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	Targed/Target 1
	 Try and broaden your range of reading.

	Targed/Target 2
	 Try and be more consistent in the depth of your discussion.

	Targed/Target 3
	 Continue to and further develop purposeful links between your teaching and professional reading.

	Targed/Target 4
	 Develop critically in your writing rather than being too descriptive.

	Targed/Target 5
	Develop a more critical, academic writing style.


For this assignment, to try and broaden my reading I ensured that I used references which were in the essential reading list in the module handbook. I also went further researching online and used references from charities, organisations and theorists. Also, I used different sources of information such as documents, videos and websites. I feel as though I tried to look deeper into the points I was discussing, explorng both sides of an argument. This assignment was appropriate for me being able to aim for target 3 as I was able to include my own personal experiences from etching practices and explain their impact. 


Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
In this assignment I will be evaluating an intervention to support learning and development. The aim is to explore a particular intervention, which supports and develops emotional well-being in school. The group of pupils will be a year 6 class. The pupils are aged 10 and 11 and the class is of mixed ability. There are 4 pupils within the class that struggle with low self-esteem and emotional issues, so the intervention is being put in place to support them. However, the intervention is going to be for the whole class so that it is more inclusive, and those 4 pupils do not feel as though they have been picked out. The 4 pupils include 3 boys and 1 girl. Pupil A spends a lot of time on his own. He doesn’t like to interact with many other pupils in the class. He struggles to interact with new teachers, especially women. In class, he enjoys practical activities such as drawing and art but struggles to maintain concentration during maths and English lessons. He has a lot of issues in his home life as his mum suffers with mental health issues and one of his siblings has additional learning needs (ALN) He is currently being assessed for Schizophrenia outside of school. Pupil B and pupil C lack in self-esteem and self-confidence due to their educational needs. Both pupil B and pupil C have been in the ALN group throughout their time at primary school and used to go out of class to attend this group. However, this was no longer able to be supported or funded by the school when they progressed into year 6 and now have all their lessons in their mainstream year 6 class. This also applies to pupil A. As a result, it has had quite a negative impact on their confidence, and they are often doubting themselves or giving up during activities. For pupil B and pupil C, they would say maths is their weaker subject but are often supported by a teaching assistant (TA) in most areas of learning. However, both pupil B and pupil C enjoy the aspect of competition and this can be a positive motivator to help them complete tasks. Pupil D has struggled with emotional issues over a long period of time and is often unsure of how to deal with them. This sometimes results in negative outcomes. Pupil D has struggled to develop and maintain long-term friendships within her year group and has re-occurring issues with 2 other pupils in the class. Jealousy has played a big part in this and has resulted in arguments on the playground. Pupil D is often seen playing by herself at break and lunchtimes. She is often watching upon the rest of the girls in her class playing games such as netball but very rarely joins in. It is almost guaranteed that pupil D will be seen skipping around the gates for most, if not all of the play time, every day. This has been noticed by the class TA who is very often on duty. Pupil D is a sensitive character and can be easily upset.
The intervention chosen is Mindfulness. Mindfulness is being aware of exactly what is going on inside and around us. It is important that we pay attention to what is happening in the moment and also acknowledge your own thoughts. To be able to improve the ability to do this, people can take part in mindfulness activities. It enables people to process their thoughts more clearly, enjoy life and be better versions of themselves. I have chosen to do this intervention as I feel strongly about the mental health of young people and want to ensure that pupils are being supported with their mental health from as young as possible. I also feel it is important for pupils to learn about how they can independently deal with their emotions through mindfulness. Taking in part in mindfulness will provide pupils with essential skills in dealing with their thoughts.  I have seen more schools taking this seriously in recent years and have seen a start of schemes being put in place. Mindfulness can help us feel refreshed and can help us to appreciate, and be thankful for things we often take for granted. If pupils are provided with the correct knowledge, they are likely to understand the benefits and apply their learnt skills. It is key that pupils understand the knowledge and skills taught to them to encourage growth mindset and motivation for participating in mindfulness. An important fact is that Mindfulness can help us to acknowledge signs of anxiety and stress from early on which means we deal with it earlier on than perhaps some others would, and overall deal with it better (Williams, 2018) I have chosen to put this intervention in place for Year 6 pupils as they are dealing with a lot of pressures both inside and outside of school at this age, so I think it will be an effective intervention. 
