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Curriculum Evaluation
 Let us begin by analysing the   Te Wharki play based Early childhood curriculum, the rationale behind it and how it is implemented in New Zealand in comparison to the current foundation Phase framework (2015) for Wales. Look at how the curriculums are implemented   based on the promoting a child’s wellbeing and knowledge of self-importance, how do the curriculums   compare, are they similar, and if so why is there  a need to make reforms in Wales.   
The first aspect to note when evaluating  the Te Whariki curriculum for new Zealand, is how it   reflects on  the aspirations of its countries cultural values and beliefs , with its primary  aim  to ensure children develop as competent and confident learners and communicators, are healthy in mind, body and spirit, and feel secure in their sense of belonging, understanding they make a valued contribution to society. (The Ministry of Education 2017a, p.2).
The Ministry of Education (2017, p. 2) state in Māori tradition a child is a valuable member of the Māori world before they are even conceived, it is of religious and cultural belief that  they began their journey in the homeland to their gods, they are born into this world, they are nurtured to ensure their survival and taught to  understand  how  valuable they are to their community  continually prompting their   self-importance (The Ministry of Education  2017b, p.8).
 The Promotion of wellbeing to the child is the clear aim of this curriculum and the Te Whariki which translates to ‘Woven mat ‘. this approach is used as a metaphor for this curriculum, it is organised into areas, consisting of four principles, strands, goals and outcomes which highlights the rationale behind the curriculum. 
The four principles are interwoven within the five curriculum strands, and together, these principles and strands give expression and vision to children, thus provides a basis for settings to implement individually (The Ministry of Education 2017, p.10).
The four principles are strongly aimed at children’s wellbeing and self-worth.  Principle 1 being empowerment. Designing the curriculum to empower the child to learn and grow. Principle 2, holistic development, thus reflecting how they learn and grow in the holistic way. Principle 3 family and community the country values its families input when incorporating the curriculum. According to the child forum (no date) principle 3 supports theory that children learn and develop best when their culture, knowledge and community are affirmed and the people in their lives help them to make connections across settings. The family contribution should be reflected in many ways, such as informal conversations, family events, given the option to contribute to policy review and internal evaluation, encouraging parent involvement and cultural awareness. This  theory highly relates  to Bronfenbrenner  ecological model of individual development who emphasised children learn   through a  notion  layers where their actions and behaviours are  influenced by  the  microsystem referring to the child’s closest contacts, being their family, playgroup and the local community around them, thus  extending to the wider ecosystem of their culture and values within the society they live (MacBlain 2018, p.67).
The Principle 4  Relationships, the ministry of education (2017, p.18 ) believe that children learn through responsive and reciprocal relationships with people place and objects , they view this from the perspective that children should be  respected and valued and promote  their rights to their wellbeing, Vygotsky agrees with  the Bronfenbrenner theory ,as he states that children develop and learn through experiencing relationships with others, and it is not  an individual process,  he emphasizes  children do not grow in isolation  (MacBlain 2017, p.61).
With these principles in mind a local Te Whariki curriculum is implemented by the individual setting, ensuring children have a broad curriculum to develop all aspects of cognitive play, physical spiritual emotional and social cultural growth. This supports Vygotsky’s cultural-historical theory, that play is an important part of early childhood. Encouraging holistic development by promoting cognitive, social, and emotional development in children. 
Although the curricular  suggests that each service develops its own emphases and priorities, it also expects the settings to weave their Te Whariki from the principles, strands and goals, in order to provide a rich and responsive curriculum for all children (Education Review office 2016).
With the role of play in learning  very much at the forefront, the ministry of education (2019) state learning through play  forms the pedagogical foundation to the early years curriculum, where play is the most valued mode to learning , and where children can explore  learning through experimenting , discovering new things  and solve problems they may come across, through playful and imaginative ways making play  both an inviting and an enjoyable experience.
Many types of play are implemented through the individual settings daily programme incorporating the 5 learning and development strands, which are: belonging, wellbeing, contribution, exploration and communication, 
As with the foundation phase framework (2015) New Zealand curriculum uses a variety of   indoor and outdoor play  types such as clay, blocks, books, role play,  sensory messy play to support a child’s holistic learning capabilities as a whole, to give two examples to support this 
  Adventure and junk play for instance children enjoy building creations with junk by Using natural resources from the world around them such as driftwood rope blankets cardboard boxes gives children ways to experiment with the objects   supports several strands of Te Whāriki. In particular, developing capabilities to become more creative and expressive   supporting the communication strand, the exploration strand, as they develop strategies for active learning and experimenting and the contribution strand, where children will be encouraged to learn along with their peers.
Thus  helping children  to work together , share , take turns and develop their ideas in their own unique ways, it will encourage problem  solving, and  fitting into spaces as well as the  mathematical  concepts such as over, under, through and between encouraging  creativity  and use  of objects and materials in different ways, promoting the whole holistic approach to learning.
