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Chapter 1: Introduction

The main aim of this research project is to achieve an understanding of how play aids in

developing the Literacy skills of Pupils. Within this, the research project will further identify
the role of practitioners in promoting the Literacy skills of pupils’ through play.

As agreed by Brooker and Edwards (2010) and Moyles (2010a) play enriches children’s
learning and development as it provides a platform for hands-on learning, where children
develop their knowledge through experimenting and interacting with the world around them.
This is in line with view of Vygotksy and Piaget, who believed that this allows children to
make sense of their world. The breadth of research evident about the educational benefits of
play, has had a direct impact on Wales’ education system, this impact was acknowledged with
the introduction of the Foundation Phase which supports a philosophy of learning where play
is the vehicle (Welsh Government, 2015). Research carried out by the author in previous
assignments has developed an interest in the nature of play, and how as indicated by Moyles
(2010b) it supports ‘child initiated’ learning. The emphasis of the importance of play was also
experienced within a school setting; due to this the author deemed play an important area to

strengthen their knowledge in, in order to put this knowledge in to practice in future teaching.

In previous years, education in Wales has focused on improving the Literacy skills of
pupils, as indicated by the Education Endowment Foundation (2016) quality Literacy skills
provide us with the foundations for not only success within education, but also for rewarding
careers and lives. It was this recognition of the significance of good Literacy skills for life
success that influenced the authors decision to research through this project how play can be
used to develop the Literacy skills of pupils’. Furthermore, in order to be able to use this
information in further teaching practise the author deemed it essential to investigate the way in
which practitioners can aid in developing these skills through play. Initial research in to play
and how it can be used to develop the Literacy skills of pupils brought attention to authors such
as the Welsh Assembly Government (2008a) and Moyles (2010a), they indicated that play is
essential for Literacy. Further research into the question throughout this project will indicate

more specifically how play can aid the development of pupils’ literacy skills.

Research in to the definition of play demonstrate that it is difficult to define. Smidt
(2011) defines play as ‘what children and young people do when they follow their own ideas
and their own interests in their own way.” While Sutton-smith (1997, quoted in Eberle, 2014,
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p.219) suggests play uses childrens’ imagination about reality, where they can put their
imaginative ideas in to action. However, the Oxford English Dictionary (2019) defines play as
‘activity for enjoyment and recreation rather than a serious or practical purpose.” Evidently, the
definitions have some common elements between them, one being that the child is open to
following their own instincts or ideas and secondly, the child gaining some enjoyment out of
the activity. When using the term play within this research project aspects of all definitions will

be taken in to consideration.

Barton and Hamilton (1998, p.3) define literacy as ‘an activity, located in the space
between thought and text’ However, Tsao (2008, p.3) indicates that literacy is ‘the ability to
interpret and understand messages relayed from others as a means of communication’.
Considering these definitions of literacy, as indicated by Cambridge University Press (2018)
literacy definitions should include reference to Oracy, Reading and Writing, these are indicated
in the Foundation Phase Framework (2015) as skills that should be developed through Literacy.
When referring to the development of Literacy skills through play in future sections of this
research project, they will be explored under the titles Oracy, Reading and Writing.

The Welsh Government (2008b) indicates that children participate in different types of
play. Bower (2014) provides the types of play as:

1. Exploratory play: As indicated by the organisation Aistear (2009), this type of play is
where a child explores and experiments in order to become familiar with their
surroundings. Smilansky (1990, quoted in Feinberg, 2010, p.267) extends this by
adding that it allows children to develop an understanding of the purpose of objects that
they encounter.

2. Directed play: Bower (2014) suggests this type of play is guided by adults. As further
explained by the ATL and Chilvers (2016), they explain that this type of play allows
practitioners to promote expectations for the play whilst encouraging children to follow
their interests.

3. Free-flow play: Davis (2011) suggests that this play encourages children to make
decision and include other children within their play. Bower (2014) communicates that
free-flow play includes children making use of their life experiences and re-enacting

them through their play.

Throughout this research project, these stages of play will be referred to when establishing how

each stage contributes to the development of childrens’ literacy skills.
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It is the author’s view that play within the education setting is currently being used to
develop children’s literacy skills, however the significance of how beneficial play can be in
supporting children’s literacy development is undervalued. As indicated in research by
Blatchford and Baines (2006), despite the research of the benefits of play, the time children
spend playing within school is decreasing. The author suspects that this may be due to many
barriers to play which appear within the school system, these will be further explored through

literature and research.
The research methods chosen by the author to investigate the question are:
- a questionnaire completed by Foundation Phase practitioners.
- an interview of 10 pupils within a reception class.
- Observations of children at play within the classroom environment, also observation

of practitioners’ interaction with children during play.

In summary, the main aims of this project are:

- To gain an understanding of the ways in which play promotes the development of
literacy skills.

- To understand how practitioners can supporting children’s play to encourage the
development of literacy skills.

- Tounderstand the challenges practitioners face when using play as means to developing
skills.

- To acknowledge the views of practitioners on how literacy can be developed through

play, and how play can be used successfully to develop childrens’ literacy skills.
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Chapter 2: Literature Review

Oracy

Millard and Gaunt(2018) states that oracy can be seen as an outcome by which pupils learn to
talk ‘confidently, appropriately and sensitively’. Furthermore, Wallace (2009) indicates that
this also includes pupil’s ability to comprehend the spoken word of other pupils. As
acknowledged in the Foundation Phase Framework (2015), oracy development and learning

should encompass both speaking and listening.

The Welsh Assembly Government (2008a) considers speaking as pupils’ ability to
produce sounds, having an understanding of the use of language and the ability to speak
appropriately based on their audience and purpose. Vygotsky (date unknown, quoted in Smidt,
2011, p.9) acknowledged the importance of language in developing children’s understanding.
The BBC (2011) reveals that listening is ‘an active process’ and that when we listen ‘we take
meaning from what has been said’. The Welsh Assembly Government (2008a) emphasises that
children should experience opportunities to listen through spontaneous activities, therefore
promoting the use of play as a means of developing listening skills. The University of
Cambridge (2014) highlight that some children lack the fundamental oracy skills as they enter
formal schooling, hence the importance of giving children opportunities to develop their oracy

skills within the school environment.

Wood’s (2013) highlights that play offers pupils’ opportunities to practise and develop
language as it encourages children to work alongside, and with other children. Andresen
(2005), indicates that play undertaken in the role-play area has significant benefits in
developing vocabulary. Moyles (2010b) emphasises that this type of play is also called socio-
dramatic play, and is where children draw upon their life experience and act it out. Bower
(2014) indicates that as children act out during this area, they develop their knowledge of
lexical sets relating to real life vocabulary which is essential to literacy development. Ofsted
(2012) highlight that in effective schools, the teacher is an active participant in play provision.
Moyles (2010a) emphasised that practitioners can encourage and motivate the children to
persist by asking questions which maintain childrens engagement, as discovered by the author
there was limited research regarding the types of questions appropriate for teachers to ask to
support engagement in play activities. As suggested by ICAN (2016) more subject specific
vocabulary can be introduced through play. This is agreed by Cowdray (2012) and Broadhead
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(2004) who emphasises that when playing in the sand and water area children are exposed to
language associated more closely with Mathematical Development or Knowledge and
Understanding of the World. Cowdray (2012, p.73) emphasises that children for example, talk
about the weight using words such as ‘Heavy’ and ‘Light’. Bennett, Wood and Rodgers (1997)
suggest that to promote the learning of new and appropriate language educators play an
essential part in modelling the specific language. Estyn (2018a) stress that using play to
encourage the learning of new vocabulary is considered good practice and has a significant
impact on Literacy development.

Palmer, Bayley and Broadbent (2013) state that social activities such as play, provide
opportunities for children to learn social skills relating to speaking which include turn-taking.
As suggested by Feinberg (2010) the communication between children during play, develops
metalinguistic awareness. As emphasised by Yopp and Yopp (2000) this encourages children
to think about their language, extended by Edwards and Kirkpatrick (1999) it allows children
to become more informed of their listeners and be knowledgeable about the effect this has on
their language. This links to the speaking skill displayed in the Foundation Phase Framework
(2015) where children are expected to develop appropriate and relevant vocabulary for play.
Despite this evidence, Cambridge University Press (2018) suggest that relevant vocabulary and
social skills are learnt best in formal teaching governed by curricula objectives which result in
a more purposeful outcome. However, Brooker and Edwards (2010, p. 157) state that ‘children
should be free during play....not bound by goals or results set by teachers, which limits the
outcomes’, this agrees with Bruner’s view of play (date unknown, quoted in Moyles, 2010b,
p.99) which suggests that play should allow for freedom of thought in every aspect. However,
providing children with space for freedom of thought highlights a barrier to play experienced
by teachers. This being the pressure upon teacher for children to evidence a certain amount of

work in childrens books, as shared by Millard and Menzies (2016).