“The Children’s Society suggests that well-being is “how we perceive ourselves to be coping with situations and how well our lives are going.” (Children’s Society, 2020)  However, it is also about how one is able to recognise their own ability when dealing with situations. The way in which well-being affects young people is that “there is a mental health capacity towards well-being that can make lasting impressions on children” (Moriarty ,2018) The impact of this can be very long lasting and can go into adulthood with the children. Schore (2001a cited in Health and Well-being in Early Childhood, 2015) is in agreement with this and “suggests that early development of the emotional brain is of particular significance for the quality of lifespan development”. This further suggests that if young children are taught how to deal with their emotions from an early stage then they are likely to take this into their adult life and improve the quality of their lifespan. Moriarty (2018) believes that if we should measure well-being within the Early years of the foundation stage then it can be done through strategies such as a circle time. This will give teachers and other care givers an indication of emotions and thoughts of the pupils on that day. Also, it is a great opportunity to open discussion and explore the well-being of pupils. Piaget (1958) came up with the 4 stages of Cognitive Development. The theory explains how young people cognitively develop throughout their childhood and what skills, abilities and concepts they develop at different ages. The most relevant stage to the Year 6 pupils is the Concrete operational stage. This stage happens between the ages of 7 and 11. Piaget suggests one of the most important developmental changes within this stage is that “their thinking becomes more logical and organised, but still very concrete” (Piaget, 1958 cited in Cherry, 2020) Young people in this stage still think very literal but it is starting to become more logical and is progressing. Also, at this stage, children are becoming less egocentric and they become much better at thinking about other people’s views and opinions. During this stage, children become aware that their thoughts are personal to them and not everyone has the same thoughts and opinions as them. Piaget suggests that there are factors that affect the way in which children learn and grow. These factors are schemas which are thoughts and concepts that children have of different things which help children to understand and interpret the world around them. Assimilation is the process where children take in new information when they explore and learn new things. Accommodation is when children will begin to adapt and change existing schemas according to new information they have learnt. “Piaget believed that all children try to strike a balance between assimilation and accommodation” (Piaget, 1958 cited in Cherry, 2020) which is achieved through Equilibration. As children pass through the stages, they are also trying to maintain the balance of applying previous knowledge and applying new knowledge to guide them in the way they behave. 
Bandura (1977) says “learning only occurs when the learner is fully motivated”. However, each individual is unique, and the state of their well-being may hinder their learning. In classrooms, it is often seen that some pupils do not achieve their full potential and this is often related to well-being factors for example their home experiences. This may impact on their emotional development and therefore slow down their progression in their educational studies at school. Bandura (1977) also suggests that all of the following features must be present in order for learning to take place. Firstly, the learners must give full attention to what they are doing, distraction can disturb the learning. Retention, so whatever the child is learning must be able to be stored in a way that they can retrieve it at another time. Practicing the learning is important to be able advance and refine previous learning, this is known as reproduction. Finally, motivation, the quality of the motivation will influence the learner appropriately. Examples of this is seeing others achieve with positive reinforcement or fail with punishment, and this can have as much of an impact as if they were experiencing it themselves.