They go on to say Carpentry can help children gain fine body control particular fine motor by using real tool such as hammers small sharp saw and vices s  and natural materials  by using the tools they develop hand eye coordination develop muscular strength and understand size balance and force practitioners support by being ready to help if needed bur allowing them to explore their own pace.  
One can agree on comparing the foundation phase framework Wales (2015) statuary curriculum, has many similarities to the Te Whariki Early Years curriculum.
The rationale behind the foundation phase framework (2015) is to deliver a curriculum that encourages children to be creative and imaginative and make learning enjoyable and effective. 
The Welsh Government (2015) agree play forms the pedagogical foundation in the context that Children learn through first-hand experiential activities during play indoor and outdoor ,  they go on to say that through play and first hand experiences children practise the ability to problem solve experiment take risks and consolidate with  their peers, equivalent to  New Zealand’s Te Whariki a child’s understanding of themselves  their community and the  world around them  and the development of a child’s self-worth self-image  and self-esteem are the  core aims  embedded into the curriculum  additionally a child should learn and develop  at their own pace and ability and  not be expected to achieve and  an  age related outcome,  Additionally within the seven areas of learning. Consisting of Personal, Social, Well-Being Cultural and Diversity development Language, Literacy and Communication Skills Mathematical Development, Welsh Language, Knowledge and Understanding of the World, Physical and Creative Development have the same aims as the principles in New Zealand.
With this in mind ones asks why a need was there to reform the foundation phase framework (2015) and what will the complexities be whilst implementing the new curriculum throughout the education sector by 2022.
Donaldson (2015, p.2p) states the review of the curriculum Successful Futures, signals the vital importance of schools to the future success and well-being of every child and young person.  He goes on to say that despite the initiatives introduced and a series of reforms for change on the curriculum 
A continuous and high proportion of young people in Welsh schools whose performance was low and concluded that current assessment and evaluation arrangements were unsatisfactory (Donaldson 2015, p. 9)  
Evidence from Programme for International A Student Assessment (PISA) surveys, highlight that levels of achievement and performance for Wales where low compared to other countries the PISA surveys have been and remain a significant driver for change.
Further evidence from the Wales Organisation for Economic Cooperation and Development (OECD) report, highlighted achievement and performance for Wales where also low compared to other countries 
During the review 2014 although there was positive aspects in regards to the foundation phase on speaking to  the education sector children  and young people the teachers expressed they wanted more input in how they teach,  and when speaking to the children and young people  they expressed firstly digital technology was outdated,  they wanted a greater focus on life skills, personal confidence, basic skills, work skills, career advice and health and well-being. They also wanted lessons to be fun, interesting and not something that were performed to pass assessments Donaldson agrees by saying  It is essential that the curriculum is designed in ways that will engage the interest of all children and young people and enable them to achieve. Focusing on a more child centred curriculum.
 A curriculum that promotes high expectations for all can help schools to defeat the circumstances that condemn so many to educational underachievement. And will have a negative effect on wellbeing and agreed the curriculum had become overloaded.
Furthermore The purpose of the curriculum in Wales should be that children and young people develop as ambitious capable learners, ready to learn throughout their lives be enterprising, creative contributors, informed citizens of Wales and the world and healthy, confident individuals, ready to lead fulfilling live as valued   members of society. Lessons need to be more relevant and engaging, with more practical lessons, more fun, more interactivity, and more out-of-classroom activities. There is a sense that a more general enthusiasm for learning has been sacrificed in the race for qualifications. Donaldson (2015, p. 17).
Although the new curriculum has many positive aspects how are these changes going to be implemented, it is important to add that although there is a great need for ICT and digital literacy as there is no doubt this will only progress ,with schools now managing their own budgets how will they afford the equipment and the training that teachers will need.













Curriculum Evaluation 
During the past decade a number of countries have developed national curriculum statements and frameworks for schools and/or early childhood services. New Zealand is one of these. Two of the authors co-ordinated the development of Te Whariki on behalf of the Minsery of Education Carr, May and Podmore (1998).
Although children early years  are not formally assessed the education authorities do require the  a level of assessment in New Zealand  the minister of education (2000) requires this to be  in the form of planning  and accessing  recording developmental progress when it comes to Accessing and tracking the progress and development of children New Zealand’s approach is to celebrate achievement of individuals rather than highlighted what they should be achieving and are not achieving.  
In New Zealand, there for the curriculum development is very much focused on society and their values the share an obligation to protect culture   and language, give assurance that children are able to enjoy educational and success. They understand Every child is on their own unique journey, therefore, it is very much a collaboration of teachers, educators and families in Early Years settings working together in partnership with designing they access The Ministry of Education (2000, p.6). 