Emphasised by Johnson (2019), play aids the development of listening skills, as agreed
by Palmer, Bayley and Broadbent (2013) who suggests that the reason for this is that during
play children engage in conversation which requires listening in order to participate. According
to Smith (2012) the role play area is a highly appropriate place to engage childrens’ listening
skills, as agreed by the CCEA (2008) who add that this is due to the fact that as children act
within this area they have to listen to and then respond to the spoken language of others
appropriately. Spotlighted by Cowdray (2013) practitioners often forget that children have to
be taught to listen. Smith (2012) indicates the practitioners role in developing childrens’
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listening through play is to play alongside children, demonstrating good listening skills. The
British Council (date unknown) suggests that this can be done by demonstrating and modelling
good body language such as good eye contact which can indicate when someone is listening.
Research on developing listening skills through play was significantly less that that of
developing speaking and writing skills, therefore this is an area the author deemed to be

important in gaining more knowledge on in personal research.

Reading

Leipzig (2001) suggests that reading is a multifaceted process which involves word
recognition, comprehension, motivation and fluency. However, Cox (1991, p.133) argues that
reading is more than recognising and understand words on a page, it requires understanding
the words and being an ‘active participant’ in a process. The One World Literacy Foundation
(2013) emphasises that being able to read is of vital importance to be able to participate in

todays world.

As suggested by the Welsh Assembly Government (2008a) prior to reading children
need to show readiness-they extend this by suggesting this includes childrens ability to hold a
book correctly and turn the pages in the appropriate order. When deciding when a child is ready
to read, observations need to be undertaken, this is another role of the practitioner during play
as stated by Saunders (2015). Suggested by Gross (2013) this is because it provides beneficial
opportunities to assess childrens abilities. As indicated by Spodek and Saracho (2006) as
children play they are provided with opportunities to develop skills required for formal reading.
In line with this, Drake (2005) exhausts that through play children can independently access a
variety of resources which include print. Although Drake (2005) emphasises the need for
children to access print independently in the provision, research by Neaum (2018) showed that
in child-initiated learning, there was almost no child engagement with print; this established
the question whether development of literacy through play is successful in non-adult initiated
activities. As Wragg, Wragg, Hayes and Chamberlin (2012) states, being able to access print
in play provision develops children’s awareness of print and their idea of what print looks like
within sources as they experiment, Evans (2012) enhances this by adding that this helps
children begin to establish the view of themselves as emergent readers, which asserted by
Mielonen and Paterson (2009) builds pupils’ confidence. Larson and Marsh (2015) stress the
teachers role as a provider of suitable resources which include print, which should be accessible

in the play provision.

10
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The Foundation Phase Framework (2015) shows that children are expected to
understand that print carries meaning. Leeds Community Healthcare NHS (2013) indicate that
this can include developing symbolic representation. As explained by Macintyre (2001) this is
the ability to use one object to represent another, claimed by Graham and Kelly (2012) both
reading and writing development require the development of this skill. Bialystok and Luk
(2013) explain this is because it can develop meaning for children when reading words, relating
their mind to its associate object. Wellhouse and Giles (2006) note that symbolic representation
can be developed when children are participating in playing with blocks, as they use the
imagination to turn a block in to an object and name it appropriately. Mcmanis (date unknown)
suggests that this symbolic thought can also be promoted in the role play area, as agreed by
Graham and Kelly (2012) who add that entering the world of book through this means is not
far away from entering the world of role-play or imaginative thought in the role play area.
Smith (2012) argues that to be fully engaged in symbolic play, children need time. However,
as pointed out by Millard and Menzies (2016), a lack of time allocated to play is a barrier

experienced by teachers due to them having more pressing priorities.

Writing

Coulmas (2012) states writing is a process of recording language by using ‘visible or tactile
marks’. However, The English Club (2019) defines writing as a process which uses symbols
in order to communicate. These definitions both suggest that writing is a process of recording
language. In line with writing being a means of communication, Daffern, Mackenzie and
Hemmings (2016) emphasis the importance in learning to write as it is able to offer many
opportunities, they suggest it can aid not only in providing a means of personal reflection but
a vital means of communication used through media in our modern world. The importance of
teaching children skills to be able to meet the demands of the future is reflected in our future

curriculum where one of the aims indicates that we must provide children with essential skills

in order for them to be independent adults (Donaldson, 2015).

Play aids children’s literacy skills by providing opportunities to advance their pre-
writing skills. Huffman and Fortenberry (2011) believe writing is dependent on the
development of fine motor skill. Stoeger and Ziegler (2013) explain fine motor skills as the
coordination of small muscles within the hand, As extended by Palmer, Bayley and Broadbent
(2013) children need to develop their fine motor skills in order to be able to make the

movements with their hands needed for writing. A document by Bridgend County Borough

11
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Council (2016) asserts that many children are delayed in writing due to a lack of opportunities
to practice and develop these fine motor skills, which can be developed in the play provision.
Huffman and Fortenberry (2011) assert that play within the water tray can develop these skills
as children hold and pour water from one container to another. Isbell (2012) also points out
that the use of scissors and staplers in the arts centre can provide practise and development of
these skills, as children use their muscle to move the scissors and squeeze the stapler. It is the
role of the practitioner during these areas to not only provide a variety of materials for children
to practice their fine motor and writing with as stated by Smidt (2011), but to provide
encouragement as spotlighted by Drake (2005).

Whitehead (2011) suggests that as children draw and paint in play activities they will
try to make print like marks, during pre-writing stages the Foundation Phase Framework (2015)
indicates this as an expectation. Anning (2004) reveals the importance in encouraging children
to draw in their journeys to becoming literate, Smidt (2011) asserts that this allows children to
begin recognising marks they make that might represent real things such as letters. Drake
(2005) suggests that for a high-quality experiences which develop literacy through play, adults
need to model and support children when engaging in experiences such as mark making. Using
this method where the adult is a scaffolder of the learning links with Vygotsky’s theory of the
‘Zone of Proximal Development” which as stated by McLeod (2019) is the theory that children
can attain more in their learning when supported by a more knowledgeable other, until that
goal can be achieved independently. This is promoted in research by Stephen, Martlew and
Ellis (2011) who indicates that with help from a more supportive adult during play, childrens
engagement is heightened. However, ATL and Chilvers (2012) indicate that modelling in play
activities and deciding which child needs more support is a barrier experienced by teachers in
providing the best possible progress through play, this is due to a poor adult to child ratio and
large class sizes which make it difficult for teachers to support everyone during the play

experience.

Estyn (2013) suggest that inspectors look for planned opportunities to develop writing
during the continuous provision, highlighting the importance of providing writing experiences
through play. As indicated by OFSTED (2012) and agreed by Myhill and Jones (2009) the role
play area provides a good opportunity to provide a more meaningful context for writing. This
agrees with Oxfordshire City Council (2015) who suggests that providing a more meaningful
context ensures that children are more engaged in their writing as this they use their experience

to inform their writing.

12
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Chapter 3: Methodology and Research Design.

The Welsh Government (2015b, p.21) suggests that completing research ethically includes
carrying out research ‘fairly, honestly and without the intention of harming others’. To ensure
this research project was carried out ethically, the author ensured it adhered to British
Educational Research Association Guidelines (BERA). How the research completed in
association with this project would adhere to these guidelines was displayed in an Ethics form

as can be seen in Appendix 1.

Any participants included in research were informed that data would be confidential in
line with the Date Protection Act 1998, as further explained on Page 7 of the ethics form found
in Appendix 1. Gray (2009) suggests that when carrying out research ethically, it is essential
that participants are reminded that their information can be emitted from research or the
interview can be postponed at any time. When collecting information for the questionnaire and
interviews with children, as explained in Page 7 of the ethics form, children and adults were
informed that this was their right. However, upon research and reflection, it is apparent to the
author that to ensure participants such as practitioners that their information would be
confidential which in turn the author believes would have encouraged engagement, they could
have been better informed that the research would adhere to the Data Protection Act 1998 and
the BERA guidelines.

Questionnaires

The author collected 20 questionnaires when undertaking research in the Primary School, this
is a small sample size which as Orthod (2014) indicates, may not produce valid and reliable
results. The author proposes that if the investigation was to be carried out again, an online
platform could be used to help engage more practitioners in providing answers to the
questionnaire. As indicated by Gray (2009, p.337) ‘questionnaires are research tools through
which people are asked to respond to the same set of questions in a predetermined order’,
emphasised by Wilkinson and Birmingham (2003) a questionnaire is an efficient method in
order to retain peoples thoughts or opinions on a subject, hence the use of questionnaires during
this research project of which an example can be seen in appendix 1. As stated by the Welsh
Government (2015b), questionnaires can have both qualitative and quantative questions, this
is evident in the questionnaire created by the author. Indicated by Kelley, Clark, Brown and

Sitzia (2003) answers to qualitative questions, which are open questions, provide a quality

13
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insight in to a topic. However as suggested by Cohen, Manion and Morrison (2011) open
questions can lead to irrelevant and redundant information based on different interpretations of
the question by participants; Bell (2010) reveals the importance of ensuring questions are
worded appropriately to avoid this occurring. Mathers, Fox and Hun (2009) implies that
quantative data, where questions are closed, produce rich data for research as they are focused.
The questionnaire used by the author, has many quantative questions allowing for reputable
data, the author also understands that these questions would take less time which considers
teacher work load.

