluent. 
4.2 Child interviews
The transcripts of the interviews with the various groups of children can be found (Appendix 4). Contrary to the recent Estyn (2017) where they suggested that in English medium schools in Wales, Welsh is at a good standard in the foundation phase, from the interviews completed with the children in the foundation phase they suggested that they did not enjoy their Welsh lessons, with them all outlining that it was to difficult to enjoy. This poses the question does the way in which the Welsh lessons are taught result in the attitude in the delivery of the subjects, afore-mentioned Williams (2018) believes having a strong passion and a hunger whilst teaching the lesson can help ignite a passion and a hunger for learning the subject in the students. 
The next group of children interviewed were a group of year 3/4 children and interestingly there was a 2/1 split with the majority saying that they did not enjoy Welsh lessons. When asked why they did not enjoy the Welsh lessons one of the children suggested that it was because they did not see the point of learning Welsh. It can be assumed that this opinion is triggered from the attitudes of their family or even a teacher. Porumbu & Necosi (2013) suggest that parental and teacher attitudes towards learning can considerably affect the way that the children perform within the subject. All the children also indicated that there needs to be a bigger emphasis on oracy that reading and writing in Welsh lessons they suggested that this would also make the lessons more enjoyable. 
Finally, the last group of children interviewed were year 6 children, these results differed slightly from the other children interviewed, all of these children indicated that they enjoyed their Welsh lessons. They did however indicate that they found it difficult to pronounce some of the words, this is inline with what the author has previously mentioned that there is quite a large difference with pronunciation of Welsh words from different teachers with varied abilities and this can have an effect on the way that the children learn the language. For instance, if a child is with a year 4 teacher who pronounces a sentence one way and then the year 5 teacher has a completely different pronunciation this can cause confusion with the learners and effect learning. Rogers (2017) supports this theory and outlines that learning proper pronunciation when learning a new language is important as it helps learners speak comfortably and will also improve listening comprehension. This is also done when we teach learners to speak English with the use of phonics, this is an area that could be adapted when teaching Welsh learning the sounds of the letters at a young age can help children understand new words and phrases as they go through school. Additionally, all the year 6 children outlined that there was a bigger emphasis on reading and writing during their Welsh lessons rather than speaking and listening. 
4.3 Teacher interviews
The questions asked during the interview process can be found in (Appendix 3). Firstly, all the people interviewed suggested that there needs to be more done to support teachers with the teaching of Welsh within primary schools. Out of everybody interviewed only 1 teacher suggested that they were fully confident in delivering Welsh lessons up to year 6. When the author had asked the student teachers whether they felt enough was currently being done in their teacher training to prepare them for teaching Welsh they said that there was not, however they continued to say that this was not the fault of the university, moreover the timing they felt that two hours of Welsh lessons per week was not sufficient enough to prepare them for delivering the subject up to year 6. When asked if they felt whether they could hold a conversation through the medium of Welsh only 50% said they could confidently hold a conversation in Welsh. In an Estyn (2007) report one of their concerns was that ‘Pupils are not making enough progress in Welsh as a second language and are too often unable to converse in Welsh in key stage 2.’ Contrastingly if we currently have teachers who are not confident in holding conversations through the medium of Welsh how can we expect their learners. When each of the teachers was asked how much they enjoyed teaching a certain lesson effected the way that lesson was delivered 50% agreed that it did. This is supported by Blazer & Kraft (2017) research where they suggest that teachers’ attitudes and behaviour effects their learners’ attitudes and behaviours. They were then asked about the plans to abolish Welsh second language, there was an overwhelming response from all of the teachers, student teachers and senior management, they expressed grave worries and believed that there would need to be extensive training for all staff for this to be successful and this supports the theories aforementioned within chapter 2. 
Although, the information gained through this research helped reveal interesting opinions and results that perhaps shed light on a subject that is far to often lighted up as an area for concern with English-medium schools, more research would need to be undertaken to grasp a fuller picture of the main reasons why Welsh seems to be falling behind within English-medium schools. 

















5. Conclusion
To conclude, the aim of the research project was to establish whether teacher confidence and attitudes towards Welsh language can have effect on teaching and learning, the author also wanted to establish whether there would be a difference in perception compared to the areas of Wales. Through the authors literature review and his findings from his own research it can be assumed that teacher confidence does have an effect on teaching and learning in whatever subject that may be, moreover the research also highlighted that within Wales at the moment there appears to be insufficient confident teachers and student teachers delivering Welsh lessons up to the end of primary school. However, the research also highlighted that there needs to be more emphasis in terms of guidance and support not just for teacher’s confidence but also to help them to deliver fun and interactive lessons that will help engage and excite all learners. The author does feel as though this research study will help develop him in to a well-rounded and better teacher, the research has highlighted the importance of delivering each and every lesson with enthusiasm and flair to entice the learners and ignite that thirst of learning (Hall, 2016 & Wood 1997). 
Moreover, surprisingly to the author the research did show that there was no considerable difference with teachers feeling and confidence towards Welsh in the two areas of focus Swansea and Bridgend. Aforementioned to further the research and present a more comprehensive study this research would need to be broadened out across the whole of Wales and comparing the difference, this will then help establish whether teacher confidence within Wales is somewhat of a national crisis. Rowlands (cited Estyn 2018) believes ‘Improving the teaching and learning of Welsh for all learners is at the heart of developing Wales as a bilingual nation.’ From the research undertaken in this study the author believes it has highlighted that if these needs are to be met there needs to be considerable changes with Welsh language development within Wales. The two main aims would be to offer considerably more support and training for teachers who are not confident in delivering Welsh lessons or delivering it throughout the curriculum.  Secondly, lessons need to be made more enjoyable and exciting for all learners with a emphasis on speaking and listening rather than reading and writing. Throughout, this research study the author has realised that the Welsh Governments 2050 plans of a million Welsh speakers is somewhat ambitious considering the development of Welsh currently within our primary schools. Finally, if we are to create bilingual citizens of Wales (Donaldson, 2015) more has to be done by the Welsh Government in the work of support, training and guidance for our teachers and student teachers to enable them to deliver lessons successfully and confidently so that these aims are met and their learners can be taught in English-medium schools with the confidence and enthusiasm to speak Welsh.
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