In relation to the Curriculum, the new Curriculum for Wales has incorporated the four purposes. Health and Well-being has been closely related to one of the four purposes “health, confident individuals”. As pupils progress through their school life, the new curriculum for Wales will help them to become healthy, confident individuals before they leave school for the world of work. Aspects that link to the intervention of mindfulness is that children will be “building their mental and emotional well-being by developing confidence, resilience and empathy” as well as, “have the skills and knowledge to manage everyday life as independently as they can” (Donaldson, 2015) In addition, the Welsh Government have incorporated the other three of the four purposes into this area of learning (AoLE) This AoLE will help to develop children’s “motivation, resilience, empathy and decision making abilities they can be supported to become ambitious, capable learners” (Welsh Government, 2020). As children develop their “ability to show respect, to value equity, and to listen to others” (Welsh Government, 2020) they will be ready to become ethical, informed citizens of Wales. Children will learn to “manage risks, express ideas and emotions, develop and maintain healthy relationships and take on roles and responsibilities.” (Welsh Government, 2020) The support in learning these aspects will enable them to become enterprising, creative contributors ready to play a full part in life and work.
Currently, within the Curriculum for Wales (2008) emotional well-being is addressed under the Personal and social education framework (PSE). Within this framework, it has a subheading of Health and Emotional well-being. It is combined with health and therefore it does not always stand individually. However, as Education progresses, it is soon introducing the new Curriculum for Wales 2022. As it has been noticed that the mental health of young people become increasingly important over recent years, the new curriculum for Wales supports this. The new areas of learning have been closely revised to ensure that the new curriculum is supporting children’s health and well-being. “It is concerned with developing the capacity of leaners to navigate life’s opportunities and challenges” (Welsh Government, 2020) In the new Curriculum for Wales, health and well-being is now one of the six areas of learning (AoLE). There are five what matters statements within this AoLE and the Government have designed them in the way that they all “support and complement one another and should not be viewed in isolation”. The aim is for teachers to look at all five what matters statements when planning activities to develop children’s health and well-being. The statement “How we process and respond to our experiences affects our mental health and well-being” can be closely related to the mindfulness intervention. Mindfulness is about slowing down, recognising our feelings that come from experiences and dealing with them appropriately. This statement looks at children supporting others in dealing with their emotions and therefore mindfulness can help develop strategies to manage and process feelings, as well as help others to do the same. This is a foundation to children building empathy. Integral skills such as personal effectiveness can be explored in the AoLE. The aim is for children to develop good interpersonal skills. This can be done by explaining norms and attitudes of society and encouraging pupils to explore, reject and challenge these. However, it is also important for children to have an understanding of differences and the respect that must follow these differences. (Welsh Government, 2020). Within the new curriculum, it has been highlighted that children must understand the link between mental health and emotional well-being and that mental health can change over a period of time. 
The Welsh Government have encouraged that schools develop a whole-school ethos and incorporate schemes which enable pupils to talk about their feelings, as well as other’s feelings, whilst being supported by staff. Children should be taught about what factors affect their mental health such as exercise and diet and have the opportunity to explore these factors for themselves. Schools should display the importance of mental health within their particular school and normalise it for children so that the current stigma is removed. By learning the benefits of seeking help, this is also likely to become a positive result and be seen with less stigma. 
The intervention chosen to help the development of well-being in the Year 6 pupils is Mindfulness. There are a number of reasons why it feels important that Year 6 pupils have time to take part in mindfulness. At this age of 10 and 11 they are under quite a lot of pressure with regards to school life, but are also more aware of pressures that may arise from home life. Within school when they are in year 6 they face pressures such as being the oldest in the school which means they are role models to a lot of the younger pupils. As a result of them being the oldest in the school, some take on responsibilities of running clubs and committees. Usually by this age, according to Eric Erikson (1958,1963 cited in Simple Psychology 2018), children usually start to develop their close circle of friends, therefore by year 6 most pupils have their circle of friends, but not all do. Most importantly, it is their final year of primary school so the pressure of leaving for comprehensive school builds and the worry of tests follow close after. They are preparing for a big change in their lives and this is why it is important for them to stop and process what is going on around them, which can be supported by Mindfulness. As previously mentioned, this intervention will be introduced as a whole class activity but particularly targeting and supporting the emotional development of 4 students within the class who have emotional issues. 
