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[bookmark: _Toc131641762]Professional Experience Template 1
End of Block Assessment

Pedagogy Standard
Assessment for Learning

What did you do and why?
The school I was in for PTE3 used a system called ‘White Rose Maths’ for their maths lessons. Within this, the children complete a block of lessons based around a particular area of maths, and then at the end of the block, undertake an ‘End of block assessment’.

 After teaching the block of maths for the last 2 weeks, it came to the point where the children were ready to undertake the end of block assessment. I chose to facilitate and plan this as it would be a perfect opportunity for me to see for myself the working levels for each of the children, and would make planning their maths easier in the future. Furthermore, I also needed to have more practice of assessment and recording and reporting the children's maths. 

What have you learned?

The end of block assessment went well, and the outcomes were exactly as intended. It gave me a chance to assess how the children had been learning. However, this did not reach its full potential as something both myself and my class mentor noticed is that the question style in the end of block assessment is not the same what the children have previously experienced in their workbooks. This results in them being unfamiliar with the format and unsure of what the question has asked them, therefore not fully informing me of their skill level. 

Due to this, I found that the formative assessment I had been carrying out throughout the course of the topic and the Assessment for Learning strategies I had implemented into my lessons were more beneficial for me to see the children’s level of understanding and progress.

Another problem that I highlighted is that the end of block assessment does not have the opportunity to revisit any previous knowledge before undertaking the assessment. In order to counteract this, I felt that it would be beneficial for the children to have a lesson before their assessment where they revisit all the skills learned in this block so that it is fresh in their memory, ready to complete the assessment. 

What next?

This experience will further inform my planning and teaching with the class while on PTE3. It has allowed me to gain a deeper understanding of my class and what their individual skill levels are. 

It has been agreed by myself and my class teacher that I will continue to teach maths within the class during my time on PTE3 and that I will take responsibility for the children’s progression in maths. Therefore, I will be able to repeat this experience again and implement some of the changes that were discussed between myself and my class teacher.
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Maths Lesson 9.3.23

Pedagogy Standard

Employing a broad repertoire of teaching approaches

What did you do and why?

For this lesson, I wanted to split the class to see how they would complete two individual tasks. In my planning, I came up with separate tasks for the class to complete.

During the teaching portion of the lesson, all the children received the same level of teacher input and explanation for the lesson, however when it came to the independent task, I wanted to see the difference between the levels of engagement and progression if the tasks were completed in a different order.

Therefore, I laid out the lesson so that half of the class would complete the written work in their workbooks and then move onto the game on the Chromebooks, and the other half of the class would complete the game on the Chromebooks first and then move onto the written work in their workbooks. 

What have you learned?

After completing this lesson, I could see that the children who completed the game on their Chromebooks first had more confidence when it came to completing the written activity as they had already tried the skills learned during the teaching period. The children who completed the written task first were less independent when it came to answering the questions and needed more support. 

Generally, the engagement with the task on the Chromebooks was higher than the engagement with the written activity. I do feel that this, in part, helped with increasing confidence in the skills learned. 

One downside that was highlighted following this lesson was that the children who were completing the written task first did tend to rush their work rather than thinking about it as they wanted to move on to the task on the Chromebooks.

In terms of classroom management, having half of the class working independently on the Chromebooks meant that I could offer the support needed to those children who were working on the written task without distraction from some of the other children.

What next?

This is something that I feel worked very well in the classroom that I was placed in due to the classroom dynamic. It would be interesting to see how this would work in a different classroom setting. 

However, the benefits of this lesson did outweigh the negatives as it did allow me to offer more support if needed, and it did help some children to be more independent when it comes to their work.
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Buddhism Lesson

Pedagogy Standard

Real life authentic contexts

What did you do and why?

Throughout my time on PTE2, I strived to ensure that, where relevant, lessons and experiences were linked to real-life contexts that the children could relate their learning to and understand in a familiar way. This underpinned my planning throughout my time on that placement.

For the children’s religious education this term, they were focussing on some of the different religions that they would otherwise not have had any contact or experience with. In this case, it was Buddhism. They were learning about the different traditions and practices that these religions undertake and comparing them to some of the practices they were already familiar with.

