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  The stories we tell contributes to situate and explain everyday experiences that represent a range of human history and communal ideas. Stories are narrative compositions influenced by cultural expectations, personal environments, positions and historic contexts.
Through the drama process, the narrative composition becomes constantly constructed and reconstructed exploring different possibilities. This emergence and coherence can be the foundation to decide how to engage in the complexity of life (Bruner, 2002) and face unexpected situations taking ethical stances (Razfar, 2012).

  The main aim of my workshop plan is to point out the idea of choice in times of tension and desire. Using as a means the Greek myth of Icarus.
According to which Icarus father, Daedalus who was a great craftsman of his time he created the labyrinth of Minotaur and to keep it secret the king Minos keep Daedalus and Icarus in a tower above his palace. Daedalus created two sets of wings, that they were made of feather and glued with wax for him and his son to escape. He advised Icarus not to fly too high near the sun because the wax would melt but not too low either since feathers could get wet from the sea. When they started flying not after much time Icarus forgot and he started flying higher and higher. As a result, his wings dissolved, and he fell into the sea and drown. The area of the sea that he left named Icarian Sea and the nearby island Icaria.

 Most of the educational systems all around the globe has become very specify and standardised on testing, that ignores the importance of emotions and the ability to channel them. Also, the idea of flow is neglected, even though flow is no other than the honest engagement in everyday life. The psychologist Mihaly Csikszentmihalyi assumes that the pursuit of happiness depends on personal perception and goals, with a combination of happiness process happening. We should be concerned though in which level education today uses social and emotional learning to motivate the fulfilment of children’s personality.
Drama in education covers all the elements of multiple intelligence since it promotes drama as an inclusive and diverse way of teaching establishing social awareness. Dramatic learning explores imaginary themes, topics, issues that are related with cognitive and emotional domains. The dramatic creation of symbolic worlds, parallel, literal, abstract situations, which always includes real thinking and real feeling helps children to experience practise, explore and play of real-life situations, but in a fictional safe environment.  

  Specifically, drama in education offers an imaginative and fictional use of time, space and presence; it is inclusive and not defined by cultural boundaries. It emphasizes on interactive forms of interchange defined as conventions. The conventions are part of the process of understanding the human and the theatre experience. They fill the human need to express and interpret the world through symbols and metaphors in an educative and entertaining way. Theatre and drama cannot be taught, they are developed by experiencing increasingly complex relationships in conventions and context.  
Conventions are like the ingredients in cookery, to have a tasteful meal the ingredients should be exquisitely combined and blended.(Neelands,J.) For my workshop plan I chose four types of conventions. The first one is the context-building action, which in while the story unfolds convention add information to the context or predict what it could happened. Another one is the narrative action it emphasizes on the ‘story’ or ‘what it happens next’. Poetic action it focuses or creates symbolic dimension of the drama using gestures and selective language. Last convention is the reflective action which focus attention on monologues and ‘inner-thinking’ or let the group examine drama through the dramatic context. 
Conventions happen, when participants find themselves in a safe and protected environment. That is why, the facilitator/ teacher should establish this atmosphere by negotiating the choices of the conventions. Convention it is a risk and the role of facilitator is to create a balance between giving motivation and inspire the group and the necessity to keep the activity controlled and manageable. (Neelands,J. and Goode,T.)

