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Section A

According to phonologic-deficit hypothesis dyslexia is characterized by difficulty developing phonological awareness, verbal processing speed and verbal memory (Shaywitz, 1998). 

Dyslexia is considered a neurological disorder with a hereditary component (British Dyslexia Association (no date). There are two hemispheres in the brain, the left and the right. The left hemisphere usually processes language – this mean the left side of the brain is important for decoding small details of information such as print and is important for accurate reading. The right hemisphere usually processes visual information – this means the right side of the brain is dominant for aesthetic aspects such as art and creativity (Bakkar, 2006). It is often the case in children with dyslexia that they’re right hemisphere shows skills of processing and that they may have difficulty using their left side (Snowling, 2005). The left hemisphere is predominantly where the skills required to identify clusters of letters that make certain sounds tend to be, this is called phonological skills and is essential to reading fluently (Reid, 2007). Dyslexia is often evident when a child continually demonstrates these difficulties of phonological skills over a period (Welsh Government, 2012). Within the early years indicators of a child who is having difficulty learning nursery rhymes, paying attention, slow speech development, poor auditory discrimination, muddles words, difficulty sequencing could all be indicators a child may have a learning difficulty such as dyslexia (British Dyslexia Association (no date). All children have the right to an education as supported by the United Nations Conventions Rights of a Child (Unicef, no date). Children’s Rights also ensure that every child has equal opportunity to make the most of their talents and develop to their full potential, supporting equality and non-discrimination (Children’s Commissioner for Wales, 2017).
Children with dyslexia can become quickly frustrated and despondent, this can produce serious challenges with low self-esteem (Pollock, 2004). Early intervention can help minimise the risk of children suffering from the negative effects experienced from academic failure (Reid,2007). Research study conducted by Carroll et al. (2011) delivered an intervention programme by trained practitioner for children who were considered ‘at risk’ of dyslexia for children in reception, the results found that from small group and individual teaching sessions some of the children had lifted their literacy levels and were no longer in the ‘at risk’ category. Snowling (2013) suggests practitioners who are knowledgeable and trained in identifying early traits of dyslexia can be significant in helping children through early intervention support. 
The Additional Learning Needs and Educational Tribunal (Wales) bill creates a framework to improve the planning and delivery of ALN support through a person centred approach (Welsh Government, 2018). A person centred approach ensures children’s views and needs are at the heart of any decision making and they are involved in any decision making about things that affect them, supporting UNCRC rights of a child (Unicef, no date). 
Effective partnerships between school and families are essential in maintaining positive relationships, (Dallimore, 2019). The first indicators of a child experiencing difficulty may be expressed by parent or school staff, the ongoing support in identifying and supporting the needs of the child should clearly and effectively be communicated to everyone involved (Welsh Government, 2021). Positive partnerships can support parents feeling of helplessness which is a result from seeing their child’s low attainment levels, clear communication and a course of action shared with a parent has the potential to quell anxieties and maximise use of support for parent and skilled practitioner (Reid, 2007). Cooperation and collaboration between parent and teacher at an early stage can result in supporting a child appropriately with effective identification and monitoring. A rights-based approach to a child’s education plays a key role in overcoming obstacles, a rights based approach can be attained if practitioners fulfil their role with commitment, reflection and constantly work towards further progress (Unicef, 2007).
When services take a rights-based approach, children know and understand their rights, are treated with dignity and feel nurtured. They have a say in decisions that affect them, experience services that are built with and for them, know what services are available, and feel safe and prioritised (Unicef, no date).




Section B

With an ever-increasing emphasis on education and literacy, proficient reading is an essential tool for learning (Reid, 2007). A dyslexic child who finds acquisition of literacy skills difficult and can also feel excluded from participation simply because they are unable to follow instructions, and have difficulty with reading, writing, and spelling (Hodge, 2000). Children with dyslexia are also more likely to have trouble focusing in class, sitting still for longer periods of time and their speed in working maybe considerably longer than their peers (Pollock et al. 2004). Without the knowledge of trained teachers’ children with dyslexia may be disadvantaged in access the curriculum. Teachers will need to adopt methods and strategies to help dyslexic children successfully integrate into the classroom (Hodge, 2000).

Two of the most frequently mentioned terms of a disability models are the ’social’ and ‘medical’ model (Boxall, 2002). The medical model of disability suggests that a person is significantly impaired to carry out specific tasks (Beckett, 2019). In contrast the social model of a disability argues that children are not impaired but prevented from accessing certain achievements in society due to barriers of a provision (Charlton, 2000). 

The medical model of dyslexia assumes it is a neurological problem which makes the acquisition for language skills difficult, this condition can also be referred to as word deafness, word blindness and language-based disabilities (British Dyslexia Association, no date). According to the medical model the problem is placed with the individual and therefore the individual requires medical intervention to provide them with the skills to adapt within society (Beckett, 2019). The medical model places individuals into categories which carry social stigmas (Reid, 2009).

The medical model was used to influence legislation; however this model was acknowledged as being outdated, with many people feeling it was oppressive, many disabled rights activists campaigned to change it. As a result a new mode was introduced, this was called the Social Model, nowadays the social model is significantly more popular,  the social model recognises individuals have a physical or psychological differences which can affect their ability to function, however this model also suggests it is society that causes the individual with these physical or psychological difference, it is the barriers in society that do not take into account their individual needs (British Dyslexic Association, no date). 

A child with dyslexia maybe considered to be not concentrating, carless or lacking effort in their work, the social model of dyslexia stats that dyslexia is not a deficit but an experience that arises out of natural human diversity (Cooper, 2006). A social barrier towards children with dyslexia could be attitudes, structures and understanding within society, these could all affect how individuals are viewed.
Learning strategies, should be adapted to suit a wide variety of learning styles without segregating the neurologically diverse (Beckett, 2019).

According to the social model a person does not ‘have’ a disability. A disability is something a person experience. The disability experienced is often caused by the approach taken by environment or individuals which fails to take account of people with impairments and their associated needs (Cooper, 2006).
Interestingly research comparing the learning of reading and spelling in different European languages demonstrates that languages vary in how much of a problem acquire for individuals with dyslexia. Miles & Miles (1999) have demonstrated that Italy have the most phonological easy language, whereas English is deemed as a difficult language to learn. From a social perspective making English as phonologically transparent as Italian would significantly decrease the difficulties that English speaking dyslexics encounter (Riddick, 2001).

Section C

Knowledgeable practitioners should be able to recognise signs which may suggest a child may be at ‘risk’ of dyslexia. Early identification should allow intervention to be implemented before a child develops low self-esteem and lack of motivation (Snowling, 2013).

Within the early years children with dyslexia often experience feeling of frustration as their weakness usually centres on their inability to meet expectation.  One of the best way to support a child with dyslexia can be through small intervention groups (Singleton, 2009). Through these small groups it is possible to personalise the needs of the child, by also having similar learner styles within the small group the children can feel they are working at their own pace without feeling the pressure of quicker workers already finishing task (British Dyslexic Association, no date). Working within their small group they are also supporting Vygotskys (1978) theory of the more knowledgeable other. Repetitive instructions on the development of phonological awareness within the group can create solid connections. Fricke et al (2012) research study in a randomly controlled trial saw 180 children receiving oral language intervention within small groups, the results concluded these children showed significant improvement than their peers. Supporting the effective and successful results early intervention groups can have.

However, one of the most vital tools practitioners can give children is to develop their social, emotional and academic potential by reducing or removing barriers to communication. Supporting ana inclusive environment that minimises barriers to the sending and receiving of information can successfully enable children to develop to their full potential (Reid, 2007).
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