ECAD7004 Researching the Learning
My research question:
“What are the perceptions of a class of year 7 learners on the welcome they receive from teachers upon arrival to their lessons and how does it affect their engagement?”
Aim, focus and purpose of the research / Research Context (300 words)
This study examines the extent to which pupils’ welcome into our classrooms can impact pupil-teacher relationships and learner engagement in lessons. Based on experiences in several schools in South Wales as a teaching assistant and PGCE placements, I became interested in the atmosphere and relationships that teachers build in their classrooms and the effect this has on their pupils and their learning. This interest was developed by instances in which I saw anecdotal evidence of the effects of school contexts where each pupil was welcomed by the teacher at the door of the classroom in a positive but firm manner. During these interactions, uniforms, dress codes, and jewellery were addressed, and pupils had to address these aspects or explain themselves before entering; similarly, chewing gum or behavioural problems were also addressed before entering. Meanwhile, other schools I have observed have been comparatively relaxed when welcoming pupils, with a greater focus on developing positivity and rapport building, while teaching staff in other schools did not welcome pupils at the door, but from their desk. I noticed a general difference in how pupils behaved when they were welcomed differently and the impacts different greeting strategies had on behaviour throughout the lesson. During my placement, I noticed a significant difference in how the pupils treated me once I was able to start welcoming them from the door. I wanted to focus my project on the pupil’s perspective and ask if they felt or noticed any differences in how their teachers welcomed them, how it made them feel about being in their classroom, and how it affected their attitude to learning. 
This research links to areas of developing myself as a professional learner within my PLP and believe this research has helped my own reflections. Teachers should commit themselves to continuous engagement in career-long development, collaboration, and innovation. The process has also helped me to think more deeply about my pupils and the values I want them to see in me as well as the values I want to see reflected in them and the wider community. How they see us treat them and their friends can have a massive impact on how they expect themselves and others to be treated. I want my expectations for them to be clear from the moment they see me.  
Overview of relevant literature (800 words)
Doug Lemov (2015) discusses the importance of the “threshold” , highlighting the impact of meetingstudents at the door  for setting expectations and lesson tone before pupils enter the room.
Lemov lists various possibilities for how to greet the pupils such as cordial greetings and building rapport—through such things as congratulating pupils on achievements from the week or complimenting them, or describing to them what to expect such as reminding them they have a quiz—Finally, he explains that such initial rituals can act as a consequence to reinforce desired behaviour; for example, if a child does not provide the correct greeting, eye contact, or tidy appearance, they go to the back of the line to try again. In a similar vein, Cowley (2010 [page numbers?]) lists certain techniques, such as marking territory, making learners feel welcome, demonstrating the authority of the teacher, and showing that positive and interesting things will happen in your class. Marking territory consists of greeting pupils on the terms of the teacher, in which the latter acts as a barrier between the group and the learning space and ensures that they bring appropriate behaviour into the classroom. Cowley highlights (page number), within this scheme, that teachers should greet pupils positively and use their names as soon as possible. Thus, the greeting acts a tool for controlling entry into the class, both using successful entrance and gaining access to activities within as a reward, and valorising relationships of authority and tonality at the beginning of the lesson. 
Therefore, while the threshold can provide a natural opportunity for exhibiting control of the classroom, in which consequences can be given out and where an industrious and resilient class may come about as a result, care is needed to weigh these benefits  against the possibility that, by providing a caring and positive response in the threshold, the teacher may provide an environment of safety and nurturing  for learners to operate in. 
There are, however, grey areas in how much pupils should be pushed to be ambitious and enterprising (or as Lemov calls it [page number]- industrious) versus how much focus should be placed on emotional and mental wellbeing, emotional understanding, and empathy to create resilience (Donaldson, 2015). 
Pupils should understand that even though the teacher has the control of the classroom,  they can trust the teacher with this control because the teacher’s primary concern is their education and safety It is frequently underlined in the literature that a positive self-esteem can have a significant effect on effective learning (e.g., Gill and Thompson, 2017; Roberts, 2002).Therefore,  gaining  trust and respect is of supreme importance when teaching, being a key paradigm for driving  ability and willingness to learn. 
Some studies (citation) suggest that while quick catch ups or check ins with pupils can be beneficial to show pupils you listen and care and helps to build stronger relationships, these should only be done with a few learners each time as the same level of focus cannot be guaranteed for every child. The goal should be for every pupil to feel valued, and a full member of the class (Keshner, 2009) and problems begin to arise when some pupils are consistently forgotten or left out (Collins, 1996). For this reason, in doing so teachers must be explicitly engaged in distributing their attention fairly and being inclusive to all their class, as it could have a negative effect on some pupils if there is too much variation in quality and quantity of attention given to the various groups of students. Doorway greetings can be a method, then, for ensuring equitable one-to-one contact between teacher and pupil in a low-stakes interaction.
The beginning of each lesson should be a clean slate. Regardless of anything that may have happened in previous lessons, each pupil should be welcomed heartily back into the lesson. It has been well documented that misbehaviour can be taken personally by teachers and so teachers can develop patterns of negative behaviour against the child. This has developed a move towards teachers learning how to focus their discipline on the behaviour rather than the child over the course of several decades (Robertson, 1996; Hargreaves, Hestor and Mellor, 1975).
Providing a forgiving and caring example may allow these values and expectations to be instilled and may spread among the young people and become a benefit to our wider communities.
It is also important to become trauma aware teachers, and to remember that we are not always aware of issues children are going through before they come to the classroom; by providing reliable and constant sources of positive relationships, we can provide a haven for our pupils (Wolpow et al., 2009). While we also must be wary of becoming amateur therapists, and instead when a pupil shows signs or begins to disclose information, we should ensure they receive support from relevant child psychologists and social workers who will have the best tools available to help them. 
Explanation of Case Study (600 words)
The author of the research utilized an exploratory case study method in their project due to the absence of a predetermined outcome. The methodology was considered appropriate as it enabled the author to obtain a more comprehensive understanding of a social phenomenon. The exploratory case study methodology is particularly useful for exploring complex causal relationships that cannot be studied using survey or experimental methods (Yin, 2014). It is designed to explore a research question that aims to gain a deeper understanding of a particular issue but does not yield conclusive results. The research served to identify existing issues in a classroom setting that could be the focus of future research. 
Case studies are a research method that employ multiple sources of evidence within the context of real-life situations (Such as the year 7 class) They involve an empirical investigation of a contemporary phenomenon and provide an in-depth analysis of it from the perspective of the participants involved (Gall, Gall & Borg, 2005). Case studies are valuable as they allow researchers to use the subject as a lens through which they can analyse and explicate the concept. (Thomas 2021)
One of the key strengths of case studies is their ability to accommodate multiple forms of data collection and multiple perspectives. This approach allows for triangulation of data and reinforces the legitimacy of conclusions drawn. However, case studies can be time-consuming and require extensive interaction and communication with the subjects being examined. In this study, the author tested the theory that positive welcoming of pupils at the door could increase engagement and rapport between teachers and pupils.
Research Methods (1000 words)
In the research, two methods were employed, namely questionnaires and lesson observations. However, the process of formulating questionnaires proved to be a challenging task that required careful consideration of various question types, including the need to frame them in an open-ended and non-leading manner to ensure that participants provided unbiased responses (Brace 2018, Youngman, 1982). 
Several days of observations were conducted across multiple classes, and detailed and anonymized notes were taken. The use of anonymization was crucial in reducing the potential for social desirability bias, where participants might be inclined to provide responses that reflect positively on themselves. To ensure anonymity, the observer refrained from linking greetings with subject classes and kept their notes free from any reference to the subject's personal details, which also served to minimize the number of variables in the study.
I observed various teachers as I wanted to focus on a single year 7 class, and their teachers, and how they behaved differently in each class. To do this, the same class was followed to each of their other subjects. For some schools, it is part of the morning routine that every staff member stands outside their door to welcome their pupils, while in other schools it may be more relaxed, and so not every teacher has adopted this routine. Each teacher adopted a different way of welcoming the pupils. Some used it to remind pupils of school rules, such as uniform, no chewing gum, no jewellery. Some used it to gauge pupil’s moods, to check in with each pupil, while others used it as an opportunity to promote incidental Welsh language acquisition. I therefore used a single year 7 class, as the group was the same, and the teachers the variable, so I could gain a better insight into what may impact their engagement. 
For the observation parts of the research, I took on two different roles. When I was observing how other teachers welcomed their classes I assumed the role of an overt onlooker. The participants knew that the observations were being made and who was observing. No explanation was made to any of the participants. I carried out a single observation of limited duration (1 hour) across 4 different classes (Maths, Science, English, Art). The observations had a broad focus, to give a more holistic view of the behaviour being observed. 
Then for my intervention I took on the role of a fully participating observer. As I observed from the point of view of being the teacher. I stood at the threshold of the door, creating that barrier between the class and the classroom. I addressed them and welcomed each one in by name, showing each of them that I was genuinely pleased to see each one, asking how they are doing, or referencing funny conversations from the previous lesson, following up on things they were worried about or congratulating some on achievements from the week.  
Participants did not know that observations were being made on that day, however an explanation was given after the lesson and before they filled in the questionnaire. This was a single observation in a French lesson for one hour. This questionnaire was done online (with the use of the class iPads and a QR code for them to scan. This questionnaire was anonymised, and pupils were informed that they are allowed to withdraw at any time. I then collected the data from the questionnaire and observations to try to identify significant patterns in the findings.
The sample group was a group of year 7 pupils with a mixture of attainment levels. Some had more difficulty expressing themselves than others, so to them I explained the questions more clearly, while there were Teaching Assistants who were also on hand to help pupils having difficulties with the questionnaire to ensure a consistent understanding of process, as far as possible. 
The observations had a broad focus. I used a series of Leuven scales to rate observed behaviour into a schedule. Which included simple rating and frequency records as can be seen in the appendix.
I had some difficulties and limitations with my observation timetable as year 7 exams began the week after I started my research. Some lessons were revision lessons which were, of course, different to their usual routine; some were a little more informal which involved playing quiz games during the lessons, while other lessons were more rigid than usual as teachers were trying to ensure the pupils had all the content they needed before the exams, and the pupils were more nervous and anxious than what they would be normally.  Due to the exam timetable, some lessons and opportunities for observations could not be used unfortunately. 