  I created a combination of the above conventions for my workshop plan as an example to teach history or literature using the Greek myth of Icarus. The story is narrated and unfolded in an interesting and interactive way for children ages nine and ten.
Firstly, the facilitator/teacher wears a hat, and she also gives similar hats to children while she announces them that they are archaeologists to the National Museum, and currently the Head of the Department Mr. Johnson has sent them to Icaria a Greek island for a secret mission. She is the leader of the mission, and they can call her ‘chief’. According to Mantle of the Expert a symbolic object like the hat in this case can bring a whole lifestyle that children must respond to. With the teacher in the role of the ‘chief’ she is gaining children’s attention without imposing rules and being the authority.
Then, a warmup activity will bring their intention to the mythical-fictional world that is going to be created. In which they are throwing to each other a magical dragon egg that changes size and weight every time it is thrown, that is why they have to say the name of the person they are throwing it so the egg would not break.
The ‘chief’ shows them the archaeological findings of their mission that Mr. Johnson sent secretly to the team, which are pictures of wings and men’s body. Asking them what they think might be about. This poetic-symbolic action aims to motivate children’s imagination and start creating a story in their minds, which they are going to compare with the myth since the ‘chief’ will narrate to them.
To introduce the drama element children are divided in five groups with pairs of two by grabbing the person next to them. One child would tell the story with vivid details and the other will act it out by picking up the main points of the story and improvise them in practice, transitioning the narrative fictional story to reality.
Then, there is the documentary activity which is an opportunity to reflect on the other’s characters points of view. Children are divided in groups of three and create a documentary, in which the one group would be in the role of Icarus and how he was feeling while flying, the other group would be people that they were watching Icarus flying and the third group would be in the role of Daedalus (Icarus father).
To create tension and keep the interest of the group, the ‘chief’ shows to the rest of the team the important evidence that Mr. Johson has just sent to them. There is a large cardboard box with a note saying: ‘Didn’t you understand what is it? Watch inside your hats.’ They are letters inside them and when children connect them make the word ‘time machine’. 
The next convention is kinaesthetic, engaging the voice and the body, specifically children are asked to go around the cardboard box and make a repetitive movement and sound that the time machine might make when it functions.
The next poetic and narrative activity aims to explore different uses of objects and find solutions to unexpected issues. Pointedly when the ‘chief’ moves the ‘time-machine’ finds a note saying: ‘save me. Icarus’ while chief’s phone rang and there is Mr. Johnson saying ‘Good job archaeologists. Now use the machine to go back and save Icarus.’ In two groups children are asked to make four still pictures with headlines to each of them suggesting ways to save Icarus. Children are given several props that they can use (clothe, paper, pencils).
The last convention is narrative action, and it intends to give a solution to Mr. Jonhson’s request. Chief’s phone rings again and Mr. Johnson says: ‘Archaeologists, you did a great work there are fantastic ideas! Can you give me two options though that we can save Icarus?’ In their groups children decide which one of their four options is the best one and present it. In such a way, all the creative ideas are being praised without being excluded or categorised into right or wrong. 

  To my presentation-seminar I chose to show the links between multiple intelligence in education and drama in education. Firstly, I referred to Gardner who is a developmental psychologist and the ‘father of multiple intelligence’ and he claims that intelligence varies since it is related with the social, cultural and ideological positions of a person. Furthermore, according to Gardner every individual has a basic set of the eight types of intelligences which is blended uniquely to each person, and it can be practised and explored through drama in education.
Then, I examined and the eight types of multiple intelligences and how related they are to drama, leading the presentation to the side of the practical seminar, which I put into practice some activities from the workshop plan. 
Since, the main idea of the workshop plan is ‘The Mantle of the Expert’ I gave participants the role of archaeologists and I ask them to call each other ‘archaeologist’. I also wore a hat and a shirt and when I was changing role, I was holding a stick for a moustache. At first, we played the game with the magic dragon egg, and it was a warmup for the participants. In addition, I read them the myth from a book which was designed with some relevant to the myth drawings and they were also able to read the myth from the power point’s slide. The idea is that I am making the workshop as inclusive to all the learning styles as possible, such children could read the myth on their own, could hear it and they were also given some pictures of it.
 Then they were asked to represent the sound and the movement of the time-machine, when they started the others who wanted to join were supposed to raise hands so there would be a sequence, unfortunately the participants who wanted to join could not hear me calling their names, so I put their names on the chat box instead of interrupting the flow. Not all of the participants joined, and this might be because either they did not want to or they might need more time to contribute, in any case, participation should not be forced but every level of it should just be embraced. If I was going to make the same activity again instead of thanking them and asking them to stop, I would experiment with their rhythm so I would tell them to make the machine work faster and then slower and slower until it stops.
The last activity was to find ways to save Icarus and participants were divided in breakout rooms and they were asked to come with one solution each group, that one person would narrate it while using the senses to make the solution as real as it could be, the other person should act the story physically and the third person would make the sounds they were also encouraged to use any objects around them. Because of the limited time participants were not able to practise their solution only the one group managed to do so, and the other two groups told their story solution. The main obstacle to this activity was time that is why when the groups returned from the breakout rooms, I asked them to tell me the way to save Icarus instead of acting it out.

  The presentation-seminar was a great opportunity for me to link the theory of multiple intelligence in education to practise using drama in education and expand the possibilities of online learning. Hence, drama in education it’s not about teaching art but improve lives through it, to create a mantle of leadership, knowledge, understanding and competency around the children.  Letting them imagine, create, debate, show and understand what it means to be human.
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