Action Points:
1. Use theories and link directly to your points and to each other.
2. Work on your referencing and your reference list 
3. Proofread for little mistakes

Reflective Commentary

The aim of this essay is to use bases of theoretical evidence to critically evaluate the theories that underpin language development, to analyse different links to poor oracy skills and the development of reading, writing and cognition using effective strategies and approaches to support and engage learners with poor literacy skills.  The essay will also reflect on my personal contribution of storytelling to develop literacy skills. The 3 theorist’s that I have chosen for my essay are Piaget, Skinner and Vygotsky who’s theories will be used to compare views within my setting linking with policies and a reflection on my own story telling.

Literacy is important to function and engage in everyday life’s.  Reading skills are consistently used throughout our lives, via articles, signs, labels, social media, books and even messages on phones.  Nowadays the function of literacy plays a vital role in society.  Being able to read and write means being able to keep up with current events, communication and issues that are in the world. 

In our setting it is the aim of all staff to help develop any pupils understanding and abilities in literacy. This is done through integrated programmes such as letters and sounds, phonic awareness in addition to screening results to place children in the appropriate support groups, Catch Up Literacy, Accelerated literacy, Elklan (speech and language programmes), Guided Reading, Mind mapping as well as Think Pair Share.  All the above help with individuals Speaking (oracy) and Listening, Reading and Writing which covers National Curriculum Programmes which are outlined in the Welsh Assembly Government (WAG,2008), and also implemented in The National Literacy Framework 2013 (LNF 2013).

The LNF (2013) is a supportive planning tool to enable teachers to insert literacy and numeracy into all properties of teaching and learning. Literacy and numeracy skills are linked. Oracy and writing should be viewed as the process of understanding numeracy skills are demonstrated. Reading skills are also an essential key in pupils removing significant information and data from tables, graphs and charts and text in order that numerical  handling can occur to encourage decision making.  Most pupils become more assertive, knowledgeable users of vocabulary which is related to numeracy, with the methods of removing information from visual and graphical evidence and with the skill needed to complete their findings effectively.  Statutory assessments against the framework were introduced in 2014.

I am currently a teaching assistant in a school in West Wales. My setting is in a hub of mixed year groups, which was an unusual situation due to the Pandemic.  My reflection is upon my presentation, which was to story tell for a group of children of a specific age group and an introduction to follow-up activities, props, or any other visual aids that could be used. The storybook was the much-loved, colourful, collage illustrated classic, The Very Hungry Caterpillar, before this book was read to the children I introduced the book by asking “What the book was called”? They were also asked, “Who knew what an author was and an illustrator”? The children put up their hands eagerly to answer and I chose the one who was sitting smartly for each question asked.  All questions were answered correctly.  The children were then asked, “Did they know who the author or illustrator was?” The child responded, “Eric Carle did both Miss”. 

I have plenty of experience using this book in a small group setting, as it was especially one of my children’s favourites.  There were many mixed emotions before reading this book, not only on the day, but also the evening before.  My feelings of anxiousness led me to overthink and worry. On the day I had mixed emotions of excitement, joy, nervous, anxiety and scared. Why all these emotions? On reflection, it was because I was reading to a wider year group, years 4, 5, and 6’s.  I am not used to working with this range of year groups and we were situated in the hub not in the children’s usual classroom setting, and with some children having different levels of learning. Understandably, I was feeling rather anxious, but also excited and happy to be able to deliver the story with visual props, which I had never done before.

From the very beginning of the story there seemed to be a calm atmosphere which  helped the children  become very engaged and fixated, which in turn, helped me to relax. At first due to nerves, I could feel myself shaking which I was hoping at the time the children would not notice. The nice thing about the storytelling was that the children began to join in where they found it appropriate with lots of expression in their voices. Using the props mainly for this story, helped the children to fixate as well as helping myself have more eye contact with them due to not having to hold the book. This helped me to interact with the mixed year groups, who had mentioned they have never seen or had the opportunity to see a story sack before.  When a page was turned, a new visual prop was used from the story bag i.e. little egg on the leaf, tiny caterpillar, big fat caterpillar, cocoon, and butterfly, and many more which kept the children’s attention. This helped not only to keep the children interested in the story, but also to help myself to tell the story using the props instead of the book.  In addition, the children used the visual props to do the follow-up tasks, which were to do a story map and record themselves retelling the story. All the activities following the story were based on the book, The Very Hungry Caterpillar, the game of dominoes, a word search and saying and sequencing the bilingual days of the week all re-enforced their understanding.