The subject area was also a factor that had an impact on the pupil’s engagement and relationship with their teachers. Some of the core subjects allowed less time for conversation in comparison to the art classes or language classes where parts of the lesson allowed for more interactions between students and teachers and allowed the teachers to get to know the pupils more deeply. 
Another limitation is that my notes are always written through my bias and perspective, my eyes may be drawn to areas that others would not, I may only be able to notice a limited number of things compared to someone else. The children may have behaved differently in front of me compared to when I am not there to observe and make notes about them. Which is equally true for the teachers I observe. They may treat the children very differently when someone is watching them to when there is no one else there to judge. 
The time of day can also be a big factor in the pupil’s behaviour, for example how the pupils behave in their first lesson on a Monday morning is very different to how they behave just before lunch or home time. 
Having myself as the intervention also introduced limitations as, having recently arrived at the school, I did not have the same knowledge of pupil’s names, background, or personalities to be able to give a deeper and meaningful welcome to each pupil. Because I am relatively new, I also have a novelty that the other teachers do not have, so the pupils are still behaving very well for me and not showing their true colours yet, while others are temporarily pushing the boundaries to see where my limits are. Nevertheless, measuring my own interventions alongside the observations of other teacher’s use or non-use of greetings, mitigated this this to an extent, placing my novelty within a broader range of different teacher contexts.
Data Presentation and Analysis Method(s) (400 words)
To display the data from the pupil questionnaire I will use a table and a graph for the answers to questions 2-5, as they were answered using Likert Scales. I will present the results from the descriptive questions (Questions 1,6 &7) through thematic analysis.
What I found difficult is proving the trustworthiness in the qualitative data (Bloomberg and Volpe, 2019). As I tried to triangulate my reflections from the observations with the questionnaires that the pupils answered to gain a bigger and broader picture, so that the data is not just one sided and coming from my bias but compared against the perspectives of the pupils too. In terms of confirmability, it would be easy to replicate this kind of research in any school context and come to similar conclusions. (Ahmed, 2024) In terms of transferability, there is certainly a clarity that the case studies provide, as they show how impactful that human contact and nurturing language can be for the pupils. By showing investment in the pupils lives outside of their abilities gives the pupils a sense of belonging and desire to invest their time and care back into the teacher. 
The researcher positionality will inevitably play a role in how the data has been interpreted. How teachers perceive behaviour, or positive welcomes can be completely different to one another. A researcher can never be 100% objective (Berger, 2015). 