The assessment for the curriculum is seen as more of an aspirational document, in form of a learning  story and avoids the formality of  a set of developmental milestones and   focuses on developing the skills, knowledge, learning ability and attitudes, giving them the ability to develop working theories they  require to become  capable and resilient learners when they move forward into school. 
The assessment process has both formal and informal aspect to it. the Informal assessment is focused very much on the role of the adult whom during the session   listens to the child makes their observations, participates, and   responds to children who are engaged in activities thus adapting activities to promote furthered development.
The formal documented assessment however comes in form of the learning story whereas practitioners record observations of a child’s engagement in curriculum based activities they    photograph, or video recordings may be taken or audios such as transcripts of  language , and examples of children’s work such as art work will be collaborated. By analysing assessment information, in this way when gathered over time settings are able to track changes in a child’s abilities, and consider possible ways to further learning and plan how to support this thus building a portfolio of the child’s learning development .
The portfolio is not only a useful tool when following and child’s interests and monitoring progress it also provides the opportunity for parents to engage with their child’s learning journey and contribute their own observations and suggestions. The minister of education (2000, p.63).
Taking this into consideration and ask the question are learning stories a good way to plan observe and track progress, Alexandra (2020). Points out that as learning stories take a considerable amount of time to write up this is normally written after the events have happened and has to  done at the end of a session when the practitioner is no longer working with children hence outside their contractual hours  another aspect to this is the practitioner needs to have a accurate memory as they are often writing about a child they know little about in order to asses a child’s learning correct and accurately a practitioner needs time to get to know the individual chid  well   inaccurate assumptions could easily be made regarding the child’s behaviour learning or language development for instance if the practitioner is not aware  of the child's behaviour, wellbeing and experiences outside of the early childhood programme. As practitioners do not carry out home visits.
As with Te Whariki curriculum. and all counties Early Years setting require some form of assessment to prepare children for school life ahead of them  currently for Wales the foundation phase profile  (2015, p.5) supports tracking children’s progress using an observational baseline, rather than a series of tests,  which can  provide a  range of evidence on which can then form assessment results. This approach supports the Foundation Phase pedagogy therefore helps practitioners understand the way in which a child learns, what interests them, and gives good indication of the developmental stage they are at.
the observations made by the practitioner and recorded on to the compact profile,  This Profile produces a snapshot of a child’s development with reference to the  skills they have  achieved in the relevant areas of learning  outlined on the  curriculum  this  allows practitioners to produce outcomes for each Area of Learning The outcomes produced through using the Compact Profile will be reported to the Welsh Government. Welsh government (2015, P. 12).
Although the Outcomes describe range of achievements and characteristic of children within the Foundation Phase. It is toe role of the adult who decides a child’s outcome results at the end of the Foundation Phase the Welsh Government (2015,p.49) state  that teachers should judge which description best fits the child’s performance.  adjacent to the outcomes. is based on knowledge of how the child performs across a range of contexts considering their strengths and weaknesses of that to ensure that the outcome awarded is the closest match to the child’s performance.
At the end of the Foundation Phase teachers are required to assess and report outcomes attained by each child by means of teacher assessment areas of learning Language, Literacy and Communication Skills in Personal and Social Development, Well-being and Cultural Diversity and Mathematical Development
 Research shows although the outcomes that are reported to the Welsh Government concentrate on the characteristics and achievement of the child, they are also   linked to age expectancy development   the foundation phase prfile (2015). For instance, age and stage related norms.
But one questions is this appropriate, Early Education (2012) points out  every  child as  unique Children are born able and eager to learn. actively reaching out to interact with people and explore the world around them. However a child’s development is not an automatic process, and depends on   opportunities they have  to interact in positive relationships and rich environments   supporting Vygotsky social constructivism  theory cited in MacBlain (2018, p.59) who believed children were born with the ability to learn from others around them and through experiencing the cultural normality in their community,  
Early years matters (2007) highlight that Children do not only communicate  using language  but will in a nonverbal way for instance   they may  use facial expressions or eye gaze they may  gestures,  or communicate through , writing, drawing,  singing, or through dance, music and drama.
It is the role of the practitioner to recognise these factors and practice assessing children effectively by understanding their unique development their individual interests, communication style and learning style.
 It is the role of the adult when observing to Recognise and praise efforts and achievements to help children develop self-confidence and adopt positive attitudes to learning 
The new Curriculum for Wales (2022) has been designed with four purposes, and proposes that  the curriculum will provide our learners with authentic and relevant learning experiences,  equip them with the knowledge, skills and dispositions to respond to future challenges as lifelong learners. It will be engaging and ambitious, providing support and challenge for each individual learner to make progress along their own learning journey. 