The Mindfulness activities will take place every morning for 10-15 minutes, Monday to Friday. The year 6 class teacher will be responsible for leading all activities and the class TA will be engaging with the activities to encourage pupil participation. Each morning will be a different activity which focuses on different aspects of mindfulness. On Monday mornings, the activity will be circle time. The circle time will include all the pupils coming together in a circle. It will be a time for them to discuss any feelings, issues, or positive experiences they may have had over the weekend. It is important to do this on a Monday morning as a weekend can be a dreaded time for some pupils as school may be their escape from home life. It may have been a while since they last spoke to someone about their feelings as they have been off school over the weekend, so it is important that pupils are given the opportunity to share. It is vital that circle time is seen as a time to be “valuing all contributions and not putting anyone down” (The School Run, 2020) Allowing all pupils to have a chance to speak, in turn, is likely to make a pupil feel like a valued member of the class and may encourage the less confident pupils to express their feelings. On Tuesday, the activity will be a sensory experience. It could be using your hearing senses such as listening to calm music in the classroom or perhaps going to different areas outside and finding the sounds that they hear. It could be activities through touch such as closing your eyes while guessing different objects by only using your hands. There could be tables set up with foam, playdough and slime for children to play with. On Wednesdays, the activities will be through imagery. For example, asking pupils to close their eyes as the class teacher describes a scene or taking them on a pretend journey. The pupils can use the whole of their imagination with no limits to create this image. This could be shared with the rest of the class or kept personal. The image they imagine could be drawn or the journey could be written but doesn’t always have to be. On Thursday, mindfulness will be through movement. A common method of mindfulness through movement is Yoga. It is a known fact that “yoga increases body awareness, relieves stress, reduces muscle tension” (Khoshaba, 2013) A lot of children at this age enjoy being active and engaging in exercise so this will be a good way of them relieving stress but also having fun. Finally, on Fridays the pupils will learn breathing techniques. They will learn how to breathe effectively when trying to calm the mind to relieve stress and anxiety. On Mondays and Thursdays, for circle time and yoga, the mindfulness sessions will take place in the school hall. This allows more space to set up a circle and allows individuals to have their own safe space when participating in yoga on Thursdays. On Tuesdays, Wednesdays and Fridays the mindfulness can take place in the classroom as these activities do not require much space. 
Each intervention put in place by schools always has benefits and costs, but it is important that the advantages outweigh the disadvantages in order to have a positive impact. Mindfulness for has many advantages. It is found that mindfulness is even better for children than adults because their bodies and minds are still developing. The result of mindfulness is that it can help to lower anxiety and stress, even for children who did not have anxiety before. Mindfulness is all about being able to control, process and manage your own feelings. Therefore, as children progress through the sessions of mindfulness they become more independent and more able in dealing with their own personal emotions. This can have a huge impact as this could be the difference between pupils dealing with the emotions in the correct way rather than in the wrong way, for example, becoming violent. According to Hawkins (2017) when children take part in mindfulness, they are practicing at focusing their attention on things such as their breathing and feelings. Therefore, after participating in mindfulness they are often able to pay full attention when needed and are better at ignoring distractions around them. Hawkins also says that children become less hypercritical of themselves. This is closely linked to the concerns that are rising over young people’s mental health and he believes that taking part in mindfulness allows children to take an “active role in the positive mental health” (Hawkins, 2017) The overall aims of this intervention were to improve the emotional well-being of the four particular pupils in Year 6 who struggle with emotional issues. It is found that mindfulness does improve emotional regulation skills. This means that they have the ability to regulate their emotions and deal with moods and upsets in a positive way (Pruess, 2020) In addition, it improves self-esteem which is the aim for these 4 pupils. If a child has improved self-esteem it often results in improved social skills. Therefore, this could be a great way at helping Child A and Child D in interacting more with other pupils and interacting more positively. However, this would be a great outcome for all pupils in the class, as this is a whole class approach.