Ethical Considerations (300 words)
I communicated with the parents of 29 pupils, asking for permission for them to participate in the research questionnaire, who received a briefing that clearly explained the ethical aspects and purposes of the research. 
Once the student group was established, participants were contacted by email with a briefing detailing their involvement in the research, seeking informed consent, and providing information expectations of professional conduct for focus discussion.
Regarding any risks to the participants, there was little to no risk to them as I was observing pupils in their day-to-day learning, and they were made aware that I would be observing. Any questions that were asked were straight forward, and they were asked for their opinions on the lesson and the welcome they received.
The questionnaire adhered to child protection and safeguarding regulations. Ensuring informed consent and assent processes were robust and thorough. The participants fully understood their own position and its relation to the research, and their right to withdraw from it at any time. Positive communication was established with parents. Robust procedures were in place to maintain the confidentiality and anonymity of all participants in the research. I avoided revealing any stigmatising information regarding any of the participants, ensuring that their participation remains confidential. Procedures for data storage are in accordance with university procedures and ethical guidelines.
In the case of withdrawal from the student group, discussions would be conducted with the remaining participants and new participants would be recruited, if necessary, who would likewise be fully briefed, and whose informed consent would be sought. 
GDPR statements will be included in any participant information and consent and that the researcher has completed training on GDPR and will ensure that all records are kept in secure cloud locations as a precaution and not on any hard drive. 
There was adherence to the UWTSD code of ethics and research standards and commonly agreed standards of good practice was carried out. Data storage regulations and university guidelines and security procedures were complied with.
Research methodology was robust, and methods were appropriate. The UWTSD code of conduct (and the EWC code of conduct) was adhered to. Clarity was established regarding procedures on reporting of disclosures in field work settings. 