The Gibbs Cycle (1988) will enable me to reflect on my experiences of my story telling section and will enable me to reflect on my strengths and weaknesses. On replaying the video recording of my story telling, I realised that I was seated on a chair with wheels and I was constantly moving back and forth.  I was surprised that I had not noticed myself doing this.  I thought I could have asked more questions, but at the time I did not want to interrupt the flow of the story as I was aware that if I asked too many questions the children might lose the thread of the story and interest waiver.  The length of the video was also making me very conscience of the time and I was worried  that I was going to go over, so I felt that I did rush it a bit and could have slowed my story down.  After my story, I took away more positives than negatives, which has made me feel very satisfied.  The engagement with the children from the start was amazing, they were engaged for the whole of the story and the follow-up activities.  Using the props gave me more confidence as I was concentrating so much on the next sequence.  By using a story sack there are so many opportunities that encourage children to listen to stories being read aloud, and to develop their motor sensory skills and to extend their vocabulary, and their general knowledge, social skills and improve confidence and stimulate and to encourage the children to have an interest in books for life.

I felt throughout the delivery of the story that I grew with confidence, the further I got into the story the smoother it was presented, also I kept going even though I missed some parts out, but that only made me realise, it was ok to make mistakes.  The next time I do a story with the use of props I am hoping it will not be in a pandemic with lots of mixed year groups at least then I could get the children more involved by getting them to hold the props. All props were carefully chosen to offer a multisensory approach.  
 
Vygotsky developed a theory called the zone of development (ZPD), where child can try to do their work alone and if they cannot do it then they will receive help off someone this could be an adult or another child.  ZPD emphasises the importance of what has been called ‘scaffolding’ this method relies on careful observation of what a child can do and planning a curriculum which changes and challenges their current capability (Bates 2019).  I used Vygotsky’s method during the follow up session when it came to my attention that 2 children had no experience of playing dominoes before, I assumed the children knew how to play dominoes so I sat with them and help them to understand the way to play.  Before the end of the lesson those children were overjoyed with the fact that they had learnt a new skill throughout the lesson I reinforced the Welsh Language Policy using days of the week, checking their understanding by asking questions “What is Saturday in Welsh?” and introducing the story as we are a Welsh 2nd language school.  

Piaget’s cognitive development theorist, discusses the role the human brain plays in learning.  He advises that there are 7 concepts in helping children learn; observation, classification, categorising, attention, perception, interactivity and reasoning.  All these process play a role in helping children learn.  Children all learn at different speeds, via different mediums.  The story telling session used props (visual), word cards (text), story (audio) allowing individual learning specific to each child’s cognitive learning.  Piaget’s theorises that there are specific periods of development, pre-operational (2-6 years) and concrete-operational (7-11 years). Pre-operational periods is the development of seeing the word through language and images, whereas the concrete operational period learns through thinking.  The story telling session was a mixed year group with each child  having their individual ways of learning and problem solving.
 
Skinner theorised that by breaking down the content of the presentation into small steps, learning was achieved by providing “immediate feedback, reinforcement and reward” (https://elearningindustry.com/programmed-instruction-educational-model). Throughout the storytelling session questions were asked to ensure the children understood, I knew they had as they had responded appropriately. Once I was satisfied that they had understood, I was able to provide immediate feedback and introduce the next stage; the life cycle of a caterpillar using the props. The following activities enabled the children to reinforce their understanding at their own pace and on reviewing their work I was able to confirm the aims and objectives of the video presentation had been achieved. Skinner’s theory comes under our school’s behaviour policy of positive reinforcement. 
    
To conclude, although there were strengths and weaknesses in the story telling session, I understand that there are several strategies that can be used to achieve learning.  By enabling the children to develop their understanding at their own speed, using several visual and oral aids, and follow on activities, it is important to allow the children to be actively involved and participate in the session.  Open ended questions asked during the session allowed the children to explore their understanding and I was able to guide them using Piaget’s Theory.  On reflection, if I had to revisit The Hungry Caterpillar in the next educational year, I would be mindful of my seating arrangements. The classroom setting would be more relaxed, with children participating by using the story props whilst sat in a story circle,  instead of sitting at a distance unable to touch, on chairs and tables, which was not a conducive environment for learning.  I would also be mindful of the knowledge each child had prior to the session and not assume that they would understand the games/tasks ahead.  Although I have touched on Vygotsky, Skinner and Piaget, it is important to understand that there are many theorists that we can use in an educational settings.  By using different methods and practices we can reach all abilities and age groups by planning ahead, but also bear in mind that not all things go to plan. 
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