For my lesson, I wanted to show them that whilst they hadn’t had any experience of the religion, there were people practicing the religion closer to home than they might think, and linked the whole lesson to the local community in which the school was based.

  Furthermore, whilst this lesson was a humanities lesson at the focus, there was also aspects that's involved both health and wellbeing, through the mindfulness, and expressive arts. By including these three AOLEs, the lesson covers all the necessary content and also includes some of the often-neglected AOLEs.

The lesson planned also focusses on the four purposes in that it helps the children to be ethical, informed citizens, by ensuring that the children are aware and respectful of different cultures and backgrounds. 


What have you learned?

When implementing this on placement, I realised the importance of giving the children an experience and helping them to relate their learning to something that is familiar to them. It gave the children more of a reason to feel involved with the lesson and sparked their interest. In the context of the lesson linked in my evidence, by including their local area in a lesson about Buddhism, it created more of an image in the children's head and also made them realise that some of the things they had been learning about were closer to home than they thought.

In addition, the lesson also gave them the opportunity to compare the practices that they were already familiar with to those new practices that they had learned about. It also made them begin to think about how those practices impact the people who follow those religions, especially what it meant for some of the children who follow the religion. 

Furthermore, I have learned that whilst including these cross-curricular activities can seem tokenistic, they do have a number of benefits that have been proven. Additionally, it is not as much effort as it seems to include these cross-curricular activities.

What next?

This is something that, now I realise and understand the true benefits of, I can implement into all future teaching and planning, both on placement and in my career in the future. The more that I can do this when planning, the more natural it will come and I will start linking the lessons that I am planning to the real-life contexts that will help the children. Furthermore, I can also begin to explore ways to include real-life contexts without making it so explicit.
  
Additionally, as using and introducing cross-curricular themes comes more naturally to me when planning, it will help me further enrich the children's learning experiences.
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Miners vs. Mine Owners Debate

Pedagogy Standard

Cross-Curricular themes

What did you do and why?

This is a series of lessons that I planned for my class on PTE3. This series of lessons combined the Humanities AOLE alongside the Languages, Literacy and Communication AOLE. 

The lessons involved the children researching viewpoints from both sides of the argument and laying them out in list form, and then this will help them to write an argumentative piece that will fuel a debate between the children in the class. 

By combining these two AOLEs, the children had a reason and an end result to write their argumentative pieces. The class that I had on PTE3 were not very enthusiastic about writing large pieces, however, by combining it with research and having a reason to write it meant that they were more independent and able to write this.

What have you learned?

Planning and teaching these lessons taught me that these two AOLEs are simple to combine and when planning lessons, it is easy to cross over between the two.

Furthermore, it showed me that when teaching through a project or having an end goal for your lessons, it is easier to teach across the curriculum and combine the range of AOLEs into a number of lessons. 

In terms of the children’s engagement and progression, by combining the AOLEs into one lesson or a series of lessons, it did blur the lines between the lessons and improve the children’s willingness to participate in the lessons.

What next?

Project-based learning and combining the AOLEs is something that should be practiced throughout my teaching career and is something that still needs to be developed and progressed as my Professional Teaching Experience continues and as I continue through my teaching career.


Word count: 2000 words equivalent
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In this essay, I will be critically evaluating and analysing my use and integration of the pedagogical principles in my planning and how I can further develop my usage of these as I progress through my career as a teacher and practitioner. 

Pedagogy is defined as “the method, and practice of teaching” and refers to “the way teachers deliver the content of the curriculum to a class” (TES, 2018). Within the Curriculum for Wales, there are 12 pedagogical principles. These pedagogical principles underpin all teaching, and “practitioners should build on these principles to support learners in their progression” (Welsh Government, 2023). 

This essay will focus on my usage and understanding of the pedagogical principle “reinforcing cross-curricular responsibilities” (Welsh Government, 2023). I have chosen to focus on this principle as it is something that should underpin all planning and teaching within the classroom, however it can also come with its challenges. This essay will highlight the best practice and some of the shortcomings that can appear alongside cross-curricular teaching, and how I will best implement it in future planning to avoid those shortcomings. Additionally, cross-curricular planning is something that has been highlighted from my Professional Teaching Experience as something that I can improve, so furthering my understanding and knowledge around the subject is something that will fuel my development as a practitioner.