Pupil Interview

The author carried out 10 interviews with children at the Primary School, which involved
children within a reception class, the questions asked in the interview can be seen in appendix
2. Moser and Kalton (1971,p. 271, quoted in Bell, 2010, p.161) suggests that interviews are ‘a
conversation between interviewer and respondent with the purpose of eliciting certain
information from the respondent.” Punch (2014) suggests that interviews are a good way of
obtaining peoples’ views on matters and how they see reality also their perceptions of a
situation. Hence, the use of them by the author in research to gain childrens’ perception of play
in their environment and if they recognise how it helps their literacy development. Keller-
Hamela (2016) explains that when carrying out interviews with children it is important that the
child feel safe and comfortable, this was considered by the author when carrying out the
interviews, the children were interviewed in class a setting they believe to be safe. Further,
mentioned by Newby (2014) and agreed by ESOMA (2009) the maturity level of the child must
be considered, within this the appropriateness of the subject and language of the questions must
be examined; as considered by the author when carrying out the interview, who rephrased
questions to develop understanding. Nevertheless, Newby (2014) alleges a limitation to
interviewing children is that their answers are influenced by a variety of aspects, one being
mood, therefore we should consider the validity of the answers given carefully.

Observations

Throughout the authors experience in a primary school to gather research, there were various
opportunities to observe children and teaching practitioners engaging in play. Smidt (2015:
Vii) defines observation as ‘watching what other do and listening to what they say’ as indicated
by punch (2009) this type of observation is ‘naturalistic’ this is where the individual observing

does not intervene or affect the behaviour of those they are observing; this aligns with the way

14
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in which the author observed children within the classroom setting. Cohen, Manion and
Morrison (2011: 456) spotlight the benefit of observations in gaining ‘live” data, which is first-
hand and therefore, more reliable as indicated by Robinson and Hall (2002). Contrary, Gray
(2009) questions the accuracy of observations, as detailed and extensive notes are usually
difficult to write at the time of observation, however as the author observed play from a distance
this was not an issue experienced. Whilst in the school setting the author had opportunities to
document the environment provided by the practitioner for children to play, through the means
of photographs, in order to do this the author had to gain permission from the headteacher
which was completed on school experience. As suggested by Miller (2015) using photographs
to document research finding allows the researcher to document things that would be hard to
explain using words. Diversely, Holm (2008) suggest that photographs can be set up by the
researcher, to suit a purpose and therefore, they may not be a reliable source; this however, was
not the case for the author who through photographs aimed to capture a true representation of

the play environment.

15
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Chapter 4: Results and Discussion

This chapter aims to describe the findings carried out by the author for this project, it will look
at the data collected via the questionnaire, interview with pupils and observations and begin to
identify if the research collected correlated to the literature findings. It will also aim to identify

and discuss any new information discovered through research.

Questionnaire

The questionnaire given out to participants as can be viewed in appendix two, has two sections.
Section A looks at acquiring research about the role of practitioners in supporting literacy
development through play, Section B looked at obtaining information about how

knowledgeable practitioners are about how play can be used to promote pupils’ literacy skills.

QUESTION 2. | GUIDE CHILDREN
Figure 1 DURING THEIR PLAY.

B Never MRarely sometimes M Always

An interesting finding acknowledged when analysing the questionnaire data can be seen in
figure 1. Recognised within the Literature Review of this assignment and asserted by Gronlund
(2010) when playing, the practitioner should act as a guide to enable children to develop aspects
such as more specific vocabulary. Despite this, as can be seen in Figure 1 which displays the
results from question 2 of section A, only 55% of people declared that they sometimes guide
children to promote the development of literacy skills during play. In line with this, a further
10% of practitioners stated they rarely assist learners during their play. Appendix 3 displays
the written answer of one of the participants who answered that they rarely guide children
within their play. They state that the guidance they provide children is only within the initial
introduction of play activities; this correlates with observations of the author, who as seen in

notes shown in appendix 4 witnessed this within a foundation phase classroom. Further, this

16
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links to research by Saracho (2001) who said that often teachers directed children to play areas,
and then carried on with other tasks. As indicated by Bennett, Wood and Rodgers (1997)
although children may be able to carry on with play activities independently, without guidance
from a teacher during play, the learning may be limited. The results of this question may
suggest that teachers do not fully understand how their participation in play activities can
benefit the literacy learning of pupils’. An reason for this may be due to the limitations of
developing literacy during play communicated by practitioners in Section B of the
questionnaire. In the results for question 16, which asked practitioners to indicate the barriers,
12 out of 20 practitioners noted about limited time to play, with one participant as can be seen
in appendix 5 stating about not having enough staff to support play, this correlates with research

found within the literature review.

As described by Egenfeldt-Nielsen (2006) an essential role of the teacher during play
is the facilitator. Question 1 of section A within the questionnaire, asks facilitators how much
they allow the children to follow their own interests during play. The results for this question
indicated that 70% of practitioners stated they always allow children to follow their own
interests during play, however 30% of practitioners said sometimes they allow children to
promote their own interests during play. According to OFSTED (2012) children are more
engaged in play which follows their interests as also acknowledged in the literature review,
new information provided by a practitioner in the questionnaire as can be seen in appendix 6
indicates further that this can be used in order to motivate and promote children learning of
Literacy in formal lessons as it ‘sticks in childrens memory longer’, this was not discovered
through initial research displayed in the literature Review. Research at this stage revealed that
this is considered good practice by Estyn (2018b) who suggested that when role-play was used
to inform childrens writing, children’s writing improved, this is agreed by lhmeideh (2015)

who also acknowledged a positive change in childrens attitude towards writing.

Section B of the questionnaire aimed to look at perception of how play aids in
developing childrens literacy skills. Question 11 of the questionnaire, discusses how
practitioners believe play develops the oracy skills of pupils. As found within the literature
review, play was seen to be very influential in developing childrens’ language. All
practitioners, within the questionnaire acknowledged this importance answering that they
‘strongly agree’ that play is important in developing the oracy skills of children. Despite this,
one practitioner outlines a limitation within question 16 of the questionnaire this can be seen

in appendix 7. They express that it is challenging to change provisions on a regular basis

17
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ensuring children are engaged and that the provision offers appropriate literacy opportunities
suitable for the age group. This highlights a limitation which was not discovered in initial
research, further research about teachers training within play, as indicated by Millard and
Menzie (2016) shows that in particular teachers do not regularly receive training on how to
improve teachers oracy skills in provision; this training may result in practitioners having more

informed ideas of how to arrange provision to encourage oracy and literacy in general.

As previously discussed, Question 16 of the questionnaire discusses the limitations
practitioners experience in regards to developing literacy through play. An interesting answer
as shared by one practitioner which can be seen in appendix 8, explains how children struggle
to play with others, as their imagination is hindered due to them spending too much time using
Electronic devices. This correlates with observations made by the practitioner shown in
appendix 9, where a note was made that some children did not engage with symbolic/ dramatic
play but were more interested in activities with opportunities to use ICT. Vygotsky (cited in
Smidt, 2011, p.9) talked about play as imagination in action, as further stated by Macintyre
(2001) this imagination developed through play encourages children to develop social skills
along with vocabulary as they describe, delegate and listen to others. With this in mind, it can
be assumed that promoting activities in play, where children are encouraged and supported to

be imaginative are essential if they are to develop their literacy skills through this means.

Pupil Interview

The questions asked by the author to pupils can be viewed in appendix 2. Question 8 of this
interview asked pupils if they believed play helped them in improving in their writing, 90% of
the pupils said that it did, extending with suggestions where they practise, with only one
participant answering with ‘no, I don’t think so’ as can be seen in appendix 10. Highlighted in
the interview with participants was their recognition of the ability play has in providing
opportunities to practice their writing skills, in particular writing for different purposes which
is a skills children must develop as indicated in the Foundation Phase Framework (2015), this
was not recognised within research for chapter 2. As can be observed within appendix 11 and
12 which shows 2 completed interview answers, one pupil indicates that they liked to order
flowers using the florist order forms, as can be seen in appendix 13 which also shows indication
of emergent writing as discussed in chapter 2. Another pupil commented saying they like to
practise writing postcards in the writing area. Ofsted (date unknown, cited in Saunders, 2015,
p. 221) suggests that this is good practice as children need to be encouraged to write for various

18
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reasons, Hall and Robinson (2002) share this view, adding that this exhibits to children the vast

reasons they can use writing for.

When asked if play is used by the teacher for children to learn about talking, reading or
writing, 7 of the 10 children discussed the fact that their teacher incorporates challenges in to
the play provision that they must complete. When further questioned about these challenges
many children added that they were encouraged through these challenges to make their name
or different letters in play dough or as shaving foam as can be acknowledged in appendix 14,
this demonstrated the awareness of children that they are learning their letters through play. As
asserted by Pinnington (2018) this is effective as research shows children learn letter shapes
more effectively when they have ‘sensory feedback’. However, Brooker and Edwards (2010)
debates whether this can be considered learning through play as they consider play to be an
activity that is not motivated by educational goals as further discussed prior in the literature

review.