Results/ Analysis of results/ Discussion (700 words)
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Description automatically generated]The class had 29 pupils in total, however not all the pupil’s parents filled in the consent forms and sent them back. Reminder emails were sent out and the pupils did try to speak to their parents to gain consent however we did not receive 29 consents. During the week of observations and questionnaire not all pupils were present due to illnesses. In total 23 questionnaires were completed. Out of 7 questions, the questions 2-5 were to be answered using Likert Scales. This allowed the data to be measurable and easier to collect and display. Questions 1, 6 & 7 were descriptive questions, where thematic analysis was used. Below and above are the results of the questionnaire sheet found in appendix 1.
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In the instances where teachers did not welcome the pupils at the door, (see appendix 2) the pupils took much longer to settle into their seats and begin to concentrate. When working, they seemed to take longer to behave when told to, and resisted feedback given from the teacher. A few pupils turned up late for this lesson and did not attempt to apologize for this behaviour. One pupil repeatedly left their seat when the teacher turned their back or had attention elsewhere. 
In the incidents where the teacher did welcome students at the door but included more discipline in their welcome than positivity, the class showed fewer incidents of disruption or acting out inappropriately, however they did show signs of lower academic engagement and off task behaviour. Pupils did not seem confident to give answers or ask as many questions in this class. While pupils were quiet and seemed to be continuously working, they seemed slower in completion of their work as many spent times stuck and did not seek support or clarification. The pupils around me were repeatedly asking each other for answers to copy one another.  
In one area where the Teacher welcomed pupils at the door and only used positive reinforcement with no precorrection, the pupils showed a very informal approach to how they addressed their teacher and had very relaxed behaviour when entering the lesson. They listened and engaged well with the teacher but still displayed off task and disruptive behaviour. It was difficult to maintain a positive behavioural momentum. There were higher incidences where the pupils would stop in the doorway to ask about what kind of lesson they were going to have, to alleviate any fears of surprise quizzes or exam results. It also allowed a space for pupils to discuss any private issues or concerns the pupils were having instead of having to ask or come up to speak to the teacher in front of the class. Pupils seemed to feel more confident in seeking support.
In the classes where they were welcomed by name with a mixture of warm and positive words along with precorrection, overall displayed more positive behavioural momentum, pupils had clear expectations of what good behaviour looked like, there were still incidents of speaking out of turn, and some chatter but there were higher levels of academic engagement. Pupils were tracking the teachers’ movements and engaging with questions more deeply and willingly. They seemed to invest more effort in the work they had to do individually and seemed more comfortable with asking questions when they needed help. 

Conclusions (400 words)
The data for an exploratory research project on pupils' opinions and behaviour was collected for a given timeframe. The researcher considered the methods used for collecting the data to be reliable considering the project's size and timeframe. The collected data gives an overview of the importance of attitudes towards pupils and the way they are welcomed into classrooms. As most of the previous research on this topic has been conducted in the US, the researcher believes it is essential to add more colour and understanding to the context of teaching in Wales.

In the future, the researcher intends to collect data from older pupils who have been in the school and known their teachers longer. This will help them better understand the relationships pupils have with their teachers and whether the rapport and sense of belonging play a role in their engagement. To increase the sample size, the researcher intends to compare two year 7 classes with two year 9 classes. As older year groups choose their subjects, it becomes too complicated to follow a set class around.

The researcher plans to increase the research time to observe each subject teacher more than once to get a fairer idea of what is normal for their lesson. They also intend to choose a time of year that is not close to big events or exams, as they believe it did not provide a fair representation of what their usual classes are like.

As the researcher was only present for a week, they used themselves as an intervention. Perhaps this did not provide a fair representation of the effects of positive at-the-door greetings. Ideally, the researcher would either perform this research when they are more established in the school or ask an already established member of staff to implement a list of methods over a period to test whether it made a difference to the behaviour or relationships with their classes. This would allow them to be solely an observer and take notes rather than trying to observe while teaching and writing up the report later, where they may have missed key points or forgotten the sequence of events.
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