Schools and practitioners will be responsible for making the decisions regarding the needs of their specific learners, and planning their own topics and activities which they believe will best support their learning
One questions the difference between current assessments undertaken and the proposals for assessment they will support the new curriculum
The Welsh Government (2020) suggest the new assessment is a move away from the current system where judgements are made on the age-related norms in terms of recording a level on a what best fit basis. The new achievement outcomes for each progression step will not make such judgements. and Instead, they will be used on an ongoing basis to help practitioners decide whether a learner is on track with their learning progression.
They go on to say the   aims are to help practitioners gain a clear picture of the learner’s achievements, in order to help them plan appropriately, and identify additional support if needed. 
On conclusion research evidence regarding assessment shows   somewhat confusing  material children will still be observed and assessed by the same means with similar outcomes   that are already  in place.










Blog 
Do children in early years have adequate outdoor play?
Are early years children getting enough outdoor play time discovering nature?
Outdoor play has been very much a long-standing feature in the Early Years provision. However, the quality can vary for some children in terms of outdoor play, meaning too little time spent, on bland, plastic, equipment on a safety-surfaced playground area with little contact with the natural world. 
Outdoor play is one of the key elements to the curriculum in wales. The welsh government (2009, p.2) state the Foundation Phase framework for Early Years promotes  using the outdoor environment as a valuable resource for children’s learning Thus taking the lead in the United Kingdom in regards to the development of outdoor learning believe that the outdoor environment promotes experimental learning by providing opportunities for children to be creative   to have adequate space and freedom to run around, they can use equipment that they could not use outside, experience risks, and learn how to cope   be expressive and active whilst    experiencing natural learning environment around them   stimulating their senses of the in   terms of smells, Sounds textures and how animals and plants respond to  the weather changes for  the different seasons 
Supporting Froebel’s theory that children gain understanding of the natural world around them through having a direct experience with it and children cannot value and explore  the full potential of  nature during outdoor play when they are given manmade materials such as plastic  Tovey (no date).   
Considerations for practitioners when implementing outdoor play 
One of the issues Practitioners need to consider whilst implementing outdoor play is how they can balance between allowing children to be active and experience challenges without encountering the risk of serious injury.
Children need to be free to explore and the world around them finding their own way however
However, the outdoor play area seems to become more supervised and adult led as practitioners and parent fear the risk of injury. Children need the freedom to play how they choose, including taking risks and engaging in risky play but unfortunately overprotection of our children has become part of normality  where it is thought that  risks equates to danger therefore carers are  limiting children’s freedom to explore  Moss (2019,p.5). states many children today  are not even allowed down the street by themselves, therefore  the chances of them exploring the natural world are even more remote, and goes on to say many survey show  that less than a quarter of children today regularly visit their natural surrounding compared to over half of the adults when they were children 
Importance of Risky Play 
In order to thrive, children should have the freedom to encounter challenges and new learning experiences such as   running   jumping  balancing riding a bike to   climbing  trees and  playing  in the mud  will all incur an element of risk, however they need this to  enable them to explore their capabilities and limitations thus extending their limits and learning new life skills
When a child fails at something it gives them the motivation try again feeling a sense of achieve once mastered 
Tovey points outs that parents and practitioners need to be aware of the benefits of risky play for children and ensure that regardless to the increasing health and safety regulations and policies are followed but do not get in the way of vital play.
Play deprivation 
[bookmark: _Hlk36853900]Play Wales (2013). Suggest that many writers highlight the complexity of play and the many types there are Sutton-Smith for instance identified 308 different types of play, whereas Hughes grouped 16.  Hughes emphasises the fact that children need to experience a full range of play types in childhood to promote and accomplish    wellbeing for children who lack this experience. may suffer from play deficit which could cause lasting damage Play Wales (2013).
Hughes further explains there are two types of play deficits , firstly he refers to  play deprivation,  this occurs  when a child lacks sensory intervention with the world  and secondly  ply bias, this where a child has   too much play experience  in one area effectively  excluding the child from  the total  Play experience Play Wales (2013)
 The Weather could possibly be another barrier some practitioners may not feel they should take children out in the rain or not want to go outside themselves.
 Williams Ridge (2018) suggests children  are drawn puddles  and can connect with nature at a deeper level  if allowed to play to it, they can relate to where the water we use at home actually comes from how the wind can affect its direction and that it can be heavy or light
They go on to say they also develop personal skills such as understanding they need to wear appropriate clothing which then needs to be hung to dry at end of play, items that may be damaged in the rain  need to be moved to dry area and wet surfaces should be wiped down. When they come inside.
In  conclusion   Outdoor Education Advisors Panel (OEAP) (2018, p.3 ) states various  evidence shows  there is a  positive effect on the health and emotional wellbeing of children when  they spend time in the natural environment , and active children perform better in school and in later life. It is important that physical literacy is developed from a young age and associated with positive experiences in childhood. Children who enjoy physical activity and develop basic skills in the early years are more likely to continue to be active in later life.
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