[bookmark: _Toc131641768]Critical analysis of chosen aspect
“Cross-curricular instruction is an instructional strategy that offers a way for teachers to plan lessons that incorporate more than one disciplinary area” (Strecker, 2021). The Curriculum for Wales outlines that practitioners should strive to ensure that learners can “access the breadth of the school’s curriculum and the wealth of opportunity it offers” (Welsh Government, 2020).  In order to do this, practitioners need to consider integrating the various AoLEs within the curriculum, alongside the ‘mandatory’ cross-curricular skills of Literacy, Numeracy and Digital Competence. It is the responsibility of those planning the lessons and curriculum to embed these skills into everyday school life in order for learners to have the best access to them (Welsh Government, 2020). 
The idea of cross-curricular teaching can be linked closely to the ideas and work of John Dewey. Dewey (1902) theorises that the child best understands what is being taught to them when theory and practice cross over and intertwine with each other. This can be transferred to the idea of cross-curricular teaching, as by providing learners with the opportunity to create links between the subject knowledge they are learning and the practical applications taught to them in some of the other subject disciplines. 

Rowley and Cooper (2009, p. 2) highlight one of the benefits of cross-curricular teaching as a way for children to visualise particular concepts and ideas, and thus makes certain subjects more accessible. They use the example of art as a way for children to understand certain texts in English lessons. Furthermore, Hayes (2010) further supports this as they say that cross-curricular teaching helps make some subject disciplines and ideas more meaningful and realistic for learners. Similarly to this, Barnes (2007) notes that cross-curricular teaching also resulted in an increased interest and motivation in learning. Combining these three benefits together would indicate that a cross-curricular approach would present an argument that it would be the best way to deliver the curriculum to learners. 

Furthermore, a benefit of a cross-curricular approach to delivering the subject disciplines is that it provides more scope for learning to be linked to something realistic and usable for learners in their everyday life. Barnes (2015) raises that for many learners, social issues such as poverty, sustainability and global warming are of great interest. Additionally, the use of emergent technologies within the classroom is also of great interest. By adopting a cross-curricular approach, it gives an opportunity for these issues to be intertwined into lessons alongside the standard subject disciplines. 

From this above statement, I can infer that a cross-curricular approach is also one of the best ways to implement the four purposes into provision for learners. Welsh Government (2020) highlights that the four purposes “should be the starting point and aspiration for school’s curriculum design”. If this is the case, then being able to implement as many of the four purposes into lessons as possible is a great argument towards the use of a cross-curricular approach in the classroom. If we take the point raised by Barnes (2015) and compare that to the four purposes, using a cross-curricular approach can be the best way to implement some of the social issues that learners are concerned about and thus, makes them more “ethically, informed citizens”, whist also being able to create more “ambitious, capable learners” (Welsh Government, 2020).

This above argument ties in well with aims of the Curriculum for Wales and their mandatory cross curricular responsibilities. The Welsh Government (2018) outlines that within the digital competence framework, opportunities to use digital technologies within the classroom during any of the subject disciplines should be taken in order to provide learners with the relevant information to apply those skills and be able to transfer those skills into the world of work and everyday life. By adopting this cross-curricular approach, it makes the skills more accessible to all learners, as raised by Rowley and Cooper (2009).

When discussing cross-curricular approaches, there is a lot of talk surrounding ‘blended learning’. Blended learning is described as “using multiple methods to deliver learning by combining face-to-face interactions with online activities” (AdvanceHE, n.d.). With the implications that the COVID-19 pandemic brought to the education sector, implementing a blended learning approach to teaching became more important than ever.

This blended learning approach as now been carried on into the classroom post-COVID-19 and was evident from my previous Professional Teaching Experience. The school had fully adopted a blended learning approach and made good progress in using those digital technologies in their everyday teaching practice. All of the children were confident in using the computers within their lessons and the way they were integrated was effective in increasing engagement amongst the pupils.