There are only a few negatives that could arise from children participating in mindfulness. Firstly, some pupils may feel uncomfortable or embarrassed when participating in an activity which may be quite intense. From my experience in a year 6 class, it is noticeable that pupils watch their peers and can sometimes pass judgement. Young pupils at this age often laugh at each other, this may be innocently, but not everyone sees it this way. Pupils may feel insecure or intimidated by others and therefore are reluctant to participate in these activities. Furthermore, a lack of knowledge could affect participation. Pupils at this age may not understand the reasons for or the benefits of mindfulness. Year 6 pupils are aware that they are entitled to say no to things they do not want to do. If they feel that it will not benefit them because they feel they do not have emotional issues, or they are unsure of why it may help them, then they may refuse or lack effort during the sessions. Finally, it is found that mindfulness could be having adverse side effects. 
“In a 2009 paper in Advances in Mind-Body medicine, the author team led by psychologist Kathleen Lustyk provided an in-depth review of mindfulness practice studies that reported adverse side effects to participants.” (Utpal Dholakia Ph.D., 2016) Some of the side effects that were reported included depersonalisation. This is where a person feels detached for their own body and mental processes. Some struggled with a loss of contact with reality. There were also reports of delusions, hallucinations and disorganised speech.
During my time on Professional Teaching Experience (PTE) I saw the year 6 class use the strategy of ‘check in’ to monitor emotional well-being. Each pupil would have a milk bottle lid with their picture on, and every morning they would have to put it in one of the baskets. Each basket had a feeling on it. For example, happy, sad, upset and fine. The TA in the class would be in charge of monitoring this and would speak to any pupils who put their lid into the sad or upset basket. 
Estyn have written a report based on ‘Improving pupils’ emotional well-being’, sharing best practice from Ygsol Y Strade. Ysgol Y Strade had noticed that stress was having significant effects on the health and emotional well-being of their pupils. Subsequently, it was having a negative impact on pupil performance in the classroom. Initially, they trained staff members on how to help pupils deal with their feelings. Sixth form pupils had created a health and well-being committee and all year 7 pupils were given a year 10 mentor who would support them with their transition to Ysgol Y Strade. It was also noticed by the school that there were social issues arising which caused anxiety and worry which was resulting in a lack of concentration. The issue of emotional health and well-being within the school was noted as a priority on their school improvement plan. They provided emotion coaching to all year 7 tutor groups which was called ‘Saib a Symud’ which translates to ‘Pause Points’.
The action that the school took on this issue led to a number of strategies being put in place throughout the school. The school invested in emotion coaching for one member of staff, where they developed their own personal knowledge and understanding through the method of action research. A group of sixth form pupils were trained as emotion coaches as well as receiving training on how to deal with their own emotions first. 
“The work was developed further to encompass provision for mindfulness and a focus on work” (Estyn, 2019) After all the initial progress that was made through the emotion coaching, it enabled the school to put in plans for this project. The pupils were inspired to make a resource that enabled pupils to participate in mindfulness and deal with their emotions effectively. Ysgol Y Strade have now piloted the software ‘Calm Cloud’ and developed further guidance to help pupils with mindfulness strategies.
In a ‘learners’ voice video’ pupils have stated that they are noticing how staff deal with situations better. Also, they have said that they feel as though the ‘PausePoints’ are useful in helping the class settle much quicker and levels of concentration have increased. “Staff are very positive about the effect of these techniques, particularly with pupils of lower ability and less motivated pupils” (Estyn, 2019) Finally, the school has seen a huge reduction in the number of referrals to the school counsellor and well-being officer (Estyn, 2019)
To conclude, after exploring how Ysgol Y Strade implemented strategies, such as mindfulness, into improving the well-being of their pupils, it is clear that it has had positive effects on pupil’s emotional well-being as well as their learning. In addition, with the growing concern of young people’s mental health, it is definitely an intervention that should be considered by all schools. However, from reading this report of best practice, it is highlighted that perhaps staff should be trained in this area. Therefore, in the future, if this intervention was to be expanded further into the school, training staff could be considered. Also, it may be a great idea for parents to be involved at a later date. If parents are educated and trained too, then this intervention could be beneficial as the strategies used can be implemented at home.
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