Through interviewing pupils, it was evident that there was little awareness of the
benefits of play in developing Oracy and Reading. Just one participant acknowledged the
learning of ‘new words’ as can be seen in appendix 11, with the same participant
acknowledging the access to books available in the play provision. If the author was to carry
out further research it would be interesting to find out if the acknowledgement of developing
vocabulary and reading in play activities by children would increase their success in developing

them through play activities.
Observations

As indicated in notes show in appendix 15, the author observed children playing games such
as snap provided by the practitioner in the play provision, this was without personal recognition
of the literacy benefits these games contain. As shown in question 15 of the questionnaire, one
practitioner indicated that this game is important in providing children with pre-reading skills
as can be acknowledged in appendix 16. Further research in to this indicated that snap can aid
the development of visual memory skills needed for both reading and writing. As indicated by
Leicester Partnership NHS (2013) Visual memory is ‘is the ability to store and remember
information after seeing pictures or activities’ Evans (2016) highlights that activities to enhance
these skills are often supported in the play provision, she further suggests providing games
such as word bingo to support the development of this skill. This knowledge will be used in

future practise by the author to inform the play provision in the classroom.
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Observed in the role-play area was the development of appropriate language as
discovered by wood (2013) displayed in Chapter 2. This information is also concluded by Paes
and Ellefson (2018) who suggests that there is also a significant value in role-play and play in
general in developing the language of English Second Language (EAL) pupils; this was
observed by the author who witnessed a EAL pupil who would not communicate within formal
situations, develop language in a less formal setting during play. As observed in the role-play
area, children would often retell stories they had been read within class, being able to retell
familiar stories is a skill children should develop as informed in the Foundation Phase
Framework (2015); this observation correlates with research by Prenevost (1995) who shares

that retelling a story through roleplay is also beneficial for childrens language development.

As evident in the literature review, information regarding the development of listening
skills was not as sizable as that which looked at reading and writing. Despite this, observations
of children within all areas of the play provision conveyed that the development and practising
of listening skills were evident. The author found that the most significant demonstration of
this was the children’s ability to listen to others and ask questions based on what the other child
had said. Research by Clarke (date unknown) suggests that this may be due to the environment
play creates in pressurising children to gain information from others about their role in the

game or role-play scenario.

Limitations of the Research

Analysing the questionnaire allowed recognition that some of the questions were structured in
a way that were open to interpretation, such as question 14. The author acknowledges that
awareness of certain aspects in regards to play were not developed at the stage of developing
the questionnaire, the result of this may be that some of the questionnaire results are not
reliable. In future the author would aim to define on a questionnaire what they mean by certain

phrases so narrow the margin for interpretation and ensure a greater reliability of results.
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Chapter 5: Conclusion

It is evident through research carried out for the literature review and by evaluating the research
carried out by the author including the questionnaire, observations and interviews, that through

play children can and do develop their literacy skills.

When considering the aims of this research project, the literature review and the results
and discussion chapters, they clearly acknowledge the ways in which play promotes the
development of literacy skills. They indicate how play can develop skills such as subject
specific language found in the literature review, also the development of narratives and
language in role-play which can present exciting links to formal literacy lessons, as found in
the questionnaire results. Additionally, the value of providing a meaningful context for learning
which promotes the development of writing skills and as shared by Estyn (2018) increases
writing levels should not be forgotten. It is through this research that the author has gained
knowledge on activities in the play provision, that ensure rich opportunities for language
learning which can be used to inform future practice and planning within the school

environment.

Research carried out by the author and discovered through research for the literature
review, indicated many limitations to using play in order to develop the literacy skills of pupils
such as, time allocated to play, a low staff to pupil ratio which results in a lack of support during
play, also the more surprising answer of practitioners feeling children are not as imaginative

due to their dependence on electronic devices.

The questionnaire suggested that practitioners were aware of the importance of play in
developing the literacy skills of pupils and how play can promote the literacy skills of pupils.
However, the questionnaire did indicate that some practitioners had a gap in their knowledge
regarding the role they should play in supporting children in play, which as emphasised by
Drake (2005) and Stephen, Martlew and Ellis (2011) is to facilitate, support and encourage
pupils. Future research could focus on the types of training available for practitioners to
develop the appropriate skills to support pupils within play. In future practise, this information
will result in the author being able to support pupils’ in the various activities within the play

provision suitably.
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Programme of Study: B Primary Education [{3TS) B e
Direcior of StudiesSuparasor: Dr Sioned ¥ Hughes Resoarch
SECTION B: Approval for Riesearch Activity
Has the mesearch activiy recered appeoval in phinciple? H
|please chock the Guidance Mobes as 1o the aggeopriabe approval process | YES ¥ q O
for diferent levels of research by diferenl calegones of individual
Date

I Yes, piease indicale source of Research Degress Commites o
approval (aind dabe wissne known |

Faculty Ressanch Commises a

Cither: Moduls Coordinadior, ECADSI0, 08.o

ITET L 220

19

Approval im princpla st b obiaimed fom the relovant source priof o seeking ethical approval

Jusky 20T

1
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SECTION C: Ewxierral Ethical Guidance Maderials

[ Please list e oore o thical puicanon documenis that have been referred o during the complertion
af this fomm (includineg any discipline-speciic codes of research ethics, and also any speofic
athical guidance relating b e propesed mehodclogy]. Please bok o confimm Sl your
rnesaarth proposal adhenss o Teese oodes and gosd o s

The msparch is wi@n e bounds of the nomal classroom and n acoordance with e ¥
Athrods guideings for nial consent as por Adhroda leSer

Tha mesearch will b conduched wishin BERA, [ Brilish Educabconal Ressarch o
ssnciation) quidelnes = Ebhical Guideknes jor Educabonal Heseanch, 3018

Tha msearch will adnsre b e Lini ressoarch guicdings '
Tha msearch will adhene to e Education o Council {EVWC) o

SECTION D Exiernal Collaborative Ressanoh Activity

Does the research actviby riodve collabomiors owtside of the YES o M -
Uniwsrsiy?

I Wes, phease provide B name of e edermal organssation and name and confact defails for the
main comiaot person:

Insifson

Coniact person nama

Contact pesrmon o=l addness

Whatsre: ressparc h activity ks carrsed oult in collaboraticn with am exiermal organisation

Does this oganisation fave s osm effics approsal sysiem? YEE a HO -

i Yos, pheass aSach & copy of ary final approssal jor inferim approval) feom e crpgani =ation

SECTION E: Details of Fesearoh Activity

Indicabive 1@e: How mfuential is plary in helping pupls dovelop e eay lteracy skills?

Proposed siart dafe: 11.02.201% Proposed end dafe: 26 04. 2019

Purpose of research activity finoluding aims and objoctves)

Oudine the purposs, aims and objectives. of the reseanch actrty, ncluding ey Research QUESToNS.
Enow briedly how existing research has informed the proposed actiity and explain what he
resoarch actrily il Hdmmnmaﬂamdwpa'hm. N mum 2080 vweords)

Thiz resaarch will look al the imporianos of ply in developing pupls’ carty Reracy skils. Roskos
{2002, o 1) staies that play is benefical bocauss theorntically, damalic play and IRomcy sharn
higher oroer, cognithee prooEsSEs such as imaging, categonizing and probiem soking.’ in Ene with
fhis, the first section of this ressarch wil identify other benefiis and nesoanch relating o how
benefical play is in aiding the dewelopment of party Lieracy skils.

& furthier aim of the research will be to gain the wiews of practitioners on how ey bebeve! support
pupis in using play in order o develop iNemcy skils, as evident in reseanch by Fioe (2014) this =
imporiant as achers can sinsctune play in onder o ensune | is offective in devsioping specific skils.
addbnnally, the ressarch will look al how s praclice is mpkemented i the Foumndaon Prasas and
fhe benefils! limiations of using this appoach o develop eady Lseacy skils.

Proposed mathods

Dby 2T 23 Errecal Approrwial Fomm w8
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Provide a briel summars of all the methods that mayv be used in the research actiy. making |
clear what speafio techniques. may be used. If methods ofer than Shose listed in fhis sechon ane
deemed apcropnabe laker, addfonal ethecal aporoval for those methods, will be needed. | Maxmum
&0 woeds)

Inberyirws — children feachers and senior stafl members from the FP, K52 and K53 wil be
invotvesd in strudured (o staff) and semi-stnuciured (for childeen) inersew's shens ‘will be
invited 0 respond fo key questions. For mcample: Ane you aeame of the efiectiveness of play in
omder io develop eary Liberacy skils? How is play used in your school to deselop Early Lseracy
skils? What do you leam when you play? In he questioning of children, guestons will be danged!
adapied o ersune that they ane able fo answer. The imerdess of children will take place in an
informal sefing, whene | will fake noles of their responses. The children will not be forced into
participating and no direct individual guestioning wil ke place § a child does nol wish o mspond.
EMIT: The chidren will have an exit straiegy (baffic light fans, emojs) and if at amy point they wish
#0 besave tha inberviesw or withdrare: theen Shay mary do so. | will check on the chidren's feelings
regulary. Mo names vill be used in e wnting.