An example of this would be the children using software on the school Chromebooks to present their findings following a research investigation, the main focus of the lesson was to progress the children’s literacy skills through writing, however there was a focus put on the development of their digital competency. This is explicitly different to the lessons that were solely focused on ICT, and the children were aware of the different focuses of the two lessons. 

The integration of Digital Competency could also be witnessed in Foundation Phase. The learners were able to use iPads to effectively develop their numeracy skills during lessons within the classroom, and there were QR codes dotted around the classroom for the children to freely make use of.

Furthermore, another example of effective integration of the Digital Competency Framework was witnessed when I was on my Phase Swap days as part of my Professional Teaching Experience. The children were able to use digital software to record written presentations in an English lesson, and this then meant that they could share this work with other pupils. Additionally, it also made it easier for the class teacher to assess this work as it was all stored in one place and easily accessible for future reference and reflection. 

A report from Estyn (2022) also highlights effective practice when it comes to integrating the Digital Competency Framework into everyday teaching. The School in question uses digital technologies to further enhance the children’s understanding of topics covered in other lessons, such as using systems to write morse code following a history lesson based around World War Two. 

Rowley and Cooper (2009) also raise the benefit that creating these cross-curricular links in planning means that less time is spent dedicated to individual subject disciplines, and more time is freed up to be able to explore those disciplines in more depth. 

However, there are many that argue the downsides surrounding cross-curricular teaching. Ryan and Jones (1998) highlight that one limitation of cross-curricular teaching is that the meaningfulness of the knowledge being passed down to the learners is entirely dependent on the practitioner’s confidence and understanding in that particular subject area. This limitation is evidenced in reports from Ofsted (2008) and (2011) that showed that many practitioners lacked confidence in teaching Geography as both a standalone discipline and through a cross-curricular approach, and that there was insufficient support for practitioners to develop this knowledge to be able to appropriately deliver it in a cross-curricular style of teaching. Carr (2007) also emphasises that ‘weak’ interdisciplinary teaching can result in a worsened understanding of the individual subject disciplines. In this sense, it would be better for practitioners to have their own focus and subject knowledge and thus, deliver this subject discipline in more depth, rather than have a lessened understanding of all subject areas and deliver these in a poorer way. 

Another argument in favour of explicit subject disciplines rather than a cross-curricular approach is related to the absorption of information. Morrison (1986) and McNamara (1994) both propose that a cross-curricular approach makes understanding information and processing it as such more confusing for learners, and having those explicit subject disciplines means that there is no room for such confusion and rather makes it clear to the learners what exactly is being taught, and thus, the learners are able to sort through and store that information as such. 

As a counter argument to this, Greenwood (2013) raises that whilst you can take a cross-curricular approach to planning lessons, there are some areas of learning that do not lend themselves to an integrated style of teaching, such as certain topics within science, history and geography. This then, should mean that it would be far more effective to teach these topics as a standalone part of the curriculum, rather than trying to ‘shoehorn’ them into an integrated approach. 

When considering a cross-curricular approach to teaching, there is a lot of discourse surrounding topic-based and thematic learning. There are arguments that thematic learning gives children the opportunity to “avoid areas of learning that they find hard, thereby inculcating poor work habits and attitudes” (Hayes, 2010). 

Kelly (2013) backs up the previous point raised by Barnes (2007). They highlight that within a topic-based approach, there will be certain aspects of the teaching that will appeal to certain learners. While some will be interested in the Literacy side of the topic, others will be more interested in the Science, or the Humanities based lessons. However, by taking the cross-curricular approach to planning those lessons, those learners may not realise that they are developing the skills that they would be otherwise averse to participating in, as they are clouded by the particular subject discipline that their interests lie. 

Additionally, cross-curricular learning, especially when project-based, provides learners with the opportunity to develop their collaboration skills, and encourages collaboration within the classroom. Kaldi, Filippatou & Govaris (2011) discuss how children who participate in project-based learning showed a willingness to discuss with their peers and work together in order to reach the end goal. 

A limitation that is highlighted in regard to topic-based learning is through the medium of assessment. Lynch (2019) discusses how it can be difficult to assess how the concepts of the lessons are being taught if there is not a clear focus on which of the disciplines are being touched upon during the lesson. If the lesson focuses on written skills, but on the whole, is a humanities lesson, does the practitioner focus on assessing the written skills before the understanding of the lesson knowledge, or is the lesson knowledge more important than the written skills being developed?

This is something that I personally found challenging when it came to cross-curricular teaching. In reference to the lessons referred to in Part 1 of the assignment, it became difficult to know what exactly I should be assessing, especially in relation to the Progression Steps. 

Taylor (2010) argues that the best way to assess when teaching in a cross-curricular setting is to adapt many of the Assessment for Learning strategies that have been adapted for use in a cross-curricular setting. Rather than looking for a way to assess the learners in a summative way, with a clear outcome at the end of the lessons, use formative assessment tools to measure their progress throughout the course of the lessons, and as these can be integrated into the classroom, they become an intrinsic part of cross-curricular teaching. 

[bookmark: _Toc131641769]Conclusion

From my wider reading into cross-curricular teaching, it is apparent that there are many benefits in terms of ensuring that the children gain an interest into the subjects that are being taught to them through the interdisciplinary approaches. There appears to be great benefit in terms of engagement with the individual disciplines and thus providing deeper learning and understanding for learners. Furthermore, there is an ever-increasing reason to adopt these cross-curricular approaches as it allows for opportunity to link this learning with everyday issues and problems that the learners may face as they progress through their learning journey and on to later life and provides them with the ability to relate these skills and knowledge to everyday situations.

However, that is not to say that there are no limitations to adopting a cross-curricular approach to teaching. My research highlighted that poorly implemented interdisciplinary approaches can lead to learners not being able to appropriately understand the aforementioned skills and knowledge and thus rendering the cross-curricular approach unsatisfactory. Additionally, practitioners not having the necessary skills and knowledge across the curriculum to effectively deliver a cross-curricular approach can also provide a hinderance to the nature of which the children can thoroughly understand and apply what is being passed on to them. 

Part of being a teacher in the twenty first century is being open to reflective practice. This is described as being able to “reflect critically and candidly on current practice, and being open to others’ reflections on how practice can be improved and developed” (Welsh Government, n.d.). Many of the limitations that have been highlighted in my research, as well as from my previous practice have the potential to be combatted by simply being a reflective practitioner. By being able to spot these limitations in motion, and counteract them with methods that have been highlighted by the academics mentioned in the analysis, it reduces the risk of them impacting my practice.

It is clear from my research that improvement and development of singular principles also falls hand-in-hand with some of the other pedagogical principles. My research showed that effective implementation of cross-curricular skills can also help in improving the embedding of the four purposes in teaching, evident from the clear benefits of helping children to become more ethically, informed citizens, as well as being able to further improve the range of blended teaching approaches through the integration of the Digital Competency Framework. 

Furthermore, the development of other pedagogical principles such as assessment can also aid in developing the integration of cross-curricular teaching into planning, as from my research, the use of Assessment for Learning strategies can help with the ease of assessment in project-based learning. 

Project-based learning also helps fuel the collaboration between practitioners and further strengthens another of the pedagogical principles. Effective project-based learning needs expertise from all areas of learning and subject disciplines to be effectively delivered to learners so that they can best benefit from the knowledge that is being passed onto them. 

Ultimately, it is important that practitioners continue to develop their pedagogy and seek advice and support from other practitioners in the field who may have more experience or knowledge in the subject.

In my personal practice, it is evident that these limitations can come into play in my planning and teaching. The recommendations raised by Ryan and Jones (1998) spoke to me as the most effective for my personal practice, as the consistency of subject knowledge across the disciplines when it comes to teaching in a cross-curricular approach was something that was highlighted for myself as an area for improvement across my teaching practice. In order to combat this, constant development of subject knowledge would be necessary. In addition, the Ofsted reports (2008) and (2011) mention that there are rarely opportunities for practitioners to develop this knowledge through courses and support from schools, so taking these opportunities when they arise is vital. 

Word count: 2712
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