Observations ! Fleld Notes. = | will obserwe ipachers and pupils during penods where thene is
opporfunies for play within e dassroom. | will observe The role of e teacher in faoltating e
use of play in onder o develop the pugpls’ earky Likeracy skils and the response of pupis. When
completing this method of reseandh, no names shall be mentioned. A some penods, | may ohesne
children without Their knowiedge, whem | will iook at their play and how i is aiding in developing
meir Literacy skils.

Video or Audio Taping photographs = My ressanch mary requiee me o recond some of e
practice implemented in the classroom or for imendews with stafl or chiidnen, which may later be
referred i in the: Fessanch project. In oeder io videod audio fape' take pholos within e classeoom, |
will gather the permission of safl! pupis and throughout will ersure that | am acting in an ethical
manner. Exit Chidnen and leachers will not be forced fo participaie or respond o questions. Staf
and chikdren will be informeed thay can request reconrding o s%op at any time without prosiding
notice.

Cuestomnaire - Depending on the responses of chideen and staff throughout e research period, |
mary cresyie and administer a guestonnaine: i | beliese this will assist me o gather furher data.
Throughout the: creation of my questonnaine, | =il adchem input provided dunng my second year of
Uinkersity, when we designed and distriied a questionnaiee for a spedfic module. The
guesionnaine may foous on qualiative or quantilative date or both. The quesionnaine may be
adminsiersd o kearners o staff or bof, OuessSonnaine pariopants will nod B reguined o kst ther
name or personal informabion. However, they may be asked their status (i.e. pupil or leacher).

# cover lether will accompany e questionnaire which will explain o e participant e reason for
and natune of the research quesionnaine. The queshonnaine will be distribuied by physical means
only. Onoe questionnaires have been completed, oy wil be placed within e esponse pool for
analysis. Exit: Before paricipants submil their guestionnaine, they hase the: right o netain their
response. Howsner, once | neceive the response and i s added o the pool, thens wil be no tir
mzans of identitying their nesponss in order to Felum it o Sem. This will be explained in e coser
liothes.

i b whouid spand s pou beps

Locaton of research activity
identify all locations whens research aclivity wil take plaoe.

The proposed study wil lake place at a lange primary school and a parnership pimary school
{school detais have yet bo be released by Gouty)

i b whouid sospind s pou beps

Research activity cutside of the UK

Jusky 20T 3 Exrical Appiowval Foim w8
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H resecarch achhviby will @ke plaor oeersoas, you ane esponsbks for ensunng that local efthical
corsiderations ars complied with and thad fe relesant permssions are sooghl. Speciy any kool
quiddines |eg. from local projessonal asocborsdeamed sociobsshunpsersies ] Tal oxsl and
wihether thess mreohve any efhical sSpulations bayvond Tose uswual in the U (proside details of any
lhooniseEs, of pEMMISSonS regured L Also spacify whother Fere are any soeofic efmical ssues rmised
by BN ol oot inowinich e ressarch aoivey S laking place, for eompde, particular cuhural
sersitrdies or vainerabiites of parbopanis.

Mol applicabie

SECTION F: Scope of Rosearch Activity

Wil the research actwity ircl uck:
YES

Use of a musstonnaine or similar ressanh mstnument?

Usa of inlerdoas 7

Use of danes?

Parficipa obesnartion s ther nosledge ™

Parficipan obssnartion sl their knowlodge?

Use of video or audo peoording 7

Aoopss fo personal or conddenbal mdcrmabon withouot e parbopants
sopdific consent’

Adminisiration of any questons, 1est stimull, presentation that mary be
auperenced as physicaly, mentally or emotionaily hammiul § ofiensive?

Perdormance of any acts which may cause embamassmen of atied sei-
asioem

invessgaton of participants imvoheed in illegal achivities?

Use of proosdures that imvalve decophion?

Aodminisiaton of any subsiance, agent or plaoeo’y

w[«|«|«| ||~ |DO|O|O|DO|O|DO|E

Waorking with Iso verobeale andmals’?

CEher prmary data colleclian methods, please explan n @S box

o (ojojojo|lo|ofo|.|«| |||~

l‘.

If NI fo eery qQuesSon, Then the research acivity is pathicaly | low nsk amd mxy be exempl from
soima of e olowing sechons (pheasr relor 0 Guidanon MNotes)

If YES 1o amy guaston, then no resesirch actrty should be undertaken wntil Sull ethical approval
Faas: B Obtainsd

SECTION G: Iriondod Parfici pants

‘Whao aro the imordod participants:-
YES 1]
Siudents or staf af T Universiy? i | O
Aduks {over the age of 18 and competent fo give consentTF o (]
Sy AT & Etrical Spprowil Form wa
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Wil ihe resoarch amavity Nvoive Oolberainly miskeading
paficipams in any way, or the partial or full conosaimsnt of the | o ||
spedfio shudy aims?

if ¥ES 1o any question, piease provide full detaiks

SECTION H: Anticipated Risks

Dwiline ary anticipaied risics that may adwersely affect any of the participants, the
researchers and'or thie Unversity. and the steps that will be taken to addross thom.

i you have completed a full rek assessment (for example as required by a laboradory, or extemal
researoh oollabomlor) you may append Bhat 1o this form.

Full risk asdessswnt complelied and appended?

L[]

Risks 1o participaris
For mxampie: emational disiness, finandal disclosune, physical harm, iransder of personal data,
soristive crganisational information

Thez risk 1o paricipanis & that they ans rohsed in research without Seeir corsent. Tharedone, | wall
ensune that all consent prooedunes are in place by informing e children and staff of my ressanch. |
will explain i e chldren and s5ai that thoy hawe the nght b withdraw and can leayve the ressairch
or epness that Sy do nat wish for thesr data o be used at any ime. An ecampls of this s Sl | il
ask e children throughout e process f | can use their anseers from imerdess within my
resoarch, | wil also endguire i Sy would liks 10 Ses my noes reganding Sem. | wil also monior the
crildren's wellbsing and sop any adiity, if dhildnen beoome upsed | unoomiciable.

H ressearch adivty may inciude sensive, embamassing or upseting lopcs (e.g. sl aciviy,
dneg use | or issees lkely o disclose informartion requinng further action (e.g. oriminal actfdty], ghse
details of b procedures o deal with hese Eaees, induding any suppoitadvios [eg. helpline
numbers)io be offered o participants. Nobe Baf shene appbcabbs, corsent procedunes shouwld
make i clear Sharl f someSing potertially or actualy dlegal & discoverned inthe course of & progect,
it mary need 1o b dizclosed 1o the proper auhontes

Mot apoboalie.

RIsks 10 Invesoigator

For example: personal sadety, pivsical harm, emobional disiresss, nsk of acousation af
harmimpropnety, confict of imenest

Thaz risk i the: researcher is thal | may be acoused of unprofessional practios. | will manage this
risk by adhering to BERA guidelines and folloeang my plan of ethical pactios.

Urirsers iytinstiutional risks
For oxamphs: adverse pubbciy, Snancial loss, data probection

There should be no risk to the Universigy if | manage S risk o e particpand and the nessarcher
a=z detaled above | will conduct e reseanch and represent B esults honesSy. | wil alsays
coemiply with ethical, legal and projessional framesor ks, obligafons and standams, @ required by
the statulnry and regulaiory authories, as well as with the University's Foesearch integrity and
Ethics Code of Practico.

T & Effrecal Approwal Foim w5
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Vulnsrabie aduls?

Children wndes 187

Priscingrs?

Young offenders?

Thecise who Dould b ooresidenesd o have a pafoularty depesndent reabonship
with the mvesigalon of & gatoloeer

Peopie engaged in ilegal acthites 7

Crhers (please identify):

O |Oo(ojgl.|o0
O |Oo(ojojolo

Participart rumibars and souroo
Prowside an estimaie of the expecied number of paricipants. How will you idenaly paricipants and
how il Ty B recnuibed®

I'he esamated mumbers. ane G0 childnen aged 3-12 years old in the Foundabon Fhase, K52 and
K53. 2 Head Teachers, 10 teschars. Howewer, this nusmnber s subject 1o ohainge.
Prior o conduching resaarch, | il colan consent for ha head leacher or sonor mendor in the
schaaol soting.

Informiation for participants:
YES NO MiA
Will you descnbe T main msearch proosdunes 1o parbcipants n & O O
advance, =0 Thal they ane nformed abowt what o expect?
Will you el participanis that their participation is woluntany? + | a
Wil you oblain enten consent for parkcipason’ L [ | o
Wil you explain o partcipanis Thal retusal 1o parbcipaie in the & O O
research will not affect their reaiment or education (if relesant 77
If thie reseairch s cbsersabonal, will you ask parbopants for T & o o
oonsenl o boing obssnsed Y
Wil youl el participants thal they may swhdras from e reseanch & O o
at anvy lime and for any reason’?
Wrn quesicrmaires, will you gese paricipanis The opbon ol r o o
omitiing quesions they do nod wanl iID answer'?
Wil youl el participants thal their s sl be treated with ful
ponfideriiality and that, § publshed, 1wl nof be idenafiable as L a a
theirs?
Wil you debnef parlicipants Jl the end od Ther pariopaton, in a & o o
el T P b b B vl of reseanch uncsnaken?
W M b arry of aboree puesbons, pheise gree am explanation
Informiation for participants:
TES o] Mk
Wil paricipants ba pakd? | - a
Is spstiaks! oleorcal or oher eouipment W0 e used with o " o
parcipanis?
A e any inancal or ofner inipnests o the insesigaion or o - O
Universiy arsmg inom s shody?
Jly 20AF 5 Ethical Apgiwial Fism w8
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AdVErsn oarksomEs
List messsures pul in place b limit &y adverse efocts or ouloomes of mesearch acthily whene
appropnale. Inchide any amoegancy prolocols.

I'will manage e nsk by adhering 1o the BERA guidelines and iollowing my plan of othical pracion.
| 'will always comply with ethical, kegal and prodessional famesworks, oblgations and sSandands, as
requinsd by e statuiony and regulstony authoribes, as wel as with the University's Ressarch
imegnty and Ethics Code of Practios.

Loss of data = upon collsction of ressaroh | wil asswme full responsibiity for the safekeeping of the
data. To ensure the paiicpant response & sale, §will be kepl in a folcer oni FrTy parsodn Wil tha
research haes besn analysed and ullsed at which ime the data il bo destroged.

in the event that & particpant s response ks lost at the fawit of the swshor or third party Shen the
imdriciual will nol be identifable, as no personal detals wil bo lshed

Dischosune and Barring Sarvion

W the resosarch aciviRy Imvalkves dhildren or vulnemable adulis, &
Disclosurn and Barming Serdon (DS certficale must be obtained
belone any confact with such partcipants.

YES [ ] Ml
Has a DBS cemfimie been oblained? & i |

SECTION I: Feedback, Corsent and Confidentiality

[ Feedback
‘Whiat feedback will be provided o parbopants, how will this B dong and wiesn ?

I'will nod b providing hesdhaok o paricipant’s a5 it 5 not elevan for the esearnch. If participant's
requesst fissdhack from the nesponse then |, as S author, will proside a summary of Se data
oolleoted.

Informed consant

Desoribe the amangements i inform potenbal paricpants, badore pronading consent, of 'what is
rreotved in pairicpating. Descrbe the armangements for participants 1o provide full consent bedore
data colection begins. H gaining consent in this way i inaporopnate, explain how consent will be
obEined and PeoorEe

Parcpant Consent = Children

| il conwerse with the reksvant feethars and senics menios and inlorm $em ol the nesearch | il
be underiaking, | will prowide the eason and mbonale behind the ressaindh. Howesver, | will verbally
ask chidren idenlified fo partidpabe, if they wish 1o 1ake part, &.g use trafic ight fans o suppor the
children. A green face will symbolze that | know ey are hapgy to participale, a red face wil show
that they ane nol willing 1o paricipaie. This will be an indeaidual exerciss so hat children are
sncouraged 1o respond honesdy with ther interest and welbaing in mind. Childeen will be made
aeare that they cain they can approsch mae af @ny point of my aSendanos o their sthool, o disouss
their contribution to the reseanch praject and inform mae i they wish o confinue participating.

Parboipant Consenl - Teschers

Thee sesachers will be asked them to sign a document, if they agree %o take part in the research. |
thay ane not willing %o sign the document, then | shall not use hem in e esearch. The consent
form will include a ok box for participants: signal Swer agreement o.g. | confirm thad | hanse read) and
understand fhe shaet dated 11.062.19 for S above sAedy; | understand my participaton is wolunkany
and that | am fres to withdraw af any time, without giving reason: | agree b participabe in the: shudy.

by 20T T Effical Approwal Fiorm w8
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Confide rtiality | Arory mity
5ol out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity e nol boing offored, axpbin whey thic ic tho caos.

| @il ensune Tl no indridual dala = mascde avaslable o schoolsinansnis. U-nl:,- rean-idenifable
summand aggregale dakta can ba prosvided in Shs eay.

| 'will also plece a skabemant on the consesnl form ndicafing Tl anonymisy will b o prionby and
practcal precafions will B tken o disguise doenibes.

SECTION J: Data Proioction and Siorage

In oompleting shis section refer o the University's Ressarch Data Management Policy and the
pxienske msources on the Universiy's Ressarch Data Management web  pages

inttp:iuwtsd ac ukibrary' meea rchedala smanagement.

YES MO
Does the neseardh acivity involve personal data |as defined by the Daka
Protection A&of)?
" evial odala ™ maains deda it rededs 1o & Ny vl s o b
eerfea—
) o Mo data, o w] e

jhi Proees Mo Ohilar @i Oitaa SO THEdo ey B i A SOsSeRskor O, oF B Bl I
£l Kol Al DORS0ESI0 OF, M dhals Ooviioeier, and chaded Sy ariiassnd of
Ofarmort bl Mg vl ained @ity MaRcedeot oF 8o i eniions of o dala ool
Oty OGP i casieaod of Bha ndieadisal

if ¥ES, prowide a desoription of he data and explain why this daka nesds to be collecked:

Does it ivvohse sensitiee personal data {as defined by the Data Prolection
A}

“Savisiiva Pirsandd oahs " means Dersosal ol consesing of femeleeT as o —-
fa) e radva OF SOV Oreoes of Bhel el St

jhi s Pl ORI,

o 3 g rolowrers Daleod’s O Ol Boleds o O SMTaS oS,

i) webaaihier b k8 & membor of & frade wrvan (withn §nd enaaming of tha Trode Linos o &
v Laboey Maksions [(Consoidaion)] 408 1902,

il P plipsical oF merni! Nl o ooriin,

T Fls Seciniied’ ARG,

ol O ST S O loypoed OO St B Aamt o 3oy offanco, o

M e preciadings Ko @ity GRS SOATIETO O OF aieyed o et Dot cOamimaied By
him, (o gD O Sach BrOCSRNOgS OF M SEvihancd oF Sty CouaT it Sudt

DA DI

if ¥ES, prowide a desoription of he daia and explain why this data nesds o be collecked:

Will the research aclivity imvolve sloring personal dass on one of the YES HO

lollowireg:

Wanusal fikes (Le. in paper form ) F * [w]

Univiersiy compulers? g -

Privaie company momputers ? (] r

Hiome or othes personal computers? (] +
Jiky AT ] Etical Appiowal Foam w8
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Lapiop computers! Cls’ Porable dsk-dnvses! memony stcks'y ol a
o slomgs or wakahox? [ |
Ceher = specity: [ ] +

Far all sloned data, explain T measunes in place o ersure data confidentialkty, ncluding delais of
password proiechon, @nonypiion and anonymisaton:

Confdentaliy will ba upheld by not mouesling paricipsnd names on any piecs of data coleciod.
Uata will be stoned in & locked cupboard and passennd prossched cOMmpUSer. ANy OOFTESpONdSTICE
bizbwssn My wior and mysel @il be theough a password proteciod smal aocournt

i Sax showld sy & you Epps |

=
=]

Will the resoarch acivity imwalve any of the follosing acivies: YES

Electronic rminsier of data im ary form?

Sharing od data with others at e Linhversiby?

Sharing od data with other organisations?

Ewport of data outside Sh European Linion or imporing of data from oulside
thiz Y

Use of personal addresses, posicodes, faxes, emails or elephons mumbers ¥

Publication of data #ai might alow identificason of indhvid =is?

Use of dafia management Sysiem

L Y T Y T T Y

Data archiving ?

i ¥ES 1o any queshan, pleass providoe ful dokik, explaining how s will be condisched in
acocordanco with the Dok Protection Aot (andicr any infermational equisalont

List all who will nave access io e dala generaied by the nessarch aoiRy:

I mssancher, supsnssor and modole ocoomndinaion

List who wil have contral of, and ad! as cusiodian|s) for, dat generated by the ressarch actimy

Kabe Gregory- The nesearcer.

Gun detads of dats sSorane armangements, including where data will ba stoned, how long for, and in
what formm. ¥l data be archived = if 50 how and i not why nol.

Responses provided by parficipants wall haree wer data stiored soourely by e reseancher. Onoe
the data has boeosn analysed by the researcner ten i will be destroyed, o thens is no physical
frasce of @ dala. Thes process will be in aocordanos wtth the Data Prolechon Act [ 1998

T data cobection penod will range from 11022015 until 259.04.2019. Foliowing 29.04. 2015, thone
will N longer be a wse for e data and & will all be destroyed al s point n Sme

SECTION K: Declaration
Sk HOAT b Ethizal Approwal Fom w8
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Thie information which | have provided is mormect and oomplets fo th best of my nostedge. | kave
abtempfed o identify any nsks and Bsues relaked o the ressarch acthvity and acknowledge my
obiigations. and the nghts of the participants.

In submitting this appcation | hereby condirm that | underake o ensure that She above named
ressarch activity will meet the University's Egsearch Ethics and integrity Code of Practice
Signature of applicant

K EGREGORY Dabes: OEG2A01H

For siudamnds:

[ Temcher | Senior Mernar |
asiraldina Dr Sloned W Hughes

5 - LV Hughes

Dabe: o3.02.14

Superdsar

Signartune:
Draabe:

Chooklist: Ploase oompiete S oheckis! belos o ensune thal wou have compieted the form
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Appendix 2

Interview guestions

1. What is your favourite thing to play? Why?

2. Do you learn about or how to do anything when you play?

3. What do you do in the role play area?

4. Does playing help you understand your school work?

5. Does your teacher use play to help you to learn?

6. Does play help you practise your writing?
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Appendix 3

Jor

Research Questionnaire on Play in the Foundation Phase.

Section A: Ways in which Foundation Phase educators use play to promote
pupils’ literacy skills. :

Description Never Rarely Sometimes Always
1.During play I allow the children to /
follow their own interests. -

2.1 guide children during their play. /

3. 1 use questioning as a way to
assist learners in understanding their
play activities. /

4. T encourage learners to interact
with others during play time.

5. T encourage children to listen to
the opinion of others when

6. 1 provide children with the
opportunity to imitate the act of
writing or practise writing within the
continuous provision.

participating in play. / :

7. How do you include play in the curriculum in order to develop pupils’ literacy skills?

Feaviding.chiscien. with .reic. play, Smau wond. ...
AR

8. What guidance do you provide pupils during play?

A Lhtraduce. Lhem 1. hew aleas/ ganes, T.us . .
-PLAY. fo.. promote. ndependence. .. ...

.oo-o.ooc.....-oo.-u'-.ooo-o....oo-o-.o--.ooo.-o-oo---oo--.-
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9. How do you assess skills that are developed through play?

Lihwranmy . oot e

Section B: Benefits of play in developing pupils’ literacy skills.

Description Strongly | Agree Disagree | Strongly
Agree Disagree

10.Play is important in developing
childrens’ cognitive development.

11.Through play activities children
develop their oracy.

12.Play is important in developing the
fine motor skills of children.

13. Play is important in developing
the listening skills of children.

e e

14.Structured play can hinder the 5
imagination of children. /

15.What play activities do you think are most valuable in developing pupils’ literacy skills?

Aple. play. 48 b develgps. oracy SKits. ...

OOQCI.t..ooocullQo.lo‘-nco...ooo....l-c.-.o.....a.l
‘lo.oac-.o....t'-llo‘.o..0.'....0'.!.00‘0!0.0..0...

16. What challenges/limitations do you believe are involved with using play in order to develop
pupils’ literacy skills?

RY, MU IES.. games J.esaurces. needed or. ...
QQuaoe. for.. prag are. (iked................
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Appendix 4

Class: Reception Class

Curation: 45 minutesl

Observations:

The children engage in the introduction of the lesson.

Once the children have been introduced to the

lesson the teacher tells the children the play areas
available to them.

The children play independently in the play areas,
many of the children engage in play within a cinema
areas, however find it difficult to share objects such

as the popcorn.

In the play provision, the children are able to listen
to music and participate in a dancing activity
individually. The child talks about the music relating
to the weather when participating.
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Appendix 5

LG

Research Questionnaire on Play in the Foundation Phase.

Section A: Ways in which Foundation Phase educators use play to promote

pupils’ literacy skills.

Description

Never

Rarely Sometimes

Always

1.During play I allow the children to
follow their own interests.

\/,

2.1 guide children during their play.

v

3. I use questioning as a way to
assist learners in understanding their
play activities.

4. 1 encourage learners to interact
with others during play time.

5. I encourage children to listen to
the opinion of others when
participating in play.

=

6. 1 provide children with the
opportunity to imitate the act of
writing or practise writing within the
continuous provision.

2

2

7. How do you include play in the curriculum in order to develop pupils’ literacy skills?

LAY Gy, Qe sraedd. L wovldd, . odhaastion,

e R@Wmﬁ AP,

—
e o0

heas. .. albios. Jredlon.

Qubao. .o, . Glan.. . bcheniel ik, [ Hoabsy  alliv its

8. What guidance do you provide pupils during play?

NG hewe L Qe dontlengeas. anhenad. st -

i 91/\.4.&'.%. AR,

© 9% 000000000000 000000000000s000s
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9. How do you assess skills that are developed through play?

Of ...%M-"C......Q..W.M.. <. d?a{j‘...l.’i..cﬁf’iﬂm.@. -

Mwovéwlmfflzwwz

Section B: Benefits of play in developing pupils’ literacy skills.

Description Strongly | Agree Disagree | Strongly
Agree - Disagree

10.Play is important in developing
childrens” cognitive development. /

11.Through play activities children ;
develop their oracy. \/

12.Play is important in developing the
fine motor skills of children. \/

13. Play is important in developing /
the listening skills of children. \/

14.Structured play can hinder the - /
imagination of children. \/

15.What play activities do you think are most valuable in developing pupils’ literacy skills?
gin ald Py GoBtus

oy L el s L MRy Ly ek, 60, Aty | e d
T, AT, e, AR, L develby, . s beracy . Skalie,
Sty aenll 0 e

16. What challenges/limitations do you believe are involved with using play in order to develop
pupils’ literacy skills?

f’g . 5V }.L&%...Mv\.ﬁﬁ..ﬂwP%..M.....S‘:‘{F./:D'V"

P98 T8.10/i0, 10108 (0. 4106 8000 6|00 00 0B e ® 0.0 0100 8is eTe e eie 86 oo e e e e b o
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Appendix 6
/

Research Questionnaire on Play in the Foundation Phase.

Section A: Ways in which Foundation Phase educators use play to promote
pupils’ literacy skills.

Description Never Rarely Sometimes Always

1.During play I allow the children to
follow their own interests. Y |

2. I guide children during their play. /

3. I use questioning as a way to
assist learners in understanding their Pl
play activities. \/

4. T encourage learners to interact /
with others during play time.

5. I encourage children to listen to L
the opinion of others when | /
participating in play.

6. I provide children with the
opportunity to imitate the act of

writing or practise writing within the /
continuous provision. .

7. How do you include play in the curriculum in order to develop pupils’ literacy skills?

The. chiduen. pa;fcwc&pa.m......raa mag/\m(\@.uu
wertcl. pl /Ofﬁd OAUANCEACS -

Role . pz - (e,f St ordir,
Stx% nChudrenmg Agﬁg 4

at guldance do you provide pupils durmg play? 0

GLek. An...and yain. .co.chddrend. Qlay ...
NI A0 ABR LA .

SRS 000 910000108 40 1€)610.0. 010/ 850: 018760/ 0 0008 50 10| 8 el e 45 B Nei 0 e 00 N0 e B o B e S a0 el
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9. How do you assess skills that are developed through play?

OtC:axSSLOf}S .....
e e e i e Gl SR N i

Section B: Benefits of play in developing pupils’ literacy skills.

Description Strongly | Agree Disagree | Strongly
Agree Disagree

10.Play is important in developing
childrens’ cognitive development.

11.Through play activities children
develop their oracy.

12.Play is important in developing the
fine motor skills of children.

13. Play is important in developing
the listening skills of children.

14.Structured play can hinder the
imagination of children.

Pl L

15.What play activities do you think are most valuable in developing pupils’ literacy skills?

Ocacy. actvihed. zbefore. wrnBfreaaidg .

SiB8 101816 ¥ 818 9. 9 0 ¢ 00 6 @ 8 S VRe §.0.8 9.6 0.0 6 6.0 90 9 9.0 98 68 6 8 & e oe
QL8900 0 81008 88 90 090 80 000 6 0 06 98 9.0/8 66 06 86 86 6.0 6 0% 06 e

16. What challenges/limitations do you believe are involved with using play in order to develop
pupils’ literacy skills?

Chidren. sSasiak SO - Aog .of . Sulaie~
SOUGGAL .. .42 PIAY. . o X0 BT he.coming

. Iar%@. emond =, danci.of . Magrner o,
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Appendix 7
/

Research Questionnaire on Play in the Foundation Phase.

Section A: Ways in which Foundation Phase educators use play to promote
pupils’ literacy skills.

Description Never Rarely Sometimes Always

1.During play I allow the children to
follow their own interests. /

2. I guide children during their play.
gu g play \ /

3. I use questioning as a way to
assist learners in understanding their /
play activities.

4. I encourage learners to interact

with others during play time. /
5. I encourage children to listen to

the opinion of others when /
participating in play.

6. I provide children with the
opportunity to imitate the act of

writing or practise writing within the \/
continuous provision.

7. How do you include play in the curriculum in order to develop pupils’ literacy skills?

. Thy. .chudren, haie row. pioy Gras  Wiikng ORaS,.ats .
I (rages.areas. Which . Covelops. o0gy...................

8. What guidance do you provide pupils during play?

R0 ChOMonges: (e chudren Know whae S8y o .. ..

b e 2 SO A YR B RUONORCRC I T R R ORI S TR S NI It T T S s s g e
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9. How do you assess skills that are developed through play?

hSAUNG. . e UGN  piady. 1t or G 10 QK. ...

--------- © 90 2000005 000000000000 0000009000090 0000060000000°008 0SS0

Section B: Benefits of play in developing pupils’ literacy skills.

Description Strongly | Agree Disagree | Strongly
Agree Disagree

10.Play is important in developing
childrens’ cognitive development.

11.Through play activities children
develop their oracy.

12.Play is important in developing the
fine motor skills of children.

13. Play is important in developing
the listening skills of children.

14.Structured play can hinder the
imagination of children.

SIS

15.What play activities do you think are most valuable in developing pupils’ literacy skills?

Alctirus, . dhich daedp Trag) suck. ad. the. 10U figy

® 00 009 00000000000 0000000000000 0000006000000000000O0CO0CS

16. What challenges/limitations do you believe are involved with using play in order to develop
pupils’ literacy skills?

ﬁudyﬂm&wdwg&wwww
GHEL, . L UL, L2, Y JUIgs R K. 100

UYL S AT, G ettt Jie. WK B fen £ . . .
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Appendix 8

9. How do you assess skills that are developed through play?

O(ASWSSLO(} .....
e e eyl el Blen TRl e SaR L e

Section B: Benefits of play in developing pupils’ literacy skills.

Description Strongly | Agree Disagree | Strongly
Agree Disagree

10.Play is important in developing
childrens’ cognitive development.

11.Through play activities children
develop their oracy.

12.Play is important in developing the
fine motor skills of children.

13. Play is important in developing
the listening skills of children.

14.Structured play can hinder the
imagination of children.

o

15.What play activities do you think are most valuable in developing pupils’ literacy skills?

O‘@Cﬁ‘ ackviRed. zbefor.e. wort ﬁﬁ/@ré«mh@

€ 858 818 (6 ¢80 8 9.8 0/¢ 00 6 9 80 600 N0 ¢ 0 08 000 6.0 6.0 50 8 0.0 9l el e e e s oe

16. What challenges/limitations do you believe are involved with using play in order to develop
pupils’ literacy skills?

Chadren. sSaual sKCOs - 40T .of . thulale~

Seggde .. A:)p)aﬂ WA N LG, he.comu

@ laf% .ddmand ....on{...magywun
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Appendix 9

Class: Reception Class

Duration: 1 day

Observations:

In the rotation of the lesson, 1 group is always playing.

The children hawve access to many resources in the
play provision, there is a craft area where children are
being encouraged to make their own castles.

The play provision includes a florist where the
children have to fill in the order form, wrap the

flowers and sell them, receiving money.

The play provision also offers ICT, in the form of 4
computers. Many of the boys within the class go
straight to the computers in order to play on the
games, these did not participate in the role play
during any play opportunity.

The children had opportunities to use beads and
thread them on to the string, this activity encouraged
the children to work together.
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Appendix 10

Interview queshions

]

LA

. What 1= vour favounte thmg to play? Why7

I hike to play on the smart board as [ can colour the ammals and
play on games.

Do vou leam zbout or how to do anythmz when vou play?

I learn about writing, I practice ny small wnting 1n the writng

dlEd.

. What do yvou do m the role play area’

Play, I hks to grve out flowers to my fmends becanzs [ am the
flonst.

. Does playing help vou understand vour school work?

Yez, [ practise my wrifing.

. Does vour teacher uze play to help vou to leam?

Sometimes, usually on fim Friday.

. Does play help vou practize your wntmg?

Mo, I don't think so.
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Appendix 11.

Interiew queshions

1. What 1= vour favournte thing to play” Why?
I hike to write postecards m the watmg area.
2. Do vou leam about or how to do anythmz when vou play?
Yez 1t 1z pood to share [ leam words 1 the wniting area too.
3. What do you do m the role play area’?

I pick floweers and buy them.

4. Does playing help vou understand vour school work?
Yez, [ practise my reading.

3. Dioas your teacher nza play to help vou to leam?
Yoz, we have our challenges which we have to completed m our
play time.

6. Does play help vou practiza your writing?

Yez, we can practize letters 1n the wnting area or on the smart
board'
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Appendix 12

Interview questions

1. What 1s your favourite thing to play? Why?
I like to play in the florist because 1t 15 fun.
2. Do you learn about or how to do anything when you play?

I am learning about shapes.

3. What do you do in the role play area?
I give flowers to my friends and fill out the order forms.

4. Does playing help you understand your school work?
No.

5. Does your teacher use play to help you to leam?
Yes, we have challenges.

6. Does play help vou practise vour writing?

Yes, we practise in the writing area. |
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Appendix 13

loose (ﬁl bouquet potted “
Colours: )
)

aa 4 8

orange ! yellow ¥l green [l

&

blue = purple[% pink fd whtteD

Gift tag message:
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Appendix 14

Interview guestions

=

1. What 15 your favourite thing to play? Why?

I like to play with cars.

2. Do you leam about or how to do anything when vou play?
In the shaving foam I practise my letters and I draw patterns.

3. What do you do in the role play area?
In the role play area I am always the customer.

4. Does playing help vou understand vour school work?
No.

3. Does vour teacher use play to help you to leamn?
Yes, me make things when we play.

6. Does play help you practise your writing?

Yes, we use play dough for our words sometimes.
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Appendix 15

Class: Reception

Duration: 1 hour

Observations:

. The teaching assistant supports the child in an arts

and craft challenge, the support assistant models
how to cut the materials and then the steps to make
the object.

The children had many games out on the table
during fun Friday activities. These include a puzzle,
snap and pictures which are coloured by working
out the sum.

The teacher encourages conversation within the
florist by telling the children about her favourite
coloured flowers, the children then go on to tell the
teacher their favourite colour. One child finds the
teacher a bunch of her favourite colour flowers.

The children were playing outdoors in the water
area. One children had 2 containers and was using
the small container to fill up the bigger one, using

words such as ‘bigger’ "heavier’ and ‘smaller’.
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Appendix 16

Research Questionnaire on Play in the Foundation Phase.

Section A: Ways in which Foundation Phase educators use play to promote
pupils’ literacy skills.

Description Never Rarely Sometimes Always
1.During play I allow the children to

follow their own interests. /

2.1 guide children during their play. /

3. I use questioning as a way to
assist learners in understanding their

play activities. /

4. T encourage learners to interact
with others during play time.

5. I encourage children to listen to
the opinion of others when /

participating in play.

6. 1 provide children with the
opportunity to imitate the act of
writing or practise writing within the /
continuous provision.

7. How do you include play in the curriculum in order to develop pupils’ literacy skills?

' S , \ i ) £ o
A\e. c Salndveo . honwe . o aaneng L oarea o, Sadase .

N QYIRS ¢ o TRV IR 't o VR N 0 O
AW adase. . ane. Cotlacabune. b, chaval . < P

8. What guidance do you provide pupils during play?
ot .i”&\&,). SV N E R A NG YN ERtovagion Haeen
Sondie.. MSMS. I eend ..K\t:g.ey». oAstesaiels wree) wids Iefmys e e o

..... © 0500020 0000000009060 00050000006060060890600°0000060006c000000006
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9. How do you assess skills that are developed through play?
. bj Be alal-I e .\ JP1e W« We¥= PN %-.“Kk.‘wv.\?gj « SMAY.en-

----- 90 000 0 e 0 P 0 0C0O00 000000808 0000000 O0 080000006000 e

Section B: Benefits of play in developing pupils’ literacy skills.

Description Strongly | Agree Disagree | Strongly
Agree Disagree

10.Play is important in developing
childrens’ cognitive development.

11.Through play activities children
develop their oracy.

12.Play is important in developing the
fine motor skills of children.

13. Play is important in developing
the listening skills of children.

eSS

‘14.Structured play can hinder the :
imagination of children. /

15.What play activities do you think are most valuable in developing pupils’ literacy skills?

C.‘J.fpsgj Loslkdnmes L dhaks  Soade L enagaa LSl

(t&w\\(\% LNoek ., }-‘r%\.'\g—%\(ﬁ e LT OeesDe s o SN O .

33\4\.\. e Aena, . {\ 2= gade f\.j VNS .
<

16. What challenges/limitations do you believe are involved with using play in order to develop
pupils’ literacy skills?

B\ e ARy <.k.<j<r. Song. Shedaen.. S.\fv.ur}ujx. %
o, .\.\Gﬁwx e EN (PN 1 sV -L)\.'\v\&oxp\‘ T « $dnads L .
i §e a .(.«\.' )*.’:‘:—.&S«AE.\".\&»}&.' & B PR o 2 K B
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4. Practical Application Skills

20

5. Transferable Skills for Life and Professional Practice

20

STUDENT FEEDBACK FORM

Assessment Mark (Assessment marks are subject to ratification at the
Exam Board. These comments and marks are to give feedback on module work
and are for guidance only until they are confirmed. )

Late Submission Penalties (tick if
appropriate)

Up to 1 week late (40% Max)

Over 1 week late (0%)

%

76




1704385

77



